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Abstract of Dissertation
College Choice Process and Perspectives of Students Who
Chose to Attend a Military Junior College: Voice from Students and Parents

This qualitative study explored reasons that students choose to attend military
junior colleges and factors influential in their decision-making process. Ddddine
college choice theory, the study addressed six research questions: why dtsstude
choose to attend a military junior college; who are the persons or factors tineoefl
the student’s choice of a military junior college; which students choose to attend a
military junior college; what is the search process that students go thwlghare the
significant experiences that influence the student’s personal deciskingiprocess;
and what sources of information were most influential in the student’s decisiongmaki
process.

Data was obtained through 18 in-person interviews of students enrolled in
military junior colleges. Parents of the students were interviewed Iphteie for the
purpose of supplying supplemental data to that obtained from the student interviews.
Analysis of the data revealed that students who attend military junior colleges do g
through a search process. Like their peers who attend civilian colleges, tidesgsst
consider factors such as the school’s size, location, and reputation. Furthermore, the
college’s means of communication is influential as these students go through thei
selection process.

Several themes emerged through data analysis. These students have supportive
parents, influential peers who also attend college, strong personal aspiraibns, a

concerns about paying for their college education. Their parents sharesbtiogim



about how they would finance their child’s education. A sub-theme that emerged from
discussions with the students regarding their concern about paying for collegieat
self-reliance. The students expressed their desire to help pay thehraagh college,

either because their parents could not pay or because they did not want to put additional
financial burden on their family.

In addition to conclusions, this study provides recommendations for further
research. A study involving students who applied but did not matriculate would provide
college administrators with information regarding changes that might adednade, if
that information was relevant to factors under their purview. Likewise, furtbesineh
could involve military junior college alumni. Contacting the alumni to ask them why
they chose to attend a military junior college and how their initial expectatoongared
with their experience would also be valuable information for the military juoitege

administrators.
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CHAPTER 1: INTRODUCTION
Overview
Students who enrolled in a college in the United States in 2008 were able to
choose their school from a list of over 7,000 postsecondary institutions (Comparison
Individual Institutions, n.d). The college decision is understandably overwhelming for
many students because there is such diversity in the types of institutions. &mong
nation’s assorted selections are the national service academies, suchia&ohee
Academy, Coast Guard Academy, Merchant Marine Academy, Naval Acadenhy
United States Military Academy at West Point. There are also othekmalin military
colleges such as The Citadel and Virginia Military Institute. In additiongmation’s
more familiar four-year military institutions are a select groufivef military junior
colleges that provide a two-yeatr, liberal arts education in a militaryeypeonment.
This category of junior colleges includes Georgia Military Instjtitarion Military
Institute, New Mexico Military Institute, Valley Forge Militarycddemy and College,
and Wentworth Military Academy & Junior College.
The purpose of this study was to understand the reasons that students choose to
attend a military junior college and the factors that influence the decrsadimg
process. Though these colleges provide avenues for their students, known as cadets, to
become commissioned officers at the end of their two-year programs, nothall of t
students in these colleges participate in the early-commissioning progrdupartiCular
interest, therefore, were the reasons that these students choose a milégey aod the
factors that influence their decision to attend.

This chapter contains the statement of the research problem and its accagpanyi



background, a statement of the purpose, a listing of the research questions, ansl secti
on the problems in the literature and problems in practice. Chapter 1 also contains a
description of the theoretical framework and methodology, sections describing the
delimitations, limitations, and assumptions, and finally, a description of th# tistms
and definitions essential to and appropriate for this study.
Statement of the Research Problem

Though much research has been conducted and documented on student college
choice, no study has been conducted and published that addresses why students choose to
attend a military junior college and the process through which that choicelés rivkst
people would assume that the only reason students would enroll in this type of institution
is to obtain an education that would further their careers in the militaryth&iet are
students who enroll at military colleges who have no plans for a career inlitheymi
In fact, many of the cadets at colleges like the Citadel or Virginiadwlitnstitute no
longer go into the military after graduating.

Information received from The Citadel web page indicates that, “...about 40
percent of the graduating seniors earn military commissions. The remgiachgates
attend graduate school or enter the job markiéte(Citadeln.d.). The same is true for
Virginia Military Institute. The web site for this military collegetes that, “About 18
percent of VMI graduates make the military a career. Other graduate distinguished
themselves in all walks of life, including finance, medicine, law, and educaWawgjir{ia
Military Institute, n.d.).

Unlike civilian colleges and universities, student life at a military colisgather

stark. Students, known as cadets, wear uniforms and exist in a structured environment



with limited access to television and video games. Weeknights are usually spent in
structured study halls. Generally, as observed at Marion Militarydtestthe cadets’
small amount of free time is spent creasing uniforms or polishing shoes and boots. The
guestion presents itself, then, as to what attracts students who have no desire to continue
in the military environment beyond their educational years.
Purpose of the Study

The purpose of this study was to understand the reasons that students choose to
attend a military junior college and to explore those factors that influractudent’s
decision-making process. Though the military is currently meeting t@enit and
reenlistment numbers, it is doing so while offering substantial bonuses and incentives, not
only to recruits and those who reenlist, but also to some civilian employees of the
military who refer viable candidates that join the military (Enlistmiecéntives, 2006;
Referral Bonus, 2007). Additionally, during a time of high unemployment, the nyilita
could be seen by many as an option for employment (Freedberg, 2010). Obviously,
however, maintaining numbers for the military during a time of war is mdreutifand
requires additional creative strategies than during times when the natioratsvawt

One might deduce, therefore, that, during a time of war, applications would
decline for any school where the educational experience generally lesdsliary
career. This may be especially true for the military junior collebkes.only do their
two-year degrees provide the opportunity for students to be commissioned after
completing their second year of college, but their degree programs iafg libaral arts,

necessitating the completion of at least two more years of college work.



As admissions personnel may experience some difficulty in recruiting yoang
and women to military programs at a time when the nation is at war, they nerstidet
what attributes, other than the military opportunities, attract students tontéirtions.
Additionally, admissions personnel must ascertain what or who influences the student
choose one particular college over another.

Richard Hesel (2004), a higher education marketing consultant, indicates that a
crucial strategy for admissions personnel is focusing on the product. Those mgatieti
institution must know what makes their institution, or their product, attractive tanssude
considering their options (Hesel, 2004). This study will provide information on the
characteristics that make a military junior college a viable choice.

Research Questions
1. Why do students choose to attend a military junior college?
2. Who are the persons, or what are the factors, that influence the student’s
choice to attend the military junior college?
3. Which students choose to attend a military junior college?
a. What are the demographics (gender, state of residence) of the students?
b. What is the educational background (diploma/GED, cumulative high
school grade point average, college entrance examination scores) of the
students?
c. What is the educational background of the students’ parent(s) (highest
grade achieved)?
d. What is the occupation of the parent(s)?

e. What is the income level of the parent(s)?



4. What is the process that students go through as they decide that a military
junior college is their college of choice?
5. What are the significant personal experiences that influence the student’s
decision-making process?
6. What sources of information were most influential in the student’s decision to
attend a military junior college?
Problem in the Literature
There are numerous studies that have been conducted regarding the process of
students choosing a college or university (Brunnage, 2004; Greenough, 2004; Palmer,
2004; Smith 2007; Teeples, 2006). Few studies, however, have dealt with college choice
as it relates to military schools. Two studies that dealt with collegeechott military
schools both relate to the choice of attending senior military institutionstz £2€01)
researched college choice as it related to student athletes who attendedeatistates
Military Academy at West Point. Jacob (2006) conducted a qualitative statkyc &b
the first female cadets to enroll at senior military institutions. Taexeo published
studies that deal with college choice and military junior colleges. This casstady
helped fill that gap in the literature.
Problems in Practice
This study is significant for several reasons. As evidenced by theuregep
cited in this study, studies examining college choice have not considered whtstude
choose to attend military junior colleges. This study addressed the adileige process

as it pertains to students who attend a military junior college.



The results of this study have relevance for administrators and stafitatymi
junior colleges. Deciphering the complex process that students go through when
determining which college or university to attend assists these personnel in knowing how
to better market their institution and grow their enrollments. The study iseéds@nt to
military personnel who consider how best to continue to meet military recniitjoals.

Additionally, this study adds to the overall body of knowledge relative to higher
education institutions. Though the military junior colleges may not be as well known as
senior military colleges, they have all been in existence since the latedr@0D8ave
played a substantive role in the education of many men and women throughout their
history. Information relative to these junior colleges and the students that choose to
attend them is now a part of the scholastic record.

Theoretical Framework and Methodology

The theoretical framework employed as the basis of this study is coHege
theory. A qualitative study was conducted using interviews as the method ofrgptali
data. Six students who have enrolled at each of the three military junigesolle
participating in the study were interviewed in order to obtain informationdhaitdted
the understanding of the reasons that they chose to attend a military junige eoite
those factors that influenced their decision-making process. Additiothedlyesearcher
attempted to contact the parents of those students who consented to the researcher
contacting their parents and interviewed those that could be reached to acquire
information, which was supplemental to the information provided through the student

interviews.



Delimitations and Limitations

This study included information obtained from cadets at the U.S. military junior
colleges. The first delimitation was that the study focused on three mijlitaoy
colleges rather than including senior military colleges or the servaoeates. The
study included interviews with students who attend a military junior college amd thei
parents. A second delimitation, therefore, was that other persons who may have
influenced the student’s decision and process, such as counselors or peers, were not
interviewed. The study included only those students who accepted the offer of aamissi
and matriculated at one of the military junior colleges. A third deliroitathen, was
that students who considered applying or who did not
accept the offer of admission were not a part of this research.

Limitations of the study included the researcher’s position as a senior
administrator at Marion Military Institute, which is one of the five tarly junior
colleges. Additionally, this was a qualitative study where only six studentdhend t
parents of those students who consented to parental contact, at each of thraenastitut
were asked to participate in the study.

Assumptions

This study has three assumptions. First, it was assumed that this ressardte
be able to obtain the list of first-year, degree-seeking cadets erabbadh of the
participating military junior colleges so that the students to be intervievagdm
randomly selected by this researcher. Second, it was assumed that thevcaldebe

cooperative and truthful. Finally, a component of the study was parental ingrsie it



was assumed that at least a portion of the students would indicate that thetis pauld
be contacted and interviewed.
Definitions

The following terms, definitions and abbreviations were relevant to thig. stud

Cultural Capital— This term, originated by Pierre Bourdieu, is representative of
resources that are related to a person’s social class, attitudes, and vaksssre$Sources
can be advantageous in social institutions.

Early Commissioning Prografe CP)— This is an Army program offered at the
military junior colleges where cadets, upon graduation with an assodatgse,
commission as a Second Lieutenant in the U.S. Army.

Military Junior College— This is a two-year, liberal arts college associated with a
branch of the United States military that grants an associate’ssdegtelly along with
an officer's commission, upon graduation.

Reserve Officer Training Corps (ROTEROTC is a military training program
that is offered in colleges and universities.

Summary

How students make decisions regarding whether to go to college and what college
to attend has been studied since the 1970s. Though a few studies have been conducted
relative to why students choose to attend a senior military college, tieane published
studies that examine the reasons why students choose to attend militargglieges
and the factors that influence the process. This qualitative study involvingents of
cadets who are enrolled at military junior colleges, and the parents ofctmbests, helped

fill that gap in the literature.



Chapter 1 has outlined the study by providing the purpose of the study, a listing of
the research questions, a description of the problems in the literature and ire ptfaetic
delimitations and limitations, the assumptions, and a list of definitions pertinéet to t
study. This chapter provided the foundation for determining the reasons that students
choose to attend a military junior college. Chapter 2 will review the importance of
military colleges and universities and will specifically describeutiigueness of military
junior colleges. College choice models and research will be examined as well as
literature that describes those factors that are influential duringlergts college choice
process. Chapter 3 will describe the methodology for the study, Chapter 4ot thee
results and analysis for the study, and Chapter 5 will provide the study’s discussion a

analysis.



CHAPTER TWO: REVIEW OF LITERATURE
Introduction
This study on why students choose to attend a military junior college required a
literature review composed of three main sections. First, this review provides
information on U.S. senior military service academies and colleges aratynlibior
colleges. Second, this literature review presents a section on college choietad r
process models, and finally, a section describing persons and factors thatmthe
decision-making process and related theory. Together, these three seotiatedipan
appropriate literature background study for this research project.
Higher Education and U.S. Military Colleges
Military education at the collegiate level has a long history in theedi8tates.
Military colleges have long been popular choices for males, and in the lagtdesy
have admitted eager females as well. These colleges have been recogriesd for
preparation of military leaders, superior academic programs, as weksais
physical fithess programs.
Military Senior Colleges
The nation’s oldest military academy, the United States Military Aogcds
West Point, New York, was formed in 1802, though it traces its origin back to 1778 when
the area served as a strategic military post (DelVecchio, 1990). Theststadii of
other service academies followed as the United State Naval Acadeniyunded in
Annapolis, Maryland, in 1845; the United States Coast Guard Academy in New London,

Connecticut, in 1877; the United States Merchant Marine Academy in Kings Point, Ne
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York, in 1943; and finally, the United States Air Force Academy in Colorado Springs,
Colorado, in 1947.

Interspersed among the founding of the service academies were other military
colleges, such as Norwich University, located in Northfield, Vermont, whidteisltiest
private military college in the United States. Virginia Militarytinge, located in
Lexington, Virginia, and The Citadel, located in Charleston, South Carolina, followed i
the mid-1800s. The Morrill Act of 1862 actually specified that instruction inanylit
tactics should be included in the instruction of land-grant schools (Andrew, 2001).
Texas A&M, located in College Station, Texas, is a land-grant univensityhas the
largest college military program, outside of the federal service acasiéBelVecchio,
1997).

The academies all have strong academic programs, which is alwag§\atto
students. Perhaps most important, the education provided at the academies islgomplete
free of financial cost to those who are privileged to be selected to attenigu o |
actual payment of financial tuition and fees, the graduates of the acadeeniequired
to serve a minimum number of years in the respective branches of the military.

Other senior military colleges, such as The Citadel and Virginia Militestitute,
also enjoy widespread favor among students who desire a strong acadsgraocpand
structured campus environment. Unlike the service academies that requikedaoperi
military service after graduation, these colleges offer those attetigirgption of
military service. Both colleges promote their strong academic pnsgabong with
robust leadership development curricula. Referring to The Citadel's meecdg as the

No. 1 best value among Southern colleges in the U.S. News & World Report rankings,
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Citadel President Lieutenant General John Rosa stated, “This No. 1 rankingzesogni
our commitment to keep the cost of a Citadel education as low as possible for our
parents, while also providing an excellent academic and leadership devel@pogeatn
for our students” (“The Citadel Public,” n.d.).
Military Junior Colleges

Military junior colleges are a unique group of five institutions. These colleges
offer the traditional academic program of other junior colleges, but the sswatesnding
these colleges have the opportunity to participate in a military-prepasateironment.
In some of the colleges, the military environment is the only option for the cadegs whil
some of the military junior colleges offer civilian programs in addition to thergnon
the military setting. The military environment means that the students, @s,cadar
uniforms, carry military rank, march and drill in formation, and live a Spaiken-|
lifestyle with little time for television or video games.

Additionally, these military junior colleges all have an Army program knaswvn a
the Early Commissioning Program (ECP). Those cadets who qualify for digiapr
take advanced Reserve Officer Training Courses (ROTC) for two yeadslition to
their academic program and graduate at the end of two years with am@ssalggree
and a commission as a Second Lieutenant. The cadets then move to a senior institution
to obtain their bachelor’s degree.

These five military junior colleges have all been in existence for meawg yand
though each one is similar to the others, they all have a unique history. Prior to 2002,
there were six military junior colleges. Kemper Military School and Gelleas a

private educational institution that had been in existence since 1844 (DelVecchio, 1997).
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Kemper declared bankruptcy in 2000 (McEowen, n.d.), but the administration managed
to keep the school open
until 2002 when it finally succumbed to financial difficulties (Sullivan, 2005).
The five military junior colleges currently in existence are Georglaavy
College (GMC) in Milledgeville, Georgia; Marion Military Instituts1MI) in Marion,
Alabama; New Mexico Military Institute (NMMI) in Roswell, New Mexi; Valley
Forge Military Academy and College (VFMAC) in Wayne, Pennsylvania; and
Wentworth Military Academy (WMA) in Lexington, Missouri. During the 2007-08
academic year, the military junior colleges had a combined enrollment of 3,079
(“Georgia Military College,” n.d.; “Marion Military Institute,” n.d“New Mexico
Military Institute,” n.d.; “Valley Forge Military Academy and Cajje,” n.d.; and
“Wentworth Military Academy,” n.d.). The enrollment number for Georgia Milita
College reflects the enrollment of the Milledgeville campus, which is the lobite
military junior college program. Each of the colleges is coeducationdl twatlast to
accept women, Valley Forge Military College, opening its doors to females in 2006.
Georgia Military College.Georgia Military College is a public two-year, co-
educational institution that has a junior college and a separate preparatory scheol. T
mission of Georgia Military College is to “produce educated citizens by projiaimgyr
college students with a liberal arts based two-year undergraduate cumricyl
providing selected college students with ROTC training, and by providing preparatory
school students an inclusive college preparatory curriculum that includesaaymilit
training component...” (“Mission,” n.d.). Georgia Military College is one of only two

military junior colleges that offers a junior college program without aamyi
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orientation, in addition to its military program. For the fall, 2008, semesgtergia
Military College reported a full-time enrollment of 1,095 students on its d¢jdeille
campus, which is where the GMC military program is located (“Georgidal4il
College,” n.d.).

Georgia Military College is one of the oldest military junior collegesgirnggbeen
founded in 1879 by an act of the Georgia General Assembly. It was, initiallgt, & pa
the Georgia University System and was established on land surrounding the Obdl Capit
Building, now the main college facility. The college was first known as tlaellisli
Georgia Military and Agricultural College. In 1900, the name was changed tgi&eor
Military College, though the college section of the academic programavasided until
1930. By that time, legislative acts in 1920 and 1922 had separated the military
institution from the University of Georgia system (“History”, n.d.).

Marion Military Institute Marion Military Institute traces its origin back to 1842,
when the Alabama Baptists established Howard College. Howard Collegdesirugg
during the Civil War and the Reconstruction Era. Despite some progress, however, the
Alabama Baptist Convention voted to move the College to Birmingham, Alabama.
Howard College, after being moved to Birmingham, Alabama, became Samford
University. An educational facility to replace Howard College was soonajmatin
Marion, and this facility was named Marion Military Institute (MansgE390).

Two of the original buildings still stand on campus. The first building, Lovelace
Hall, was built in 1845 (The Book Committee and Friends of the Perry County Hiktorica
and Preservation Society, n.d.). The second building, the Marion Military Institute

Chapel, was built in 1857. Both of these earliest buildings served as Breckenridge
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Military Hospital from 1863 to 1865. Though college studies had been suspended in
1863 due to the service of the two buildings as a hospital, the college classes were
reinstated in 1864 and have continued uninterrupted since thaMMianieg Military
Institute n.d.).

Marion Military Institute first admitted women in 197Wdrion Military Institute
n.d.). The school, unlike Georgia Military College, offers strictly a miliearyironment.
All students wear military uniforms and complete two levels of milismignce courses,
in addition to the traditional academic program. The school had remained a private
institution until it became a part of the Alabama two-year collegesyst June 2006.
Full-time enroliment for the fall, 2008, semester at Marion Militaryitnts was 446
(“Marion Military Institute,” n.d.) .

New Mexico Military Institute New Mexico Military Institute was established in
1891 in Roswell, New Mexico, where it is still located today. The school, originally
known as Goss Military School, was open only a short time before it closed due to
financial difficulty. Just before closing, the school was renamed New Mexlitariy
Institute. Due to a generous donation from a local philanthropist, New Mexicoriilita
Institute reopened in 1898IMMI — a Historical 2006). New Mexico Military Institute
was the first military school to be state-supported rather than supporteiddig funds.
It is a land grant school with permanent land income dedicated to its support
(DelVecchio, 1997).

New Mexico Military Institute occupies 40 acres in Roswell on a site known as
North Hill. Yellow brick buildings dominate the campus and form a quadrangle near the

center of the campus (DelVecchio, 1997.) Like Marion Military Institute, Ntexico
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Military Institute offers only a military program. New Mexicoidlftime enrollment for
the fall, 2008, semester was 446 students (“New Mexico Military Instituig,).

Valley Forge Military College.Valley Forge Military College is a private
military institute located on 120 acres in Wayne, Pennsylvania, which is located nea
Philadelphia. Beginning as Valley Forge Military Academy, the school vaislisbed
in 1928. The founder of the Academy, Lieutenant General Milton G. Baker, created the
school to “fill what he perceived as a ‘crying need’ for the education of young
Americans” Valley Forge College2006-07). The school was so successful that it was
expanded to become the Valley Forge Military Academy and Junior College in 1935.
The junior college was renamed again in 1992 as it became Valley ForgeyMilitar
College to reflect its provision of a collegiate experience. Women wstadimitted to
the school in 2006\alley Forge College2006-07).

Like Marion Military Institute and New Mexico Military Institute, May Forge
offers only a military program where all students are members of the Caget. Fall,
2008, full-time enrollment at Valley Forge was 211 (“Valley Forge Militaoyl€ge,”

n.d.).

Wentworth Military Academy and Junior Collegé/entworth Military Academy
and Junior College, located in Lexington, Missouri, was founded in 1880 as Hobson’s
Select School for Boys. The students began to use broomsticks to march and drill as an
extracurricular activity, and thus, the military school was formed. Wertigahinior
College was established in 1923 as an outgrowth of the Academy (“About Wentworth,”
n.d.). The full-time college enrollment for the fall, 2008, semester was ¥2&hfivorth

Military Academy,” n.d.)
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Wentworth joins Georgia Military College as a college that provides, in additi
to the traditional military junior college program, an academic programnaiimilitary
requirements (Ahrens, n.d.). The military college program for Wentworthateat its
main campus, while a traditional junior college program is provided in three other
locations Wentworth Junior Collegen.d.).

The early establishment of military colleges made popular the combination of
strong academic preparation combined with leadership development that prepaigs y
men and women for a civilian career, or a military one if they choose to jailitaryn
branch of service. The military junior colleges, though perhaps not as well known as the
senior military colleges, also have a long history of providing a rigorous amadem
program for young students along with leadership training that can lead tacan ®ff
commission along with the associate’s degree. For purposes of geographisaiydiver
and the exclusion of the researcher’s own institution of employment, this studigonsl
on New Mexico Military Institute, Valley Forge Military College, and htigorth
Military Academy and Junior College.

College Choice and Related Process Models

How and why students choose to go to college and the college they choose has
been a topic of research since the 1970s. The earliest research focused mainly on
students’ choice of going to college or choosing another path such as going directly into
work. Manski and Wise, in their 1983 bodgllege Choice in Americalescribed a
comprehensive study conducted from 1972-76 using data from the National Longitudinal
Study. This research provided a “unique source of information on the transition from

high school to work or further schooling” (p.2).
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Likewise, Gregory Jackson (1986) conducted a study between 1972 and 1980 that
looked at trends in the college choice decisions of new high school graduatesinJac
pointed out, however, that his definition of college choice was “choosing among college
and other options, not the choice among colleges” (Jackson, 1986, p.3). Studies
conducted in later years, however, have focused more on how students choose among
colleges. This research is of great interest to college personnel who seekdadkéee
understanding of those students that consider their particular institution and gnroll a
opposed to those who either do not consider the institution or consider, but do not enroll.

Whether colleges are concerned about attracting additional or more highly-
qualified students or improving their academic image, administrators at thitespes
and universities must do research to determine how to begin their improvemessproce
Because of the limited budget at most higher education institutions, persayedcéth
leading these initiatives can no longer blindly dispense resources and hope thsltee r
are productive. A plan backed by research must be put in place before the campaign i
started. Part of the research must consist of examining college choice models. B
reviewing these models, admissions practitioners have already startestéssary
advance work for their strategic plan.

Hossler and Gallagher Model

Don Hossler and Karen Symms Gallagher developed a three-stage cotiege c
model in the 1980s. Their work revolved around the stages of predisposition, search, and
choice (Hossler, Schmit, & Vesper, 1999). The first stage, predisposition, isrgpti@s
of the plans that students make for either continuing their education or worldng aft

graduating from high school. The development in this predisposition stage is ialuenc
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by the student’s family background, including strong influence by their gaesers,
and by their own academic performance. Hossler and Gallagher (1987) inuitated
of the most predominant and compounding background characteristics of the
predisposition stage is that of socioeconomic status. Additionally, attendigiy-a
guality secondary school, participating in school activities, and holding a potitivde
about education also influences the student during this stage (Hossler & Gall&§ver

The second stage in the Hossler and Gallagher model is the search stage. This
stage is the time when students are actually researching and @ssassins
postsecondary institutions. During this stage, students search for attabdtealues
that characterize postsecondary educational alternatives as well asngetaomliar
with and identifying the appropriate choices to consider (Hossler, Braxton, &
Coopersmith, 1989). Students receive marketing and recruiting materials fioomsva
postsecondary institutions and from the military. The students gather data, both
objectively and subjectively, which they will use in the third and final stage. stdue is
not a static one, nor do all students move through it in the same manner.

Hossler and Gallagher’s third stage is that of choice. It is in this phase when
students, generally in their senior year, decide the colleges to which thagply, and
then, finally, decide the college in which they will enroll. In a nine-year sttitligh
school students conducted by Hossler, Schmit, and Vesper (1999), the authors paid
special attention to the consistency of students’ anticipated choices wiitiinidle
choice. According to the research results, only 12 percent of the first choibes in t
sophomore year were still the first choices in the senior year. Thehidiseaeported in

the sophomore year, however, did remain as an option for 59 percent of the students.
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Kotler and Fox Model

The model described by Kotler and Fox in their 1995 &ixgtegic Marketing for
Educational Institutionsis the only model described here that deals with economics, or
inputs and outputs. The Kotler and Fox model is a college choice model that was
developed to assist campus personnel in understanding how best to market their
institutions to prospective students. It is a four-stage model that hasltwarigl
components: first, the student makes the initial decision to investigate coflegesd,
the student gathers information; third, the student evaluates and elimwisggesand
narrows the list; and fourth, the student chooses from among the options.

Once the initial decision to investigate colleges has been made, students begin the
process of gathering information. This process will vary from a heightevea@@ess of
any information related to colleges to an intense information search, depending on the
needs and wants of the individual. Along with gathering information, the student will
also begin the process of establishing selection criteria and correspomingswor the
criteria. These evaluation factors are shaped by the student’s needs.

Kotler and Fox (1995) refer to Maslow’s hierarchy of needs when describing the
student’s evaluation of need. The needs of students will run the gamut from basic
physiological needs, i.e., the college food service and dormitory space, tcesafety
security concerns, i.e., bar-coded entry into buildings and surveillance caameras
social needs, i.e., sororities and fraternities. Some students will consessn esteds,
such as the prestige of the institution, and some may even consider seltattuali

needs, such as opportunities for community involvement or leadership positions.
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The students will use their self-developed selection criteria to evahate t
alternatives and narrow their list from which the final choice will be madslekand
Fox (1995) relate that there are six basic concepts in the evaluation procefisst e
the concept of the choice set, which is all of the colleges from which the stsident i
planning to choose. Second is the concept of school attributes, which may include factors
such as cost, academic program, social life, or location. Next, the studdraweild set
of perceptions regarding how each school measures on each attribute. Studelsts will a
have a utility function for each attribute. The utility function is an indicaticghef
student’s varying level of satisfaction with varying levels of an attribute.

The fifth basic concept that the student will employ is importance weights, a
some school attributes will have more relevance than others. The sixth and finpt conce
is the evaluation procedure, which Kotler and Fox indicate may vary from a tjenp-
hurdles” model where the student sets minimum characteristics and drops fraghahe |
of those that do not meet the minimum criteria to a “standout” model where the student
would ignore attributes that, while they may be important, are virtually the fearak of
the colleges. The student would focus on attributes that are important and higldievaria
(Kotler and Fox, 1995).

In this section, significant theories related to the college choice graces
reviewed. Theorists, including Hossler and Gallagher and Kotler and Fox, view the
college choice process as a multi-step operation that begins with an awareness of
colleges, proceeds to the gathering of information, and then moves to the evaluation of
the alternatives. The pace at which the student moves through the proces<ist didfer

most students, but the culmination of the process occurs sometime during theesanior y
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of high school, with the final step of the process occurring when the student enrolls in
college.
Contributing Factors and Persons and Related Theory

Intricately interwoven in the college choice process are factors armhpdhat
influence the series of events. Different persons and factors vary in dégrééeence
and points in time as to when they are most influential. Patricia McDonough and David
Chapman have conducted research that directly relates to contributing pexsons a
factors.

McDonough Research

Patricia M. McDonough, in her research study published in herGaxipsing
Colleges: How Social Class and Schools Structure Opport(k887), documented
those entities that exert influence on students as they move through the college-choi
process. McDonough compares the influences on students during this perplexitay time
a mobile. She states, “For each individual student who is choosing a college, every
influence has a different weight and the mobile hangs in a unique way” (p. 111). Most
authorities agree, however, that parents and peers are two of the mosiasigpéities,
with guidance counselors and college and university personnel also playingiaaignif
role for some students.

Patricia McDonough writes of the importance of cultural capital as termmed b
Pierre Bourdieu, a French sociologist. Bourdieu defined cultural capital as an
internalized code that equips one with “competence in deciphering cultutednela”
(Bourdieau, 1993, p. 7). Cultural capital is accumulated through an extended process of

acquisition that includes the education of one by family members, peers androthers
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society, and social institutions (Bourdieau, 1993). McDonough writes that cubpitdic
is related to a person’s social class, values, and attitudes and provides oesautbes
which, if used effectively, can provide needed advantages in social institutions
(McDonough, 1997). Many parents with high cultural capital influence their children t
choose a prestigious college because “they know it will pay off in later job suaoegs
social status” (McDonough, 1994).

McDonough relates that parents provide cultural capital to their students in a
variety of ways. For example, parents who have attended college wél ttedetalue of
a college education to their children. Regarding a college education, they thiar
children of the “potential for conversion in the occupational attainment contest”
(McDonough, 1998, p. 183). Those parents will also be able to assist their children with
understanding the importance of the college entrance examinations on@sbestn with
writing the essays that go along with their admissions applications. pMaegts are
now hiring professional counselors to assist their children in getting into ¢d™ri
college or getting into their first choice of colleges. Still other parefitgeence their
children’s choices by insisting that they attend a college that is tbclatee to the
student’'s home or one that has certain characteristics that are importaracetite
such as a college that is supported by a particular religion.

Bourdieu also relates the importance of what he terms “habitus,” which heglefi
as a second sense that results from a long process of inculcation. “The dispositions
represented by ... habitus are ‘durable’ in that they last throughout (a) .méfefihey
are ‘transposable’ in that they may generate practices in multiple and diettsef

activity....” (1993, p. 5). Habitus is certainly related to parental influenceglthie
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college selection process. If students have grown up in families wheregecoll
education is emphasized and valued, then the student’s habitus will direct him or her
toward obtaining a college education.

McDonough also relates the concept of bounded rationality and its relationship to
college choice. She defines bounded rationality as “behavior that is rational bud limite
by the cognitive constraints on decision making” (1997, p. 10). She notes that students
making choices about where to attend college will select from choicesdrateady
narrowed by the location of the colleges, the student’s social network, and their
anticipated goals for college (1997, p. 10). Bounded rationality infers that, though the
are thousands of postsecondary educational institutions in the United States, thesstudent’
choice list will reflect only those that remain after those that did not thedtounded
rationality parameters have been removed.

Chapman Model

David Chapman examined the issue of student college choice in the early 1980s.
He believes that many colleges simply think modifying their collegergsions or
attempting to reach a new target market will increase the e#eeiss of their marketing.
Chapman, however, advocates the development and use of a “systematic model of the
influences on student college choice” (Chapman, 1981, p. 490). Chapman’s model
exemplifies the idea that a student’s college choice is influenced layncettident
characteristics combined with particular external influences.

Chapman states that the major student characteristics influencingeadii@ige
are socioeconomic status, educational aptitude as usually measured bietiee col

entrance examinations, level of educational aspiration, and high school performance.
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Chapman reports that, generally, students who are in the higher socioeconomits bracke
are more likely to choose four-year colleges and universities than studentsadté to

low socioeconomic status. A student’s performance on college entranceatans

may provide an avenue for self-selection out of application to colleges thaiveoste
entrance examination scores which are higher than those scored by the prospective
applicant.

A student’s educational aspirations are very influential in determining whather t
student will attend college at all, as noted in Hossler’s research (1999). Chapman
indicates, however, that research has demonstrated that educational aspnatielaseal
also to college choice. High school performance has also long been an indicator of
college choice, either through the student’s self-selection or through admissions
requirements as required by particular colleges and universities. ¢figbls
performance may subjectively influence a student’s college choice as studient
perform well in secondary school usually have friends who are high performershiand w
may influence the student’s college choice. Equally as important, college guidanc
counselors may spend more time with those who are high performing, also
influencing the student’s college choice.

These ideas are supported by Chapman’s work on the external influences of
college student choice. He groups external influences into the three cagexjori
significant persons, fixed college characteristics, and college commanie#brts to
prospects. Significant persons, according to Chapman, include the student’s parents,

friends, and guidance counselors.
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Fixed college characteristics are one of the two influences that aree fimroist
part, under the control of the college and university. They include location, cost,
availability of programs, and campus environment. Location is mostly out of the
college’s control unless the college administration determines that it caraopeer
campus. Chapman makes the point that that though these influences are controlled by the
college or university, they are relatively stable in the short-term. Newgmsgnust go
through a review and adoption process; costs are usually fixed for at leastadea
almost never decline when a change is made; and campus environment usually does not
change overnight.

Chapman'’s final category of student influences is college communicatiotseffor
Again, this is a category that is within the span of control of the particular college
university. In an earlier work, Tillery and Kildegaard (1973) noted informatitregag
on the part of high school seniors is positively related to their educationakiasgira
That is, students who expect to go on to college are more apt to actively seek gat colle
information. Chapman’s results matched that of Tillery and Kildegaard. ttlet, i
research is available that describes how effective college comronie#orts are in
convincing a student to attend a particular college. In an earlier pieeseafch,

Chapman, along with Johnson, found that students did not select a college based on its
written materials. The students reported reading printed materials torconf
the decision they had made during a previous step in their search process.
Significant Factors and Persons
As described in various college choice models, students are influenceddwg var

factors, both external and internal, as they prepare to make a decision on whi@htoolleg
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attend. Specific external factors influencing the process include paibhtgss peers,
counselors and other significant high school personnel, and college and university
communication. Internal factors, or characteristics of the students thessbat sway
the decision-making process are the student’s socioeconomic status, |eltetational
aspiration, and academic achievement.

Parents. There is a definite relationship between parental encouragement and
college attendance. Most basic to the description of parental influence, ac¢ording
Conklin and Dailey (1981), is the long-standing assumption that the child will go to
college. In other words, it is not a question of if the student will go, but where the
student will go to college. In many homes, this question is discussed even before the
child is born. Their research reflects that “the longer postsecondary educatioeehna
taken for granted in the home, the more likely students are to enter college” (Gorkli
Dailey, 1981, p. 261).

According to Cabrera and La Nasa (2000), there are two domains to parental
encouragement. The first domain is that of motivational encouragement, wttereby
parents regularly indicate to the students the importance of going to collegecorfdls
domain involves the parents in being proactive regarding their child attending college.
In this domain, the parentsare involved in school activities, discuss actual codlege pl
with their child, and also, save money that will help pay their child’s collegertuit
(Hossler, Schmit, & Vesper, 1999).

Hossler’'s research (1999) indicates that nearly 64 percent of studeniggecei
strong encouragement attended a four-year institution, and almost 75 peragimgece

the same level of encouragement enrolled in some form of postsecondary education.
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Though Hossler’s research indicates that parental influence is strong intmgtiva
students to enroll in postsecondary education, the research does not directly address
parental influence in the final choice of the particular college. Reseamdoated by
Pagano and Terkla (1991) concerning students enrolling in Tufts University indicate
however, that parents, particularly mothers, have the strongest influence on dsstudent
college selection.

Factors that are important in the latter stages are the level of pachrdatien
and their income. According to Hossler (1999), “Half of the students whose parents had
at least a high school diploma attended college, and almost 75 percent whose parents had
a college degree attended” (p. 105). In other words, the higher the parentabedlcat
attainment, the more likely the students are to enroll in higher education.

Likewise, parental income is also influential in the latter stages of tlegeol
choice process. Approximately 19 percent of the students whose parental income was
below $15,000 attended a four-year school, while more than 58 percent of the student
whose parents’ annual income was more than $45,000 attended a four-year college or
university (Hossler, 1999).

Peers. Though students generally have one set of parents, they usually have
many friends. They may have friends who are planning to go to college, and they may
have friends who do not have plans for college or who have not yet finalized their post-
graduation plans. McDonough indicates that students who are in a high socioeconomic
class have a “seamless quality to their world: friends, family and school pdratbnne

expect that everyone goes to college” (1997, p. 137).
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Some students, however, have a stratified set of friends. Students who find that
they have some friends who are planning to go to college and some who are not planning
to go may behave differently when interacting with the two groups. Not wanting to make
those who are not planning to go to college feel inferior, the student may avoid talking
about applying to college with that group. Conversely, the student may freely discuss
going to college with like-minded friends, but may avoid talking about applying to
particular schools, either because the student would be embarrassed if nedagcept
would feel badly if the school was out of the academic or financial reach of his or her
other friends (McDonough, 1997).

McDonough (1997) further relates that college-bound students who have
relatively the same academic achievement and social-class backgrakelsimilar
college choices. These choices are unlike those made by students with sewidsmiac
abilities but from different social-class backgrounds. In McDonough'’s stiuely
patterns of students’ aspirations were shaped more by the framework of their
communities, families, and schools as opposed to being molded by individual analysis.

A student’s peer group and the support and encouragement provided by that group
is extremely important in the early predisposition stage. Jackson’s 1986 stuelgies
by Hossler and Stage (1992), showed that the presence of peers who planned to attend
college produced one of the most important determinants of postsecondary enrollment.

Counselors.Though the amount of influence may be dependent on the type of
high school and the year of the student in the high school, guidance counselors ill play
major role in the college choice process. McDonough and Calderone (2006) indicate tha

college counselors represent one of the single most important sources of college and
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financial aid information for lower income students. Hossler’'s research (1998 tesli
that talking to counselors was the third most important resource, from a list of ten, for
students in researching postsecondary educational options. Even with limitedegsourc
some public schools are able to begin the college selection process as e lyiah
grade, but guidance counselors in private preparatory high schools are stdidbeslin
providing thorough college choice counseling services.

Through the years, extra tasks have been given to the school’s guidance staff,
particularly in the public schools. Additionally, the number of students enrolled in public
schools has increased without a comparable increase in the number of guidance
counselors. According to McDonough’s research study that involved four California
schools, the ratio of school guidance counselors to students was somewhat disappointing
in the public schools that were a part of the study. In the two private schools, ¢nere w
ratios of 1 guidance counselor to 56 seniors and 1 counselor to 117 seniors. The public
schools featured in the study had ratios of 1 guidance counselor to 365 seniors and 1
guidance counselor to 400 seniors. As to the amount of their day dedicated to
performing guidance functions, each of the private school counselors were able ¢éo devot
100 percent of their day, while one public school counselor was able to spend 90 percent
of her time on counseling duties and the other was able to spend only 50 percent of her
time on counseling activities (McDonough, 1997).

The extra work and insufficient staff have caused reductions in the amount of
time that some guidance counselors are able to spend assisting students inndevelopi
their college plans and completing college applications and essays. Manisath

financial resources, therefore, have turned to hiring professional college loositse
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assist their children with the challenging college selection process. Thwugharents

and students may continue to use the services of the high school guidance counselor,
many of them see the private counselor as an extra resource to help the studemaige
preferred college choice.

These counselors, many of whom prefer to be called consultants, provide
assistance with preparation for the ACT and/or SAT, completion of college ajgpig;at
review of essays that go along with the applications, and assistance mgathagstress
that goes along with the college application process. McDonough (1977) Satesits
want to invest their sizable college tuition dollars wisely, while seniors avaate space
to be able to talk through their fears and anxieties about making their firstamfpor
decision in an environment of intense competition and pressure” (p. 120). Some parents,
realizing that admissions processes have changed dramaticallyh&@p@antolled in
college many years before, are not confident in their ability to advise thieiren
through the process and feel it best to turn the guidance over to a professional.
McDonough (1994) relates, “Private consultants provide a structured, disciplinegecoll
application process, search for the widest possible range of college optitres for
student, counsel the family, and relieve some of the pressure generated by stiff
competition” (p. 434).

College and University Communicatioit.is well documented that colleges and
universities spend huge amounts of money in marketing to attract those students who are
in the middle of the college choice process. A 2007 survey conducted by the Lipman
Hearne marketing firm confirmed that colleges and universities anelisige50 percent

more than reported in the firm’s 2000 survey. Additionally, the report indicatethéhat
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expenditures are producing desired results as those institutions that invdgtiheavi
marketing are more likely to attract desired applicants and increagkreamt (A Report
on Marketing, 2007).

Hodges and Barbuto (2002) conducted research on effective college
communication for rural and urban student populations. The results of their study
indicated that rural students rated the college’s web site, campus tour, and cdhtact wi
faculty somewhat higher than did urban students. Other sections of their reseati@th poi
out that the desired contact with faculty may not have been to establish relatidmghips
simply to expedite the receiving of information. Interestingly, all threbeof
communication tools cited as more popular with rural students could be combined and
provided through the college’s web site. Hodges and Barbuto (2002) suggested
providing a virtual tour through the website and providing links to faculty member’'s
email addresses.

Tucciarone’s 2009 study indicated that students rely heavily on the information
presented on a college’s website and may base a decision as to whether todkegp a
on the “possible” list or eliminate the college from consideration solely on pemne pf
the website. One attractive feature of all college websites, @saiediin Tucciarone’s
study, is that students can have a virtual visit anytime that they choose to dithsat wi
regard to “open for business” hours.

Tufts University regularly surveys those accepted students who ofatieiand
those who do not matriculate to determine the institutional contacts that exadgshe
influence in the college choice process. Tufts personnel believe that all iosatuti

contacts “reflect and communicate the personality of the institution” (Bagd erkla,
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1991, p. 33). Their list of institutional contacts include, but are not limited to, campus
visits, alumni interviews, university literature, formal contacts with usityepersonnel,
and contacts with current students. The Tufts survey indicated that personglonsiit
contacts were more likely to have a positive effect on the student’s impres#hen of
University, rather than the larger, more impersonal events.

The Tufts research additionally indicated that college and university
communication was also important to, and evaluated by, the parents of the college
students. Parents may actually read more of the institutional publicatided toahe
student’s homes. Additionally, parents may have more contact with the institution,
especially with the financial aid personnel. Pagano and Terkla (1991) indicdted tha
“Parents pay the bills and thus seem to be geared toward a consumer relatiahsthie wi
college or university. Consumer relationships demand courtesy, service, andya quali
educational experience — factors that parents evaluate with respedtutionst
contacts” (p. 39).

Socioeconomic Statussrodsky and Jones (2007) indicate that patterns of
postsecondary enroliment are heavily influenced by socioeconomic status. As
socioeconomic status varies, so does the amount and accuracy of information aweailable
students and their families. According to Grodsky and Jones (2007), “Parents and
students who are economically disadvantaged may have beliefs about the col&tg®ef c
that are, on average, higher than the true costs, leading them to end theipeducati
careers earlier than otherwise similar more advantaged students” (p. 16).

Social science researchers have shown that the flow of college tuitiamatifmm

to disadvantaged parents is segregated along the lines of race and etthiciyion,
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and income (Grodsky & Jones, 2007 and McPherson et al, 2001). According to
McPherson, Smith-Lovin, and Cook (2001), the social class of origin usually determines
neighborhood residence, and education locates people in school settings. Their
occupations affect both workplace and voluntary association activity. Groadkioaes
(2007) note that “to the extent that information about college preparation, including the
costs of college attendance, flows through these networks, those in advantagekisnet

will have more points of generally higher-quality information” (p. 17).

Trusty and Harris (1999) conducted a study whereby they examined college
degree expectations of students from the eighth grade through two yeahnsghfter
school. The students involved in their study were those who demonstrated early
educational achievement and who had early expectations of a college degretumtey
that students who have a lower socioeconomic status were more likely to saffer los
talent, or lowered expectations, than their counterparts in a higher socioecstainsc
Trusty and Harris also noted that students from a lower socioeconomic backg®und ar
more likely to lower their expectations to their parents’ level of educatittaairaent.
Conversely, students who come from a family in a higher socioeconomic levedy usual
understand that they are to reach or exceed their parents’ educationaiettdevel.

Plank and Jordan (2001) relate that, in the absence of abundant and exact
information relative to costs and available financial assistance, margolmaeconomic
families may decide that a postsecondary education is out of reach fohiltgrc |If
presented with reliable and current information, however, some of these sanolidd
find that a college education was within the reach of their children.

Offer of Scholarship MoniesThough it isassumed that students of a lower
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socioeconomic status would be attracted to colleges that offered substéatii@lstips,
research shows that the availability of financial aid and scholarships isamipiar
students in other socioeconomic categories. Perceptions of the availability of
institutional, state, and federal aid not only influence students’ thoughts of enmolling
college, but are also influential in the choice of one particular college ovéreanot
(Cabrera and La Nasa, 2000; Hossler, Schmit, and Vesper, 1999).

Researchers have documented that students planning to attend private institutions,
as well as those planning to attend public colleges and universities, all ares¢oghe
cost of a college education (Cabrera and La Nasa, 2000; Leslie and Brinkman, 1988).
McDonough, in her qualitative study of 12 females and their college choice pscesse
which was published in 1994, found that financial aid was discussed by families in both
high and low socioeconomic categories.

Manski and Wise (1983) remarked that financial aid offers play a substaitial
in the college choice process. They indicated that, whereas federal firsath@ias
focused on accessibility of all students to college attendance, institutibneds
focused on attracting more highly academically qualified students toieutartollege
or university.

Level of Educational Aspiration®Research conducted as early as 1972 indicated
that students who planned to go to college usually did follow through with their plans.
Fetters, Dunteman, and Peng (1977) in a longitudinal study based on national data found
that 82 percent of those who graduated in 1972 and planned to go to college actually did

enroll in college following their graduation.
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Many school systems currently force students to think about postsecondary plans
as early as the completion of the eighth grade. As high schools now offer a college
preparatory track, the school personnel ask students to make decisions as to whether the
will pursue the curriculum that prepares them for study at a college or utyi\vgrene
that prepares them for the workforce. It is at this point that students maydeg
consider their postsecondary plans, if they have not already done so becauseaf parent
influence or observation of siblings. Schmit (1992) found that high school students in the
college preparatory track who had been considering their postsecondary plans were
thought to have a stronger commitment toward fulfilling their plans.

Somers, Cofer, and VanderPutten (2002) conducted a study using data from the
National Educational Longitudinal Study to determine how eighth- and terde-gra
student and parent aspirations affected enrollment in postsecondary education. They
reported their results in three categories: attendance at any postsgoastitation;
attendance at a two-year school; and attendance at a four-year college @itynivEne
researchers found that eighth grade students who planned to enroll at any postgeconda
institution were 15.68 percentage points more likely to have enrolled than students with
no plans to enroll. Students who enrolled at a two-year institution were 6.42 percentage
points more likely to have had postsecondary aspirations in the eighth grade, and student
who enrolled at a four-year institution were 20.55 percentage points more likelyeto hav
had postsecondary plans in the eighth grade. Their research indicated thabpdatye
aspirations had more effect on eventual enrollment in some type of post-high school
education than did parental influence, which was also examined in the study (Somers,

Cofer, and VanderPutten, 2002).
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Academic Achievement he term “academic achievement” combines both the
high school academic performance as indicated by the grade point average and the
college entrance examination scores. Student ability and achievement havicarsigni
impact upon the predisposition of students to aspire to postsecondary education. As these
two factors rise, so does the likelihood that students will seek to enroll in postsgcondar
education and follow through with their intentions (Hossler, Braxton, & Coopersmith,
1985). Manski and Wise (1983) found “a substantial relationship between measures of
academic ability and performance on the one hand and college attendance andatomplet
on the other” (p. 14). They also noted that, “the likelihood that a person will apply to a
four-year college or university increases with high school class rank (Aid) S
scores....” (Manski & Wise, 1983, p. 4).

Hossler and Stage (1992) reported the results of their study that involved ninth-
graders attending high school in the state of Indiana. Both students and their parents
were surveyed and queried as to demographics, family background, high school
experiences and parental expectations. High school experience factohsinehided
academic performance and activities, were significantly relateddersis’ aspirations.

The students’ grade point averages were directly related to their predispoegarding
postsecondary enroliment (Hossler & Stage, 1992).

In summary, the college choice process may, at first glance, appeaato b
solitary one, although, in actuality, it is influenced by other individuals andréac
Parents almost always play a role in the selection, as do peers. Counsglalsoma
influence students. There are personal factors unique to each student th&¢etisoeef

college choice process. A student’'s academic achievements, level of aspaati
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socioeconomic status have roles to play as the student gathers information artdsevalua
their options. College communication to the student, either through direct
communication such as a phone call or a piece of mail or through an indirect means such
as the college’s website, can play a major role as the student moves througletiee coll
selection process.
Previous Research and Gaps in the Literature

Multiple studies relative to college choice have been published. Teeples
published a study that examined the college choice decisions of student §2tle6s
His results indicated that students chose to attend a major university bectnese of
chance to win championships. Palmer (2004) examined the college choice process of
low-income students and found that these students lacked the information, guidance, and
support to successfully transition to college and that their choices weralfbyntlee
contexts in which they interacted. Smith (2007) examined the college choice goocess
females attending four-year public institutions in Arkansas. She found thasthdsets
looked at major program of study, reputation of the college, and cost of attendance whe
determining the college in which they would enroll.

Few studies are published, however, that deal with students who choose to attend
military colleges. Fielitz published a study in 2001 that examined the cchegee
process of athletes who chose to attend the United States Military Acati¥vest
Point. He found that excellent instructors were a major factor in the atldetgsion to
attend West Point as well as the opportunity to play at the Division | level and the
academic and athletic tradition and reputation of the college. Jacob (2006) conducted a

study wherein she interviewed some of the first female students to enmii@t s
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military institutions. Her qualitative study examined the college chmigeess of the
women as well as their experiences while at the military colleges.

No studies have been published that explore the college choice process for
students who choose to attend a military junior college. This qualitative study involving
interviews with students who have enrolled at a military junior college, lhasve
interviews with their parents, filled this gap in the college choice lusrat

Summary

High school students are facing increasing pressure from college aasissi
personnel. In order to maintain their enrollment numbers and, in many casesgncrea
those numbers each year, college and university admissions personnel are expending
large budgets to get the attention of the upcoming high school graduates. Once a
particular college has the attention of the young prospect, the admissions petsamnel
spend additional marketing dollars to secure that student as an applicant and then, fina
as a matriculated student.

The key to this entire process is discovering the institutional charéictetisat
attract a student to a particular college or university in the first placasaedaining the
persons or factors that influence a student’s college-choice decision. The dxanadha
these issues is particularly important at this time in the history obnyildolleges. With
military recruitment being somewhat more difficult during a time whemation is at
war, military colleges must research what other attributes attratsrgs to their schools.
Though, at first glance, it would seem obvious that students are attracted towdgparti
theme school because of that school’s particular environment, students chooss colleg

for different reasons. It is important that these reasons be discerned.
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CHAPTER 3: METHODOLOGY

A qualitative research study was conducted in order to understand the reasons that
students choose to attend a military junior college and to explore those fhators t
influenced their decision to attend this particular type of higher educatittntios. A
gualitative research methodology was chosen because of its proclivity tolearthal
the researcher to obtain “intricate details about phenomena such as feletinght t
processes, and emotions that are difficult to extract or learn about through more
conventional research methods” (Strauss and Corbin, 1998, p. 11). Conducting personal
interviews provided this researcher with the opportunity to ask why or to follow up on
answers that needed further explanation. Additionally, a qualitative studyaci
method whereby objects or issues were “not reduced to single variables, bagnmtgate
in their entirety in their everyday context” (Flick, 2006, p. 15).

The purpose of this chapter is to detail the methodology that was employed in this
study. Specifically, this chapter contains these sections: StatefritaatResearch
Questions, Strategy of Inquiry and Research Paradigm, Theoretical i@tsstind
Analytical Procedures.

Statement of the Research Questions
1. Why do students choose to attend a military junior college?
2. Who are the persons, or what are the factors, that influence the student’s

choice to attend a military junior college?

3. Which students choose to attend a military junior college?
a. What are the demographics (gender, state of residence) of the
students?
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b. What is the educational background (diploma/GED, high school

grade point average, college entrance examination scores) of the

students?
C. What is the educational background of the parent(s) (highest grade
achieved)?
d. What is the occupation of the parent(s)?
e. What is the income level of the parent(s)?
4. What is the process that students go through as they make a military junior

college their college of choice?
5. What are the significant experiences that influence the student’s decision
making process?
6. Which sources of information were most influential in the student’s
decision to attend a military junior college?
Theoretical Constructs
The theoretical basis for this study was student college choice theory. Early
studies that formed the basic tenets of college choice theory focused on shetbats
would attend some type of postsecondary training. Research soon began to evolve that
looked beyond whether a student would attend a college or university to consideration of
the process that students go through as they determine the college or univesity w
they will enroll. Other important factors considered under the umbrella of cohegee
theory are the background characteristics and educational aspiratiorchevements

of the students and how these influence the student’s selection of a college ortynivers
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The specific constructs of student college choice theory strongly supported the
purpose of this study, which was to understand why students choose to attendya milita
junior college and to explore the factors that influence their decision-makinggroce
Hossler, Braxton, and Coopersmith (1985) specifically defined student college aloic
a “complex, multistage process during which an individual develops aspirations to
continue formal education beyond high school, followed later by a decision to attend a
specific college, university or institution of advanced vocational training” (p. 234).

Research Strategy

The interview method was chosen because it afforded the researcher an
opportunity to gather first-hand information, observe the respondent’s expressions, and
follow up on questions that might need further clarification. A semi-struttaterview
strategy was chosen because of the opportunity that it presented to veer sdnogwvhat
the list of stated questions, if the response of the person being interviewecenhtheet
additional follow-up was needed before moving to the next question. Though the
research questions established for this study were designed to be straggitfsome
additional questions were asked throughout the interviews for purposes of ¢lanfica
and obtaining additional information.

Silverman (2000) and Converse & Schuman (1974) indicated that the interviewer
must ensure that neutrality is maintained during the interview processal#@nted
rapport” must be established as the interviewer must be friendly and approadhiéile
at the same time, being direct and professional. Perhaps most importantly, the
interviewer must develop a style of “interested listening” that rewardespendent’s

participation but does not evaluate the responses (Converse & Schuman, 1974).
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Research Design

The research design of this project was an interpretive and descriptivatquelit
study. A qualitative study was chosen because of the rich and expressitgethasizre
produced by this type of research. Moreover, a qualitative study wasddiectiuse
many of the studies that have been conducted on college choice have been conducted
using quantitative data. McDonough noted that, “One feature of college ch@aeches
is that it has nearly exclusively been the domain of quantitative analy8&7,(p. 4).

For example, studies conducted by Jackson (1978), Manski and Wise (1983), and Hossler
and Stage (1992) were all quantitative studies.

Bentz and Shapiro (1998) indicated that a researcher should also consider whether
the chosen method will provide an avenue to discover what one wants to know. The
gualitative method offered this researcher an opportunity to probe more deepheinto t
processes through which these students arrived at their decision and tlsetfettor
influenced them along the way.

Merriam (2002) indicated that interpretations of reality are in flux and change
over time, and qualitative researchers are interested in understanding what those
interpretations are at a particular time and context. She stated, ‘figeaow individuals
experience and interact with their social world, the meaning it has for theamsglered
an interpretive qualitative approach” (Merriam, 2002, p. 4). This study of why students
choose to attend a military junior college sought to discover the experiences and
interactions that influence the students’ decisions. Additionally, Merriam (20G&) not
that when conducting a basic qualitative study, the researcher seeks to dascbver

understand the processes and perspectives of the participants in the studgediteh re
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guestions in this piece of research were structured so that the processesaxtipes
of the participants might be ascertained as the research questions wenednsw

Qualitative methodologies provided the opportunity for the researcher to be the
primary instrument for data collection and analysis. As the responses toaa@liaut
the student college choice process are generally complex, the reseatttier h
opportunity to mentally assess the data at the exact moment that the pantespanded
and immediately ask for clarification or request a further explanatibe ifesponse was
one that was not anticipated.

The purpose of this study was to understand the reasons that students choose to
attend a military junior college and the factors that influence the decrsaimg
process. Denzin and Lincoln (2000) stated that, though both qualitative and quantitative
researchers are concerned with an individual’s point of view, the qualitatieeaiese
feels that he or she can obtain a clearer understanding of the individual’'s trugshoug
and opinions through detailed interviewing and observation.

A gualitative research design was also chosen because of the final product
provided by such a study. Merriam (2002) notes, “The product of a qualitative inquiry is
richly descriptive. Words and pictures rather than numbers are used to convélyevha
researcher has learned...” (p. 5). Basically, this type of research mayjecthe
researcher an opportunity to produce detailed first-person accounts of why certain
students chose to attend a military junior college.

Trustworthiness and Credibility
In qualitative research, the usual criteria of internal and externdltyali

reliability, and objectivity are generally replaced by “credipjlitansferability,
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dependability, and confirmability” (Denzil & Lincoln, 2000, p. 21). Validity, as noted by
Creswell (2003), does have a place in qualitative research, but it is used as a method of
determining whether the findings are accurate from the viewpoint of trerchse,
participant, or the readers. He indicated that, in qualitative researclrrthévalidity”

is sometimes replaced by “trustworthiness” or “authenticity.” Créswéed that there

are several techniques that may be employed in qualitative researchritoovdrify the
trustworthiness of the findings. These techniques include triangulation oédiftéata
sources, member-checking so that those participating in the study have an opportunit
review specific themes generated in the study, and providing “rich, thickfijgkests to
convey the findings and clarifying the bias that the researcher bringys study.

In order to provide trustworthiness to this study, the researcher contaoted tw
linked groups: the students who chose to attend a military junior college and the parents
of those students who consented to having their parents contacted. The students and
parents were interviewed, and the students were asked to complete a datatform tha
provided demographic information. The researcher recorded the findingsstdidiyan
the form of a detailed description to further provide verification of the trustweshiof
the data.

Additionally, the researcher asked for contact information, specifieaikil
addresses, from the students who were interviewed so that information receswuegh thr
the interview could be returned to them for comment. The interview content was
returned to the students, through email, for their verification of their responses.

To further enhance triangulation, the researcher reviewed the websites for the

three military junior colleges that participated in the study to check tidatiah of the
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students’ responses relative to the characteristics of the websitees€hecher
compared the student’s responses on the data form, relative to the websites,tt@mthe ac
web sites.

Finally, as noted in Chapter 1 as a limitation, the researcher disclosedsyer bia
which is her employment as a senior administrator in a military junior collegerder
to protect against this bia$e researcher was very conscientious as she conducted the
interviews to be mindful of her status as a researcher at that time, and not ayeeroplo
a military junior college. Additionally, as she analyzed the data, the cbseavas
careful to ensure that the results were representative of the stutdy’suid not an
opinion based on the researcher’s work experience.

Data Collection and Analytical Procedures
Participant Selection

Creswell (2003) wrote of the importance of purposefully selecting individuals and
sites that will enable the researcher to best understand the problem. The irglivitioal
were students at a military junior college, and the sites, which were tipeisasnof
military junior colleges, were appropriate subjects and locations from wihmtilect the
data.

The five military junior colleges, Georgia Military College (Mdigeville
Campus), Marion Military Institute, New Mexico Military Institute, Néy Forge
Military Academy and College, and Wentworth Military Academy and Junide@el|
had a combined full-time college enrollment, as reported in fall, 2008, IPEDStlata
just over 3,000. Four of the junior colleges, Marion, New Mexico, Valley Forge, and

Wentworth, each have enroliments of less than 1,000 students. Georgia MilitageColle

46



with six campuses, has an enroliment of over 3,700 on all of its campuses, though its
main military college campus in Milledgeville, Georgia, has an enrolliwignst over

1,000 students, and the Milledgeville campus enrollment has been used in computing the
total enrollment for the military junior colleges (“Georgia Militdngtitute,” n.d.;

“Marion Military Institute,” n.d.; “New Mexico Military Institute,,’n.d.;Valley Forge

Military Academy and College,” n.d.; and “Wentworth Military Academy,” n.d.).

Three of the military junior colleges, New Mexico Military Institutalley Forge
Military College, and Wentworth Military Academy and Junior College whosen to
participate in the study. Marion Military Institute was excluded from tindysecause
of the researcher’s position as a senior administrator at Marion. GeorgaWiollege
was excluded as it is the college with the largest civilian population. Though Wémtwort
also has a civilian population, its civilian population is much smaller. Additionally, the
selection of New Mexico, Valley Forge, and Wentworth did provide some geographic
diversity. All three received a letter of invitation to participate in thdys(see
Appendix A).

Six students from each of these colleges were randomly selected to be
interviewed, for a total of 18 students. The researcher asked the Chief Ac&féoar
at each of the three military junior colleges to randomly select sixyiar students. The
students were selected from the first-year, degree-seeking studeath af the military
junior colleges, so that those who participated in the interviews had recently gourghthr
the decision-making process. As Wentworth Military Academy and Junior Callege
has a civilian, community college program in addition to their military progthe

Chief Academic Officer at Wentworth was asked to limit the possibletWeth
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participants to first-year, degree-seeking students who were enrollednmlithey
program. Limiting the selection list from Wentworth to those in the militaognam
enabled the population to be more homogeneous.

A Response Form (see Appendix B) was developed on which the students
indicated their willingness to participate in the study. Additionally, the stadeere
provided with a Research Consent Form (see Appendix C), which described, in detail,
what their exact involvement would be in the study. These forms were completed prior
to the interview. Before the start of each interview, each student was agaithgive
option of not participating in the interview. All students agreed to participate.

During the interview, each student was presented with a second form (see
Appendix D) that asked if their parents could be contacted for a telephowesinter
relative to their understanding of the reasons why their child chose to attelitiy mi
junior college and the factors that were most influential in their student'sia®ci
making process. The parents of those who consented were contacted through a
telephone call. Numerous phone call attempts to reach the parents were made, and the
calls were made at different times during the day. The number of patemtsowld be
reached for interview was 12, but only 11 agreed to be interviewed.

Data Collection

The student data was collected by conducting semi-structured, open-ended
interviews. The first step in the interview itself was the introduction ofethearch.

Next, each student was asked to complete a Student Data Form (see Appdmatix F) t
provided some demographic and objective data, such as the student’'s method of high

school completion, high school grade point average, college entrance examic@in s
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career goal, and method of contact with the military junior college priemraiment.
Once the form was completed, the student was asked if they

had any questions before the interview began in an effort to help the student feel
comfortable with the interview process.

The 18 student interviews had a range in time from three to nine minutes. The
research questions had been designed to be straightforward, but the researcher did ask
some additional questions for purposes of clarification and follow-up to the original
guestions. The interview responses were transcribed verbatim, and the resfonses a
found in Attachment J.

The parent data was collected through a telephone interview with the parents of
the students who consented to parent contact. An Initial Contact Letter thegnwas
the parents prior to a phone call is found in Appendix H. Along with the letter, a copy of
the Parent Information Sheet (Appendix E) that explained the parent’s paiditijpethe
study was mailed to the parents. At the beginning of the telephone calsehectesr
asked the parent for permission to tape record the telephone call. One parent did not
grant permission for the phone call to be recorded, so the interview was condticted wi
the researcher making notes on the parent responses. The amount of time fonthe pare
phone interviews ranged from two minutes to eight minutes. The tape recordnegs we
transcribed verbatim, and the responses are found in Attachment K.

The research questions were addressed through one or more of the questions tha
were asked of the students and the parents. Appendix F contains the Studentr®ata For
that the students completed prior to the interview, Appendix G contains the Student

Interview Questions, and Appendix | contains the Parent Interview Questiahke I
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shows the relationship of the study’s research questions to the relevant theodebr m
and provides information relative to the connection between the research questions

the student and parent questions.
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Table 1: Relationship of Research Questions to Theory and Data Sources

Research Questions

Theory/Model

Data Source

Why do students choose tqg
attend a military junior
college?

Hossler & Gallagher Three

Stage College Choice Mode

Student Data Form
Question 8
Student Interview
Questions 7, 8
Parent Interview
Questions 4, 10

Who are the persons, or
what are the factors, that
influence the student’s
choice to attend a military
junior college?

David Chapman’s College
Choice Theory

Patricia McDonough's
Research

Student Data Form
Questions §, 9, 11
Student Interview
Questions 5, 6, 7, 8,
Parent Interview
Questions 2, 3,4, 6

Which students choose to
attend a military junior
college?

Hossler & Gallagher Three

Stage College Choice Mode

Patricia McDonough’s
Research

Student Data Form
Questions 1, 2, 3,4, 5, 6,
7,8

Student Interview
Questions 1,2,5,6,7,8
Parent Interview
Questions 1, 4, 7, 8, 9, 10
11

What is the process that
students go through as the
make a military junior
college their college of
choice?

Hossler & Gallagher Three

Stage College Choice Model

David Chapman’s College
Choice Theory

Student Data Form
Question 10, 11
Student Interview
Questions 1, 3, 4
Parent Interview
Questions 1, 6

What are the significant
personal experiences that
influence the student’s
decision-making process?

David Chapman’s College
Choice Theory

Hossler & Gallagher Three
Stage College Choice Modg
Patricia McDonough's
Research

2|

Student Interview
Question 9

Parent Interview Questior
5

What sources of
information were most
influential in the student’s
decision to attend a military
junior college?

David Chapman’s College
Choice Theory

Hossler & Gallagher Three
Stage College Choice Mode
Kotler & Fox College
Choice Model

2|

Student Data Form
Questions 10, 11

Parent Interview Questior
6
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Data Analysis

Each of the student interviews was audio-taped, so that all of the verbal
interactions were captured. The visits to the junior colleges and the accongpanyi
interviews were set so that there was time between each visit to tenbeiaudio
tapes. The verbatim transcription of the tapes between the interviews draxide
opportunity to make adjustments in the process, as necessary, before the next set of
interviews.

Strauss and Corbin (1998) stressed the importance of microanalysis of igealitat
data. They defined microanalysis as a thorough examination and interpretation of the
data. Of course, the data are the main focus of microanalysis, but also iminattiant
process is the interplay that takes place between the data and resganicigethe
collection and examination of the data. When gathering qualitative data, and in this
instance, conducting personal interviews, the researcher is constantlyg¢aetnd
working with the data. Though a researcher will always attempt to be cefyiplet
objective, Strauss and Corbin indicated that total objectivity will not be achieveg. The
noted that, instead, the researcher should obviously bring disciplinary andhresearc
experience into the analysis, but do so in a manner that will enhance the anafgsiss S
and Corbin (1998) stated, “Experience and knowledge are what sensitizeg énehers
to significant problems and issues in the data and allows him or her to sedia#terna
explanations and to recognize properties and dimensions of emergent concepts” (p. 59).

Creswell (2003) suggested that there are three critical steps in pgetherridata
for analysis. First, the data must be organized and prepared for analysis. lmhiient

step is the transcription of all of the audio tapes. The second step is to read tHrofugh al
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the data to get a general sense of all of the information and to reflect on tHe overa
meaning of the information before it is broken into sections during the coding process.
The final step in preparing the data for analysis is the actual codingsproc

Strauss and Corbin (1998) defined coding as an analytic process through which
data are “fractured, conceptualized, and integrated to form theory” (p. 3). Titesesa
related five coding procedures that provide a relevant description of how codites ttel
the analysis of the data that will be gathered through this study. First, codogy bui
theory rather than tests theory. Second, coding provides researchers wiih sy
for processing mass amounts of raw data. Third, coding provides an avenue through
which the researcher may consider other meanings of phenomena. Fourth, coding
provides a manner in which the analyst can be both systematic and creative. Finally,
coding helps establish a manageable process through which the researathentdgn i
develop, and relate the concepts that are the basic elements of theory (StCaubm&
1998).

The researcher used the NVivo software program for computer-assistgsisanal
of the data generated through this study, along with manual coding of the data.
Silverman (2000) wrote that computer-assisted analysis of qualitativealpsa
demonstrate that the conclusions drawn from the data are based on rigorous. analys
The initial coding of the data obtained from this study was completed using thersoftwa
The researcher then employed manual coding for additional analysis of the data

The first step was open coding where the data were taken apart and each response
was given a name that represents the concept underlying the observaticaniMait

Associates, 2002). These concepts are units of data. Merriam related thaf data
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are the basis for the coding process. She defined a unit of data as angesigrufi
potentially significant, piece of data. Once the data had been conceptuiaéddihen
the researcher employed axial coding where the data was put back togettaairny
connections between the concepts and forming

categories (Merriam and Associates, 2002).

Once categories had been established, the developing of theory began through
selective coding. Strauss and Corbin (1998) related that selective coding isssproc
through which categories are assimilated and refined. This is the mokilengtl
processes as it begins with the first piece of data and ends when the finat groduc
produced. Itis a process of recognizing relationships which have developeémetiv
of the units of data that have been collected and categorized (Strauss and Corbin, 1998).

Summary

A gualitative research study was designed and conducted to ascertandavhy
how students chose to attend a military junior college and those persons or fettors t
influenced the student’s decision. New Mexico Military Institute, \yaerge Military
College, and Wentworth Military Academy and Junior College participatéteistudy.
Semi-structured, open-ended interviews were conducted with six, fastdegree-
seeking college students at each campus. Parents of those students who cansented
having their parents contacted through a telephone call were asked questinrestael
their opinions as to why their children chose to attend a military junior collebtha
factors that were influential in the decision. The data received fromuttiengtand

parent interviews were transcribed verbatim and, along with the dataee@drom the
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Student Data Form, were coded and analyzed in order to answer the research questions

posed in the study.
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CHAPTER FOUR: RESULTS AND ANALYSIS

Chapter Four presents the results and the data analysis fardiie $the research
guestions that were the basis of this study will be used to oggémi section of the

study. These are the research questions that were established for this study.

1. Why do students choose to attend a military junior college?

2. Who are the persons, or what are the factors, that influence the student’s
choice to attend the military junior college?

3. Which students choose to attend a military junior college?

a. What are the demographics (gender, state of residence) of the
students?

b. What is the educational background (diploma/GED, college entrance
examination scores, cumulative high school grade point averages) of
the students?

c. What is the educational background of the students’ parent(s) (highest
grade achieved)?

d. What is the occupation of the parent(s)?

e. What is the income level of the parent(s)?

4. What is the process that students go through as they decide that a military
junior college is their college of choice?
5. What are the significant personal experiences that influence the student’s

decision-making process?
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6. What sources of information were most influential in the student’s decision to

attend a military junior college?

The results presented in this chapter come from in-person student interviews
conducted at three military junior colleges, data forms completed by eduh sitilents
who were interviewed, and telephonic parent interviews. Pseudonyms have been
assigned to the three military junior colleges and to all student participdmgs. T
pseudonyms will be used in all references presented in reporting resultsand dat

The researcher visited American Military Junior College on February 19, 2009;
Federal Military Junior College on December 4, 2008; and National Militargduni
College on March 30, 2009. Six first-year students were interviewed at eagecolle
Prior to the interviews, the researcher asked each student to complete anlata for
(Appendix F), which was in addition to the information provided by the students during
the interview process. Furthermore, each student was asked if his or her galcebec
contacted for a telephone interview. All students, with the exception of one, agiteed tha
their parents could be contacted. The one student who did not consent to a parent
interview is from a foreign country, and the parents are not fluent in English. One
student asked that an older sister be contacted in lieu of the parents. All students who
agreed that their parents could be contacted were asked to complete a Congent to Pa
Contact form (Appendix D). Twelve parents were reached by phone, and one of the
twelve, when reached, declined to participate. The phone interviews with thesparent
were intended to supplement the information obtained through the student interviews.
The average parent phone interview was only two to three minutes, while theon-per

student interviews were longer in duration.
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Results and data analysis are presented in this chapter. The information is
organized into the following components: student demographics and educational
background; sections corresponding to each of the six research questions; and secti
discussing the emergent themes, including family influence, peer inflymrsenal
aspirations, finances, and other influences. Included in the finance sectioncisssidis
of the sub-theme of self-reliance.

Student Demographics and Educational Background

Of the 18 students who were interviewed for the study, twelve were malexand si
were females. The students ranged in age from 18 to 21, and they were from 12t differe
states, one American territory, and one foreign country. Of the 18 students wekvie
six were residents of the state in which the military junior college wasddc

All of the students reported that they graduated from high school, as opposed to
receiving a General Equivalency Diploma (GED). The students were askéferépse
their high school cumulative grade point average and college entrance examination
scores. All of the students reported a grade point average of at least a 2.0 on &4.0 scal
which is the equivalent of a “C” average. The arithmetic mean of the gequtased
was 3.2, while the most frequently-reported grade point average was that of 3.0. The
range reported varied from a low of 2.5 to a high of 4.0. Some of the students reported
ACT scores while others reported SAT scores. For purposes of consistency and
comparison, SAT scores were converted to a comparable ACT score (ACT-SAT
Concordance, n.d.). One student did not report a college entrance examination score.

Of the 17 who reported, all but one scored at least a 17 composite on the ACT, or the
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equivalent on the SAT. Twelve of the ACT scores were 21 or over, or the equivalent on
the SAT, and the arithmetic mean of the reported scores was 22.

All of the students were asked to indicate an annual household income, choosing
between the categories of: Below $25,000; $25,000 to $50,000; $50,001 to $75,000; or
above $75,000. Three students indicated that the total household income was below
$25,000; four stated $25,000 to $50,000, five indicated $50,001 to $75,000; and four
noted above $75,000. Two of the students did not answer the question on family
income. The students were not asked about the number in their families, but, using
federal guidelines, the data can be interpreted to indicate that all of thbsswinicome
of below $25,000 and probably those with an annual family income of $25,000 to
$50,000 would be considered economically disadvantaged (Federal Register, March 27,
2009). When comparing their stated family incomes with the median household income
of their home states, not counting two who did not report and one whose home is in a
foreign country, 73 percent are under or right at their state’s median incorhgleve
Year Average Median, n.d.)

Fourteen of the 18 students, or 77 percent, plan a military career, with the
remaining four indicating plans for a civilian career. This statistic isurptising, as the
students were all attending a military junior college.

In summary, the students who were interviewed for the study were 66 percent
male. This statistic is representative of the enrollment demograplai¢$iag military
junior colleges, including the two that were not selected to participate in thys stud
Enrollment percentages, by gender, for the residential population of the hitagymi

junior colleges, vary from 50 percent male to 78 percent male (College Nawigator
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Georgia Military College — Milledgeville Campus (n.d.); College Natog — Marion

Military Institute (n.d.); College Navigator — New Mexico Militanyskitute (n.d.); T.

Casey, personal communication, September 7, 2010). The students who participated in
this study were traditional-age college students, as all were 21 yeaess @fyamunger.

This statistic is representative of the average age of those enrollefivat military

junior colleges. According to 2007 IPEDS data, the average age ranged frorofa low
18.9 at Marion Military Institute to a high of 24 at Wentworth Military College.nfsy

of the programs offered at the military junior colleges are atyatdi traditional-age

college students, i.e., athletics and military, it can be expected that tradagm

students are those that choose to attend military junior colleges.

All of the students reported at least a C average, or a 2.00 on a 4.00 scale, when
reporting their cumulative high school grade point average. Two of the five ynilitar
junior colleges have a required minimum grade point average for admission of@if.0, s
is reasonable to expect that all who were interviewed have at least a high school
cumulative grade point average of 2.0. With the exception of one student, all reported
college entrance examination scores that were at least the equivalentaf ¢h&7ACT,
and the mean ACT score was 22. As 77 percent of those interviewed for the stidy wer
planning a military career and the ACT requirement to participate in thedaroROTC
program is a 17, it is not surprising that most would score at least a 17 on the ACT or the

equivalent on the SAT. Table 2 provides a summary of the students’ demographics.
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Table 2: Student Demographics

High College
School Entrance

Student Gender Age GPA Exam Score Family Income
Aaron Male 19 3 21 $50,000 - 75,000
Alice Female 18 2.5 19 Not Reported
Allen Male 18 2.9 24 Over $75,000
Ellen Female 18 25 20 Less than $25,000
Eric Male 19 4 Not Reported  $50,000 - 75,000
Gianna Female 19 3 19 $50,000 - 75,000
Harold Male 19 3 28 Over $75,000
Harry Male 18 2.5 21 Less than $25,000
Ingram Male 18 3.9 21 Less than $25,000
Ingrid Female 19 3 21 Not Reported
Landon Male 18 3 22 $25,001 - 50,000
Lee Male 18 3.8 29 Over $75,000
Nate Male 19 4 21 $25,001 - 50,000
Omar Male 21 2.9 14 $25,001 - 50,000
Orrin Male 18 2.7 17 $25,001 - 50,000
Robert Male 19 3.66 21 $50,001 - 75,000
Russell Male 18 3.66 24 Over $75,000
Ursula Female 19 35 28 $50,001 - 75,000
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Reasons Students Choose to Attend a Military Junior College

The first research question in this study was, “Why do students choose to attend a
military junior college?” This section presents data on students pursuingeaymil
career, receiving scholarships, and searching for a structured environment.

Military Career

As indicated in the demographics section, fourteen of the eighteen students who
participated in the study plan a military career. It is expected thpttkait of a
military career would be one reason why students attend a military juniegeol
Russell, a student at American Military Junior College, remarked, “Upon my giadua
from high school, | immediately enlisted in the United States Army, and thia€n |
learned about the commissioning program here. And that was my main reason for
coming here.” There are, however, other reasons that students choose to attepe this ty
of college, as indicated by responses to other questions, including scholarship money
offered by the college and the structured environment inherent in a military junior
college.

Scholarships

Fourteen of the students stated that they did consider their family’s fhanci
situation when deciding where to go to college. Of those fourteen, ten mentioned
“scholarship” or “paying for school” sometime during the interview, with one student
Aaron, indicating that he narrowed his college choices down to three, and then enrolled
where he was offered the most scholarship money. He stated, “I took whoeveregave m
the most money because my family, | have a large family, and askinddhgay for

college is a little much.”
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IPEDS data (2009) showed that the 2009-10 tuition and fees for the three military
junior colleges included in this study were $23,560 and $19,000 for the private military
junior colleges and $3,016 (in-state) and $6,566 (out-of-state) for the public scheol. It
understandable that the offer of scholarships would be significant, espémidhpse
students whose family income is at or below their state’s median familgnaand for
those attending the private military junior colleges. Of the students attehdipghlic
military junior college, however, four of the six still stressed the impoetahc
scholarships during the interview process.

Structured Environment

Unique to a military college is the structure provided in the military envirahme
Students remarked that they realized a need for focus or discipline, not begaaste of
bad behavior, but to improve their study habits, and, consequently, their grades. From
some students who simply remarked that “(I was) pretty sure | needed swipére”
and “...1 wanted to go to a military academy where it was structured,” te Ati Federal
who, when asked if there was a significant experience that influenced heonlézisi
attend a military junior college, stated:

Yes, it was the little things, like | would always go out and | didn’t really have

like, my own restriction on myself. | really didn’t know how to sit down and say,

‘I've got to do do this.” Have a mindset to do what | have to do. ....I can’t go on

leave all the time, and if | have to be here, | am going to study.

Influential Persons and Factors
The second research question posed in this study asked, “Who are the persons, or

what are the factors, that influence the student’s choice to attend aynuliteor
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college?” This section presents data relative to the influence of parents,qobetarship
monies, and significant experiences.
Parents

All of the students who participated in the interviews indicated that they knew
that their parents valued a college education. When asked if her parents valliegea c
education, and if so, how she knew, Ellen responded:

Yes, they do because they're one of the reasons that I'm actually gointegiecol

They're paying for it. They're funding it. They thought it was a good ideato g

to college. They're definitely a major part of my college choice.
These parental educational values were, as noted in Ellen’s response, infiln¢héal
student’s decision to attend college. Some of the students, however, indicated additional
influence by their parents in the decision to not only attend college, but to attend a
military junior college. Of the ten students who indicated that someone had influence
their decision to attend a military junior college, five stated that thihiefdnad been an
influence, one indicated that his mother had influenced him, and one student indicated
family, in general.

It is noteworthy that of the eleven parents who were interviewed and asked
guestions regarding both parents, six of the fathers had served or were serving in the
military. None of the mothers had served in the military. Other responses to the
interview question regarding persons who influenced the decision to attend a/militar
junior college included JROTC instructors, a coach who recruited the student to play a

sport at the military junior college, and a neighbor who was a retired miléaruiter.
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The parents who were interviewed were asked if they had influenced their child’s
decision to attend a military junior college. Only four stated that they hadnoéde
their child’s decision. The parents were also asked if someone else had infltrexice
child’s college decision. Seven parents answered yes, but their answers dichgst al
match their child’s answer.

In total, only four parents, out of the eleven parents interviewed, provided
answers that matched that of the child’s answers regarding persons who infllienced t
child’s decision. Though parental influence, in this study, has been measuredrhy seve
factors including the parents’ value of a college education, when the students were
directly asked who influenced their decision, and the parents were asked if they
influenced their child’s decision, only two matched. The important element abtaine
from this section of inquiry, however, is that ten students indicated that someone had
influenced their decision, with seven of the ten being family members, and five of t
seven indicating their father.

Peers

Most of the students stated that a large percentage of their peers enrolled i
college. Allen, a student enrolled at National Military Junior College, respondbis i
manner when asked about the percentage of his high school peers who enrolled in
college, “I went to a private school, and so probably like, actually, out of my gnagluati
class, | can only think of one person that didn’t go somewhere. So, 99 percent.”

Additionally, the students indicated they had discussed their college plans with
their peers, with some seeking approval from their friends concerning whe@ddahaed

to attend college. Harold remarked, “I had already decided to come herea(};dulg |
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kinda wanted to see what their opinion was. They didn’t want me to leave, but ... they
thought it was good for me. Because | really wanted to come here.” Other stliklents
Ingrid, discussed the benefits of attending a military junior college. Sied stbhad a
lot of different interests than my friends. | wanted to go to a military acaddrare it
was structured.” Ellen, a student at Federal Military Junior Collegeykenha
We all decided that we wanted to go to college. ...It was definitely a goal,
definitely in our future plans. Everything from the looks of it to the dorm to the
people that might go to the school. We considered all the factors. We talked
about a lot of it.
The student’s peer group, then, was an influential group, as well as they faenibers.
Not only did a large percentage of the students’ peers enroll in college, but prgh to hi
school graduation, the students discussed their college plans with their peers.
Scholarships
The results of the interview data indicate that scholarship money provided by and
through the military junior colleges is a factor that influenced the studentsateto
attend the military college. As noted in the section discussing the reasoriadbats
attend a military junior college, ten of the students mentioned “scholarship”yngpa
for school” during their interviews, and fourteen of the eighteen students did inthiatate
they considered their family’s financial situation when determining evteego to
college. Additionally, seven of the eleven parents stated that the fammigrscial
situation was a consideration in their child’s college choice process. dHarstudent at

Federal Military College, described the importance of receiving a sshgan this way,
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“...1 got a scholarship to go here and that really helped out a lot. So, this placeeatas g
for that, too. They gave me a pretty good scholarship.”

Tuition and fee costs, as noted in a previous section, were quite high for the
private military junior colleges ($23,560 and $19,000), though the students attending the
public military junior college also noted the importance of receiving scholargmpyn
In regard to household income, nine of the parents reported a household income of over
$50,000 with five of those reporting an income of over $75,000. Two parents reported a
household income of under $50,000. It is somewhat difficult to discern the
socioeconomic status of the parents who reported a household income of over $75,000 as
the researcher did not inquire as to the number in the family. It can be surmised,
however, that those who reported an income of $50,001 to $75,000 would be, at least, in
a middle socioeconomic status and those reporting less than $50,000 would be in a lower
socioeconomic status. For all of these students, scholarships were an impadaasfac
they chose to attend their particular military junior college.

Though most of the students stated that they did consider their grade point
average and college entrance examination scores, those factors did not prove to be a
deciding factor during their decision-making process. A student who statdxd tha
earned a high grade point average and ACT score stated, “I didn’t believeytsahaal
was out of my league because | did my best in high school to make sure that | could go to
any school that | wanted to when | got out.” Many of the students stated thactireis

were high enough to get into the colleges that they were considering.

67



Relevant Experiences

Just as they were asked if some person had influenced their decision to attend a
military junior college, the students were also asked if there was a cigmiéxperience
that had influenced their decision to attend this type of college. Some of thesateswer
this question overlap other responses, such as the repetition of the offer of a sgholarshi
and the influence of students’ fathers. Still others responded “just the desirettejoi
military,” and another indicated the influence of a JROTC event wherebtutihens
came to the military junior college
for a drill competition.

Two of the students indicated that a recruiting letter from the military junior
college was a significant experience that influenced their decisiond’ thgesponse
supported the importance of a positive campus visit. She stated,

When | came for my campus visit, | stayed in the female barracks, and lksw, |

how the high school females are ... really less disciplined and I like leadership so

| wanted to come here and be their commander and help straighten them out some

day. And so, since I've attended (National), | met that goal.
Though several of the students indicated “no” or wanted to downplay the event that they
described, they did relate significant events or happenings that had some irdisience
they chose the college where they would eventually matriculate.
Characteristics of Students

This study’s third research question, “Which students choose to attend a military

junior college?” accounted for the demographics of the students and their parents. The

demographics and educational background of the students who were interviewed for this
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study have already been discussed. To summarize, 66 percent of the studentdayere m
and all entered their respective colleges with a high school diploma. The agsadge
point average was 3.2, while the average ACT score was 22. The student®mvere fr
twelve different states, one American territory, and one foreign countrtheQi8
students who patrticipated in the study, six were residents of the state in whrich the
particular military junior college was located.

Most of the students came from homes where one or both parents have at least
attended college, if not graduated from college, as indicated in Table 3. Iltdsabyal
been noted that all of the students indicated that they knew that their parents valued a
college education. That value of a college education can, at least in some part, be
attributed to the fact that the majority of the parents have obtained at least@tage
credit. Out of the eleven sets of parents, or a total of twenty-two persons,sphoded
to the question of educational background, seventeen of them had at least attended
college. Table 3 portrays the educational level of the students’ parents.

Table 3: Highest Educational Levels Obtained by Parents

Student Mother's Highest Level of Father's Highest Level of
Education Education

Aaron Bachelor's Degree Bachelor's Degree
Alice High School Diploma Some College
Allen Bachelor's Degree Doctoral Degree
Ellen Some High School Some High School
Gianna Some College High School Diploma
Ingrid Bachelor's Degree High School Diploma
Landon Bachelor's Degree Bachelor's Degree
Lee Some College Associate's Degree
Nate Associate's Degree Bachelor's Degree
Omar Bachelor's Degree Master's Degree
Russell Bachelor's Degree Bachelor's Degree
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Likewise, most of the parents were employed. Their jobs included those of a
minister, teacher, accountant, military officer, teacher, postal sewipéoyee,
transportation officer, and self-employment. Though most of the parents didendicat
employment in positions which would be considered white-collar positions, no executive-
level positions were indicated. The parents, like the students, were asked to raport tot
family income. Nine of the parents reported an annual income of $50,000 and over,
while two parents reported annual incomes of under $50,000.

The questions posed in this study did not inquire about the number of family
members in the household, so it is not possible to firmly declare the socioeconausic stat
of each family, but, based on the employment of the parents and the income levels
indicated by the parents, it could be proffered that those whose incomes are over $50,000
are middle-income families. Research indicates that students who amnifldia-class
families are equipped with skills necessary to seek out information abagdexlwhich
is the basis of the college search process.

College Choice Process

The fourth research question for this study asked, “What is the process that
students go through as they decide that a military junior college is thegeaif
choice?” Fourteen of the eighteen students stated that they did go througtha sear
process when deciding where to go to college. Of the four that indicated thdictmet
go through a search process, two had enlisted in the military upon graduation from high
school. The true beginning of any college search process could be considered to be the
student’s first thoughts of going to college. As previously indicated in this disayssi

most of the students first began to think about going to college during high school,

70



though some indicated that they began to think about going to college much earlier.
Aaron responded this way when he was asked to relate the first time that hédbega
think about going to college, “As soon as | can remember starting school. It wasn’t
guestion in my household. It was, ‘you’re going to college.” It was planned, and it was
planned for me whether | like it or not....”

Once the actual search process began, the course of action involved a review of
college options. Most of the fourteen students considered several other colleges, in
addition to the military junior college where they eventually enrolled. Asttigests
considered their college options, they considered standard factors such as@acade
programs, athletic program, location, size, and reputation. Some of the students,
however, considered characteristics relative only to military collegeb,as the
structure provided by a military college and the opportunity to participatditargn
programs offered by the military junior college.

Some of the students indicated that they consulted others, either during the search
process or during the final stages when they narrowed their options and made a final
decision. Only one student indicated that she “talked with her high school advisors,”
though another student did speak of the importance of JROTC instructors when asked if
anyone had influenced the decision to attend a military junior college. Nd#tianal
remarked, “I have always admired my instructors back in high school. Theywitbee
military. | actually don’t have any family in the military, so it was thosutside
people.” Five of the students indicated that they discussed their options witlatiesr f

Two students also indicated, when asked, that their father influenced theionlézisi
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attend a military junior college. One noted that he talked with his brother, who is
enrolled in college, but not in a military junior college.

The students’ search processes were similar in nature and matched that of the
process described in David Chapman’s work (1981), including the factors that were
significant to them as they considered colleges where they might mhatigic Of
particular interest to this study, however, was that some students did ssachdols
that had programs or characteristics that would only be found in militargeslle

Significant Personal Experiences

The researcher surmised that there was at least one significaneespdhat
influenced a student’s decision to attend a military junior college and that wasihe ba
for the research question that asked, “What are the significant personategeeithat
influence a student’s decision-making process?” The students who were ingéerioew
this study were asked if there was a significant experience that inftldrestudent’s
decision to attend a military junior college. A majority of the students andvgs”
and then described an experience that was meaningful to them in their decising-maki
process. Even those students who answered “no” or “not really,” though, did relate a
corresponding experience. Harold remarked, “Nothing specific. Well, you know,
talking to ... some people in the military....”

As previously noted, the offer of financial aid was significant, as were distiss
that the students had with other family members. A campus-related experance w
significant to several, and those experiences included campus visits arslriteived
from the college. Not surprising, though, was that, for some, the military expenas

what brought them to the military junior college, either because they want toibegm
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officer or because they had a relevant JROTC experience in high school. Table 4

provides a summary of the students’ search processes and those persons ahdtfactor t

were influential in their decision-making process.

Table 4: Students’ Search Processes and Influencers

Student Search Process Influential Persons Influential Factor
Aaron Was not accepted to WestCoach Scholarship
Point;
Applied to schools for
athletics
Alice Based search on music &| None indicated High school grades;
athletics; Letter from school;
Grades were a factor; Scholarship;
MJC offered scholarship Structured environment
Allen Searched ROTC program Neighbor (Retired | Grades;
Military Recruiter) Scholarship
Ellen Based search on academjdNone indicated Size;
majors Location;
Structured environment
Eric Assisted by Educ Father Concern about paying f
Opportunity Center; college
Center helped determine
best fit
Gianna No search process; Family Structured environment;
Went to military training Appearance of cadets
after graduation
Harold First went to community | Father Structured environment
college;
Thought military college
would be good choice
Harry Looked at in-state collegesNone indicated Location;
Academic programs In-state tuition;
Appearance of campus
Ingram Looked at military colleges Father; JROTC experience
JROTC instructors
Ingrid Looked at military colleges JROTC instructors Structuredrenment;

Positive contact with the
college
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Looked at civilian colleges; Mother Social reputation of the
Landon Considered size and college
reputation;
Pressured to try ROTC
program by mother
Lee Considered a community | Father ROTC program,;
college; Scholarship
Attracted by the ROTC
Nate Applied to military schools JROTC instructors Military program
Omar First attended community| Father Structured environment
college;
Chose military junior
college "to do better"
Orrin Looked at reputation of | None indicated Athletics
college
Robert Based search on athletics None indicated Scholarship;
Location
Russell No search process; None indicated Military program
Went to military training
after graduation
Ursula Discussed plans with high None indicated Structured environmen

school advisors

t

Influential Sources of Information

The final research question, “What sources of information were imibgential

in the student’s decision to attend a military junior college?” feanulated to determine

how the students were researching the military junior collegesthe influence of the

different methods of communication employed by the colleges. slients were

presented with the choices of website, mail, telephone, and campusndsitere asked

to indicate which of those methods of communication with the miljiamor college

they used during their selection process and how those methods influbairelecision

to attend. The majority of the students did visit the college website.

The researcher also reviewed the websites of the threamnijitnior colleges

involved in this study. The researcher found that the students’ plestsi of the
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websites were consistent with the websites. Comments regdnéiredparacteristics and
influence of the websites included “neat and organized,” “madeseeemyself as a
cadet,” “military tradition and structure were appealing,” “cosge the requirements so |
understood what it took to attend,” “able to view pictures of thepcanmand obtain
information about the different programs at the school,” and “outlinbeottirriculum
was clear and precise.”

Mail pieces were also important to the students. Two commemddeiceiving
mail from the college kept the student interested in the school and assured thetisatdent
he was wanted by the school, while another three students indicateal rberuiting
letter mailed to their homes was the manner in which they lBegned about their
respective military junior college.

Phone contact with the college positively influenced the studemitssidn-
making process. One student noted that the phone contact was p@sidusda person
always answered the phone, as opposed to an answering machime syger students
who indicated that phone contact was a factor wrote that the platiaehelped them
through the application and enrollment process. In particular, one stuaeinmressed
that she had spoken with the Dean of Admissions, who “talked about the aokotd
principles as well as ... goals for prospective students.”

Several of the students stated that they made a visit to tingusaand the visit
positively impacted their decision. Comments regarding the mdfki®f the campus
visit ranged from “able to believe that | can make it throughtd#dé to “see facilities

and understand what | was coming into.” Table 5 provides a summadry ofethods of
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college communication discussed by the students and the influence of those fadters on t
students’ decision-making process.

Table 5: Methods of College Communication Influential in the Studégsision-
making Process

Methods of College Communication Influential in the College Choice Process

Campus Visit Mail Phone Website

Aaron v v v

Alice v

Allen v v

<
< < <

Ellen

Eric v

Gianna

Harold v

ANEEN RN ERNERNERN RN

Harry

Ingram

ANERNEANER RN

Ingrid v

Landon

Lee

Nate

Omar

NNERNERENEENERNERNERNERN AN

Orrin

Robert

Russell

ANERNERNEEN I NN IR

Ursula

Summary of Research Question Responses
Results of the analysis of the data provided by the interviews and obtained from

the data information sheets showed that there are similarities in the demogphi
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students who attend military junior colleges. The majority of the students wko we
interviewed for this study were male, and that statistic is similar towlell gender
percentage in all five military junior colleges. All were traditiongd-gollege students,
which fits with the age demographics of the five military junior collegssyell. All of
the high school grade point averages were equivalent to a letter grade of “Ghen; hi
and the arithmetic mean of the students’ ACT scores was a 22. Annual household
income varied, with four indicating above $75,000; five stating $50,001 to $75,000; four
indicating $25,000 to $50,000; and three relating that their annual household income was
below $25,000.

These students chose to attend their respective military junior colledéféoent
reasons, including the desire for a military career, the offer of schglansgimies to help
pay for their college education, and the desire to enroll in a college with asttic
environment. Persons influential in their college selection process includepéatents,
with some indicating a strong influence by their father. All of the studentsatedi that
they knew their parents valued a college education, and that they had begun to think
about going to college at least in their teenage years. Likewise, manystdidieats had
parents who had either graduated with degrees or at least attended collegesi@hadfse
the students had fathers who had served or were serving in the military.

The data showed that a student’s peer group is influential, as well. The students
who were interviewed for this study related that a high percentage opéeeg enrolled
in college, and they had conversations with their peers about college, topics indhading t
ROTC program, sports, majors, and reputation of the college. Students considered

several factors as they made their college selection. The cost of figdheir college
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education was important to these students, so they considered the collegat offe
scholarships as they made their decision. The availability of structilne @ilitary

junior college was important to some students, who indicated their need for a disciplined
environment.

The students who participated in this study did go through a college search
process, with some proceeding in structured processes, such as making lists$iagd vis
websites that would help match their interests with appropriate collewkstlaers
randomly visiting websites and talking with siblings who were enrolled ieg®ll The
students indicated that the college’s communication with them was benetitial a
influential in their search process. Their methods of communication with theesolleg
included telephone, mail, campus visits, and obtaining information from visiting the
college’s website. All of the student and parent responses to the interview questions a
in Appendix J and Appendix K, respectively.

Emergent Themes

Some common themes and a sub-theme relative to the reasons that students
choose to attend military junior colleges and the persons and factors influertel in t
decision emerged as the data were analyzed. Overall themes that enmexegtdnity
influence, peer influence, personal aspirations, finances, and outside influenceb: A's
theme that also emerged was that of self-reliance.

Family Influence

A strong, recurrent theme was that of supportive families who value a college

education. All of the students who participated in the interviews stated that ey kn

their parents valued a college education. Some students stated that they knew their
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parents valued a college education because they (the parents) had a dokkagere
while other students indicated that their parents were paying for th@geatucation.
Aaron, a student at American Military Junior College stated:

My dad’s biggest thing is he wants to make sure we have a degree to fall back on

in life, no matter what. No matter if we want to be an athlete, if we want to do

whatever, he wants us to have a degree to fall back on in case anything happens,

SO yes, they do value it.

Another student, when asked if his parents valued a college education, remarked,
“They do because they both went to college.” Harry, a student at Americankeemar
that both his father and mother have master’s degrees, and “They’ve always tbiat m
education is the way that | am going to get through life.”

Connected to the parental support theme was the recurrent response that the
students had known, for quite some time, that they would go to college. With the
exception of one student, all of them indicated that they first began to talk about going to
college at least during high school, with several stating that they began tolzbirtk a
going to college when they were very young with responses such asl“giasdittle” or
“it's really not an option in my family.” Gianna stated:

| always knew (that | would go to college). | always liked school so | fthifide

go to school now and get it out of the way then I'll have lot more

opportunities in the future, rather than ... not going to school and just doing

whatever.
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Peer Influence
Fourteen of the eighteen students who were interviewed for this study indicated
that a large percentage of their peers were enrolled in college. Evenwaorindicated
that only a small percentage of his peers were enrolled in college, related/¢nal se
peers were receiving some type of postsecondary education, such as workidgtowar
paramedic certificate. He stated,
| have friends that | graduated with — they’re doing requirements to become
paramedics and firefighters. They're getting their certifcatEhey have to
attend a college, but it's not necessarily college classes....I come featlya
rural area, ...and they (peers) went into blue-collar jobs.
Fourteen of the eighteen students indicated that that they did discuss thg# colle
plans with their peers while in high school. Eric, a student at National, remarked,
Yes, me and my peers talked about college every day. Of course, the group that |
hung around with ... we were all educated, and we believed in studying, doing
our work, and going to college. That was our top priority. Because my parents
always said, ‘You are who you hang around with.” So, | hung around the
educated kids at school, so we talked about going to different schools, the process
that it would take for us to go to different schools and what we were going to do
after that year. We talked about how, after high school, you know, how hard it
would be to make that change or transition from high school.
Alice had a mixed response, but she did indicate that initially she and her friends

did discuss college options. She remarked,
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We talked about going to different schools and we always wanted to stay with
each other, our group and things. | really didn't like it — | really wanted to move
far away from my friends and start a new life ... in college. And then, we really
didn’t talk much about it. We might say, ‘Hey, I'm going to school. Oh, wow,
I’'m thinking about applying to that school.’
Some of the students stated that they wanted the approval of their peers as taheir pla
to attend a military junior college. Additionally, some of the students remarkeddkéhat
them, their peers were always interested in the military. Ingrand stae certainly
talked about the ROTC program. Talked about being in the military and how to become
officers.”
Personal Aspirations
A strong theme that developed through the interviews was that of the students’
personal aspirations, beginning with their aspirations to go to college, which wak linke
to their responses regarding when they first began to think about going to college.
Obviously, students who are interested in a military career or who desge&ubtire
associated with attending college in a military environment will be more likethoose
a military junior college. When asked about his search process, Allen, a student a
National Military Junior College, remarked:
It was mainly based on the ROTC program. | was looking for a good ROTC
program ...because | wanted to be career military. So it was basically about
every website and every person | talked to, asking more and more about the

ROTC program.
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Other students in the study, however, were following their dreams of pairtigipat
in collegiate athletics. Some students wanted to combine both, their dreams dbgoing
military college and of playing football at the collegiate level. Ortdtesl:

| made a list of the schools that | wanted to go to ...schools that | wanted to play

football at... and schools in the military. And then, also, | went on to

collegeboard.com and you type in this four-page questionnaire, and it lists all of
the schools that fit your profile.

Personal aspirations, for some students, also included a need for a disciplined
environment where they could improve themselves or a desire for a sleek and sharp look
and personal appearance. Gianna, a student at National, said that she wanted to emulate
the “high speed” appearance of the students that she saw from other mibideynes.

Ellen, a student at Federal who wanted more discipline, made these remarks during the
interview:

The thing is, | wasn’t the best student in high school. | mean, ... | wasn’t bad or

anything, I, just my focus, | was never able to focus a lot. | didn’t have much

motivation when it came to doing work. | came home one day, and | got a letter

in the mail from (Federal), and it talked about discipline, especially, and how it

pretty much prepared you for college. | thought it was perfect for me, akpeci
Finances and Self-reliance

As discussed in the section regarding the student’s consideration of theydamil
financial situation when deciding where to go to college, the students theipadetl in
this study were concerned about paying for college. As the tuition and fee amounts for

the private military junior colleges that participated in the study were @2%/0d
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$23,560, it is expected that the students who wanted to attend one of those colleges
would be concerned about paying for college. Yet, as previously noted, even those
students who attended the state-supported military junior college were condmoed a
paying for college, as well.

Some students indicated that their parents could not pay while some explained
that they did not want to burden their parents with the cost, but almost all of them
indicated that they did consider their family’s financial situation when decidnege
they would attend college. Ellen, a student at Federal, described her situatioayséec
...l don’t have the money right now. It would have to be funded by loans or financial
aid. If the school didn’t offer financial aid, | wouldn’t be able to go to this school.”
Aaron, who is enrolled at American, reiterated Ellen’s concern and stated:

Yes, | narrowed it down to ...three schools to see who would give me the most

money. And, then, | didn’t necessarily take the best program. | took whoever

gave me the most money because my family, | have a large family, and asking
them to pay for college is a little much.

Likewise, a similar theme was evident in the parent interviews. Though four
parents indicated that their financial situation was not a factor in th&discbollege
choice process, with two stating that they had already put money asidefto {hegr
child’s college education, seven stated that the family’s financial isiuagas a
consideration. Several parents, like the students, talked about the scholarshipbgffere
the military junior college or finding some method of paying for college.

A sub-theme associated with the financial theme that evolved in this sthdy is t

of self-reliance. Some of the students, as noted in the previous section, knewirthat thei
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parents could not pay for their college education and chose a college and/or a program
whereby they would receive scholarship monies to fund their education. Other students,
however, sought scholarships and outside funding because they did not want to burden
their parents or because they wanted to be self-sufficient. Ingrid respontieiway
when asked if she considered her family’s financial situation when decidierg wihgo
to college:
Yes, | did consider (the) financial situation mostly because my parentsaiotr
and | didn’t think it was fair for them to have to put me through school, so |
wanted to go somewhere where | could get the most financial aid, such as
scholarships and that was another good choice why (National) was important.
Another student, Russell at American, turned back a trust fund so that he could
rely solely on himself to put himself through college. He stated:
| had a trust fund set up for that purpose and upon my graduation from high
school, | made the decision that | wanted to support my own way through college
and not rely on anybody else. So, | got control of it upon graduation and | signed
it back over to my parents, so ... | chose a different route.
Other Influences
In addition to the importance of family support and peer influence, which have
already been discussed as themes that emerged during this study, theendiuiose
outside of the family, including the staff at the military junior collegetemaized as
strong themes. Some students directly answered the question relative to vileether t
was someone who influenced their decision to attend a military junior college with

responses such as JROTC instructors, a neighbor, a policeman, or a coach. Others
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answered family members and peers, which was discussed in the sectionsyn famil
support and peer influence.
Russell, a student at American, volunteered with his local police force. The
commanding officer of the police precinct influenced him in this way:
My commanding officer there, he actually did the same thing that | am doing
here, and | sat down one day and talked to him about it. Well, there is another
option for you to go, and that’s where | found out what this school has to offer....
During the review of other interview responses, however, additional influencers
emerged. Though the students did not specifically indicate that the staff rseahtier
respective colleges were influential, the staff members surfagatieshcers during
answers to other questions. For example, when asked how she narrowed her college
options and made a final choice, Ingrid at National stated:
I had two colleges that | really wanted to go to, which were Nationajeanadher
college). And, my final decision was based on, basically, the contact that | had
with the school. National was very involved and very correspondent, and
(another college),it was harder to get in contact with people. So, | kinda just gave
up on them.
Similarly, two other students remarked about the positive influence of their phone
contact with the military junior college in which they enrolled. Ingrid spoke cdysw
being able to talk to a person, rather than getting an answering machine. Ellen rioted tha
she was able to speak to the college’s Dean of Admissions. She indicated iathe dat

form section regarding phone contact with the military junior college, “Tlas D&
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Admissions talked a lot about the school and its principles as well as its basiarideas
goals for prospective students.”

The themes that resulted from the analysis of this data, and the frequemaly of t
occurrence for the students, are summarized in Table 6. The frequency of ocdormrence
the themes resulting from the analysis of the parent data is portrayeden/Tabl

Table 6: Theme Occurrence by Student

Particioants Theme Occurrence By Student
_ P Parent Peer Personal | Finance/Self- Other
(N=18) N _
Influence | Influence | Aspiration Reliance
Aaron 4 v v 4 Coach
Alice v v v
Allen v v v v Neighbor
Ellen v v v v
Eric v v v v
Gianna v v v v
Harold v v v v
Harry v v v
Ingram v v v JROTC
Ingrid v v v JROTC
Landon v 4 4 v
Lee v v v 4 Brother
Nate v v v High School
Instructors
Omar v v
Orrin v 4 4 v Brother
Robert 4 v 4
Russell v v v 4 Police
Officer

Ursula v v v
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Table 7: Theme Occurrence by Parent

Theme Occurrence By Parent
Parent Peer Personal | Finance/Self Other
Influence | Influence | Aspiration Reliance
Aaron’s Military
Personnel/Coach
Parents
Alice’s v
Parent
Allen’s v Neighbor
Parent
Ellen’s Parent v v High School
Personnel
Gianna’'s v v
Parent
Ingrid’s v v Grandparent
Parent
Lee’s Parent v v College
Personnel
Nate's Parent v
Omar’s v
Parent
Russell's v College Fair
Parent
Summary

No one single reason is responsible for a student’s decision to attend a military
junior college. Reasons include the goal of a military career, the offer oassipl
monies, and the desire for a structured environment where the students will have fewe
distractions. Several persons and factors influence the college-choice @sanfess

students who choose to attend military junior colleges, including, foremost, the students’
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parents. Several students indicating that their father was influential iretinellment in
a military junior college. The students’ peer groups were influential asahthbeem also
enrolled in college and served as sounding boards for discussions involving college and
career aspirations. Certainly, the offer of a scholarship is signifidaen & student is
deciding where to attend college, and that is true with the decision to attentheymili
junior college.

The study results showed that there are some characteristics commanthenon
18 students who participated in this study. The majority of the students began to think
about going to college in their sophomore year in high school or earlier, with some of
them indicating that they first began to think about college when they were young
children. All of them indicated that they knew that their parents valued a college
education. The students reported that they did discuss college with their high school
peers and that their peers did enroll in college. Almost all of the students did go through
a search process as they were deciding where to go to college, and they did dozisider
family’s financial situation as they went through their college choicegss Twelve
fathers and mothers had received at least a bachelor’'s degree, with amabsliti
parents attending college for some period of time.

To summarize, the students in this study all had parents who valued a
college education. The students had peers with whom they discussed their college plans
and peers who planned to attend college and did enroll in college. The consideration of
how they would pay for their college education was foremost in their minds as they
conducted their college search process and made their final decision concerning the

college in which they would eventually enroll.
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CHAPTER FIVE: DISCUSSION AND CONCLUSIONS

The purpose of this study was to understand the reasons that students choose to
attend a military junior college and determine those factors that infitbecstudent’s
decision-making process. Data was collected by interviewing six stuateedich of
three military junior colleges and obtaining demographic information and echelati
background characteristics through the students’ completion of data formsgheirt
interviews. Additional data was obtained through telephone interviews wittuttenss’
parents. The purpose of the parent interviews was to supplement the data provided
through the 18 student interviews. In total, data was collected from 29 parscidra
analysis results were reported in Chapter 4, while Chapter 5 presents arhin-dept
discussion of the results and interpretation of the data. The information contained in
Chapter 5 is presented in the following sections: (a) discussions of the fintngs; (
implications of the study; (c) limitations of the study; (d) recommeadsatior further
research; and (e) conclusion.

Discussion of the Findings

As the data were reviewed and analyzed for responses to the research questions
that served as the basis for the study, themes emerged that answeredtble rese
guestions, confirmed earlier research findings regarding college choice, arakgrovi
new information relative to why students choose to attend military junior esli@gd the
persons and factors influential in the student’s decision-making process.

The six research questions were answered through the analysis of thEhdata.
first question, “Why do students choose to attend a military junior college?” had more

than one answer. Though, obviously, some students choose to attend because they wish
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to pursue a career in the military as an officer, others chose to attenddetteir

desire for a structured learning environment or the amount of scholarship moneg offer
them by the college. Persons or factors influencing the students’ detialong

process, which was the basis of the second research question, included, foremost, the
students’ parents, along with their peer groups.

The third research question related to which students choose to attend a military
junior college. These students have parents who value a college education, a peer group
that also plans to go to college, and begin thinking of going to college quite Aarly.
unique characteristic of these students was their self-reliance, whichdebaious as
the data were analyzed. These students were concerned about burdening thsir pare
with the cost of their college tuition and chose to find ways to finance their college
education themselves.

The process that students go through as they choose to attend a military junior
college, which was the substance of the fourth question, included reviewing college
websites, communicating with the college, and making visits to the college campuses
They did consider their family’s financial situation as they went throglse¢arch
process and made their decision. The fifth question posed in the study was, “What are
the significant personal experiences that influence the student’s deciakamgm
process?” The offer of financial assistance from the college was sagtifas well as
college-related experiences such as a visit to the campus or receivingppméihé
college.

The final research question dealt with the sources of information that were most

influential in the student’s decision to attend a military junior college. Theriyeof
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the students did visit the college’s website. Mail pieces were also impiortieise
students, as well as phone communication with college and campus visits.

Relevant themes included the influence of the student’s family and peers, the
connectedness of the student’s personal aspirations and their matriculatiomitary
junior college, the strong consideration of financing their college education, and,
uniquely, the powerful self-reliance of the students who choose military junioreslleg
as their college of choice. Inherent in all of these themes is the concegititteits who
attend military junior colleges, like most other college students who matritolate
civilian colleges and universities, do go through a college search process. Tables
summarizing thematic occurrences for both the students and the parents are found in
Appendix L and M, respectively.

Parental Influence

The literature review for this study discussed work by Don Hossler and Karen
Symms Gallagher, who developed a three-stage college choice modehreghstages
inherent in their model are predisposition, search, and choice (Hossler, Schragpéry
1999). The first stage of predisposition is the phase in which the students make plans for
either continuing their education or working after graduation from high schoolleHoss
and Gallagher indicate that the student’s development in this stage is influsnitesir
family background, and the students who were interviewed for this study did indicate
significant influence by their families.

The students interviewed for this study all stated that they knew theitgparen
valued a college education, and many of the parents had earned at least some college

credits, with some of the parents obtaining bachelor's and advanced degreeklitibn
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to their parents having some college credit, many of the students began to think and ta
about going to college during their early years. Conklin and Dailey (1981) thedtan
essential component of strong family influence is the long-standing assunhgatidhet

child will go to college. The students in this study noted that they knew that trextgpar
valued a college education and that they had known, some since they were in elementary
and middle school, that they would go to college.

In her research on college-choice process, Patricia McDonough related the
importance of cultural capital. “Parents transmit cultural capital lmynmhg offspring
about the value and process for securing a college education, and its potential for
conversion in the occupational attainment context” (McDonough, 1997, p. 9). Several of
the students who participated in this study reported that their parents did ihtomot
the advantages of earning a college degree. One of the students, when asked if his
parents valued a college education, remarked that both of his parents valuedea colleg
education as both have a college degree, and they see that as the key to thdiiligon’'s a
to become a white-collar worker and have a career.

Significant in this study was the parental influence on their children to not only
attend college, but to attend a military junior college. Several students @utlibat their
fathers influenced their decision to attend a military junior college. Sheqgbarents
who were interviewed indicated that the student’s father had served in ttagymiDne
father, in particular, related that his son had some learning difficulties, dritetfedt
that a military junior college would provide an environment in which his son could
succeed. Another student remarked that her mother instilled in her the value efja coll

education for the sake of education. The young woman'’s father, however, alst wante
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her to attend college so that she could be an officer, rather than being entitieof B
her parents instilled cultural capital in their daughter, but they had differeivieséar
encouraging her to attend college.

It is interesting to note that, though seven students indicated that their fathe
family, or mother influenced their decision to attend a military junior collegg,tbrée
parents indicated that they had influenced their child’s decision to atterisayninior
college. One of the three, furthermore, did not match with the student’s response. This
mismatch was especially true of the influence of the father. Five studditsted that
their father influenced their choice, while only two parents indicated patefin@nce.

This information is indicative of the strength of parental influence, evée ihfluence
is not overt. Obviously, these students were influenced by their fathers, even if the
parents did not see that they had influenced their child’s decision.

Bourdieu’s characteristic of “habitus” was also evident in the students who
participated in this study. Bourdieu indicated that habitus was an internalstethsyf
beliefs that one learns from his or her immediate environment. He noted that to enter a
field, or to play a game, which, in this instance, was the act of enrolling igeotiae
must possess the habitus which predisposes one to enter that field (Bourdieu, 1993).
Participants of this study were brought up in families where the betisfyindicated
that they would go to college and that their college education would provide them with
the tools to succeed in life.

Hossler and Gallagher also noted the importance of the student’s holding a
positive attitude about college. Without exception, students who participated in this

study had parents who encouraged them and helped them maintain this positive attitude
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Many of the students related that their parents made remarks such as tedweatihe
most important thing,” “the way to a better life,” and that one “always needed a
education to fall back on.”

McDonough’s work (1997) emphasizes that students who are in a high
socioeconomic class have a seamless quality to their world, as parergsapdechool
personnel all expect that everyone in their group will go to college. It wassdesl in
the results section of this study that the researcher believes that thigynodjilnose who
participated in the study were low to middle income. Most of the students who
participated in the study, however, did have peers and parents for whom collegecappeare
to be an understood goal. The evidence of this goal in the case of parents was the
students’ unanimous remarks regarding their parent’s value of a college @ducati

Peer Influence

The students verified that they did discuss their college plans with their peers, and
that their peers, like them, did enroll in college. McDonough (1997), Chapman (1981),
and Hossler and Gallagher (1987) all indicate that peers play an importantagieung
person’s college selection process. The influence of the students’ peer geoeyidest
in the conversations that the students stated they had with their peers regatelgey c
and in the students’ estimates of how many of their peers enrolled in college.

All but four of the students who were interviewed remarked that they did discuss
college with their peers, and thirteen of the students stated that 75 percent of more
their high school peers did enroll in college. This high percentage of peersngnrolli
college matched with Jackson (1986), who reported that a high percentage of peers

planning to enroll in college was a strong determinant of a student’s likelihood of
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enrolling in college. For five of the students, conversation with peers, or paréms of
peers, was, in fact, the manner in which the students first heard of the njulrtizny
college in which they eventually enrolled.

Not only were the conversations with the peers influential in their college choice
process, but the students’ choice of peers was also an important piece of infothadt
came out of the study. Several students spoke of the characteristics of ttseisyosie
as their peers being athletes and looking for athletic scholarships, nititaged
students who wanted to pursue a military career, or, as one student remarked, “...the
group | hung around ...we were all educated, and we believed in studying and doing our
work and going to college.” The descriptions of the students’ peer groups clearly
confirm McDonough’s work on bounded rationality. She indicates
that a student’s college choices are influenced by their social netwoBofMagh,

1997).
Personal Aspirations

David Chapman (1981) differentiates between a student’s educational
expectations and aspirations, with expectations being what a person perceirvshde
will be doing or will have accomplished while aspirations refer to wishes aededout
the future. Chapman indicates that both influence students’ college choice plans. A
factor that evolved as the data was analyzed was the influence of the stpdesursal
aspirations and expectations in their choice to attend a military junior collegenot
surprising that those students with a desire for a military career chasenid @ military
junior college, but the desire to “do better” was voiced by several students, albng wit

their indication that they saw the military junior college as an avenubduorself-
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improvement. Chapman’s work on the external influences of college student choice
corresponds with this factor, yet, at first glance, it would seem adversestmale
aspirations.

Though personal aspirations and expectations are internal to a student, the
significance of a fixed college characteristic, which is one of Chamneateérnal
characteristics, is relevant here. This research strongly supportelatean between a
military college’s structured setting and a student’s sense of needtfoctaiied learning
environment. A fixed college characteristic of military junior coltegethat of the
structured, disciplined environment, and that same environment is attractive tosstudent
who perceive that they need a college setting that will help them focus osdheal
work and eliminate distractions common to many civilian college campuses.

Kotler and Fox (1995) referenced Maslow’s hierarchy of needs when discussing
college choice theory. Though they discuss Maslow’s work in terms of a student’s
evaluation of need and the effect of that need on the college choice process, auicch w
certainly be applicable in this context as the students are searchandigmiplined
setting for their collegiate experience, Maslow’s self-actuatimdgvel would also be a
consideration in this situation. These students are aspiring to move beyond basio needs t
that of being self-actualized individuals. They view a structured collegeament as
one of the tools to help them reach a level of optimal performance.

Bounded rationality, as defined by McDonough (1997), was obvious in the
students’ statements regarding their college entrance examinaiires and grade point
averages. Students stated that they did not apply to any schools where they thaught thei

applications would be rejected for academic reasons. This action indicatdtethat
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excluded from their list schools where the admissions requirements did not hatch t
particular academic credentials. In some instances, bounded ratiordhhityt dgipply,
especially in the area of cost. Though two of the military junior colleges quite
expensive, students did consider them and eventually matriculate at the colleges. T
difference appeared to be that the colleges provided scholarships to the studkats, so t
were able to attend a school that they might not have otherwise considered.
Financing of the College Education and Self-reliance

Significant in the data obtained from the student and the parent interviews were
the statements relative to paying for the students’ college education. ntStade
parents emphasized that the students did consider the family’s financiabsituaén
deciding where to go to college. Additionally, the students stressed the impartanc
scholarship offers in the discussion of how the college options were narrowed and a fina
choice made. Some of them indicated that the offer of a scholarship was theasignif
experience that influenced them to attend a military junior college.

The amount of aid that a student receives and the total cost of tuition and
expenses are definitely factors that affect the college choicesgroBeth of these
factors play a role in both the search stage and the choice stage, as desighate
Hossler and Gallagher model. McDonough (1997) related that student aid has both
increased consumption of higher education and facilitated a redistribution of entolime
to private and smaller institutions, which is applicable for students attendeagsatwo
of the three colleges that participated in this study.

As noted in Chapter 4, some of the students narrowed their college options and

then chose the college who would provide them with the most financial assistance.

97



Others knew, early on in the process, that they would have to finance their own
education, due to their family’s financial situation. Harry, a student at Aareri
answered the question regarding whether he considered his family’s finaneitbs as
he was deciding where he would to college by stating that he knew that his fanhdy c
not pay for him to go to college, as he had held a job since he was sixteen, and he felt he
was on his own to pay for college.

Cost is a fixed college characteristic, or another external chasdictess noted
by Chapman (1981). Though Chapman discusses cost as a factor that is a concern to the
students but is mostly under the control of the college, most of the students appeared to
be concerned about paying for college in general, not necessarily just theymuliior
college in which they planned to enroll. Some did indicate that the military junior
college in which they enrolled was expensive, but others talked about choosing & militar
program at the military junior college, not just because the tuition was expensive, but
because the military program would pay for their college education.

A sub-theme that evolved during the data analysis was self-reliance,lated re
to paying for the college education. Additionally, the theme of self-relialsocesurfaced
as responses were reviewed where students spoke about the need to improve their focus
and discipline. Those students chose a military junior college, at least in pangeéeca
they felt that the structured, military-type environment would provide an atmespher
where they could perform better than they had in high school. Ingrid, a student at
National Military Junior College, related that she was not a strong studieigti school
and needed to go to a college that would be smaller and provide a structured setting for

her academic program.
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Most of the students related their self-reliance as a consequence ofrthigiisfa
financial situation. As Harry noted, he knew that he was on his own to pay for his
college education. Others, though, wanted to rely on themselves to pay for their college
education to not burden their parents, to show that they were responsible, or because they
felt that it was the right thing to do. Eric at National explained his motivagiatabing
that he had to “grow up” and go to college where his college would be paid for, so his
family would not be in debt.

External Influences

Outside influences are a theme that encompasses several factorsngnigdi
school JROTC instructors and the JROTC program, college staff, and methods of
communication that colleges employ to communicate with students. It is ect@axt
understood that students who have participated in a JROTC program in high school
would be informed about military junior colleges, probably through being heavily
recruited by the military junior colleges. It is worth noting, however, that e st
noted that he had always admired his high school instructors, who were militarlgaind t
influenced his desire to attend a military junior college. Another student spoke of the
positive influence of his JROTC drill team’s visit to the military junior
college where he eventually matriculated.

Though researchers who write about the college choice process, and in particular,
Patricia McDonough (1994, 1997), speak of the strong influence of high school guidance
counselors, only one student in this study talked about her “high school advisors” and
their influence on her college choice process. McDonough has remarked, however, that

public high schools, due to budget cuts, have basically ceased college advisement
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(McDonough, 1994). Since only a couple of the students who were interviewed for this
study mentioned that they attended a private school, it can be assumed thatemabstl at
public schools, and that public school attendance could contribute to their lack of
emphasis on their interactions with guidance counselors or high school advisors.

Hossler and Stage (1992) stated that it appeared that counselors have little
influence over the predisposition stage of the search process. Several gtigtjents
however, mention the importance of JROTC instructors and the program, in general, in
their decision to attend a military junior college. As JROTC is a prodratihe
students would attend regularly for as many as four years and pagticiaitside
activities with their instructor and fellow students, it is not surprising bigaptogram
and instructors would exert influence on them, especially if they were alitgakliyng of
choosing a military career.

David Chapman’s college choice model (1981) denotes the influence of college
communication with prospects. Chapman stresses that college communicaticraefort
a factor that can be quickly adjusted to meet the needs of identifying andimgcr
students. This study showed that students who enroll at military junior colleges did
communicate with the colleges by visiting their websites, particigpatiphone
conversations with college personnel, receiving recruiting letters aratdtey and tours
of the campus, and that those methods of communication did have an influence on their
decision to attend a military junior college.

In particular, two students talked about the phone calls, one indicating that she
eliminated another military college because she repeatedly could notgethnwith

them and another relating that she was favorably impressed because shenreulebto
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speak directly with the Dean of Admissions. Though Chapman found that students did
not select a college based on its written materials, two of the students indlyislisk
indicate that they chose their respective military junior colleges basedraiting letters
that they students had received from the college.
Implications of the Study

The analysis of the data generated in this study answers the reseatdngue
and coincides with the study’s theoretical framework and the review otlitera
Corresponding to the information contained in the literature review and the work of
researchers cited throughout the study, the results showed that thereseakreasons
that students choose to attend a particular college and several factors infubaci
decision, yet most do go through a search process and all do use various means of
communication with the college. Additionally, there are some demographic
characteristics in common among those who attend a military junior college.

Persons who exert significant influence on students during the college choice
process are their parents, though, for most all of the students, the influence Ibggan ea
their lives. Most of them grew up knowing that they would go to college. When asked if
there was a person who influenced their decision to attend a military junigge;otest
of the students who answered affirmatively reported family members, andfacargni
number reported the influence of their fathers. This familial influence mieains t
successful college admissions personnel will befriend and communicate with the
prospect’s family members, as well as the student.

The students’ peer groups were influential, as well. Most of the studeetsidri

were likeminded, in that they planned to go to college, and a high percentage of them did
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enroll in college. The students discussed their college plans with their peers, some
joining in the conversations regarding going to college, in general, but others iddicate
that they sought approval for their college choice from their peer group.

Another influential factor is the concern regarding a way wherebyudersis
and families can receive assistance in paying for the student’s cetlagation. Itis
important to the students who attend military junior colleges, and the parents of those
students, to hear and see how they can pay for the college education. In somesinstanc
cited in this study, the offer of a scholarship helped to make the enrollment decision for
the student and the parents.

The student’s peer group is influential. Students in this study reported being
around students who were planning to go to college and discussing those plans with their
peers. Some of the students reported that they first heard of the militanygaltege
either from their peers or parents of their peers. This revelation irsltbaténportance
of military junior college admissions personnel asking currently-enrolled stuttent
serve as marketing assistants who go back to their high schools and regrtrietis
and acquaintances.

The importance of positive communication between the military junior college
and the students was also demonstrated in this study as being important to the.student
Those participating in this study visited the college websites and noted wheslisieew
was well-organized and informative. Some of the students indicated that visiteggcol
websites was one of the first steps in their college search process.

Though some admissions personnel may feel that postal mail is no longer

effective, they should note that two of the students decided that they would attend a
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particular military junior college because a letter about the college tteimegh the

postal mail for them and that three students noted that their initial conta¢hesischool

was a recruiting letter. The importance of telephone communication and the pers
making or answering the phone call were also noted by respondents in the studly, as wel
as the caller’s or answerer’s ability to walk the applicant through thesaidms process
during the phone call. Finally, the students who participated in the study verdieal t
campus visit positively affected their college decision-making process.

Virtually all of the students who patrticipated in the study indicated thatdidey
go through a search process very similar to the three-stage model noted in the work of
Hossler and Gallagher (Hossler, Schmit, & Vesper, 1999). The three stdgdednc
predisposition (where the students understand the value of a college educatiohn,), sear
and choice. For some students, the search process was orderly and includedistsking |
and for others, it was more random. Their participation in a search process, however,
tells college administrators that it is important to get the name of tlegeand
information about the college out to the public.

As the students noted that their college-choice process was influenced by others,
it is also important that the college be advertised in places where the grridiahnd
persons of potential influence will receive the information, not only where student
would most likely find information about the college. Initial building blocks of theckea
process were that all of the students had parents who value a college educaiatly, vir
all had known for some period of time that they would go to college, and that most had

high school peers that also enrolled in college.
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Finally, there were similarities in the demographic charactesisfithe students
who participated in the study and similarities in the parent demographics. All
interviewees were traditional college-age students, and all received schigol
diploma. The average ACT score was 22, with only one score being below 17, and the
average high school grade point average was 3.2 on a 4.0 scale, with no high school
grade point average below a 2.0 on a 4.0 scale. The students came from families that,
most likely, are low to middle-income families. Most of the parents areogetbin
white-collar positions, such as office and business positions, and likewise, most had
earned at least some college credits, with several having a bachelar’acraaced
degree.

In addition to practical implications, this study has policy implications,edls w
As noted earlier in this study, the five military junior colleges enrolled 30
students, and this number does not include the large civilian program at GeorgigyMili
College. Collectively, these colleges enroll a large number of studehtslflha
mission that that is unique to these five schools. As federal and state budgets tigs
important to remember that these colleges do serve a significant number onfssarak
have a distinctive purpose, and therefore, should continue to receive sufficient funding to
maintain operation and flourish. It is imperative that federal policymakeatsoe to
support the scholarships that are provided to military junior college students.

Limitations of the Study

This study on why students attend military junior colleges taedpersons and

factors influential in their college choice process has thmegations. The number of

students that were interviewed for the study was a sampmlalpfl8 students, or six at
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each military junior college. Eleven parents, however, wees\igiwed to obtain more
information and enhance validity. Another limitation of the stuxlyhat only twelve
parents could be reached for an interview, and one of them declitedinterviewed.
Though the parental participation was valuable to the study, the glamgoat would
have been more valuable if all of the students’ parents could have at have agreed
to be a part of the study. Triangulation of the data
would have been further enhanced if all of the students’ parents participated udthe st
Participants’ opinions and statements were respected and protected throughodtiythe st

Additionally, none of the three military junior colleges thattiggrated in the
study are located in the southern area of the United States thieemilitary has a large
military infrastructure and regional presence. Only thstere, northeastern, and central
areas of the country are represented in the study. The dileges located in the
southern region were not included in this study as one college was thieeresearcher
was employed as a full-time administrator, and the other collegeexcluded as it has a
large civilian enrollment.

Recommendations for Further Research

This study focused on currently-enrolled students at military junior cslizge
the reasons that they chose to attend a military junior college and the faotopersons
who influenced their decision. As the number of participants in the research study was
somewhat small, there are several recommendations for further research.

As this was a qualitative study involving only 18 students and 11 parents, another
research study could be conducted that would involve a larger quantitative study. All

first-year students at each of the five military junior colleges and paeents could be
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surveyed to obtain additional information regarding the college choice process and
factors that influence the process.

Future research could involve contacting students who applied and were admitted,
but chose not to attend. This study would provide military junior college administrators
with valuable information relative to the reasons that students are not métrgcul&
the reasons are under the control of the military junior college, then perhapsshang
could be made that would entice those accepted students to matriculate.

Other than parents, no other persons who might have been influential in the
decision-making process, such as counselors, JROTC instructors, or peers were
interviewed. Future study might include projects whereby those who arelfyenera
considered as influencers would be interviewed. This additional research would be
especially valuable as most of the researchers who study high school inugiscass
the importance of the high school counselors (McDonough, 1997).

This study did not involve the review of admissions brochures or conversations
with admissions personnel. A future research project could incorporate theseftypes
data to determine if the image, programs, and environs that the military junegesol
are marketing match what the enrolled students indicate is attréodimgto the military
junior college.

Finally, the opinion of the alumni of the military junior colleges, as for all
colleges, is valuable in making improvements and adjustments to programse$acihtil
campus life. Contacting the alumni to ask them why they chose to attend aymilitar
junior college and how their initial expectations compared with their experiemdd w

also be valuable information for the military junior college administrators.
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Conclusion

The purpose of this qualitative study was to understand the reasons that students
attend military junior colleges and the persons and factors that are influential i
decision-making processThe findings from the interviews with students and their
parents indicate that, although there are a number of reasons that students choose to
attend a military junior college and several factors and persons who inflirence t
decision, some persons and factors are truly significant.

The strongest personal influence was that of the students’ parents. The parents
indicated their value of a college education to the students, either by havihega col
education, verbally relating the importance of a college education, helgyrigr their
child’s college education, or early discussions of their plans for the chilcetwlatt
college. The students indicated strong influence by their fathers, and sétieea
fathers had served, or were serving, in the military. The influence of the paprgas
also significant in the college-going process as the students had peers whohshared t
common goal of attending college and from whom some of the students sought approval
of their military education plan.

The students’ personal aspirations, including their quest for a militaryrcaree
were obviously strong for many of the students. For both groups, those planning a
military career and those planning a civilian career, the offer of a sshigavas a
significant factor for students attending both the private military junidegeiwvhere the
tuition was quite expensive and those attending a state-supported military pli@ge c
where the tuition was much lower. Self-reliance, a characteristic & #todents

choosing to attend a military junior college, was evident in both their concern and plan
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for paying for their college education and in their plans to attend a collegethated a
disciplined environment, for those who felt they needed this type of structurelitatici
their future success.

The study produced several results that are of importance to administtators a
military junior colleges. First, the various means of communication that esllesg in
initially contacting and in remaining in touch with the students are releveméxpected,
almost all visited the college’s website, and for many, that is their iottrdact with the
military junior college as they begin their college search procdss.inmportant that the
website be easy to navigate, present a professional image, and provide informat
relative to the college’s programs, size, location, and cost. Students in this study
indicated that the website helped them see themselves as cadets at the school.
Administrators, therefore, need to be mindful that the website will be viewed lgy thos
students who plan a military career and who plan a civilian career.

Secondly, though many admissions offices might believe that the cost of postal
mail now outweighs the benefits, this study showed that postal mail is stifleativef
tool in communicating with students, in both initial contact and in retaining the students
interest in the college.  The students indicated that phone contact was valuabt# as a t
to assist them in finding out more about the college and in helping through the
application and enrollment process. Other important factors relative to phoné,@stac
related by the students, was that they spoke with a person, rather than a machina, and t
their phone calls were returned in a timely manner.

This study produced results that, though similar in some regard to previous work

on college choice theory, are unique to students who enroll in military junior colleges.
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Researchers who study college choice and military junior college athatiois who

wish to more tightly align their admissions practices with the thought protsetsdents
that they wish to recruit will have additional insight into reasons that students ¢boose
attend military junior colleges and the persons and factors who are influerthain

decision-making process.
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APPENDIX A

INSTITUTIONAL CONTACT LETTER

June 18, 2008

Chief Academic Officer
American Military College
100 Military College Blvd
Military City, USA

Dear Chief Academic Officer:

| am a doctoral candidate at The George Washington University, and litang W ask
your permission to include American Military College in my researchystiwtly
research topic relates to how and why students choose to attend a militarg@lieme.
The results of this study would be beneficial to your Institute and to the other four
military junior colleges in improving recruitment plans and in providing bettgrcgeto
our student population.

My research plan includes visiting your campus to conduct six pre-arranigedaws

with first-year students. | would ask that you provide me with a list of the nafities
first-year, degree- seeking students. | will randomly select thstgibents to be
interviewed. The interviews will be open-ended, semi-structured interviathsthe
guestions focusing on why the students chose to attend a military junior college and the
factor or persons that influenced their choice to attend.

Prior to the commencement of the interview, each student will be asked to sigemt cons
form, which indicates that they are consenting to participate in the interviethhe And

of each interview, the students will be provided with a form, asking their consent to
contact their parents for a telephone interview which will focus on their inipnesas to
why their children chose to attend a military junior college.

During the interview, the students will complete a Student Data Form thatskill
guestions regarding their name, age, gender, method of high school completion, high
school grade point average, college entrance examination scoresgoatsgand

methods of communication with the military junior college prior to enroliment. No
student will be identified by name in the study as all will be given pseudonyms kéhen t
results of the study are reported. | would ask that | be provided a place on eamepels

| could conduct the interviews that would be convenient to the students.
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In a few days, | will call you to further discuss your participation in thdyst When we
have confirmed your participation in the study, | will be sending you copies of a
“Response Form” and asking you to have the six students that agree to parhdipate
study complete the form and return it to me in a stamped, self-addressed erhaldpe t
will provide. Please feel free to contact me through telephone at (334) 207-8085 or
through email as2stevenson@bellsouth.ratmy dissertation chair, Dr. Mikyong
Minsun Kim, through telephone at (202) 994-3205 or through emiaiinaii@gwu.edu

if you have questions at anytime.

| look forward to your participation in this study.

Best regards,

Susan G. Stevenson

Doctoral Candidate

Graduate School of Education and Human Development
The George Washington University
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APPENDIX B

RESPONSE FORM

Yes, | am willing to participate in an on-campus interview for this reseadsh s
Reasons Students Attend Military Junior Colleges and Factors Influencing Their
Decision-making Process

No, | will not be able to participate in this study.

Interviews will be set up on your campus in coordination with you and the Chief
Academic Officer at your college.

Name (Printed):

E-mail Address:

Campus Mailing Address:

Signature Date

Please return this form in the accompanying stamped, self-addresséabe to:
Susan G. Stevenson

203 Clay Street

Marion, AL 36756

Please contact me if you have questions at: sstevenson@marionmilitary leawgin t
telephone at (334) 207-7531 (cell).

Thank you for your consideration of participation in this research study.
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APPENDIX C
RESEARCH CONSENT FORM
REASONS STUDENTS ATTEND MILITARY JUNIOR COLLEGES AND FACTRS
INFLUENCING THEIR DECISION-MAKING PROCESS
GW IRB Number: 070836
Principal Investigator: Mikyong Minsun Kim, Ph.D Telephone Number: (202) 994-3205

Sub-Investigator: Susan G. Stevenson Telephone Number: (334) 207-7531 (c)
(334) 683-2052 (h)

Sponsor: No Sponsor

1) Introduction

You are invited to participate in a research study under the direction of Dr. Mikyon
Minsun Kim of the Department of Educational Leadership, Higher Education
Administration Program, George Washington University (GWU). Takingipainis
research is entirely voluntary. Your academic standing will not, in anyheagffected
should you choose not to participate or if you decide to withdraw from the study at any
time.

2) Why is this study being done?

The purpose of this study is to ascertain why students choose to attend a military juni
college and the factors that influence their decision-making processar¥ ®eing asked
to take part in this study relative to why students choose to attend a military junior
college because you are enrolled as a student in a military junior college.

3) What is involved in this study?

The research will be conducted at New Mexico Military Institute, YaHerge Military
College, and Wentworth Military Academy and Junior College. A total of 6 jpetits

at 3 institutions will be asked to take part in the study. Additionally, parents of those
participants who consent will be contacted for a telephone interview, for anonmaxof

18 parent participants. You will be one of approximately 6 participants to be asked to
take part at this location.
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If you choose to take part in this study, you will be asked to participate in the fadlowi
items.
¢ | will conduct an interview where you will be asked questions related to your
perspective on why students choose to attend a military junior college and the
factors that influence their decision-making process. | will audiordeihe
interview as well as take notes during the interview.
e The interview will require approximately one hour of your time.
e The taped interview will be transcribed verbatim, following our interviewi@ess
e | will ask for your email address so that | may send you a copy of theripdimst
so that you may verify for accuracy.
e | will ask for your permission to contact your parent for a phone interview;
however, you may agree to participate in the study without consenting for your
parent to be contacted.

4) What are the risks of participating in this study?

There are no physical risks associated with this study. You may feel sochelpsgycal
discomfort. You may refuse to answer any of the questions, and you may take a break at
any time during the study. You may stop your participation in this study ainagy t

There is minimal risk of loss of confidentiality.

5) Are there benefits to taking part in this study?

You will not benefit directly from your participating in this study. The rssof this
study, however, will add to the general body of knowledge relevant to how students
choose the college which they will attend and the specific body of knowledgameto
why students choose to attend a military junior college.

6) What are my options?

You do not have to participate in this study if you do not want to. Should you decide to
participate and later change your mind, you can do so at any time.

7) Will | receive payment for being in this study?

You will not be paid for taking part in this study.

8) Informed Consent

The Informed Consent form will be given to potential participants along with the
response form by each Institution’s Chief Academic Officer in ordetdw @dvanced
review.
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9) Can | be taken off the study?

The investigator can decide to withdraw you from the study at any time.

10) How will my privacy be protected?

If the results of this research study are reported in journals or at §cier@etings, the
people who participated in this study will not be named or identified. Each participa
will be identified only by a pseudonym and the data key will be maintained by the
researcher. GW will not release any information about your research involvement
without your written permission, unless required by law.

11) Problems or Questions

The Office of Human Research of George Washington University, at telephobemum
(202) 994-2715, can provide further information about your rights as a research
participant. If you think you have been harmed in this study, you should report this to the
Principal Investigator of this study. Further information regarding th/shay be

obtained by contacting Dr. Mikyong Minsun Kim, Principal Investigator anddbigtion

Chair, at (202) 994-3205. For any other concerns, you may call Susan G. Stevenson,
Student Researcher, at (334) 207-7531 or at (334) 683-2052.

*Please keep a copy of this document in case you want to read it again.

If you agree to participate in this study, please sign below.

Subject’s Name (Printed) and Signature Date
Name (Printed) and Signature of Person Obtaining Consent Date
Principal Investigator's Signature Date
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APPENDIX D

CONSENT TO PARENT CONTACT

, , consent to my parent being
Printed Name of Student

contacted through a telephone call by Susan Stevenson as a part of the research
study: Reasons Students Attend Military Junior Colleges and Factors Influencing Their

Decision-making Process.

Student Signature Date

Parental Contact Information

Parent’'s Name:

Parent’s Telephone Number:

Parent’s Email Address:

Parent’s Postal Mail Address:
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APPENDIX E
PARENT INFORMATION SHEET
REASONS STUDENTS ATTEND MILITARY JUNIOR COLLEGES AND FACTRS
INFLUENCING THEIR DECISION-MAKING PROCESS
GW IRB Number: 070836
Principal Investigator: Mikyong Minsun Kim, Ph.D Telephone Number: (202) 994-3205

Sub-Investigator: Susan G. Stevenson Telephone Number: (334) 207-7531 (c)
(334) 683-2052 (h)

Sponsor: No Sponsor

1) Introduction

You are invited to participate in a research study under the direction of Dr. Mikyon
Minsun Kim of the Department of Educational Leadership, Higher Education
Administration Program, George Washington University (GWU). Takingipainis
research is entirely voluntary.

2) Why is this study being done?

The purpose of this study is to ascertain why students choose to attend a military juni
college and the factors that influence their decision-making process.r& beiag asked

to take part in this study relative to why students choose to attend a military junior
college because you are the parent of a student enrolled in a military jufegecol The
on-site research will be conducted at New Mexico Military Instituteleydtorge

Military College, and Wentworth Military Academy and Junior College. A tité
participants at 3 institutions have been asked to take part in the study. You, ad afpare
a participant, are being contacted for a telephone interview, for a maxaml8rparent
participants.

3) What is involved in this study?

If you choose to take part in this study, you will be asked to participate in the fadlowi
items.
¢ | will conduct a phone interview where you will be asked questions related to
your perspective on why your child chose to attend a military junior collede a
the factors that influenced their decision-making process. | will record the
interview as well as take notes during the interview.
e The interview will require approximately 45 minutes of your time.

128



e The taped interview will be transcribed verbatim, following our interviewi@ess

e | will ask for your email address so that | may send you a copy of theripdimst
so that you may verify for accuracy.

4) What are the risks of participating in this study?

There are no physical risks associated with this study. You may refusever any of
the questions, and you may take a break at any time during the study. You may stop your
participation in this study at any time.

5) Are there benefits to taking part in this study?

You will not benefit directly from your participating in this study. The resoiithis
study, however, will add to the general body of knowledge relevant to how students
choose the college which they will attend and the specific body of knowledgameto
why students choose to attend a military junior college.

6) What are my options?

You do not have to participate in this study if you do not want to. Should you decide to
participate and later change your mind, you can do so at any time.

7) Will | receive payment for being in this study?

You will not be paid for taking part in this study.

8) Can | be taken off the study?

The investigator can decide to withdraw you from the study at any time.

9) How will my privacy be protected?

If the results of this research study are reported in journals or at §ciergetings, the
people who participated in this study will not be named or identified. GW will not
release any information about your research involvement without your written
permission, unless required by law.

10) Problems or Questions

The Office of Human Research of George Washington University, at telephobemum
(202) 994-2715, can provide further information about your rights as a research
participant. If you think you have been harmed in this study, you should report this to the
Principal Investigator of this study. Further information regarding th/shay be

obtained by contacting Dr. Mikyong Minsun Kim, Principal Investigator anddbigtion
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Chair, at (202) 994-3205. For any other concerns, you may call Susan G. Stevenson,
Student Researcher, at (334) 207-7531 or at (334) 683-2052.
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10.

APPENDIX F

STUDENT DATA FORM

Name:

Home City and State:

Gender: Female Male
Age:
High School Completion: Diploma GED

Final High School Grade Point Average:

Composite ACT Score or SAT Combined Score
Category that best describes your annual household income:
$25,000 or less
$25,001 to $50,000
$50,001 to $75,000

Over $75,000

Career Goal: Civilian Military

Specific Goal:

Was there someone who influenced your decision to attend a military junior
college?

Yes No ;  If so, who?

How did you first learn about (New Mexico Military Institute, Valleyrge
Military College, or Wentworth Military Academy and Junior College)?

131



11.

During your decision-making process, did you have any of the following methods
of contact with the college that you now attend?

Visit college website

Receive mail pieces from the college
Speak on the phone with a college representative
Visit the campus

For those methods of contact that you indicated that you had with the college,
please indicate how that method of contact influenced your decision to attend the
college where you are now enrolled.

Website

Mail Piece

Phone Conversation

Campus Visit
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APPENDIX G

STUDENT INTERVIEW QUESTIONS
When did you first begin to think about going to college?
Do your parents value a college education? If so, how do you know?
After deciding to go to college, did you go through a search process? If yes,
describe the process.
How did you narrow your college options and make your final decision?
Think about your peers in high school. What percentage of them is enrolled
in college?
Did you discuss your college plans with your peers? What kinds of thing did
you and your peers discuss about college?
Did you consider your family’s financial situation as you thought about where
you would go to college? If so, how did the financial situation influence your
decision?
Did you consider your high school grade point average and/or your college
entrance examination scores as you thought about where you would go to
college? If so, how did your grade point average and/or your college entrance
examination scores influence your decision?
Was there a significant experience that influenced your decision to attend a

military junior college? If so, please describe the experience.
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APPENDIX H

INITIAL CONTACT LETTER TO PARENT

July 12, 2008

Ms. Cadet Parent
202 Military Junior College Blvd
Roswell, NM 20909

Dear Ms. Parent:

| am a doctoral candidate at The George Washington University, and | angwaiask
you to participate in my study. My research topic relates to how and why students
choose to attend a military junior college. | have interviewed your child, Cadrs,
who is enrolled at New Mexico Military Institute, and he gave me peromigeicontact
you.

| will be calling you in a few days to ask you some questions relative to hiddisc
college college process. All responses will be kept confidential. Any repaditen

from this study will not include the real names of the respondents. If you have any
guestions, please feel free to contact me through calling my cell phone at (333207-
or through emailing me aRstevenson@bellsouth.net

| thank you in advance for taking time to speak with me.
Best regards,

Susan G. Stevenson
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APPENDIX |
PARENT INTERVIEW QUESTIONS
. When did your child first begin to talk about going to college?
. Did you influence your child’s decision to attend a military junior college?
If so, how did you influence your child’s decision?
. Was there another person or persons who influenced your child’s decision to
attend a military junior college? If so, who was the person or persons?
. Was the family’s financial situation a consideration in the college choicegs®c

If so, how did the family’s financial situation influence your child’s choice to
attend

a military junior college?
. Was there a significant experience in your child’s life that influencgtidni
decision to attend a military junior college? If so, what was the expefience
. Were you aware of any communication between the military junior college and
your child? If so, what was the means of communication
and how did that communication influence your child’s decision to attend a
military junior college?
. What is the highest level of education that you and your spouse obtained?
You High School Completion

Bachelor's Degree

Master’s Degree

Beyond Master’s Degree
Your Spouse High School Completion

Bachelor's Degree

Master’'s Degree
Beyond Master’s Degree
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10.

11.

Are you employed? If so, what is your occupation?
Is your spouse employed? If so, what is your spouse’s occupation?
Are you or your spouse serving (or have served) in the military? If so, what

branch?

What is the income category that best describes your annual household income?

$25,000 or less
$25,001 to $50,000
$50,001 to $75,000
Over $75,000
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APPENDIX J
VERBATIM STUDENT ANSWERS TO INTERVIEW QUESTIONS
Question 1: When did you first begin to think about going to college?

Aaron: As soon as | can remember starting school. It wasn’t a question in my
household. It was you're going to college. It was planned, it was planned for me
whether | liked it or not, starting probably grade six or eight.

Alice: Well, from school to my senior year, and | applied to a lot of collegesl, Wel
actually, not a lot. | applied to about 10. And, | knew I didn’t have the grades, that was
one of my big things, but | had a lot of talent. So a lot of schools sent me rejection
letters, | had took my audition dates after, but once | took my audition, | got the schools
based on scholarships. But they had academic restrictions.

Allen: In my household, college is kinda like the next step. Just growing up, you go to
college after high school.

Ellen: Since | was younger, actually. My, not a lot of people in my fanitypgollege.
| am actually the first person. | decided when | was younger that | dvardareer. |
wanted to go to college and get an education and definitely be successful.

Eric: | first started thinking about going to college when | was in the ninth glades
something that my parents instilled in my head, that you were going to college &nd that
there’s no exceptions. So, probably around my freshman year.

Gianna: Since | was little. | always knew. | always liked school spiiefd if | go to
school now and get it out of the way then I'll have, like, a lot more opportunities in the
future, rather than, like, not going to school and just doing whatever.

Harold: When | was a little kid — it was always talked about.

Harry: Uhm, | really didn’t think about going to college until the school stagedisg

me some information, and with my ACT scores and my ASVAB scores, | was real
planning on enlisting. But when they started sending me academic information, they
offered me the ROTC program and the ROTC scholarship and they'll help me pay for
college, | started looking at colleges.

Ingram: College was one of the paths that my parents had for me ever sinditlejvas

SO growing up, going to school, my parents always enforced school work before
everything. Growing up, | liked to play sports, | liked to hang out with friends, but
everything | did, my parents just emphasized how school work was important in life and
how they gave me examples from how they were brought up by their parents back home
— it was very strict. College was always in my mindset.
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Ingrid: When | was a junior in high school. I'm pretty sure that was it.

Landon: Uhm, | went into my college process, deciding where | wanted to go probably
my sophomore year. But, | always really wanted to attend (another collegesbany
parents had a friend that always came over to the house all the time, and he grew up in
Philadelphia, and he went to (another college). And he talked about how it had great
undergrad Political Science Department and philosophy classes and daeparitha

great College of Liberal Arts.

Lee: During my senior year in high school.
Nate: When | was a freshman in high school.

Omar: Well, when I first began to think about going to college was when | graduated
from high school, well probably half-way through junior, senior year. At that time
wasn’t sure where | wanted to go, but | dug down with a lot of people and a lot of them
gave me input. My dad was the one that actually decided to have me come here.

Orrin: Junior year. Well, | always thought about it but my junior year was Wirsh
began the process of looking at schools.

Robert: Sophomore year in high school.

Russell: It was not really an option for me. | knew that | would be going to college
not an option in my family.

Ursula: Probably my freshman year of high school.
Question 2: Do your parents value a college education, and if so, how do you know?

Aaron: My dad'’s biggest thing is he wants to make sure we have a degree to fall back on
in life, no matter what. No matter if we want to be an athlete, if we want to deweha

he wants us to have a degree to fall back on in case anything happens, so, yes, they do
value it.

Alice: Yes, they really do value it a lot. Cause my parents are sepaadethy mom

came here and she didn’t get to go to college, and my dad, he wasn't able to go to
college, either, but he was in the military. And, uhm, he loves the militaryldéegat’s

one of the things, and uhm, he really wants me to go to college. He’s like, you want to
make your life, you gotta go to college. He always showed me, he’s always pueshed m
in different ways. He would say, hey, you know, this is better for you. And, like,

growing up, | didn’'t understand how he wanted me to get that education, but he’'d always
say it's all | want so that | know that when | die, that you could survive in al kel

this.
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Allen: Very, very much. They both have one, and they see value in getting an education
and becoming a white-collar worker and having a career.

Ellen: Yes, they do because they're one of the reasons that I'm actuallytgaollege.
They're paying for it. They're funding it. They also thought it was, it wgsaal idea to
go to college. Uhm, they're definitely a major part of my college choice.

Eric: Yes, my parents do value a college education because education in mydamily i
primary source, at the foundation for every person in my family. | could tell because
when | was a kid in middle school they would drill things in my head and make me study,
quiz me, and do various other things to make sure that | finish my homework.

Gianna: Yes, my parents do value a college education because education in mig family
a primary source, at the foundation for every person in my family. | could tell lzecaus
when | was a kid in middle school they would drill things in my head and make me study,
quiz me, and do various other things to make sure that | finish my homework.

Harold: They do because they both went to college. My dad went to West Point, and my
mom went to (another college). And, uh, they both went to grad school, too, so | know
college is important.

Harry: Uhm, very much so. My father has a master’s degree, and my mom has a
master’s degree, bachelor's degree and several associate’s degreetheyive always
told me that education is the way that | am going to get through life.

Ingram: My parents — | come from a family of six — as the world is changrigea

American society is changing — you must have a college diploma or itig gobe hard

to get a job. | mean, you can get a job, but it's hard to get a good job, those that pay well.
My parents, my dad — he went straight into the Army after high school, and he said life
was difficult. If you went to college straight out of high school and obtainedegeoll
degree, it would be easier. So he made me think about the possibilities of not going to
college, and he said if I went to college and had a degree, it would be a littlsidyit ea

Ingrid: Yes, | know they do value a college education. My mom more than my dad
because she’s really educated. And, my dad thought | should go to college, mostly to be
an officer in the Army and not so much enlisted. | think that’'s mostly why.

Landon: Oh, very much. My mother comes from the former Soviet Union, and, uh, like
my grandmother, like, grew up in an orphanage because during World War Il and my
family’s Jewish, so her father and her mother died during the Holocaust. So, shegrew

in an orphanage and the education was very poor. When she was 14, she had to go out
and work, but she attended college at the same time. She worked during the day and took
classes during the night. And to provide a better life for my mother, so she met my
granddad. They started out together. He got a job as a jeweler, and thakeyewaail

know, upper middle class, so my mother went to college, and she was a teacher. But
when they came here, they had to give up everything to the Soviet Union because that’'s
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how the whole immigration process was, and they came here with absolutely nothing.
They were able to make a life for me that | was able to go to a very

good high school, and now, I’'m going to try to go to Temple, you know, go through a
better education process, higher education, so that | can become a lawyer because
education is very important in my family.

Lee: Yes, because they constantly tell me that. It's good to have a collegg@gumd
also, my brother goes to college.

Nate: They sure do, and they certainly influenced me to get into college. Yhaitiat
was the best way to succeed in life.

Omar: | believe they do, and the reason that | say this is they're the ahasetpaying

for me to come here, and they're also the ones that decided to have me come here. And
they see me get good grades here, they're really for it and realtgcacid when they

see me get bad grades here, they’re not too happy with that, obviously.

Orrin: Yes, very much ‘cause my dad went to Harvard Law and my mom. They always
talk about college.

Robert: Yes, they do just because it helps me build a better career andet’s easi

Russell: Yes, they do. My mother has a bachelor’s in accounting, and my father has
master’s degree and is working on a Ph.D.

Ursula: Yes, I'm from (foreign country), actually, so education is a veypait since |
was young, my parents would stress education because it is very hard to get a job.
That's how | know.

Question 3: After deciding to go to college, did you go through a search process,
and if yes, describe the process.

Aaron: Yes, | really wanted to go to West Point, and so | did the whole application
process for West Point and didn’t get in; didn’t get my nomination, and, so | reahit was
thinking of a military school at all. And, then, | just applied to several other eslizud
also was looking to play golf in college. And so | was talking to golf coachesu#hd st
like that. And that's kinda how | stumbled upon (National).

Alice: Yes, | started taking out a lot of colleges, between, cause | wantedddige

Marine Corps, and | looked at all Naval schools, all Naval ROTC, and a big thing was
did play softball, so | had those two listed, and | had music, and | kinda had that lined up.
So a lot of schools, they had one thing, but they had to have two or three, so | kinda
narrowed everything down to two or three.

Allen: Idid. It was mainly based on the ROTC program. | was looking for a good
ROTC program, and, uh, because | wanted to be career military. So it wasyasicall
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about every website and every person | talked to, asking more and more about the ROTC
program.

Ellen: Yes, I definitely went through a lot of colleges to choose which one wa®best f
me. | chose through my major which ones would be the best. | guess | skipped through
it. Some of them weren’t for me, some of them were too far or | guess the mopulat

was uhm, | kinda like small schools, in a sense, uhm, it also depended the area
surrounding it. Like if, the people that would be in the school, if it would be close to
home, if it would be easier to get home for vacation. There’s a lot of factors in making
the choice.

Eric: The search process really started around the end of my sophomoregaan |
contact with an Educational Opportunity Center, the EOC, which helped me kinda figure
out who | was as a person and what schools I'd best fit in and how much money | would
have to get when I'd become a senior. So, | would say for my personal process, | just
kinda looked up colleges by states that | probably once visited or spent time in for a
while, the course of education that | wanted to take as my studies, which wasdyusines
the best business schools and therefore, | came up with a decision.

Gianna: | didn't really go through a search process. Uhmm, coming here was kenda li
a last-minute decision because right after school, | went straight to bdsidTaand

then during high school, | was accepted here and | was just like, well, okaysligues
could just go here and get my education out of the way, so | came here to do school for
my degree.

Harold: Right out of high school, | didn’t think | was ready for college, so | justegia

to chill out for a little while, so | went to community college, but | didn’t realbrsie

around that much until | just kinda decided that | didn’t want to go to community college
anymore. And, then [ just thought a military institution would be good. | didn't really
search. |saw Valley Forge and I thought it would be good.

Harry: Uhm, | looked at three colleges in the state of (home state). Idaardgll

receive in-state tuition. | looked at University of (home state) , (homé Statte and
American. And, of those three, uhm, the thing that struck me most about this campus that
it was clean. I'm going to be very honest about that. Cause when it looks good on the
outside, it seems like there is something going on good on the inside, too, so that’'s what
struck me as the most appealing about this school.

Ingram: | received about five scholarships from different colleges, Uniyef Hawaii,
Oregon State, one from UNLV, one from our community college back home, and one
from (National) and another from (American). The reason why | picked Nhisona
because | will obtain a college degree and on top of that, | will be a cornadifficer

in the military and it will benefit me because after a career in theamiligoing to

civilian life, searching for a job, it will be easier. And my reputation wilhigger, and |
will be able to obtain higher jobs that will pay well for me and my family.
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Ingrid: | didn’t really go through too much of a search process. | mostly.ew kn

wanted to do the military, so | looked at military colleges. And (Natiormabdtly

looked at because when | graduated high school, every year between my freshman and
senior year, there were several cadets that would go to (National) onrdiffelnelarship
programs and they liked it a lot and were successful. That's how | picked (National)

Landon: Uhm, | was thinking about (another college), but, uhm, it has a very big
reputation as a party school, so I didn’'t want to go there exactly, and (anotbgexoll
but it's too small. So I figured I'd start out, maybe do two years here, but whemel ca
here, | don’t really like the whole military type of life. I'm too libefat that. And so,
uhm, | decided that I'd go to (another college) as soon as possible.

Lee: |looked basically on the website and called up the school, talked to them, and then
we came to look around campus and stuff. | also considered (another college).

Nate: Uh, yes, | did. Mostly, it was internet searching. Searchingdirié best
colleges in the United States, moving on to their requirements, what they needed, such a
SAT scores, grade point average, and what classes they required.

Omar: Idid. |wentand researched some in-state places around where | incgd. A
uhm, decided, well, maybe | could go to this college or that college. As a ofdtet,
before | came here, | went to a community college at first. And | didn’t do so good in
that place at all. Didn’t have time to study or anything. So, then | decided tyia¢ ma
should take my research a little further and talked to my parents and talkeshyo al
friends and made the decision to come here.

Orrin: Yes. Well, the first place | went to was, well, | made a lish@fstchools that |

wanted to go to, schools that | wanted to play football and schools in the militang,

then, also | went on collegeboard.com and you type in this four-page questionnaire and it
lists all of the schools that fit your profile. And they matched a lot of the sctinzls

wanted to go to.

Robert: No, I really didn’'t do a search process. It’s just kinda whatever schoekca
me. | play baseball, so it was basically whichever school would offer me arsttipl

Russell: Upon my graduation from high school, | immediately enlisted in thedUnite
States Army, and that's when | learned about the commissioning program Imer¢haf\
was my main reason for coming here.

Ursula: Yes, | researched online. |talked to my high school advisors #xhbgllok
home to try and make a decision on where | wanted to go.

Question 4: How did you narrow your options and make your final decision?

Aaron: After | didn’t get into West Point, | emailed about 20 golf coachestbse
many offers I'd get to continue playing after playing four years of higbad. And, |
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was offered three scholarships and 1 happened to be at (American). So from the 20
schools | picked, | narrowed it down to those three and tried to see who would give me
the most money to go to school.

Alice: Wow, my final decision wasn’t even a military school. It was (anatbkézge.)

They offered me music, but the music program wasn’t as strong, so | had to give up that
to play in a higher softball team, D-2, and they offered me a scholarship. But ibaame
that money was a big thing for my father. And, he was like, you know, | don’t wanna
pay for you to go to that school for that amount of money when you could go like your
brother. He said my brother because he just graduated from college. He wgsulike,
could go to (another college) and pay about the same amount of money. You'll be on
campus and you’ll be able to do things on your own. And, at that point, | was just, like,
and my dad said, I'm not going to pay for college then. And it was like, | eitheohad t
wait a semester, and | didn’t want to push my education back. | wanted to kthkefal
everybody else. So, then, the big thing that happened was | was moving, my mom, she
was moving. So | moved back with my dad, and | found a letter that (Federal) sent me,
and | looked at it, and | was, like, I'll give them a call. They offered me a sshipa

cause (Federal) is really pricey. So | told my dad, and my dad was light,adnd he
thought, my dad thought | was bluffing to try to go to a different school that he didn’t
know about, but my dad is military, and | said, “Dad, it's a military school, and they
offered me a scholarship. I'll be away from home and I'll be in a differente@maent

where | can put my grades to work.”

Allen: Well, | talked to my next door neighbor. He told me about a website that had the
military junior colleges on it. So | went to that website, and | had never hedmd,aind

| liked the accelerated military science program, and | liked theafieking the basic
courses to get the associate’s degree before going on to your major.qdinemnents

were — | met all the requirements and seemed like the best career choice.

Ellen: | actually chose to stay in the area that | grew up in, but, uhm, | gftessfound
here, found (Federal), | seemed to take a liking to it, and | live in New Yorkabibist,
you know, it's not as far, but it's not okay.

Eric: My final decision was very...l would say that it took a long time for meatityre

think about coming to (National). My first choice was to go to (another college), but |
didn’t have enough money to attend that college. So | decided that | would need
somewhere else to get me on my feet so | would have enough money to build up. And I
found out about the ROTC program at (National) which kind of got my attention and |
talked to them about the program and they told me that | could come here for two years
and go to a college of my choice for the next two years and that would defiretely
(another college). So | believe that (National) was kind of a good choice for ke
before | went down to my next college.”

Gianna: | only considered this school.
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Harold: | thought about going to state colleges which | could have gone to.suram
that | would have been accepted, but | just thought this would be a better place. | kinda
wanted, you know, some structure, and | looked at (Federal). My dad knew a couple of
people that went here, too, who he met at West Point, so that influenced me a lot.

Harry: |looked at degrees that they offered. | looked at the acadeniiomete test
scores that the exiting students received, the ones getting out of here. | lgoked a
placement, and | also looked at tuition.

Ingram: Out of all the colleges, the military junior colleges, as opposed to thgefaur-
colleges — after two years, I'll have my second lieutenant’s bars as oppasaiting

four years. The reason why | chose the military academy was bedhbsdr’a military
environment, and the discipline will be enforced and there will be a routine that we go
through every day. Going to a four-year college, there would be a lot of distsaso

coming from a disciplined family — | knew a lot of friends who went to a four-yeencd

and came back home because they had been drinking too much, party-hardy, and | didn'’t
want to go through that. | want to go and do what I'm supposed to do and that's why |
chose (National).

Ingrid: | had two colleges that | really wanted to go to which were (National) and
(another college). And, my final decision was based on, basically the contddtatat
with the school. (National) was really involved and very correspondent, and (another
college), it was harder to get in contact with people. So, | kinda just gave up on them.

Landon: Size and considering ROTC.

Lee: Being from a military family, they offer the ECP program h&e that's what
really got me and they offered me a scholarship.

Nate: After being in the JROTC program, | wanted to apply to the top milthook so
| applied to West Point, and | applied to all the other military schools.

Omar: Yes, just, uhmm, like I said. | went to a community college beforehand and
didn’t do so good there. And, therefore, just decided where could | go to maybe give
myself a better chance to do better and decided to go here.

Orrin: Well, 1 talked to my brother about it and he’s in college right now, and he knew a
lot about schools, talked to my mom about it and reputation of schools and the research |
had done.

Robert: Location. This school was real close. | live in town, so it’s real closg to m
family.

Russell: | didn’t really consider any others because | knew thatnajtéwvo years here |

was going to be going to another one. And, right now, | am in contact with (two other
colleges), and | have conditional acceptance from there.
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Ursula: | wanted to go to a school where | could easily integrate into a nemeauid a
new country, so coming to a military school where the student and teacher ratio is
smaller. There’s just rules and structure. | chose here.

Question 5: Think about your peers in high school.
What percentage of them is enrolled in college?

Aaron: Probably, I'd go 75 percent of them.
Alice: | would say about 85 percent.

Allen: | went to a private school, and so probably like.... Actually, out of my graduati
class, | can only think of one person that didn’t go somewhere. So, 99 percent.

Ellen: Honestly, I'd have to say, | went to a catholic school, and, uhm, with my catholi
school, definitely a lot went on to college. I'd say in the 90’s. About 90 percent. High
percent.

Eric: I really can’t give you a number, but | would say that | know it’s riot.a

Gianna: I'd say maybe 75 percent of them are.
Harold: Probably 80 percent, not counting the ones that have dropped out.

Harry: | have friends that | graduated with — they’re doing requirenteftscome
paramedics and firefighters. They're getting their certificatébey have to attend a
college, but it's not necessarily college classes, it's more of degreempfetion. |

have another friend who always said he was going to go to college and alwlaystsai
he was going to play on the football team and he’s a babysitter now. | come &attya r
rural area, so most of it is farmland and they went into blue-collar jobs. But,a®lfar
know, out of my friends, | think there’s me and one kid that went to the Air Force
Academy and two of them that are at (home state) Tech. | think that's it.

Ingram: Back home, a high percentage of kids graduating from high school, they join the
military. But less of them are in the community college and a portion of them are i
different colleges spread throughout the United States. Kids from back home, they
usually go to colleges close to family. My hometown has a high percentagé rate o
illiterate people. Others go find a job, so | am lucky to have come here.

Ingrid: | would say probably 70 or 80 percent because there was a good percentage of
my high school that goes to some type of college.

Landon: Ninety-eight percent.

Lee: Maybe 15 percent.

145



Nate: | would say probably 75 percent of them went to college.
Omar: I'd actually say probably a good 85, 90 percent.

Orrin: Ninety-nine percent.

Robert: I'd probably say 45 percent.

Russell: That was about 500 people, so quite a few. But | would probably estimate
around 75 percent. Now, granted, the 75 percent, they are enrolled, but how many will
actually continue and get their degrees, | would probably estimate somewhere a

half.

Ursula: I'd say 100 percent.

Question 6: Did you discuss your college plans with your peers and
if so, what kinds of things did you talk about?

Aaron: Yes. What college we wanted to go to; what we were looking for in a college.
What we wanted to do after college, all through college. Just the whole college
experience.

Alice: We talked about going to different schools and we always wanted to gay wi
each other, our group and things. Ireally didn't like it — | really wanted to mpve fa
away from my friends and start a new life, kinda, in college. And then, | don’t know, we
really didn't talk that much about it. We might say, “hey, I'm going to school. Oh,
wow, I'm thinking about applying to that school. And that’s kinda how things worked out
for each other, and that’s as far as it went.

Allen: We talked about scholarships and we talked about locations and majors. But mine
didn’t apply as much because | was the only person going to the military soat was
different route.

Ellen: Yes, definitely. We all decided we wanted to go to college. As armafact,

now that | talk to them — they are enjoying it. They're having fun out there., Wamt

was definitely a goal, definitely in our future plans. Everything from the lookdmthe
dorm to the people that might go to the school. Uh, | guess, uh, whether or not it was a
good school. Uh, the admissions. All of it. We considered all the factors. We talked
about a lot of it.

Eric: Yes, me and my peers talked about college every day. Of course, the group that
hung around, you know, we were all educated, and we believed in studying and doing our
work and going to college. That was our top priority. Because, my parents alwdays sa
you are who you hang around. So, | hung around the educated kids up at school, so we
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talked about going to different schools, the process that it took for us to go to different
schools and what we were going to do after that year. We talked about how, after high
school, you know, how hard it would be to make that change, or transition, from high
school to college. If we were going to be able to pass certain clagads)ow, what

would happen about parties and stuff like that.

Gianna: We all talked about where we were gonna go. Like, which schools we wanted
to go to. What we were gonna do there. Most of us, we went to college for scholarships
on athletics, so most of them went for athletic scholarships and all that. Se thaiyg

there for sports, and like, what we wanted to major in. We all discussed that, artd | wa
to go pre-dentistry. And | know that’s going to be a long time. But’s that okaty. B

that’s all we really discussed.

Harold: Not much. | had already decided to come here, but | kinda wanted to see what
their opinion was. They didn’t want me to leave, but | mean, they thought it was good
for me. Cause | really wanted to come here, so.

Harry: They knew what | was doing. They never really thought much abeuhgver

really discussed it with them. They just knew that | was going to go to (¢ang¢iand

that’s as far as it went. A lot of my friends wanted to stay home. | didn’t. viamted

to go out and see more of (home state), see more of the nation, see more of the world. |
was that adventurous one. Of all my friends, I'm also the only one who enlisted in the
military. | have a couple of them that I'm talking to over the email and #eyilisting

now. But initially, | was the only one that wanted to go anywhere. Everybodysise
stayed where they're at.

Ingram: That'’s kind of funny, because the only thing that | talk about with my peers is
playing football. I've been playing football my whole career in high school dmmlight

about going to the NFL. Every kid’s dream is to go to the NFL. But, my dad, he was in
the military for 28 years. He retired last year. The thing about it -edfki & football
scholarship, if | got injured, my scholarship would be dismissed, as opposed to here in the
military, | see an assured career. I've got benefits and stufhléte And my peers,

some of them who went on football scholarships are now going back and joining the
Army, so I'm ahead of them right now.

Ingrid: That’s tough, because | had a lot of different interests than my fridfide was

mostly — | wanted to go to a military academy where it was struttuhe from (home

state). And a lot of my other friends wanted to go to a junior college at home or
somewhere by the beach that would be more kicked back and enjoyable. So it was kinda
tough.

Landon: Yeah, yeah. College selection, yes. All my friends go to, the wsedtlay
school, who | hung out with because | was on the wrestling team, go to (anothge)colle
Ah, the intellectual people from my school, some of them go to (another college), som
others go to, some of them went to (another college). And, I'm one of the only people
who went to a military college because my school’s rather, like, you know, prewhy, a
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like, very liberal, and so, uhm, I'm one of the very few that actually attendtamnil
college. Most of them go to schools with partying reputations or highly intellectual
reputations.

Lee: Yes, we did. We talked. The schools that we were going to, uhm, what we were
going to major in, stuff like that.

Nate: Uh, yes we did. We certainly talked about the ROTC program. We talked about
being in the military and how to become officers after completing the bachdegiee
in our different fields in medical, engineering, things like that.

Omar: Actually, I didn’t really talk with a lot of them. | mean, | know thatsain
them were going to go to, like, (another college). Other than that, | deaily talk to
them about their college plans. And it wasn'’t til | came here and startelihgnifaem
that | found out where they actually went.

Orrin: Yes. We always talked about sports in college but also, like, where we wanted t
go and what we wanted to do. Party schools. Talked about big schools.

Robert: Yes. Just like what we would want to major in, stuff like that. Or what we’d
be playing as in athletics.

Russell: Yes, to a degree. But it was not ever an in-depth conversation. For the most
part, the friends that | was really close to, we all worked together, waskingnches

and what have you and a discussion would be something to the degree of I'm going to the
veterinary department of this or | wanna go do this. And it would be which college

would allow that. Something like that, but never anything more than that.

Ursula: When me and my peers discussed college, | told them the benefitsraf com
here and things like that.

Question 7: Did you consider your family’s financial situation
as you thought about where you would go to college?

Aaron: Yes. | narrowed it down to those three schools to see who would give me the
most money. And, then, | didn’t necessarily take the best program. | took whoever gave
me the most money because my family, | have a large family, and askingptipayfor
college is a little much.

Alice: Yes, alot. It was one of those things, that, like, | knew my mom — shejust g

new house — it was a lot of things that | put into consideration. And going to a higher
priced school than my brother, and my brother had better grades than | did. And, kinda a
lot of family stuff, too. My brother had better grades, and in school, | didn’t do too well.
And | kinda had to prove to my dad that | was going to survive college and get my
grades, and show him that, hey, listen, you know | messed up through high school, but |
can do better. It was just my mindset, my friends, whatever it is, | am shyauriat |
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can do better. And my dad gave me that chance when | decided to come to (Federal) and
pull everything together.

Allen: My grades here are, well, | had a 4.0 last semester. In high schadlalzh9,

and my scholarship options were a lot lower. My family, my dad could have paid for my
college, but I don’t think he was going to because of my performance in high school, |
don’t think he trusted me to do very well here. So, the Army. I've always wanted to go
into the Army, but really, it came down to that they were going to pay for eollagd,

now, if | make good grades, my parents are more willing to put money in to help me out.

Ellen: Yes. Definitely. Definitely. Because, | mean, | don’t have the ynogiet
now. It would have to be funded by loans or financial aid. If the school didn't offer
financial aid, | wouldn’t be able to go to this school.

Eric: My family’s financial situation influenced my decision a lot. Myguds, we're

well off, but we’re not rich. And, | mean, seriously, | don’t believe a rich fanailycc

take on the course of paying for someone’s college because it costs a lot of money. So, it
was a hard decision, but it was a selfless decision. | kinda made it, kinda detg@rmini
where my parents would be in paying for my college because | knew they woultbhave
have some kind of say-so or money situation in it, but coming to (National), they haven't
had to put a dime on my education. So, | believe that | made the best decision for them
and me.

Gianna: | didn’'t really considered it because | went through the militaryaway was,
like, if 1 go through this route, it won’t be such a burden on them to pay for me, so | went
through that way to kinda make it easier for everyone.

Harold: 1did. They didn’t want me to, but | did. | mean, we’re good, and | got a
scholarship to go here and that really helped out a lot. So this place was gttt
too. They gave me a pretty good scholarship.

Harry: | knew that my family could not pay for me to go to college. Uhmm, my parents
are divorced. My dad lives in Maryland and my mom is a single mother with three
children. Uhm, | held a job from when | was sixteen til the time that | gratiiaid |

knew that | had to pay for my college. There’s no way that my family could have pa
for my college — no way, shape or form. So, | am on my own.

Ingram: | come from a family of six kids, and the main reason why | chosétarynil
academy was the ROTC scholarship — where the Army paid for everythandn’t want

to put a lot of burden on my parents to pay for my education and to pay for my little
siblings education. So | chose the scholarship here where everything’s paid for. And if |
graduate, I'll help pay for my little siblings — their college education.

Ingrid: Yes, | did consider financial situation mostly because my parents vatriarzd |
didn’t think it was fair for them to have to put me through school so | wanted to go
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somewhere where | could get the most financial aid such as scholarships arakthat w
another good choice why (National) was important.

Landon: Yes, definitely. I, first. First my mom pressured me into doing theCROT
program. | tried it, and uhm, | qualified for the scholarship, but | didn’t take it bet¢aus
soon realized that there was no way that | would be able to do a military kind oeservi
because | like to do things my own way, and there’s no way | could possibly conform to a
system that | considered to be sometimes irrational.

Lee: Yes, because, my brother, he’s in college right now, and he actually got a full
scholarship to (another college). So me getting a scholarship, too, also helpgotl sti
little brothers and sisters who probably will also want to go to college.

Nate: Not at all. Not at all.

Omar: | really didn’t think too much about it because they were going to paydadiif
they couldn’t pay for it, my grandpa put away a lot of money for me to go to college
before he died. And so, | had quite a lot of money coming in on me to be able to go
wherever | wanted.

Orrin: Yes, a little bit. Not so much ‘cause this school’s really expensive. So, not so
much.

Robert: Yes, well, we really wouldn’t be able to pay for college, like, if we tidive
scholarships. | went to where, like, everything would be paid for and stuff.

Russell: Actually, that was a very interesting story because to bethehienest with

you, | had a trust fund set up for that purpose and upon my graduation from high school, |
made the decision that | wanted to support my own way through college and not rely on
anybody else. So, | got control of it upon graduation and | signed it back over to my
parents so it wasn’t an option, but | chose a different route.

Ursula: Yes, money was not a factor with my family. But, turning 18, 19, | wanted more
independence. And, coming to a military school, it was less money, obviously. So it
helped them out, and they appreciated that, too.

Question 8: Did you consider your high school grade point average and/or your
college entrance examination scores as you thought about where you would go to
college?

Aaron: | thought they were too low. |, uhm, thought they all needed to be higher to get
to where |, just to be successful. | wanted them to be higher. So, yes, | cahgidere

Alice: In the beginning, yes, it was, | was really nervous because I tiave a great

SAT score. |took the ACT. It was okay but it still wasn’t enough for the collegé tha
dreamed of going to like (another college) and be part of the music proguanmy
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teacher, | had a teacher who sat down with me and did a resume, and she realy guide
me through my whole process. She’s like, listen, you know, | know you're a very smart
person, very talented child. She’s like, you could use your music. Don't let anybody
tell you that music can’t take you far. And, | really listened to her. And ndicsiake

me far. It gave me a lot of opportunities for different colleges.

Allen: My high school GPA was obviously not the best, and mostly, it got better.s It wa
my freshman year that was terrible, and obviously, that took out several options. |
looked at several schools and their GPA requirements were too high for me. But when |
was looking at the military colleges, | was high enough for all the myildalleges and it
seemed like | had decent scores to get into this kind of school.

Ellen: Yes, definitely, because college entrance exams are, like, a nthjoBpas,

ACTs, they definitely play a major role. Some colleges consider the SAT to ke mor
important when choosing whether or not to go there — when to pick which students to go
there. Others, they take grades over the scores, but, definitely, it is abioge f

Eric: Yes, I did. Considering that | had a very good GPA and a good ACT score, |
applied to some of the top schools because | felt like | was a competitive student. A

did get into all seven schools. So, yes, | pretty much made sure that | knew the ACT and
GPA to get into some schools. |didn’'t go to a school that was out of my league. | didn’t
believe any school was out of my league because | did my best in high school to make
sure that | could go to any school that | wanted to when | got out.

Gianna: My grade point average and my ACT, like, weren’t the best, but it was good
enough to get two places, so, like, coming here | figured, since | was aiingthey

military, | could come here and learn even more about it, because | know about it, but |
don’t really know a lot about it. So | was like, military academy, alright,dfiready in

the military so let me learn more while | can and all my education at itine tsae.

Harold: 1did, but, | didn't really apply anywhere. It was like | could havesgattto

some schools, some good schools, you know. Maybe not like Ivy League schools, or
anything like that, but | mean some good schools. But, you know, | just wanted to come
here, which is a good school, too.

Harry: Yes, | know that | had an okay GPA; | didn’'t graduate at the top ofamy,dbut |
didn’t graduate at the bottom of my class. | was exactly fifty perceny iclass
graduates. | knew that | wasn’t going to go to (another college) or ahgss t

prestigious schools. And, | knew that the area that | was from prinfi@eilged on
agriculture foundations and not academic foundations, so | needed a place to build an
academic foundation before | went anywhere else and this school, uhm, offered those
programs to me that | can actually go to.

Ingram: Hmm, | scored high on the SAT and | had a high grade point average, but the

only thing that was on my mind was either football or the military. | didnlkyréank
about my GPA.
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Ingrid: Yes. | wasn'’t a very strong student in high school mostly becaude’t apply
myself so | knew that | needed to go to a college that would be more acdtiemica
structured and also a smaller campus helps because you're, you have mtweggine
involved with the teachers and interact so | think that coming to a smaller camipus wit
smaller classes makes you more successful. So a military acadesgikie you that
little bit of discipline that you need to figure out that it is important to study antb not
play so many sports.

Landon: Yes. Uhm, when | was talking with the colleges and talking with my
counselor, they told us that colleges were starting to look more toward GPA and they
always looked really high on your GPA but less on your SAT scores. It's been known
that it's been unreliable in balancing people from different schools. So, uhmjestivit
extracurricular activities, like all that played a large part when appfpr colleges. So
that’'s what we really worked toward. We discussed that a lot. When | was thinking
about (another school), | was a little concerned when | heard that they rais€aPtAea
little bit higher, but, uhm, not as much because my GPA was on the border, so | figured
that extracurriculars and all that would cover up for that. But | noticed thamywas
rather low. | only broke, like, a thousand. I’'m just not good at those type tests. So, |
figured, okay, I'll go to, if I don’t get into (another school) now, I'll get my sstars in
college to show the colleges that | can do the work, and I'll transfer. So that's how i
played into when | didn’t get accepted into (another college), | looked at thschsa
where | could show what | have in me to that school.

Lee: Yes, | did. Itried to go to (another college), but | don’t think | had the ACT.score

Nate: Yeah, definitely. You know, | always thought that the higher your GPA, the
higher your SAT scores would get you into the college that you wantedcaBgssince

| got the scores that | got. They weren't the best, but they were avé3agause of
that, | didn’t get into the top schools or something like that, but | was able to get into
(National). So that was a positive thing, | think.

Omar: 1did, because | didn’t do so good in high school, and there’s a lot of colleges that
didn't like that at all and kinda looked down on that and that’s why | kinda went to a
community college. Because | was going to go to (another collegepfitshey didn’t

like the grades that | had so | went to a community college.

Orrin: Yes, some.

Robert: No.

Russell: Not really because my ACT scores were high enough so that | ebirltbg

anything in (home state), and my grade point average was a 3.6, so it was adegptate to
scholarships.
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Ursula: Yes, | tried very hard in high school and got a decent GPA and my SAT score
was pretty high, so that opened up a lot more options for me.

Question 9: Was there a significant experience that influenced your dson to
attend a military junior college? If yes, describe the experience.

Aaron: The fact that it was a military school was just kind of a bi-product of the
scholarship that | was offered. | was offered a full-ride to come here, ana/ I koeald
hack it at a military school, it wasn’t going to be that tough, if | just put my mirtd to i

Alice: Yes, it was little things, like | would always go out and | didn’tlyelaave, like,

my own restriction on myself. | really didn’t know how to sit down and say, “I've got to
do this.” Have a mindset to do what | have to do. And, | was always familiar with the
military, and my dad was, like, | want you to go in the military and have a career
afterwards. And he always wanted my education. And, it was, like, how can I have both
of these? And, it was like, | got the letter. | can’t go on leave all tlee &ind if | have

to be here, | am going to study. So it was kind of funny how everything has faien int
place and how I've dealt with grades and how, like, | have a big test tomorrém, so

not gonna go on leave, I'll stay here and study.

Allen: 1 wouldn’t say so, because | have always wanted to join the mjlganyhat it
came down to was picking the best option, and a military junior college ended up being
the best option.

Ellen: The thing is, | wasn’t the best student in high school. | mean, not like, twasn’
bad or anything, | just, my focus, | was never able to focus a lot. | didn’t have much
motivation when it came to doing work. | came home one day, and | got a letter in the
mail from (Federal), and it talked about discipline, especially, and how, uhmtyt pret
much prepared you for college. It gets your grades up, you know, it gets yourstour f
choice, second choice, third choices of colleges, and | just thought it was algaeak i
thought it was perfect for me, especially. Because, I, honestly at this fgbprpbably

be going to community college if it wasn't for this. I'd probably, uhm, I'd honestly, |
definitely needed a place like this to bring me back, to bring my grades upni®ing
closer to where | want to be and to the school | want to go to.

Eric: Again, with my parents’ financial situation, | actually had to grownghstop

living in a fantasy and come to reality and say that | don’t want my famby in debt,

so what would be the best school for me to go to, financially, right now. So | made a
very financial situation, which was a grown-up decision, my dad said, and | used that in
order to come to a military academy and the military academygydgoipay for my next
school. So, it kinda keeps me and my family out of debt.

Gianna: | don't know. | always, like, | always, when | saw different mylitexademies,
they always looked so, they always looked sharp and they looked like they were high
speed. They always looked like that, and | was, like, you know what, | want to do that.
Looked fun. They enjoyed what they were doing. So | was, like, | want to go there. 1
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want to see what they do, and, like, most of them were disciplined. And | was, like, I'm
pretty sure | need some discipline. So, | came here and even though, like atendiff
than how you see it, it's kinda still the same. Just some people take it in more than
others. So that, and the uniforms.

Harold: Nothing specific. Well, you know talking to, | met some people in theanmyili
and my dad, like I said. Uhmm, | just thought | would like to try it out to see iflyreal
want to do the military thing, and now, | do.

Harry: | was enrolled in JROTC for four years and | was Commandee @&rimed Drill
Team and | brought my team here to a drill meet they hold every October. Arxl, tha
where | first found the school. Everybody was polite; everything was clean. Uhm, it
was just different. And, it was something that I liked.

Ingram: As | said before, ma’am, my dad was in the military, and everlsiva=little,

I've been looking up to my dad. If I didn’t go to a military academy right now, Idvoul
have been enlisted in the Army. But my dad, he wanted me to go a different route. He
didn’t want me to take the route that he took as an enlisted soldier. He wanted me to go
higher, aim higher, so he wanted me to become a military officer. Thatisainereason

why | came here.

Ingrid: Yes, when | came for my campus visit, | stayed in the female barradkissaw,

like, how the high school females are more, really less disciplined and | ldexdé# so

| wanted to come here and be their commander and help straighten them out some day.
And so, since I've attended (National), | met that goal. And, the other thing,dadat m

me really choose to come to a junior college, military, was the fact that gou ca
commission in two years over four so it's a jumpstart to your career, wiatklis a

really neat experience.

Landon: | went to LTC with the ROTC Department and it’s like a really, it kihndaved

me a new part of me cause it was, like, boot camp, kinda. So, like, it showed me that |
have a lot more in me than | thought I did. So, I figured, you know, if the school’s kinda
like this, then maybe it'd be really good for me, but uhm. So, | came here, and there’
some things | do like about this school because it does discipline you, but it doegn’t reall
offer me what | need to go into my career. So that's why I'm transfestuhgBut, LTC

was definitely an experience that kinda drew me toward the school.

Lee: Yes, living with my father, who’s military, and my brother, made me tegoin
the military. | want to become a pilot. What better way to do it than to join the
military?

Nate: Yes, definitely. | always admired my instructors back in high schoalibecthey
were in the military. | actually don’t have any family in the military butas mostly
outside people and certainly my peers as well. You know, | really wanted to be in the
military, especially with the JROTC program.
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Omar: Yes. Like, my dad, is a Lieutenant Colonel in the Army and works with a lot of
people that graduated from here and a lot of them told him that this would be¢ a grea
school for me to go to and I'd probably do really good here. Then | decided to go ahead
and give it a try and see what would happen.

Orrin: Most of my friends, well, a lot of them, actually, well, not a lot of kids in my
school go to the military or go to military colleges but, like, somehow we alheaKitls
who do are friends, so most of my friends, we've been talking about go into theymilitar
since we were younger. For a while, we've always known that we wanted to join. So
I've always known that | was going to a military school and it would help me in the
future.

Robert: No, not really. Just baseball, really.

Russell: | went, my junior year, | had a couple of instances where | was rmibfet

but where | was involved with the police. There were people getting in troubletzat

have you, and | ended up volunteering with the local police force, doing various things.
It started with filing papers and it got all the way up to drug operations at dusdtigol.

My commanding officer there, he actually did the exact same thing énatdoing here,

and | sat down one day and talked to him about it. Well, there is another option for you
to go, and that's where | found out what this school has to offer other than just driving
down the road and seeing it.

Ursula: It's kind of embarrassing to say, but in (foreign country), tharsof negative
views on the American military. There’s a lot of incidents where Gls, you knoulgw

do things and cause not only a negative impact on the American military but also on the
country. | disagree with that. | wanted to come to a military college, andtéeveo do
ROTC and become an Army officer, not just because | wanted to do that, but | wanted to
go back home and prove that America has not such a bad image. It's pretty positive.
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APPENDIX K
VERBATIM PARENT ANSWERS TO INTERVIEW QUESTIONS
Question 1: When did your child first begin to think about going to college?

Aaron’s Parent: Junior high school.
Alice’s Parent: She didn’t really talk about it until she finished high school.
Allen’s Parent: Sophomore year. We all talked about college because his geagl@s w
that good,_ and we were trying to get him to think ahead. We began to have those
conversations.
Ellen’s Parent: Sophomore year of high school.
Gianna'’s Parent: Junior or senior year in high school.
Ingrid’s Parent: Junior year.

Landon’s Parent: Eighth grade.

Lee’s Parent. High school — | know that he was talking about it in high school, because
we just really talked about that’'s where you were going.

Nate’s Parent: That was when he was in (foreign country), when he was aigie or
years old. We always wanted him to go to college.

Omar’'s Parent: Sophomore year.
Russell’'s Parent: High school.

Question 2: Did you influence your child’s decision to attend a militaryygnior
college?

Aaron’s Parent: No, he always wanted to do something military-wise likeyftyi
something.

Alice’s Parent: No, she is the one that came up with the idea.
Allen’s Parent: No, actually he did the research and introduced (National) to us.
Ellen’s Parent: No, it was pretty much her. She came up and told us that she was

interested in this college. | supported her sister, and | supported her —ttbatayt |
always do.
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Gianna’s Parent: No.

Ingrid’s Parent: No.

Landon’s Parent: “Yes, it is my dream for him to become a JAG officer.

Lee’s Parent: No.

Nate’s Parent: Yes. My dad was a military person back in (foreign courvey), e

though | wasn’t. He liked the Army here. He wanted to become part of the Army here,
and | said | support you.

Omar’'s Parent: Yes, | basically arranged it for him.

Russell's Parent: No.

Question 3: Was there another person who influenced your child’s deas
to attend a military junior college?

Aaron’s Parent: His golf coach.

Alice’s Parent: No.

Allen’s Parent: Next door neighbor. (Allen) was interested in the milgadyour next
door neighbor was a retired military recruiter. And, so, they began to have a casual
conversation. | think that's how (Allen) first found out about (National).

Ellen’s Parent: Not sure. Maybe somebody at her high school.

Gianna’s Parent: No.

Ingrid’s Parent: No.

Landon’s Parent. My great grandfather was an officer during Worldl Wy father
was in the Army. And in (foreign country) where we came from, it was an honor to be in
the military.

Lee’s Parent: The college called us up.

Nate’'s Parent: Grandfather.

Omar’s Parent: Yes, my wife.

Russell’'s Parent: A college fair. As far as | know, | guess, whemds a senior in high

school, they had different people from different colleges at an activityroalirde them
to different colleges, and that’s probably where he learned the most.
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Question 4: Was the family’s financial situation a consideration in the
college choice process, and if so, how did it influence your childtsoice
to attend a military junior college?
Aaron’s Parent: No.
Alice’s Parent. Yes, | had to think about how much the college was going to cost.

Allen’s Parent: No, because he didn’t have the grades to go to an Ivy League school, so
it wouldn’t have come up at any of the schools that he would have been choosing from.

Ellen’s Parent: Yes, of course. Something like that always is. We spoke alalit it a
figured out a way around it.

Gianna'’s Parent: No, she had a grant or scholarship.
Ingrid’s Parent: Yes, (National) offered a scholarship.
Landon’s Parent: No answer.

Lee’s Parent: Yes, it was the only one that offered a full academic sthplanthout
qualifying for.

Nate’s Parent: Yes, that was part of it. They offered him a scholarship. Wheamhe

to high school, | asked him if he would like to be part of the International Bacctiaure
Program. And even though he wanted to go to a different high school, | told him how
important it was to go to this high school as it was the best in the county. He said that he
would like to join the JROTC program, and he joined his freshman year.

Omar’s Parent: No. (American) was definitely the school that he was goihdnad the
money set aside to send him to college.

Russell’'s Parent: Yes, it was because he needed to find somebody to help pay for
college.

Question 5: Was there a significant experience in your child’s life thahfluenced
his or her decision to attend a military junior college?

Aaron’s Parent: Yes, a couple of things. He spoke to a couple of family friends that
were military and flew, as well as golf. He ended up going on a golf scheplarshi

Alice’s Parent: Yes, she thought she needed discipline.
Allen’s Parent: | don’t know that there was a single event. He had been irteneisie

military for a long time. It fits him real well. Once he began to reseahnett we thought
was a good fit for him, we encouraged him, and it’s turned out to be a good fit.
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Ellen’s Parent: No, I really wish | knew that, but it was just something thaiashe to
us, and we just supported her.

Gianna’s Parent: ROTC. She liked ROTC.

Ingrid’s Parent: No. | was in the military, and she was born. | mean, she whsrjust

on the military base. We moved off when she was a couple of months old. She was
never on a base after that, but I think the fact that she was born at Fort{agdeve

had a little mystique for her.

Landon’s Parent: His grandfather was talking about it, also.

Lee’s Parent: Yes, his dad is retired from the Marine Corps.

Nate’s Parent: No.

Omar’s Parent: Yes, my son has some learning difficulties. He had branmaysived
when he was nine years old. He wants to go into the Army, but he does not do well on
tests. He did okay the first time that he took the ASVAB, but he wanted to do something
different so he took it again and did not do well.

Russell's Parent: No.

Question 6: Were you aware of any communication between
the military college and your child?

Aaron’s Parent: Yes
Alice’s Parent: No answer.

Allen’s Parent: He went online and filled out a form that requested informatiorheynd t
followed up pretty quickly.

Ellen’s Parent: Yes, email and phone.

Gianna'’s Parent: Yes, they sent her mail, and | think they came to the schotkeohd ta
to her.

Ingrid’s Parent: Yes, only after she wanted to go there.
Landon’s Parent: | don’t know.
Lee’s Parent: Yes, they called him on the phone.

Nate’s Parent: Yes.
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Omar’'s Parent: No. I'm an Army officer and | know the (American) progra
Russell's Parent: No.

Question 7: How did that communication influence your child’s decisn

to attend a military junior college?

Aaron’s Parent: It influenced him. It was after his golf coach contaatesichool.
Alice’s Parent: No answer.
Allen’s Parent: Yes, I'm sure that it did, because he looked at several.
Ellen’s Parent: It definitely influenced her.
Gianna'’s Parent: Possibly influenced her.

Ingrid’s Parent: We went out to (state) before she went to school. She looked at the
website and received mail.

Landon’s Parent: No answer.

Lee’s Parent: It influenced him. They called him and offered him a schqlardre
were very impressed with them.

Nate’s Parent: In May or June of his senior year, he received somethindNiation@l).
| know that he was applying to different academies at that time. | know that onenof the
was West Point. | have a sister working there as a teacher, so | talked tShe said
that she would be glad to help him if he wanted to come and visit. So he went up and
stayed for a week and loved it. That was his junior year, and he began applyiag t
Academies.
Omar’s Parent: No answer.
Russell's Parent: No answer.

Question 8: What is the highest level of education of the student’s motf?e
Aaron’s Parent: Bachelor’s degree.
Alice’s Parent: High school diploma.

Allen’s Parent: Bachelor’s degree.

Ellen’s Parent: Some high school.
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Gianna’s Parent. Some college.
Ingrid’s Parent: Bachelor’s degree.
Landon’s Parent. College graduate.
Lee’s Parent: One year of college.
Nate’s Parent: Associate’s degree issued in (foreign country).
Omar’s Parent: Bachelor’s degree.
Russell’'s Parent: College graduate.
Question 9: What is the highest level of education of the student’s fatter
Aaron’s Parent: Bachelor’s degree.
Alice’s Parent: Two years of college.
Allen’s Parent: Ph.D
Ellen’s Parent: Some high school.
Gianna’s Parent: High school.
Ingrid’s Parent: High school diploma.
Landon’s Parent. College graduate.
Lee’s Parent: Associate’s degree.

Nate’s Parent: Bachelor’'s degree in economics and associate degree irsbusines
administration and one in international trade, all issued in (foreign country.)

Omar’s Parent: Master’s degree — two.
Russell's Parent. College graduate.

Question 10: What is the occupation of the mother?
Aaron’s Parent: Self-employed as a travel agent.

Alice’s Parent: Postal service.
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Allen’s Parent: Second grade teacher.

Ellen’s Parent: Self-employed in web design.

Gianna’s Parent: School bus driver.

Ingrid’s Parent: Accountant.

Landon’s Parent: Not employed. Disabled. Have had cancer and lost a kidney. But I'm

very involved in the community. We started a charitable, non-profit organizatiaeig

people with a disability.

Lee’s Parent: Senior staff accountant.

Nate’s Parent: Publix and assisted living.

Omar’'s Parent: Government auditor.

Russell's Parent. Self employed with husband in own business.
Question 11: What is the employment of the father?

Aaron’s Parent. Route manager for UPS.

Alice’s Parent: Transportation.

Allen’s Parent: Senior Pastor.

Ellen’s Parent: No answer.

Gianna’s Parent: Malil service.

Ingrid’s Parent: Switch Technician

Landon’s Parent: Electrician and president of our non-profit organization.

Lee’s Parent: School teacher.

Nate’s Parent: Bus driver for County Department of Transportation.

Omar’s Parent: Colonel in the Army.

Russell’'s Parent: Self employed with wife in own business.
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Question 12: Did the student’s mother serve in the military?
Aaron’s Parent: No.
Alice’s Parent: No.
Allen’s Parent: No.
Ellen’s Parent: No.
Gianna’s Parent: No.
Ingrid’s Parent: No.
Landon’s Parent: No.
Lee's Parent: No.
Nate’s Parent: No.
Omar’s Parent: No.
Russell's Parent: No.
Question 13: Did the student’s father serve in the military?
Aaron’s Parent: Yes, Army.
Alice’s Parent: Yes, Army, six years.
Allen’s Parent: No.
Ellen’s Parent: No
Gianna’s Parent: Yes, Army.
Ingrid’s Parent: Yes, Army.
Landon’s Parent: No.
Lee’s Parent: Retired Sergeant Major.
Nate’s Parent: No.

Omar’s Parent: Yes.
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Russell’'s Parent: No.

Question 14: Would you say that the total annual household income is less than
$25,000; $25,000 to $50,000; $50,001 to $75,000, or over $75,0007?

Aaron’s Parent: Over $75,000.
Alice’s Parent: Over $75,000.

Allen’s Parent: Over $75,000.
Ellen’s Parent: $25,000 to $50,000.

Gianna’s Parent: Less than $25,000.
Ingrid’s Parent: Over $75,000.
Landon’s Parent: $50,001 to $75,000.
Lee’s Parent: Over $75,000.

Nate’s Parent: $50,001 to $75,000.
Omar’s Parent: Over $75,000.

Russell's Parent: $50,001 to $75,000.
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