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Abstract of Dissertation

Coming Full Circle: A and Phenomenological Hermeneutic Study of the Perceptions of
African-American Parents on the Decision to Homeschool Their Children

This study explores the perceptions of African-American parents on the decision
to homeschool their children. The primary research question of this study was, “What are
the primary motivating factors that supported the decision of African-American parents
to homeschool their children?” This study also sought to explore the perceptions of
African-American parents on the decision to homeschool their children with special
needs. The literature supports the argument that most homeschooling research has
focused upon the general homeschooling population with little emphasis on the
subgroups that exist within this generality. More research is needed on the perceptions
of African-American homeschoolers and whether or not those perceptions mirror those
reported in the research on the general homeschooling population.

This study examines the perceptions of 15 African-American parents who are
currently homeschooling at least one child and/or one child with special needs. This study
compiled data collected through a 15-question survey and one-on-one interviews and
used Critical Race Theory, Intersectionality Theory, and the Epstein Parental
Involvement Model to analyze the data collected. Study findings indicated that African-
American homeschooling parents” motivation for their decision to homeschool differed
from those of the general homeschooling population as they had been influenced by
factors such as: adverse public school experiences, experiences with their race and or
racism, and their faith/religion. In addition, the study found that the African-American
homeschooling parents based their decision to homeschool their special needs children on

the inadequacies of public school special education services. With these findings in
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mind, the researcher provided recommendations for administrators and policymakers
regarding educational practices and policy and future research opportunities for African-

American students in public schools.
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Chapter 1
Introduction
Overview

The researcher undertook this study in order to explore the perceptions of
African-American parents on the decision to homeschool their children. The concept and
practice of homeschooling has fully integrated into the American education system, as
currently every state in the Union has legislation in which it is formally addressed
(Somerville, 2001). The reported number of homeschooling families has expanded every
year and it appears to be a phenomenon that is likely to remain a part of the American
educational lexicon (Ray, 2015). There is support for viewing homeschooling as a viable
means of alternative K-12 education, albeit one outside of the mainstream educational
offerings (Basham, 2001). However, a gap exists in homeschooling research, particularly
related to the experiences of African-American homeschoolers (Mazama, 2013). This
study seeks to add to homeschooling research by focusing on this under-studied
homeschooling subgroup by specifically examining the perceptions of African-American
parents who are currently homeschooling their children in the Washington, D.C.
metropolitan area.

Americans began instituting compulsory school attendance laws during the 1900s.
Prior to this time children primarily received home education provided by parent, tutors,
or private teachers (Jones and Gloeckner, 2004). Basham (2001) defines homeschooling
as education provided at home, by parents or guardians who are primarily responsible for
the education of that child, as opposed to a public or private school setting. Ray (2011)

recognized homeschooling as a traditional educational practice of parent-led, home-based



education. Ray further noted that although homeschooling had been considered an
alternative, cutting-edge practice, it is steadily becoming a mainstream practice in the
United States and around the world. The National Center for Education Statistics
(NCEYS), the federal agency responsible for the collection and analysis of education data
in the United States, defines homeschooled students as “school-age children (ages 5-17)
in a grade equivalent to at least kindergarten and not higher than 12" grade who receive
instruction at home instead of at a public or private school either all or most of the
time”(NCES, 2016-096). The NCES collects data on the homeschooled population every
four years through the surveys conducted by the National Household Education Surveys
Program (NHES).

In 1999, NCES found that the homeschooled population represented around 1.7%
of the K-12 student population. Between 2003 and 2012, it reported that the total number
of homeschooled children in the United States had increased by 61.8%. The latest figures
indicate that the homeschooled percentage of the K-12 student population has now
increased to 3.4% (NCES-2016-014, Table 206.10).

African-American students represented approximately 8% of the homeschooling
population (NCES, 2012). Most recently, White students constituted the majority of
homeschooled students, representing 68% of that group with a 4.5% homeschooling rate.
On the other hand, African-Americans represented only 2% of the general homeschooling
populace (NCES 2016-096.REV, Table 2). Ray (2010) found that the overall
homeschooling population has had an estimated 2% to 8% growth per year and continues
to grow. Mazama (2013) described the homeschooling movement as the most rapidly

growing form of education in the United States.



Noel, Stark & Redford (2013) found that, of the approximately 3% of the school-
age homeschooled population in 2011-2012, 8%were African-American. Much of the
homeschooling literature that exists highlights research findings that focus mostly on the
holistic experience of the general homeschooling population with limited focus on the
homeschooling perceptions and practices of its minority populations. Amid these federal
legislative acts there are reports of homeschoolers who have shown academic progress
that to outstrips their public school counterparts.

One recent national study specifically focused on these families. Conducted in
2015 by Dr. Brian Ray and the National Home Education Research Institute (NHERI),
the study examined both the motivations of African-American parents to homeschool and
the academic achievement of their children. Data collection consisted of parent surveys
and students’ academic test results which where compared to their counterparts in public
schools. This study reported that these African-American students scored 23 to 42
percentile points above their public school counterparts (Ray, 2015). Another mixed
methods study, conducted in the state of Georgia, was devoted solely to the express
examination of the African-American homeschooling experience (Field-Smith &
Williams, 2009).

There is a substantial amount of the literature that supports the premise that many
families have elected to homeschool their children because they are dissatisfied with
public education (Drenovsky & Cohen, 2012; Gaither, 2008; Glanzer, 2008; Lines, 2001;
Mazama & Lundy, 2012; Morrison, 2014; Reindl, 2005). NCES reported in The
Condition of Education 2009:

Parents give many different reasons for homeschooling their children. In 2007,



the most common reason parents gave as the most important was a desire to
provide religious or moral instruction (36 percent of students). This reason was
followed by a concern about the school environment (such as safety, drugs, or
negative peer pressure) (21 percent), dissatisfaction with academic instruction (17
percent), and “other reasons” including family time, finances, travel, and distance
(14 percent). Parents of about 7 percent of homeschooled students cited the desire
to provide their child with a nontraditional approach to education as the most
important reason for homeschooling, and the parents of another 6 percent of
students cited a child's health problems or special needs (NCES 2009-081;

Indicator 6).

As to whether the homeschooling reasons of African-American parents differ to any
significant degree by weight or content from the general homeschooling population is an
issue that warrants further examination. Mazama (2013) found in a study that examined
African-American homeschooling and curricular cultural relevance, that the motivations
of African-American homeschooling parents related as much to culture and racism as to
quality of education.
Statement of the Problem

There is a significant gap in the literature that merits further research in order to
expand and enrich the current body of homeschooling literature as it pertains to
homeschooled African-American children. Important insight could be gleaned from
examining the perceptions of African-American families regarding their choice to
homeschool. This insight could lead to recommendations on how to improve the public

school experience for African-American students as well as for students in general.



While there is extensive information on the phenomenon of homeschooling
among the general homeschooling population, there is a dearth of literature, both
empirical and qualitative, related to the homeschooling experience of African-American
parents and families, particularly in regard to if and how the experiences of these
homeschooling families differ from those in the mainstream population.

This study seeks to add to existing the body of research and literature on the
phenomenon of homeschooling as it relates to African-American parents, including
parents of children with special needs. as well as on the ways in which race, class, public
and special education intersect and/or coincide within those perceptions. The subject of
African-American homeschooling parents provides ample ground for further research and
exploration of this present-day phenomenon. With this gap in scholarly information, the
researcher hoped that this study would further expand the repertoire of homeschooling
research and policy considerations in the fields of public education, school choice,
education policy and the education of students with special needs.

Purpose and Research Questions

The purpose of this study was to explore the perceptions of African-American
parents regarding their decision to homeschool their children and to ascertain if and how
those perceptions differed from the general population of homeschooling parents. The
primary research question was:

1. What are the primary motivating factors that supported the decision of African-

American parents to homeschool their children?

This work also examines the following secondary research questions:



What societal influences do African-American parents perceive as shaping their
decision to homeschool?

What personal educational experiences do African-American parents perceive as
having informed their decision to homeschool?

What cultural (racial, familial, religious) factors do African-American parents
perceive as having contributed to their decision to homeschool?

What are the primary motivating factors that African-American parents perceive
support their decision to homeschool their children with special needs?

What are the perceptions post-decision of these homeschooling African-American

parents on their decision to homeschool?

Assumptions

The study had the following assumptions:

1.

It is assumed that all of the study participants would answer the interview
questions in an open and honest manner.

It is assumed that the decision to homeschool was preceded by perceptions that
study

participants would be able to express.

It is assumed that the data collection methods would yield the data necessary to
make the

study findings richly descriptive.

Statement of Potential Significance

The Academic Achievement Gap refers to the disparity that exists in the academic

performance levels among student groups in the United States. Much of the



homeschooling research is directed toward homeschoolers as a general unit of study, with
little to no emphasis on the subgroups that exist within the homeschool population other
than statistics that exist on minority groups and standardized achievement. African-
American and Hispanic students trailed their Caucasian peers by a 20-point average on
the National Assessment of Educational Progress (NAEP) in the math and reading
assessments at fourth and eighth grade levels (NCES, 2009, 2011). This achievement gap
among minority students and their White counterparts impacts on public education and
there has been much emphasis on developing and implementing methods that will
counter and reverse it (Dee, 2015; Hanushek & Rivkin, 2009; Murphy, 2009; Pitre,
2014).

There is much to be gained from research that specifically focuses upon African-
Americans, their homeschooling experiences, and the nuances that exist that could inform
public education decision-making. In order to improve the outcomes for African-
American students in public schools, there is a need to expand the avenues of research
regarding homeschooling subgroups, particularly exploring what more can be done to
close the current achievement gap through further examination of best practices currently
in use by parents of homeschooled children.

This qualitative study seeks to add to the existing body of research and literature
on homeschooling by examining the perceptions of African-American parents on the
decision to homeschool their children. This study also explores the perceptions that
inform the decision of African-American parents to homeschool their children with
special needs. This study was narrow in scope as it focused on how and why African-

American families decide to homeschool their children in the hope that the portent of



those findings would lead to further research findings on the homeschooling of African-
American students.
Theoretical Framework
Qualitative Research Foreshadowed Problems, Conjectures, or Exploratory
Questions

This study seeks to explore the factors that lead African-American parents to
choose homeschooling. Specifically, it looks to ascertain the following information: (1)
whether a study of the perceptions of homeschooling African-American parents would
yield findings that varied from those found in the research of the general homeschooling
population; (2) whether the research design would be successful in recruiting the targeted
population; (3) whether that population would be able to provide the answers to the
proposed research questions; and (4) whether the findings would have wider implications
for the general homeschooling population. During development of this project, the
researcher did not know whether the study, as it was designed, would yield the data

necessary to successfully conduct and complete it.



Theoretical Foundation

Epistemology: Constructionism
Exploratory Research Type: Critical Inquiry
Theoretical Framework: Critical Race Theory and Intersectionality Theory and the Eptstein
Model of Parental Involvement

N4

Research Proposal: Qualitative Study on the Perceptions of African-American Parents on
the Decision to Homeschool

Figure 1. Theory and Epistemology. Graphic Depiction of the Epistemological and
Theoretical Foundation for this study.

This graphic represents how the theory and epistemology flow in this study
created the theoretical foundation. It is the epistemological stance of this study that
informed the critical inquiry research type. This research type, in turn, informed the
theoretical framework and, ultimately, the research proposal itself.

The epistemology of this study was grounded in Constructionism, as it supports
the premise that knowledge is created through interaction with reality (Crotty, 1998).
This study seeks to explore and make critical inquiry regarding the phenomenon in
question. The critical inquiry employed the use of Critical Race Theory, Intersectionality
Theory, and the Epstein Model of Parental Involvement to analyze the data produced. All
of these theories provided the framework for this qualitative study.

This qualitative study explored the perceptions that African-American parents

have around the decision to homeschool their children. This critical inquiry qualitative



study was positioned within the context of Critical Race Theory (CRT). CRT is a type of
orientational qualitative study “which begins with an explicit theoretical or ideological
perspective that determines what variables and concepts are most important and how the
findings will be interpreted” (Patton, 1990, p. 86). Parker, Deyhle, & Villenas (1999)
suggest that “the use of critical race theory offers a way to understand how ostensibly
race-neutral structures in education- knowledge, truth, merit, objectivity and ‘good
education’- are in fact ways of forming and policing the racial boundaries of white
supremacy and racism” (Parker, Deyhle, & Villenas, 1999, p. 4).

This theory provided a foundation to contextualize the study and a lens through
which to view the study with nuance and clarity. The possible limitations of CRT
preclude considerations of class and economic distinctions that exist in a competitive
status with race. The researcher addresses these limitations in this study by using
Intersectionality Theory. Intersectionality Theory which originated from feminism and
sociology in the field of legal scholarship and evolved as a way of challenging the
limitations inherent in the singular analysis examinations of anti-discrimination cases of
Black women (Crenshaw, 1989). It has emerged in the field of education to explore how
race, class, culture, language, and disability intersect and impact “students’ and their
families’ quest for equitable education” (Blanchett, Klingner & Harry, 2009, p. 389).
CRT and Intersectionality have both influenced the selection of the research questions in
this study thereby informing the data analysis. Specifically, it was important for the
purposes of this study to examine if and how race and the intersection of race and
disability influence the perceptions of African-American parents and their decision to

homeschool.

10



This qualitative study also examined the data utilizing the Parental Involvement
Model created and introduced by Joyce Epstein, a well-known researcher on the issue of
parental involvement. This study employed the Epstein Model of Parental Involvement as
a way to examine the data that came forth from the study on parent perceptions as they
relate to public school experiences. The researcher deemed this model useful in
contextualizing parents’ reasons for their decision to homeschool their children. The
Parental Involvement Model created and introduced by Joyce Epstein a well-known
researcher on the issue of parental involvement whose model has been extensively
studied (Bokhurst, 2008; Bower & Griffin, 2011; Hara & Burke,1998; Radzi, Razah, &
Sukor, 2010; Smith, Wohlsetter, Kuzen, & DePedro, 2011). This study employed the
Epstein Model of Parental Involvement as a way to examine the data that came forth
from the study on the parent perceptions as they related to their public-school
experiences. The use of the model in this study afforded another layer of consideration
by which to scrutinize the data in order to glean as much information as possible from the
participants’ articulated perspectives.
Educational researchers have traditionally used the Parental Involvement Model as a
means to explore relationships between parents, families, and students within the public
school setting. This study used the Parental Involvement Model as a filter with which to
examine the data collected, seeking to extend the use of the model to include the
perspectives of African-American homeschooling parents while simultaneously fortifying

the theoretical framework of this study.
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Summary of the Methodology

This is a phenomenological and hermeneutic qualitative study of the perceptions
of African-American parents on the decision to homeschool their children. Specifically, it
addressed what factors influenced those perceptions and impacted their decision to
homeschool. Qualitative research is said to be a broad approach to the study of a social
phenomenon, calling upon multiple methods of inquiry that are naturalistic,
interpretative, and critical in genre (Marshall and Rossman, 2006). This study is
phenomenological because it describes and interprets the lived experiences of individuals
(African-American homeschooling parents) as they are associated with a named
phenomenon (homeschooling) (Creswell, 1998; Patton, 1990). This study is
hermeneutical because it used “qualitative methods to establish context and meaning for
what people do” (Patton, 1990, p. 85). The theoretical framework of this qualitative
orientational study was one of critical inquiry and CRT. Critical inquiry represents the
critical thrust of constructionism, which was the epistemological stance of this study
(Crotty, 1998). Critical inquiry aligns with the epistemological constructionism stance of
this study, which finds that it is through our engagement with the realities of this world
that truth, or meaning, emerge (Crotty, 1998). As outlined by Merriam (2009), this study
focuses on the context surrounding the phenomenon in question even more greatly than
on the participants and it took into consideration all of the factors (societal, cultural, and
institutional) that shaped the participants’ educational practice along with the
considerations of structural and historical conditions. For the purposes of this study, the
term culture refers to “the beliefs, values, and attitudes that structure the behavior

patterns of a specific group of people™ (Merriam, 2009, p. 27).
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The researcher conducted this study in the Washington, D.C. metropolitan area,
which included geographically adjacent suburbs in Maryland and Virginia. During
initiation of this study, the researcher contacted several African-American homeschooling
groups online via Facebook with a study invitation, resulting in 15 study participants
from the Sankofa Homeschool Community and the DMV Black Homeschoolers. This
study was conducted primarily in public spaces (libraries, recreations centers, restaurants,
coffee shops) selected by the participants for ease of access and convenience, but also
included their private homes or church when the invitation was extended.

This study employed a purposeful sampling strategy. Purposeful sampling should
directly reflect on the purpose of the study and should be based upon the criteria of the
study and the reasons for using said criteria (Merriam, 2009). Patton (1990) explained
that purposeful sampling can help in meeting the goal of obtaining participants who can
provide a great deal of information about central research issues. The type of purposeful
sampling used for this study was “snowball sampling.” According to Merriam (2009),
“snowball sampling” is a strategy that involves locating key participants who then refer
the researcher on to other possible participants. This study’s referrals of key participants
snowballed into the discovery of more participants who met the studies’ participation
criteria. The participation criteria of this study were parents who were African-American,
who are or have homeschooled at least one child, and/or who are or have homeschooled a
child identified has having special needs. The proposed sample size was no less than 10
parents but not more than 20.

Qualitative research methods that are chosen should be done to gain insight

through the research questions and to interpret study findings in a way that qualitative
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research can best support (Merriam, 2009). Interviews composed the primary means of
data collection. This study incorporated the use of 60 to 90minute, standardized, open-
ended question interviews conducted in a systematic format in order to reduce
interviewer judgment. Interviews took place using protocols developed consistent with
the research goals. Interviews took place at the community center locations of the
homeschooling associations and were recorded using an audio recorder. They included
initial and follow-up interviews that were transcribed verbatim for analysis and
interpretation. Secondary methods of data collection included observations, a
questionnaire, field notes, and reflective memos. Interviews and observations took place
at the beginning of the data collection period and field notes were taken throughout this
process. This study employed the use of “bracketing” in order to limit the influence of
researcher bias. This bracketing included the incorporation of periods for review and
reflection upon the researcher’s reflexivity statement.
Background and Reflexivity of the Researcher

This study explored the phenomenon of the perceptions of homeschooling
African-American parents and thereby sought to add to the homeschooling literature.
Much of who | am, and the foundation of my education, was influenced by my
experiences in my own home as a child. My parents sought to impress upon me the belief
that the promised land, as far as education was concerned, lay directly beyond the doors
of the local public school that they, as active participants in the Civil Rights Movement,
had fought so hard for me and my siblings to attend. They imparted to me that the sole

objective in obtaining an education should be to use it for empowerment of others.

In my household, this was a core value. My father graduated from seminary
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became a minister and later went on to teach in a boys’ reform school. My mother
completed nursing school and had a lengthy career as a licensed practical nurse. Service
to others was not only talked about, but it was witnessed on a daily basis. My mother
attended school in a one-room schoolhouse nestled along a country road, to which she
walked several miles every day with newspapers tied with string around her feet for shoes
in order to learn with other “colored” (the vernacular at the time) children, taught by a
single “colored” teacher who was barely past her youth herself. My father’s formative

education was also segregated.

Both of my parents thought that the opportunity for their children to learn in an
integrated school setting was epic. My father. My siblings and | attended newly
integrated public schools and experienced several of our own difficult moments. My
parents were always on top of any perceived instances of unfair treatment or
discriminatory behavior by teachers, school officials, or other parents. They worked
diligently to rectify any slights while at the same time counseling us never to settle for
inferior treatment anywhere or at any time.

My parents’ foundational teachings and support led me initially to a career in law
where early on | earned a Juris Doctorate degree. But | also had a persistent interest in
education, which would eventually lead to a foray into public education and a career as
an educator, first as an elementary school teacher in an urban school district and later as a
specialist in education for an urban school district. As a teacher, I taught predominately
African-American students, who often faced the challenges of high-crime communities,
generational poverty, inadequate school funding, homelessness, drug addiction, and an

overall atmosphere of societal disenfranchisement. There, | learned about the resiliency
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of the students and myself.

For me teaching was both a calling and an act in the quest for social justice and
reform. Implementing the state-mandated curriculum forced me to be creative and to
examine myself in a way that nothing ever has or ever will. Being a product of a public
school education, coupled with my own experience working as a public school teacher,
made me even more cognizant of the importance of being on guard and maintaining a
persistent awareness of my own subjectivity throughout the research process (Peshkin,
1988). This, of course, required that I maintain this subjectivity throughout the research
process in order to interpret and understand how it shaped my viewpoints regarding
education.

As an African-American with a background in law, | was drawn to the theories of
Critical Race Theory and Intersectionality, both of which emerged from the Critical
Legal Studies movement. Although both theories have embedded viewpoints that may
seem biased to some, they are important because they provided a focused lens with which
to examine the African-American homeschooling phenomenon. These theories’ lenses
differed from more dominant theories and allowed for a fuller understanding of the
context of the shared experiences of African-American homeschooling families. They
also served as a counterweight to my background in public school education in that it had
exposed me to a less familiar perspective. | also used Epstein’s Model of Parental
Involvement in this study as a way to counter the theoretical weight of Critical Race
Theory and Intersectionality in the analysis of the study data. | found these theories and
models as the most appropriate means of gaining depth and clarity of the data collected.

Van Manen (1990) contends every story has its own importance and meaning,
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both for the ones who tell it and those who hear it. In that regard, | understand that facets
of myself are thoroughly interwoven within every aspect of this study and that the
possibility existed of the intrusion of my own personal bias. Therefore, to minimize this
risk, it was important, as this study’s sole investigator, that these biases and
preconceptions were firmly bracketed during the data collection and analysis process.
Patton (1990) described this bracketing process as “Epoche,” the initial stage of
phenomenological analysis, which happens when “the researcher looks inside to become
aware of personal bias and to eliminate personal involvement with the subject matter”
(Patton, 1990, p. 407). The second stage involved an analytical process with the goal of
identifying the data in its purest form after presuppositions were identified, analyzed, and
bracketed out. It is a process that | consistently utilized throughout the study to ensure
that my personal biases did not influence the research.
Limitations

A critical inquiry is the qualitative research study that represented the best method
that could be used to answer the research questions that were proposed. It is the
researcher’s hope that the strengths of this method would outweigh its limitations
(Merriam, 2009). As the sole investigator of this study and the primary instrument of data
collection and analysis, this qualitative study was limited by the researcher’s bias,
sensitivities, and integrity and the ability to accurately observe, comprehensively
interview, and reasonably interpret the findings as they pertained to study participants
(Merriam, 2009). Study participants were self-reporting and thus, the data provided was

subject to perception bias. Any of these limitations could naturally affect the reliability
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and validity of the data. However, safeguards were put in place to ensure that these
biases did not affect validity of the data.
Delimitations

The following delimitations existed for this study. The proposed sample size of no
less than 10 but no more than 20 parents. This small sample size was limited in its scope
with a balanced representation of both men and women as study participants. The setting
was the greater Washington, D.C. metropolitan area and study participants were confined
to the African-American homeschooling parents who are or have homeschooled at least
one child and/or who are or have homeschooled a child identified has having special
needs. In as much as the delimitations of a study speaks to how the researcher planned to
limit the focus of the study, the researcher chose specificity over scope in order delve
deeper and gather the richest possible data.
Summary

This chapter presented an overview of the study along with a statement of the
problem and the research purpose with the exploratory questions. This chapter provided
the statement of potential significance for the study and a brief description of the
epistemological and theoretical framework was given. This chapter delineated the
researcher’s background and reflexivity statement. Finally, this chapter explained the
limitations, delimitations, assumptions and the key terms of this study.

Definitions of Key Terms

Homeschooling: Homeschooling is defined as when a child receives an education at
home when parents or guardian with primary responsibility for the education of that

child, as opposed to in a public or private school setting (Basham, 2001; Lines, 2001).
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Homeschooling Groups: Homeschooling groups for the purposes of this study are
defined as support groups that provide information on resources, activities, and events for
homeschooling families. (Faulconer, 2014)

Homeschooling Cooperatives (Co-ops): Homeschooling co-ops are for the purposes of
this defined as groups of homeschooling parents who are cooperatively educating their
children through group classes. (Faulconer, 2014).

African-American: African-American is defined as “a person having origins in any of
the Black racial groups of African” (U.S. Census Bureau, 2013).

The Achievement Gap: The Achievement Gap is defined as the racial disparity in
school performance that is evident in standardized test scores, grades, graduation rates,
college completion, and career tracking (Taylor, 2006).

Parents: Parents are defined as the natural, adopted, and/or legal father or mother of a
child.

Guardian: Guardian is defined for the purposes of this study as the person who has the
legal right and responsibility to care for and educate the child.

Special Education: Special Education is specially designed instruction that is designed
at no cost to parents to meet the needs of a child with a disability, to include instruction
conducted in: classrooms, homes, hospitals and institutions, in other settings, and
physical education instruction (20 U.S.C. 1401 (29)).

Special Needs Students: Special needs students will be defined as those students who
have physical, emotional, and/or learning disabilities, as well as students who are gifted
and talented and/or are “at risk” for developing problems (Smith, Polloway, Patton, &

Dowdy, 2004, p. 6).
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Disproportionality: Disproportionality is defined as the over-representation of African-
American students in special education programs in comparison to the overall public
school student population (Blanchett, 2006).

Culture: Culture is defined as “the beliefs, values, and attitudes that structure the
behavior patterns of a specific group of people” (Merriam, 2009, p. 27). For the purposes
of this study that “specific group of people” is African-Americans and their beliefs,

including religion.
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Chapter 2: Literature Review
Literature Search

The researcher conducted comprehensive literature reviews on the topics of
homeschooling, homeschooling African-American parents, homeschooling of students
with special needs, and homeschooling African-American parents of students with
special needs encompassing the past 20 years The researcher used the following keyword
searches: “homeschool,” “home school,” “homeschooling,” “home schooling,” “home
education,” “African-American homeschooling,” “African-American home schooling,”

29 ¢

“minority homeschooling,” “minority home schooling,” “Black homeschoolers,” “Black
home schoolers,” “homeschooling and special education,” “home schooling and special
education,” “special education.”

The researcher used the following databases when conducting the literature
review: ERIC clearinghouse, ProQuest Research Library Plus Database, Academic
Search Premier, and JSTOR. The researcher retrieved articles from The National Home
Education Research Institute (NHERI) and the Home School Legal Defense Association
(HSLDA). The search for literature on African-American homeschooling was difficult as
there is a shortage of research on both African-American homeschooling and African-
American homeschooling of special needs students. The research on the general
homeschooling population was much more readily available. This literature review
incorporates studies, articles, books, and internet source information.

Introduction: Topics, Purposes and Methods of the Literature

The growing phenomenon of homeschooling in this country has been receiving an

increasing amount of research attention in Education. Homeschooling literature supports
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the general premise that many parents regardless of cultural background elect to
homeschool their children because they are dissatisfied in some way with public
education (Romanowski, 2006; Collum, 2005). More common reasons given for
homeschooling include the ability to customize the curriculum, to change pedagogical
approaches, to provide safer environments and to teach a certain set of values, beliefs and
worldview to their children (Ray, 2011).

The purpose of this literature review was to provide a historical, judicial and
legislative context on the education of African-Americans. This review also explored the
literature on homeschooling in general and specifically as it pertains to the phenomenon
of homeschooling African-American parents to identify the gaps that currently exist in

the literature and areas of further research.

Research

Figure 2. Organization of the Literature Review. A graphic organizer depicting the
organization of the literature review.

This graphic represents the organization of the literature review depicted in a

clockwise rotation of occurrence. The review of the literature regarding the perceptions
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of the decision of African-American parents to homeschool began with a brief tour of the
educational history of African-Americans, from the slavery era through present day, in
order to provide the historical context. Then the researcher conducted a review of the
scholarly articles on homeschooling that explored the roots of homeschooling, African-
Americans and homeschooling, and African-Americans who homeschooled students with
special needs.
Theoretical Framework

Three theories form the theoretical framework for this study: Critical Race
Theory (CRT), Intersectionality Theory, and the Epstein Model of Parental Involvement.
These theories were used to explore the perceptions of African-American families on

their decision to homeschool their children.

The Decision
of African-
American
Parents to

Homeschool

Critical Race
Theory (Bell, Intersectionality
1980a;DeCuir & Theory
Dixson, 2004) (Crenshaw, (Epstein, 1995)
1989)

Model of Parental
Involvement

Race Disability

Culture

Figure 3. The Theoretical Framework. A visualization graphic of the theoretically
based framework of this study.
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This graphic represents the theories that were used to explore the phenomenon of
this study; the decision of African-American parents to homeschool. CRT and
Intersectionality provided the lens that the researcher used as a framework in which the
data was analyzed and interpreted, namely the intersection of race, disability and culture
as incorporated through the research questions.

Critical Race Theory

The use of CRT applied to the study since race provides the main differentiating
factor that sets apart the African-American homeschooling community subgroup from the
general homeschooling population. CRT was used as the primary lens through which the
findings of this qualitative research study were examined.

CRT, founded by Derrick A. Bell and Alan Freedman, has its roots in the Critical
Legal Studies movement (CLS) and was initially formulated to counter the inabilities of
Civil Rights laws to bring about a swifter improvement of race related conditions
(Hiraldo, 2010; Taylor, 2006; Delgado, 1995: DeCuir & Dixson, 2004: Delgado &
Stefancic, 2001). CLS represented an intellectual movement that began in the 1970s as a
form of legal scholarship that “...at its best, wanted to reorient the practice of legal
analysis and to treat the citizen, rather than the judge or his professional equivalent, as the
most important interlocutor of legal thought” (Unger, 2014, p.22). According to DeCuir
& Dixson (2004), CRT began “...as a response to the failure of Critical Legal Studies
(CLYS) to adequately address the effects of race and racism in U.S. jurisprudence”
(DeCuir & Dixson, 2004, p. 26). Legal scholars sought a way to interpret the impact of
race and analyze the existence of racism in society (Crenshaw, 1995; Delgado, 1989).

CRT emerged from CLS as an avenue to address the issues regarding race and
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racism within a legal framework that remained unexposed and unexamined (DeCuir &
Dixson, 2004). Responding to a similar need in the field of education, William Tate and
Gloria Ladson-Billings presented the need for more tools of study with which to analyze
and conceptualize race (DeCuir & Dixson, 2004; Milner, 2007). Ladson-Billings and
Tate have been credited with introducing CRT to the field of education with their paper
in the Teachers College Record entitled “Toward a Critical Race Theory of Education”
(Yosso, Villalpando, Bernal & Solorzano, 2001, p. 94). Lynn (2006) asserts that while
the term “Critical Race Theory” was coined in legal scholarship, it incorporates a much
wider body of knowledge, including ethnic studies, sociology, anthropology, education,
and more” (Lynn, 2006, p. 116). Lynn found CRT useful in expanding the existing
critical analyses of issues in African-American education by bringing a “much greater
theoretical specificity to these arguments about how to frame and transform African-

American education” (Lynn, 2006, p. 119).

Critical Race Theory Framework
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Figure 4. The Five Tenets attributed to CRT by Leo (2008). Critical Race Theory
Framework with a graphic depiction of the five tenets of CRT (Lee, 2008).

This figure illustrates the five tenets of Critical Race Theory and illustrates how
when an issue is explored by examining it in respect to each of those five tenets it then
becomes a Critical Race Theory analyzed issue.

In regards to CRT, the idea of the centrality of race and racism in society can be
traced back to Bell (1992), who proposed that race is a permanent part of our society,
and, therefore, deserved a focused attention when examining the various structures and
institutions within our society. The challenge to the dominant ideology, also described as
the “critique of liberalism,” is that this notion of the “colorblindness of society” will not
obliterate all aspects of racism (DeCuir & Dixson, 2004, p. 29).

The centrality of experiential knowledge, also described as the narrative and
counter-narrative, specifies the importance of the stories and experiences of people of
color to challenge the discourse of the majority by bringing the voices of marginalized
groups to the forefront of examination and discussion (DeCuir & Dixson, 2004; Hiraldo,
2010; Huber, 2008; Lazos Vargas, 2003). According to Taylor (2006), it is essential to
explore the realities of the educational experiences of “non-Whites” (Taylor, 2006, p. 79).

The interdisciplinary perspective challenges the status quo by placing race and
racism within both a contemporary and historical context using tools of analysis from
CRT (Delgado, 1984, 1992; Solorzano, 1997). The commitment to social justice refers to
the CRT’s challenge in education to eliminate racism and promote social justice (Yosso,
Villalpando, Bernal & Solorzano, 2001). These authors argue that CRT scholars

“continue to help us better understand the racialized, gendered, and classed structures,
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processes, and discourses in the field of education” (Y0sso, Villalpando, Bernal &
Solorzano, 2001, p. 94).

This study focuses on two of these tenets: the centrality and intersectionality of
race and racism and the importance of experiential knowledge as they related to the
research questions. In CRT, there is the conception that racism is so ingrained within
every aspect of everyday society, including all institutions, be they political, legal, or
educational, that it becomes normalized (Ladson-Billings, 1998; DeCuir & Dixson, 2004;
Vargas, 2003). Experiential knowledge is gained with narratives and/or counter-stories
that are imperative to the “naming of one’s own reality in education” (Milner, 2007). It
was important to focus on the segment of society whose stories remain largely untold.
The use of narratives helps to relay the experiences of these people of color (Taylor,
2006).

This CRT framework was useful in the evaluation of the data produced in this
study, especially regarding providing a context as it related to the following questions:
How has race differentiated the decision-making experiences of African-American
parents from those of the general homeschooling population? What societal factors have
helped to shape the perceptions of African-American homeschooling parents?
Intersectionality Theory

Intersectionality theory provided a useful framewaork for exploring research
questions pertaining to the homeschooling of students with special needs. Like CRT,
Intersectionality theory first emerged from CLS, specifically the legal scholarship of
Kimberle Williams Crenshaw, who used this feminist sociological theory to challenge

“the conceptual limitations of the single-issue analyses” in antidiscrimination law

27



(Crenshaw, 1989, p.139). Crenshaw was seeking a way to expand a framework that
heretofore treated race and gender in mutual exclusivity. Intersectionality theory
originated within the field of legal scholarship to counter the use of “a single-axis
framework that is dominant in anti-discrimination law and is also reflected in feminist
theory and anti-racist politics” (Crenshaw, 1989, p. 139). From an examination of the
stories of Black women she could dissect the ways in which race and sex discrimination
combined; the intersection of these factors creating an experience thoroughly unique to
them.

Intersectionality has now emerged in the field of education as a method of
examining how the education of children of color is “...affected by the intersection of
issues of race, culture, language, and disability” (Blanchett, Klingner & Harry, 2009, p.

389).

Social Justice Intersecting
and Equity Categories

Diverse Multi-level
Knowledges Analysis

Time and
Space

Figure 5. The Key Principles of Intersectionality. Adapted from Key Principles of
Intersectionality (Hankivsky, 2014, p. 8).
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This graphic illustrates the key principles of Intersectionality: Social Justice and
Equity, Intersecting categories, Multi-level Analysis, Power, Reflexivity, Time and
Space, Diverse knowledges that together provide its framework.

According to Hankivsky (2014), because of the complexity of human lives, they
cannot be explained by just single categories alone but must be explained by the social
interaction of numerous factors. In the analysis of social issues, this author warns that
categories cannot be predetermined and should be investigated through a multi-level of
analysis that takes into the consideration the researcher’s reflexivity. In Intersectionality
theory, power will shift between levels and is thus relational. The examination of these
power shifts should inform how these human experiences are interpreted.
Intersectionality theory, as with CRT, promotes social justice and equity (Hankivsky,
2014).

Intersectionality theory was useful in providing a framework with which to
examine if and how race and disability intersected within the perceptions of African-
American parents in making their decision to homeschool their children with special
needs.

CRT and Intersectionality theory are directly related and have both emerged from
the field of Critical Legal Studies to inform the field of education. In concert, they have
informed the review of the literature of this study and assisted in providing a contextual
perspective to this phenomenon. Although both represent a biased positioning of the
study, they aided the researcher in analyzing the extent to which race and disability, as
subordinates, have influenced the perceptions that informed the decision of African-

American parents to homeschool their children. To counter this biased positioning the
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researcher has also screened the data through the Epstein Parental Involvement Model
which illustrated an important filter with which to view the data revealed in the study.
Epstein Parental Involvement Model

The Elementary and Secondary Education Act of 1965 (ESEA, 165) recognized
the importance of parental involvement in the education of students. Its successor, the No
Child Left Behind Act, (NCLB, 2002) required that there be a parental involvement
engagement between schools that receive Title 1 funding and parents as a federal
directive. (NCLB, 2002) further defined parental involvement as parent participation in
regular two-way meaningful communication involving student learning and school
activities. Under the Every Student Succeeds Act, (ESSA, 2015) which continued to
promote parental involvement in these same schools but also referenced not just parent
involvement but parent and family engagement as well. Epstein (2002) formulated a
model that identified six types of parental involvement as:

(1) Parenting -- helping families to establish home environments that support
children as students.

(2) Communicating -- designing effective forms of school-to-home and home-to-
school communication.

(3) Volunteering -- recruiting and organizing parent help and support

(4) Learning at home -- providing information and ideas to families about how to
help students with homework and other curriculum-related activities, activities
and planning.

(5) Decision-making -- including families as participants in school decisions and
developing parent leaders and representatives.

(6) Collaborating with community -- identifying resources and services from the
community for students, family and schools and to provide services to the
community.

In this model Epstein demonstrates how schools can assist families in creating the

optimal settings that will support student learning and strengthen the school-family bond.

Although, this model has traditionally been used in educational research to explore ways
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to establish better relationships between parents, families and students within the public-
school setting in order to improve academic achievement. This study allowed for an
innovative way to utilize this Parental Involvement Model as a filter with which to
examine the data provided by homeschooling African-American parents on their
experiences with public-schools and thereby fortify the theoretical framework of this
study and possibly extend the use of the model from the examination of the perspectives
of African-American homeschooling parents gleaned from the study data. This model
was deemed useful in contextualizing these parents’ experiences in their decision to

homeschool their children.

Historical Context

To provide context to this study it is important to briefly review the evolution of
education for African-Americans in this country. Seemingly, with the advent of
homeschooling, African-American families have come full circle in that their education
efforts, which began secretly in their homes during slavery times, have now post-
integration and the Brown Decision, voluntarily returned to their homes to instruct their
children. This circularity movement formed the subtext of the research questions of this
study, namely: Are there any connections between the perceptions of African-American
parents around their decision to homeschool and the history of African-American
education?

African-American Education in the Slavery Era
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Several centuries before the common usage of the term African-American, the
education of enslaved Negroes was viewed as a threat to the institution of slavery and, as
such, was morally condemned and legally prohibited. In 1740, South Carolina enacted
the first law that made it illegal to educate slaves. This law was an anti-literacy law
which fined those who taught slaves to write or those who employed slaves for writing
$100.00 (South Carolina Slave Code. Acts of the South Carolina Assembly, 1740, #670).
During that time, prohibitions on the education of slaves increasingly emerged
throughout the country with punishments of varying degrees for the slaves and often for
the discovered freed perpetrators. In 1819, Virginia law declared all assemblies for the
purposes of teaching reading and writing to slaves unlawful and punishable by the
infliction of 20 lashes (Virginia, (1819), 1 Rev. Code, 425-5). Mississippi and Alabama
followed suit in 1831 and 1832. By 1831 the education of all slaves was prohibited
(Woodson, 1915).

African-American families reconciled their desire to educate their children by
doing so within the relative confines of their homes or indeed in any advent out of the
public view. It has always been imperative for those families to seek alternative forms of
education in a way in which parents and the community play a part. In the absence of
formal education, slaves in both the rural and urban south often found homespun paths to
learning. Booker T. Washington recalled in his book, Up from Slavery:

| had learned from somebody that the way to begin to read was to

learn the alphabet, so I tried in all the ways | could think of to learn

it, all of course without a teacher, for | could find no one to teach

me. At that time there was not a single member of my race
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anywhere near us who could read, and | was too timid to approach

any of the white people. (Washington, 1901, p. 27-28)

In 1863 came the abolition of slavery by President Lincoln’s Emancipation
Proclamation, made unanimous by the passing of the Thirteenth Amendment which
became the fully ratified law of the land in 1865. Upon emancipation and throughout
succeeding years, the pursuit of education became more acute and of increasing
importance in the lives of the freed slaves. The notion existed that education represented
the mechanism by which the freed slave could make the most of their hard won and
newly acquired status. Education represented a way for freed slaves to enter the
mainstream of American citizenry. Booker T. Washington describes this period shortly
after the emancipation, in the following manner:

This experience of a whole race beginning to go to school for the first

time, presents one of the most interesting studies that has ever

occurred in connection with the development of any race. Few people

who were not right in the midst of the scenes can form any exact idea

of the intense desire which the people of my race showed for an

education. As | have stated, it was a whole race trying to go to

school...Day-school, night-school, Sunday-school, were always

crowded, and often many had to be turned away for want of room.

(Washington, 1901, p. 29-30)

This quest for education, whether viewed as a method of self-improvement, a way

toward to societal advancement, or the means to ascertain racial equity, provides
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an important context for the evolution of the phenomenon of African-American
homeschooling families.
Post-Slavery and Pre-integration

Two landmark court cases, less than 100 years apart, would provide a lens
through which the history of African-Americans and their educational status henceforth
be analyzed. This lens was important to the context of this study as these cases paved the
way for possible large-scale integration of public schools, thus significantly changing the

landscape in African-American education.

The first of these was the less renowned case of Plessy v. Ferguson, 163 U.S. 537
(1896) and the second, more infamous case of Brown v. Board of Education, 347 U.S.
483 (1954). Plessy v. Ferguson (1896) is known for establishing the doctrine of “Separate
but Equal.” The case involved a challenge to an 1890 Louisiana Statute, the “Separate
but Equal Act,” which required all passenger-bearing rail companies to provide separate
but equal accommaodations for both blacks and whites. Violators of the Act could receive

a $25.00 fine or a 20-day jail sentence.

Homer Plessy, backed by a group of black citizens who had joined with the East
Louisiana Railroad Company, purchased a first-class ticket in 1892 and sat in the railroad
car designated for whites. He was arrested and, as the plaintiff in the case, argued in that
the act in question violated both the Thirteen and Fourteenth Amendments of the
Constitution. The case reached the Supreme Court after two losses in the lower courts
with the decisions in favor of racial segregation. The Supreme Court ultimately upheld
the earlier decisions under what became known as the “Separate but Equal” Doctrine.

The Supreme Court found that the Act in question did not violate the tenets of the
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Thirteenth Amendment of the Constitution which abolished slavery and involuntary
servitude. Nor was it found to have abridged the privileges and immunities of the
defendant in question, deprive him of his liberty and property without due process of law,
or deny him the equal protection under the law as provided under the Fourteenth
Amendment of the Constitution (Plessy v. Ferguson, 1896). The principles of this
doctrine directly affected African-American education in this country. In many instances,
separate but equal school facilities meant separate but desperately unequal facilities and

resources.

For 62 years, the “Separate but Equal” Doctrine was the law of the land until
Linda Brown. Brown was a student in Topeka, Kansas. Her daily walk to a black
designated school took her through a railroad yard and passed by a closer white school
along the way. The Doctrine was upheld in the Federal District Court but was overturned
by the Supreme Court as unconstitutional under the Equal Protection Clause of the
Fourteenth Amendment. The Supreme Court found that separate but equal school
facilities were “inherently unequal” (Brown v. Board of Education of Topeka, 347 U.S.

483 (1954)).

The Supreme Court based its decision on the findings of Sweden’s Nobel Prize
winner, economist Gunnar Myrdal’s 1944 landmark study of the condition of race
relations in the United States entitled: An American Dilemma: The Negro Problem and
Modern Democracy. In the introduction to his epic study, Myrdal wrote that the condition
of the African-American in American society could not be studied in isolation but must
be viewed through the whole of American society, including other races. Myrdal
recognized a far more nuanced relationship that existed between the so-called “Negro
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problem” and American society. He found this relationship “greatly conditioned by the
presence of thirteen million Negro citizens” (Myrdal, 1944, p. 1xxxv). The ability to
obtain equal access to education was among the first steps necessary to gain influence
and make those lasting contributions to society. Many Civil Rights supporters believed
that the era of the Brown Decision would usher in sweeping reforms in education.
Post-Integration to Present Day

The post-integration era forms the immediate setting for the emergence of the
movement and phenomenon of homeschooling among African-American families and
how they came to make their decision to homeschool. The educational journey for
African-Americans, from the Brown Decision to present day, has been fraught with
varying degrees of struggle juxtaposed against an ever-changing education landscape.
Hooks (1994) shares firsthand what this period of post-segregated education was like:

Those periods in our adolescent lives of racial desegregation had been

full of hostility, rage, conflict, and loss. We black kids had been angry

that we had to leave our beloved all-black high school, Crispus Attucks,

and be bussed hallway cross town to integrate white schools. We had

to make the journey and thus bear the responsibility of making

desegregation a reality... Those of us who wanted to make racial equality a

reality in every area of our life were threats to the social order (Hooks,

1994, p. 24).

For some, integration represented a mixed blessing, creating opportunities
on the one hand and on the other, obliterating some crucial aspects of culture and

community that would not and could not be readily reproduced in an integrated
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setting. These losses were perhaps an unintended casualty in the war for equity and
access. Questions remain as to whether this fight has yielded the anticipated
results in terms of academic success among succeeding integrated generations of
African-American students and how to address the continuous racial achievement
gap, particularly in view of widespread re-segregation within urban school
settings. Many years ago, Myrdal (1944) posited that there exists a symbiotic
relationship between how well the African-American community is faring. He
argued that their status acts to inform our understanding of what is happening in
greater society (Myrdal, 1944). It follows, therefore, that studying the
phenomenon that exists in this community could speak volumes about the current
condition of society in general, its public institutions, and to the current state of
public school education.
The Achievement Gap

The Achievement Gap was defined for the purposes of this study, as the racial
disparity in school performance, as evidenced in standardized test scores, grades,
graduation rates, college completion, and career tracking (Taylor, 2006). The author of
this study examined this Gap and provided background and context for the current state
of African-American education and for the exact, tangential influences revealed
regarding the research questions.

In 1983 President Reagan’s National Commission on Excellence in Education
released their report entitled “A Nation at Risk: The Imperative for Educational Reform”
which many argue represented a watershed event exposing deficiencies inherent in the

educational system of this country. This report outlined the current cumulative failures of
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the American educational system as it stood. It identified the need for changes in five
categories: content, standards and expectations, time, leadership, and fiscal management
with more than 30 recommendations. The report found that United States citizens could
not fully participate in American society because they lacked the education necessary to
do so. It found further that a “high level of shared education is essential to a free,
democratic society and to the fostering of a common culture, especially in a country that
prides itself on pluralism and individual freedom” (U.S. Department of Education, 1983,
paragraph 8).

These findings focused on declines in educational performance and discovered
alleged inadequacies in the following categories: content, expectations, time, and in
teaching. It provided a dire warning that if immediate changes did not take place to
increase the skill level, literacy, and training of citizens, then the United States would
face eminent disenfranchisement from full participation in national life in the coming era.
It averred that a substantial level of shared education was essential to a democratic and
pluralistic society.

The aftermath from this report led many to a newfound awareness of the current
state of public education in American society. The actions and events that flowed directly
from the report would alter the educational landscape in the United States. Some viewed
these changes as improvements to education, while others pointed out the failures of the
new enactments. The most notable changes included the reauthorization of the
Elementary School and Secondary Act (ESEA) and the No Child Left Behind Act of
2001 (NCLB), which sought to bring about educational reform by promoting standards-

based and assessment driven curriculums that measure success through an adequate

38



yearly progress (AYP) formula. One of the objectives of NCLB was the closure of the
racial achievement gap. Through NCLB, states are obligated to identify and account for
minority subgroups in their yearly assessments. Thereby guaranteeing a focused look at
the educational needs of and by each school district affected.

NCLB, used federally mandated measures that sought to increase state
accountability for the yearly improvement of academic outcomes through the use of high-
stakes testing. However, NCLB had largely failed to close the achievement gap to any
significant degree despite much of its accompanied hype until the time of the passage of
its successor, Every Student Succeeds Act of 2015 (ESSA) (NCES, 2009, 2011). In order
to narrow the achievement gap, NCLB motivated schools and teachers to focus on the
achievement gaps among subgroups with accountability sanctions tied AYP or by
corrective actions of school choice and restructuring that NCLB afforded for those
schools deemed “in need of improvement” (Reardon, Greenberg, Kalogrides, Shores &
Valentino, 2013).

Reardon et al. found that NCLB had not succeeded in narrowing the achievement
gap by any substantial degree, estimating that its rate was “only two-one-hundredths of a
standard deviation per year” which would only narrow the achievement gap by less than
one-fifth of a standard deviation” throughout their K-8 career (Reardon et al., 2013, p.
32). These authors suggest that there is a need to adopt a more deliberate strategies, such
as, in order for any future education policies to be successful in closing the current
academic achievement gap. The impact of these mandated school reforms on the
achievement gap have been modest at best. In 2008, the National Commission on

Excellence in Education revisited the findings of their 1983 report. The Commission’s
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updated report, A Nation Accountable: Twenty-Five Years After A Nation at Risk, found
that the nation’s level of risk had increased substantially, even in the advent of the
adoption of new standards, curriculums, and the introduction of NCLB.

The NAEP

The National Assessment of Educational Progress (NAEP) is a test that
determines the academic progress of students in the United States by measuring subject
matter achievement on state-administered standardized tests. The Commissioner of
Education Statistics for the U.S. Department of Educations, also the head of the National
Center for Educational Statistics (NCES), sponsors the NAEP.

The National Assessment Governing Board has been in existence since 1988 and
is responsible for creating test policy and test specifications. State test administration of
the main NAEP began in 1990 with students’ assessments in public schools in grades
four and eight. National assessments included both public and private schools and
grade 12. Students’ academic progress on the NAEP assessments are categorized as
basic, proficient, or advanced. There is also the Long Term-Trend (LTT) that assesses
the performance of nine and 13-year-olds. This test has been administered since the
1970s. Score trends for Black and White students assessed from 1998 through 2007 in
grade 8 reading showed no significant change in score gaps for any state (NCES 2009-
495, p. 7). In Grade 4 Reading only three states showed a narrowing of the achievement
gap between 1992 and 2007 (NCES 2009-495, p. 6). In Grade 4 Math, 15 states showed
a narrower gap from 1992 to 2007 (NCES 2009-495, p. 4), while only four states
showed the gap narrowing Grade 8 Math between 1990 and 2007 (NCES 2009-495, p.

5). These Institutes of Education Sciences (IES) used these statistics to inform its NCES
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report entitled How Black and White Students in Public schools Perform on the National
Assessment of Educational Progress. The 2009 report defines an academic achievement
gap as a difference in the scores between Black and White students that is statistically
significant, i.e. larger than the margin of error (NCES 2009-495). As this report asserts,
it can only identify the achievement gaps and trends pertaining to them, not tell us why
the gaps to exist or how to bring about a substantial statistical reduction (NCES 2009-
495, p. 1). In 2008 the Commission reported in A Nation Accountable, that the
achievement gaps between Black and White students had seen little reduction with black
students performing “on average roughly two to three years behind white students in
both reading and math.” Furthermore, the Commission indicated that, “only 14 percent
of black fourth graders are proficient readers as measured by the NAEP” (U.S.
Department of Education, 2008, p. 14).

The District of Columbia Public schools showed the largest achievement gaps
between Black and White students according to the 2011 NAEP results, compared to the
national average as well as 20 other urban school systems (Layton, 2011). In 2015,
NCES released their School Composition and the Black-White Achievement Gap report
based upon the 2011 NAEP data, expressing that eighth-grade public school math
assessment nationwide showed a Black-White Achievement Gap of 31 points (NCES
2015-018). Significant work remains for the latest NAEP results in order to reduce the
achievement gap for African-American students. Delpit (2006) argued that:

Poor people and people of color are clearly in trouble in this country.
And this means that we as a country are in trouble. Our “trouble”

cannot be resolved by the creation and administration of standardized
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tests. (p. xviii)

The current state of this achievement gap provides an important context for this study on
homeschooling.
Graduation Rates

A Nation Accountable reported that the academic performance among high
school students in 2008 was in just as dire a situation as it was in 1983. The “other
academic indicators” under NCLB include new amendments (Sections A through F) as
the standards which states use to define AYP. These amendments list the guidelines for
states to establish uniformity among cohort graduation rates. Prior to these regulations, it
was difficult to measure national graduation rates as states had various means of
calculation. These amendments were adopted in the wake of the reported 2008 findings
on the percentage of high school graduates. This report indicated that only 70% of
students in the class of 2006, after beginning in the ninth grade and matriculating for
four years, graduated. It also found that the “on-time graduation rate for black students is
only 53 percent...inner-city parents wake up every day knowing that there is about a 50-
50 chance that their children will not graduate on time” (U.S. Department of Education,
2008, p.11). Minority graduation rates impact those students’ abilities to access higher
education, obtain viable workplace positions, and impacts the amount of their overall
lifetime earnings potential. Unfortunately, the NCLB deadline of 2014 passed without
lessening the minority achievement beyond a negligible degree, one of its most
significant goals that of.

The Every Student Succeeds Act (ESSA), the seventh reauthorization of the

Elementary and Secondary Education Act, which became NCLB in 2002, aimed at

42



closing the achievement gap with more flexibility given to the states and less of the
cookie-cutter reforms which had proven ineffective. Although states still had to fulfill
the same student grade level testing requirements under NCLB, under ESSA states had
the ability to determine how and when they administered those tests. Under ESSA, the
states would then determine student performance level accountability goals, thereby
leaving the Department of Education with the limited role of oversight (Korte, 2015). The
effects of this newly acquired, state level flexibility with high stakes testing are yet to be
determined.
The Roots of Homeschooling

Wisconsin v. Yoder (1972) ushered in an expansive era in the United States in
regard to alternative and home education. This Supreme Court case essentially legalized
the segregative action that the Brown Decision had so vehemently opposed. The
defendant in this case, Jonas Yoder, a member of the Amish community, was prosecuted
for removing his children from the local public school after the eighth grade, thereby
violating Wisconsin’s compulsory school attendance law requiring students to attend
school until the age of 16. This case opened the floodgates for the modern-day version
of homeschool education, allowing for a way around compulsory school attendance.

The 1999 National Household Education Surveys Program (NHES), operated by
the NCES, first began to collect data on the number of homeschooled students in the
United States. NHES defines the homeschooled as those students who are school-aged
(5-17 years), grade equivalent to Kindergarten and not beyond the 12 grade,

specifically excluding those students who attend a public or private school for more than
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25 hours a week, or who are receiving home instruction due to a temporary illness
(NHES, 2007).

The NCES has reported that approximately 1,770,000 students are currently being
homeschooled in the United States, representing 3.4% of the K-12 population, with
African-Americans representing eight percent of those students (NCES, 2012). This
constitutes an increase of over 300,000 homeschooling students from the numbers in the
2007 NCES report. The overall growth of homeschooling has provided a spotlight on the
homeschooling movement and added to its viability as a mainstream alternative (Green,
Hoover-Dempsey, 2007).

There have been several seminal studies that have provided unprecedented focus
on the phenomenon. One study, though controversial in the interpretation of results, was
one of the first major research projects on the homeschooling phenomenon. This study
surveyed over 20,000 homeschooling households in order to examine academic
achievement. It found that homeschoolers” median student achievement test scores
typically ranged in the 70" and 80" percentile for every subtest, which were above that of
their public school counterparts (Rudner, 1999). A more recent study in 2015 reported
Black homeschool students scored 23-42 percentile points above Black public school
students (Ray, 2015).

Lange & Liu (1999) found that parent rationales for homeschooling their
children could be grouped into five categories: educational philosophy, a child’s special
needs, school climate, family lifestyle/parenting philosophy, and religion and ethics
(Lange & Liu, 1999). It has been reported that nearly 100,000 homeschooled students

graduate high school every year with the number of homeschooled students growing by
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seven percent annually (HSLDA, 2009). This growth has brought attention to the
homeschooling movement and created impetus for its characterization as a viable
mainstream alternative. Research before and during this time tended to revolve around
issues of socialization of homeschooled children (Johnson, 1991; Miller, 2000; Medlin,
2000, 2007) as well as why and how parents made their decision to homeschool (Jueb,
1995; Knowles, 1991, Resetar, 1990). The homeschooling movement in the United
States has been growing steadily, most noticeably over the last two decades (Collum
2005; Green & Hoover-Dempsey, 2007; Ice & Hoover-Dempsey, 2011). This growth
has spawned greater acceptance of homeschooling as an alternative to traditional
classroom settings.

The roots of homeschooling run deep and some scholars argue it has evolved due
to dissatisfaction with formal education in this country (Collum, 2005; Romanowski,
2006). Lines (2001) noted that there may be a surprise for public educators who count
on the loyalty of ethnic minorities as the backbone of their big-city clientele. The author
went on to predict that the largest growth in homeschooling would occur among this
group. The history of the education of African-Americans in the United States arguably
begins in the home, with learning to read and write as a secret act of sedition. This study
examined the current phenomenon of African-Americans returning to the home as their
main in situ of education.

Key National Homeschooling Groups
The following are some of the current key homeschooling organizations that
provide important information and resources to homeschooling parents, students, and

researchers:
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The Home School Legal Defense Association (HSLDA), National Challenged
Homeschoolers Association Network, National Home Education Research Institute
(NHERI), Classical Conversations, Grandparents of Homeschoolers, Messianic
Homeschoolers.
African-American Homeschooling Groups
This is a list of some of the African-American homeschooling resources that are online
and offer homeschooling support and resource information: Mocha Moms, National
Black Home Educators, African-American Homeschool Network, Nubian
Homeschoolers, African-American Homeschool Moms, African-American History
Homeschooling, African-Centered Homeschoolers, African-American Unschoolers,
Black Homeschool Families, Black Homeschooling Families Support Group,
Homeschooling Black Families, Homeschooling for Black Freethinkers, The Mahogany
Way, Black-Natural Homeschoolers, African-American Curriculum Co-op, Black
Homeschoolers Traveling Together, Afrocentric Homeschool Association, African-
American Homeschool Holistic Living, Culture Moms, Sankofa Homeschool
Community, DMV Black Homeschoolers.
The Homeschooling Process for the Washington, D.C., Virginia and Maryland
The setting for this study included the greater Washington, D.C. metropolitan
area. The process that parents have to undergo in order to legally homeschool their
children in Washington, D.C., and the states of Maryland and Virginia differs per
jurisdiction.
According to HSLDA (2019), in Washington, D.C. where the compulsory school

attendance age is between five and 18, parents who want to homeschool must possess a
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high school diploma or its equivalent, although they can petition the Office of the State
Superintendent of Education (OSSE) for a waiver to this requirement. Homeschooling
parents must submit an official form to OSSE at least 15 days prior to when they begin
and must continue to do so yearly by August 15™. Homeschooling parents are to provide
instruction during the same periods of the year that public schools are in session. They
are required to teach language arts, mathematics, science, social studies, art, music,
health and physical education and must maintain a portfolio of homeschooling material
produced by their child which could be reviewed by OSSE up to two times per year
(HLSDA, 2019).

The state of Virginia requires that children attend school from age five until age
18 and that parents who are choosing to homeschool must provide written notice to their
school board of their intent to homeschool and request an exemption from the school
board (HSLDA, 2019). If homeschooling parents withdraw a child already enrolled at
public school, they must follow local school withdrawal procedures and submit the
appropriate forms required.

Virginia has four options for homeschooling parents:

e Under Option 1, Homeschooling parents are required to possess one of
the following: a high school diploma or higher degree, a current Virginia
teacher’s license, a curriculum or program of study or evidence that they
are able to provide their child an adequate education. They must file
notice with their school superintendent yearly by August 15",
Homeschooling parents are required to provide an evaluation by August

1% of each year to show educational growth and progress.
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e Under Option 2, Homeschooling parents must send an application letter
to the school board requesting a religious exemption which must be
mailed within three days after the child is removed from school.

e Under Option 3, Homeschooling parents with a current Virginia
teacher’s license may request that the school superintendent approve
them as a tutor. If approved, they are allowed to tutor any children,
including their own. If the teacher license is found valid the approval
must be given.

e Under Option 4, Virginia allows private school students to attend their
school without physically being present as long as attendance is for the
same hours per day, per year, and the same period as public schools, thus
having the same effect as homeschooling (HSLDA, 2019).

According to HSLDA (2019), Maryland requires school attendance from age
five to 18 years of age. As in Virginia homeschooling parents have four options to
choose from in order to comply with the state’s homeschooling law:

e Under Option 1 (Portfolio Option), homeschooling parents file a notice
of consent form with their superintendent. Under the Portfolio Option
homeschooling parents must teach required subjects: math, English,
social studies, science, art, music, health, and physical education and
maintain a portfolio of materials and example of student work. This
portfolio can be reviewed by the superintendent up to three time per

year.
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e Under Option 2 (Church Umbrella): Homeschooling parents must find a
church organization that offers an education program. They then can
submit a notice of consent identifying the name of the umbrella. The
Church Umbrella must then submit a church-exempt registration form to
the Maryland State Department of Education and provide them
documentation of their church status.

e Under Option 3 (Church Exempt Umbrella Status): Homeschooling
parents would have to find a school that is operated by a church that is
considered exempt from the state approval requirements and submit a
notice of consent to the superintendent.

e And under Option 4 (State-approved School Umbrella option): The local
school would provide parents with a school-based teacher to assist the
homeschooling parent after they have filed a notice of consent with the

superintendent (HSLDA, 2019)

Description and Critique of Scholarly Literature
Seminal Studies on Parental Motivations to Homeschooling
Most of the earliest studies on parental motivations to homeschool have involved
the general homeschooling population, the distillation of their rationales, and
corresponding belief systems. These early studies often referred to Van Galen’s bilateral
categorizations of ideological versus pedagogical beliefs (Basham, 2001; Collum, 2005;
Green & Hoover-Dempsey, 2007; Ice & Hoover-Dempsey, 2010; Hanna, 2012). Van

Galen found that the beliefs of her parent subjects fit one of two classifications:
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ideologues averse to public/private school teaching and who wanted to strengthen their
parent-child bond; and pedagogues who took issue with the teaching in public schools
and wanted to encourage creativity in the learning process (Van Galen, 1991).

Hanna (2012) conducted a 10-year longitudinal study of the methods, materials,
and curricula of homeschooling families from 1998 to 2008, contrasting her findings
against Van Galen’s classifications. Hanna’s (2012) study reported that “the learner
took a central role as the pedagogues created a holistic, experiential, and unstructured
learning laboratory that bore little resemblance in form and function to the public
schools” (Hanna, 2012, p. 612). Furthermore, Hanna’s data supported Van Galen’s
research, stating that “in the data collected it became apparent that the homeschooling
parents saw themselves in the roles that Van Galen (1986, 1991) had described” (Hanna,
2012, p. 625).

Collum (2005) claimed to be among the first to test for statistical relationships
between parents” homeschool motivations and students’ standardized test achievement.
This quantitative study used and examined original survey data from an organized group
of 235 homeschooling parents. Collum reported that:

...there were four broad sets of reasons: dissatisfaction with the public

schools, academic and pedagogical concerns, religious values, and family

needs...yet these differing motivations do not translate neatly into distinct
groups of home educators...simplistic typologies cannot capture the

complexities of homeschoolers (Collum, 2005, p. 331).

This study also found “that the actual decision to homeschool is often triggered

by unique circumstances that vary from family to family” (Collum, 2005, p. 309). It
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concluded that an easy divide of homeschoolers into the ideologue and pedagogue
typologies still existed. Rather, Collum saw an expansion of those four broad reasons,
along with the “general dissatisfaction with the public schools and family lifestyle
reasons (including special needs) [as] important motivations in and of themselves”
(Collum, 2005, p. 311).

Green and Hoover-Dempsey (2007) conducted a systematic examination of
parental involvement of 136 homeschooling parents in order to explore their motivations
for homeschooling. The researchers sought to verify the concept that explanations for
deciding to homeschool rested in parents’ personal beliefs regarding their child’s
education They confirmed that homeschooling parents do decide to homeschool more
because they feel a personal responsibility for the educating their child in ways that are
consistent with their priorities rather than as a result of a belief that public school cannot
educate them (Green and Hoover-Dempsey, 2007).

Although acknowledging their study’s limitations due to a lack of sampling
framework and corresponding generalizability, Green and Hoover-Dempsey (2007)
asserted that the knowledge of homeschooling parents’ personal beliefs variables as
previously emphasized in the homeschooling literature should not be studied in
isolation. Instead, the “knowledge of parents’ involvement beliefs is key to
understanding the impact that the personal value beliefs have on the decision to
homeschool” (Green and Hoover-Dempsey, 2007, p. 281). These studies suggest that the
beliefs and perceptions that parents have regarding their decision to homeschool are far

more nuanced than early researchers envisioned. Concurrently, recent researchers
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emphasize that more information can be gleaned from the continued study of parental
motivations.
African-American and Homeschooling

A significant gap exists in literature pertaining to African-American families and
their homeschooling experiences, most notably in regard to the perceptions of African-
American families who make the decision to homeschool in contrast to that which exists
on the general homeschooling population. With an increasing number of African-
American families choosing to homeschool, More and more researchers have begun to
explore the African-American homeschooling phenomenon through both quantitative
and qualitative measures. While the research gap is beginning to narrow, there remains
much more for future researchers to examine.

Mazama (2013) found that 10 % of African-American parents mentioned racism
as their motivation to homeschool. In 2013-2014, 6.5 million students, representing
approximately 13% of all public school students, received special education services. An
increasing number of families choose to homeschool their children with disabilities
(Muller, 2004; Cook, Bennett, Lane and Mataras, 2013). Lange & Liu (1999) found that
22% of the families they studied reported that having a child with special needs played a
role in their decision to homeschool. Inthe 1999 National Household Education Survey,
8.2% of homeschooling parents reported having a child with special needs/disability as
one of their top 10 reasons for homeschooling (NCES, 1999; Bielick, Chandler &
Broughman, 2001). By the 2007 survey, 21% and 11% of homeschooling parents
respectively reported “other special needs” and “physical or mental health problems” as

important reasons for their choice to homeschool (NCES, 2007). Scant research exists on
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the decision to homeschool for African-American parents of students with special needs.
One study reported that some African-American parents based their decision to
homeschool upon a desire to escape traditional school structure and culture, which
included implementation of the special education process (Fields-Smith & Williams,
2009).

The Fields-Smith & Williams (2009) qualitative study examined homeschooling
and family involvement among African-American parents. This was a two-year study
designed to address what the researchers called an extensive gap in the empirical
research on homeschooling African-American parents. This study relied on
“Bronfenbrenner’s (1986) socioecological model” and “Hoover-Dempsey and Sandler
(1997) combined psychological and social ecological conceptualizations” (Fields-Smith
& Williams, 2009, p. 371). Through surveys, interviews, and focus groups, the
researchers sought information on both the factors that led to these parents’ decisions to
homeschool and the challenges that they faced. Their findings included parent
motivations, based upon themes of ethnicity and religion. The researchers noted that the
motivations of Black parents to homeschool included ethnological factors related to their
roles as parents of Black children. The researchers reported that 19 of the 24 parents
that were interviewed for the study attributed their decisions to homeschool on
“perceptions of, or experiences with, inequities, prejudice, discrimination, or racism in
public or private schools” (Fields-Smith & Williams, 2009, p. 376). In the study’s
findings section entitled “The Role of Ethnicity in Deciding to Home School,” they

shared the following parent concern as expressed by a study participant:
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Home schooling means we are free of the negativity associated with

racism. In the school, children of color tend to not be expected to excel. |

think sometimes some negative behavior, if it is handled correctly, can be

diffused, but I think the school environment can go overboard making it

more destructive. It’s not a perfect world. I don’t expect that, but I do

take every advantage | enable my kids to grow up with a good sense of

who they are in this world without people dumping on them (Fields-

Smith & Williams, 2009, p.377).

This study is important because the researchers claim to report for the first time that
“African-American parents represent a new category of home educator, which we call
Ethnological because they are concerned with negative stereotypes and labels within
schools that are used to identify Black Children” (Fields-Smith & Williams, 2009, p.
385). Fields-Smith & Williams (2009) further found that the parental motivations of their
families to homeschool were attributed to not just institutionalized racism but also to the
parents’ desire to protect their children from “the limited possibilities and opportunities
schools seemingly present to them” (Fields-Smith & Williams, 2009, p. 385).

Mazama & Lundy (2012) and Mazama & Lundy (2013) also noted the scarcity of
research on the motivations of African-American parents who chose to homeschool.
Their 2012 study explored the concept of African-American homeschooling as “Racial
Protectionism” that parents exercise through their use of agency. Agency, as defined by
Mazama & Lundy (2012), can be either “exercised or given up” and “activation of one’s
agency is predicated upon one’s consciousness” (Mazama & Lundy 2012, p. 730). This

study found that this consciousness manifests itself in the desire to circumvent the impact
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of racism through homeschooling. Even so, although 23% of the parents in the study
listed racism as a motivating factor that led to homeschooling, concern about the quality
of education in the regular school setting still ranked highest at 25% (Mazama & Lundy
2012, p. 732-733).

These same researchers also sought to capture the voice of African-American
homeschoolers in a study that examined the question of curricular cultural relevance on
their decision (Mazama & Lundy, 2013). Mazama & Lundy (2013) noted that an
assumption exists that African-American homeschoolers’ disengagement from public
school resembles that of the White homeschooling population. They also noted the
limitations of sampling and geographical coverage in the prior research of Fields-Smith
& Williams (2009) and Llewellyn (1996). These mixed-methods researchers conducted
74 interviews in several large U.S. metropolitan cities during the spring and summer of
2010. The study incorporated surveys, focus groups, and participant observations.
Mazama & Lundy (2013) sought to explore and present the primary reasons that African-
American parents chose to homeschool. Their findings on the influences of African-
American parents on their decision to homeschool included: the concern for quality of
education, strengthening of family bonds, desire for a culturally relevant curriculum, and
racism (Mazama & Lundy (2013). The researchers in this study categorized African-
American homeschooling parents as “Protectionist-Culturalist” in that they sought to
increase “ their child’s self-esteem through exposure to relevant historical and cultural
information” (Mazama & Lundy, 2013, p. 128-130).Mazama & Lundy also explored the
decision to homeschool by parents of African-American males. Relying upon the data

from their 2010 study, Lundy & Mazama (2014) highlighted four areas in which African-
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American males experience inequity in conventional schools: low teacher expectations,
over-referral in special education programs, school safety and aggression, and in “the
growing alliance” between the school and the criminal justice system (p.55). They
discussed the term “Protectionists” and used it to describe African-American parents who
have chosen to homeschool their children as a means of combating the negative outcomes
of the educational system. Lundy & Mazama (2014) found that African-American parents
chose to homeschool their sons because it provided the students with protection from
those inequities which exposed them to a positive construct of Black masculinity (p. 66).

Mazama and Musumunu (née Lundy) (2014), conducted another study, again relying
upon the data from their 2010 study, with the goal of examining the influence of safety
concerns on the decision of the African-American parents who homeschool. The
researchers investigated the history of school as an unsafe space, referencing the school
shootings in Newtown, CT. The study examined physical safety and its impact on
learning and broadened the definition of “school safety” to include the additional
categories of emotional, intellectual, and cultural safety (Mazama and Musumunu, 2014,
p. 34). The researchers uncovered that an increasingly larger number of African-
American parents have chosen homeschooling as a safer alternative to public schools.
This study also noted the importance of counter-storytelling through its participant
interviews which represents one of the tenets of CRT (p. 35).

As stated above, Mazama and Lundy (2015) used their 2010 data to present

empirical evidence on African-American parental motivations to homeschool and to
explore the researcher’s concern for the state of the public education. The researchers

identified these parents as “Educational Protectionists” because they expressed concern
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over the impact of a deteriorating educational system on their children (Mazama and
Lundy, 2015, p. 170). These parents viewed homeschooling as “the ideal corrective to a
philosophically and culturally deficient curriculum, inadequate teachers and instruction,
unsatisfactory teaching conditions, and the problematic purpose of education” (Mazama
and Lundy, 2015, p.175). Collectively, this research provides insight into regarding the
nuances regarding the motivations of African-American parents to homeschool. In this
way Mazama and Lundy (2010, 2014, 2015) have added a much-needed voice to this
under-researched area of study.

Ray (2015) investigated the motivations of African-American parents to
homeschool in conjunction with their children’s academic achievement. This comparative
study explored the academic achievement of Black homeschooled students in grades four
to eight and their demographics in order to ascertain parental motivations for
homeschooling. Researchers administered the parents a 39-item survey on demographics
and their motivations to homeschool. In the study, Ray administered 81 administered
standardized academic achievement tests to 81 students, the results of which he then
measured against the data of 1,299 Black public school students. The study reported that
the six most commonly selected motivations on these parents’ decision to homeschool
included:

(a) the parents “prefer to teach the child at home so that you [parent]

can provide religious or moral instruction” (chosen by 96.3% of parents),

(b) “for the parents to transmit values, beliefs, and worldview to the child”

(95.1%), (c) “develop stronger family relationships between children and

parents and among brothers and sisters” (87.7%), (d) “to customize or
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individualize the education of each child” (80.2%), (e) “accomplish more

academically than in conventional schools” (76.5%), and (f) “want to

provide religious or moral instruction different from that taught in public

schools” (76.5%). (Ray, 2015, p. 83)

In contrast to the findings of Mazama and Lundy (2013), Ray (2015) found that
even though some parents demonstrated that they wanted their children to appreciate their
history and culture, they did not find that these parents were promoting “Afrocentric
essentialism” (Ray, 2015, p. 88). In addition, this study reported that “the scores of these
Black homeschool students were far above the scores of the Black public school norm
students in this study” (Ray, 2015, p. 89). This research demonstrates that there are facets
to the decision of African-American parents to homeschool that are distinguishable from
those in the general homeschooling population. Research done specifically on African-
Americans seems to indicate that they do not necessarily homeschool for all the same
reasons as the general homeschooling populations. Rather, they have motivations unique
to themselves but within the general homeschooling population and it seemed a research
imperative that their voices should continue to be examined. As such, the combination of
the facets discussed by Ray (2015) and the unique motivations of African-Americans to
homeschool provide evidence to support the need for further exploration of this area of
study.

African-American Homeschooling students with Special Needs

What do African-American parents perceive as the primary motivating factors

that support their decision to homeschool their children with special needs? This research

guestion was an integral part of the data quest of this qualitative study. Much of the
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homeschooling literature related to the general population and the African-American
population refers to the parents’ desire to accommodate their children with special needs
as a motivation for the decision to homeschool (Bielick, Chandler & Broughman, 2001,
Collum, 2005, Fields-Smith & Williams, 2009; Green & Hoover-Dempsey, 2007;
Isenberg, 2007; Mazama & Lundy, 2015). African-American parents of children with
special needs face unique challenges. Blanchett, Klingner & Harry, (2009) found that
when families of color look for services for their children with developmental disabilities,
they find systems and structures that “are not prepared to help them navigate services
while living life at the intersection of race, culture, language, and disability, which results
in them ultimately receiving culturally unresponsive and inappropriate services and
interventions” (Blanchett, Klingner & Harry, 2009, p. 392). These same authors point out
that although the Civil Rights Movement created a foundation for special education,
special education has mimicked the general education system with its corresponding
“inequitable treatment of African-American students and other students of color” which
has resulted in what the authors call “a long history of being disproportionately
represented in special education” (Blanchett, Klingner & Harry, 2009, p. 392). They note
that only recent evidence has supported these claims of disproportionality. Researchers
found that the experiences of students of color in special education mirror those of
students in urban settings and that research on the intersection of “race, culture, language,
and disability still remains largely unexplored and largely a missing component in the
urban education research literature” (Blanchett, Klingner & Harry, 2009, p. 392-393).
The evidence of disproportionality came to light after the Brown v. Board of

Education decision to desegregate the schools. Increasingly, children were placed into
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classes for students labeled as “slow or mildly retarded,” following “the reluctance of
many states to comply with the Brown ruling led to the first official allegations of the use
of special classes to continue covert forms of racial segregation” (Blanchett, Klingner &
Harry, 2009, p. 394).

The fight for the right of equitable public education for all children led to the
enactment of major legislation in the United States. Congress enacted Title VI of the
Civil Rights Act of 1964 provides protection against discrimination based on race, color,
and national origin in programs that receive federal funding. This legislation has been
and continues to be used to protect African-American children from being racially
discriminated against in applicable settings. The Elementary and Secondary Education
Act (ESEA), enacted in 1965 (Public Law 89-10), serves to fund primary and secondary
education and provides equal access to education with one of its major goals as the
closing of achievement gaps. Notable reauthorizations of this Act include the No Child
Left Behind Act of 2001 (NCLB) and Every Student Succeeds Act of 2015 (ESSA).
The Education of All Handicapped Children Act of 1975 (Public Law 94-142),
mandated that every child with a disability receives a free, appropriate education
(FAPE) everywhere in the United States. PL 94-142 provided that special education and
its related services should be designed to meet their needs. Individuals with Disabilities
Act (IDEA), initially created in 1988 as a supplement to PL 94-142, provides funding
for technology equipment to serve children with disabilities. Reauthorized in 1997 and
in 2004, IDEA (Public Law 108-446) eventually expanded its appropriations and
coverage to include adults and pre-school age children and programming, such as

Response to Intervention (RTI). RTI is an educational strategy of universal design
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attributes used to address academic deficiencies. The intent of RTI is to avoid, to the
extent possible, special education Learning Disabled (LD) placements. The 1997
reauthorization of the IDEA first addressed disproportionality by allowing states to
examine their districts policies and address inequities. In the 2004 reauthorization of
IDEA, if a state had “significant” overrepresentation, as determined by a special
formula, those states had to spend 15% of their special education funds on early
intervention (Samuels, 2016).

Many court cases in the United States relied upon the Equal Protection Clause of
the 14™ Amendment in order to protect the rights of children with disabilities. According
to Blanchett (2009), the victories in cases, such as PARC v. the commonwealth of
Pennsylvania (1972) (guaranteed education services for children with mental retardation
(MR) and Mills v. District of Columbia (1973) (extending the rights given in PARC to
all children with disabilities) helped to shape the disability rights movement. This
movement took cues largely from the Civil Rights Movement and helped form “the
principal of normalization for individuals with disability,” which activists used to gain
protection through legislation against discrimination in areas such as education
(Blanchett, 2009, p. 374).

Hobson v. Hansen (1967) challenged the tracking system and represented one of first
cases that raised questions about the placement of African-American students in special
education classes. The track was determined by a Standardized aptitude tests,
administered during elementary school determined students’ tracks. Then schools used
the scores to determine the area of learning assigned to a student throughout their

schooling with no opportunity to change tracks. Lower tracking assignments meant that
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students received substantially fewer educational opportunities and lower paying jobs.
The lower tracks disproportionately represented African-Americans. The court
determined that using those test scores to group students into tracks was unconstitutional
because it discriminated against African-Americans and the poor (Kelsey, 2012) (269 F.
Supp. 401(1967)).

In Johnson v. San Francisco, Unified School District (1971), plaintiffs sought
relief from segregative actions enacted in the school district, including tracking, which
separated students of different races and disparate abilities contrary to the legal mandate
of the Brown Decision to integrate. The court ruled that schools must avoid tracking
systems that did not have provisions for safeguarding against racial segregation (339 F.
Supp.1315 (1971)).

Larry P. v. Riles (1979) was a class action lawsuit brought on behalf of five
African-American children who challenged that they had been wrongfully placed in
“educable mental retarded” (EMR) special classes by standardized 1Q tests. The students
argued that this misplacement led to inadequate education and limited their productivity
in society. At that time African-Americans students represented only 10% of the student
population in the state of California, where the suit was filed. However, they made
up25% of the students who were enrolled in those EMR classes. The court held that the
children had been improperly placed and that the tests administered were racially and
culturally biased and therefore discriminatory. The court found this discrimination to be
in violation of the laws of equal protection at both state and federal levels, particularly in
reference to Title VI of the Civil Rights Act of 1964, the Rehabilitation Act of 1973, and

the Education of All Handicapped Children Act of 1975 (495 F. Supp. 926 (1979)).
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According to the 38" Annual Report of Congress on the Implementation of the
Individuals with Disabilities Act of 2016, African-American students from ages six
through 21 were 2.08 times more likely to be served for emotional disturbance and 2.22
times more likely to be served for intellectual disabilities under IDEA, Part B, than
students of the corresponding age group in all of the other racial and/or ethnic groups
combined (US Department of Education, 2016, Exhibit 26, p. 44). African-American
students also carried higher risk categories than all other racial or ethnic groups
combined, for every disability category except autism, deaf-blindness, and orthopedic
impairments (US Department of Education, 2016, Exhibit 26, p.44). Blanchett (2009)
found that more than 50 years after the Brown case, thousands of African-American,
poor, and other students of color were being labeled with disabilities and were not
receiving the promised equitable education.

In general, researchers have recorded that homeschooling parents have expressed
that the homeschool environment was more conducive to learning for their children who
had learning difficulties (Duffey 1999; Duvall, Delquadri & Ward 2004; Duvall, Ward,
Delquadri & Greenwood 1997; Ensign 2000; Knowles 1991). Knowles (1991) reported
the comments of one of the parents in his ethnographic study on homeschooling parents.
“The special education classes could not cater to the special needs of my child.... I could
see her going downhill fast so | decided to teach her at home, a decision | have not
regretted” (Knowles, 1991, p. 223). In fact, most homeschooling parents expressed a
desire to customize their child’s education and to meet their needs in very specific ways

that public schools simply could not.
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African-American homeschooling parents echoed this desire for an education
tailored to fit student need. Fields-Smith & Williams (2009) found that schools did not
give consideration to the children of these parents that they were not being challenged by
their schoolwork. Instead, the schools labeled the children as problem students. Parents
claimed the real issues were low expectations and failure on the part of teachers to
differentiate instruction. These issues contributed to the parents’ decision to homeschool.
Mazama & Lundy (2012) noted that over-referral to special education and school
punishment clearly exposes subjective and arbitrary processes of diagnosis on behalf of
teachers and administrators.

Summary

This literature search and review uncovered significant gaps in the research on
African-American homeschooling. To date, researchers have not generated enough
information on the topic of this phenomenon to make generalizable the perceptions of
African-American parents on their decision to homeschool. This study sought to expand
the current research in this area.

This literature review examined the historical, legislative, legal, and contemporary
context of African-American homeschooling in the United States, including children both
with and without disabilities. Furthermore, it explored the research conducted on the
perceptions of the general homeschooling population and the theories regarding how
those perceptions have been categorized by other researchers and used in later studies on
the homeschooling phenomenon.

The author also reviewed the nuances that exist around the decision of African-

American parents to homeschool and compared these decisions to those of the general
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homeschooling population. Although this literature review revealed parental perceptions
that have been expressed concerning racism, inadequate accommodations, over-referral,
and disproportionality in special education in the public school setting, there remains
little research on the motivations behind African-American parents who homeschool their
children with disabilities. This represents an area that seemed ready for exploration and
which has a gap that currently exists. These openings are what this study sought to
directly address. In addition, Cook, Bennett, Lane & Mataras (2013) reported that “there
have not been many studies using true experimental research designs that examine the
efficacy of homeschooling students with disabilities” (Cook, Bennett, Lane & Mataras,
2013, p. 98), thus referring to another possible area of research exploration on this
phenomenon.

This chapter provided an overview of the epistemology and theoretical framework
to be used in this study and presented the purpose and strategy employed for the literature
review. This section’s topics included the historical, judicial, and legislative information
on the education of African-Americans in the United States and formed the context for
this study. This sections also included the education of African-American from the
slavery era to post-integration, the African-American achievement gap, the NAEP,
graduation rates, ESSA, the roots of homeschooling, African-Americans and

homeschooling, and African-Americans who homeschool special needs students.
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Chapter 3: Methods

Overview

This study examined the perceptions that have influenced the decision of African-
American parents to homeschool their children, including children identified as having
“special needs.” In addition, it examined what societal, educational, and cultural factors
that shaped those perceptions.

This chapter provides the primary and secondary research questions, the
qualitative methodology of “critical inquiry,” the design of the study, the criteria for
selecting sites and participants, a review of the instrument tools, the data collection and
analysis procedures and timelines, and the human ethics precautions which include the
risks, benefits, and ethical considerations of this research study.

Purpose and Research Questions

The purpose of this study was to explore the perceptions of African-American
parents regarding their decision to homeschool their children and to ascertain if and how
those perceptions differed from the general population of homeschooling parents. The
primary research question was:

1. What are the primary motivating factors that support African-
American parents’ decision to homeschool their children?
The following secondary research questions were also examined:
2. What societal influences do African-American parents identify as
having shaped their decision to homeschool?
3. What personal educational experiences have informed African-

American parents’ decisions to homeschool?
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4. What cultural (racial, familial, religious) factors have contributed to the

decision of African-American parents to homeschool?

5. What perceptions have shaped the decision of African-American

parents to homeschool their children who are or have been identified as

having special needs?

6. What are the perceptions post-decision of these homeschooling African-

American parents?
Epistemology and Design

The researcher rooted this qualitative study in phenomenology and hermeneutics.
As stated in Chapter One, the researcher used the epistemological stance of
Constructionism, which states that meaning is constructed and not discovered; and that
even when relating to the same phenomenon, different people may construct different
meanings (Crotty, 1998). Qualitative research provides the best methods for capturing the
constructs of the meaning related to this study’s focus phenomenon. The epistemological
stance of this study aligned with its qualitative research aims in constructing meaning
from the data to be generated by the study participants on their decision to homeschool.
Qualitative research represents the most suitable type of research inquiry to

answer the posed research questions. Qualitative researchers seek to understand how
people interpret their experiences, how they construct their worlds, and what meaning
they attribute to their experiences” (Merriam, 2009, p. 5). Creswell (2003) asserts that
“using this qualitative approach, the inquirer often makes knowledge claims based
primarily on constructivist perspectives (i.e., the multiple meanings of individual

experiences, meanings socially and historically constructed, with an intent of developing
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a theory or pattern) or advocacy/participatory perspectives (i.e., political, issue-oriented,
collaborative, or change oriented) or both” (Merriam, 2009, p. 18). This study
incorporated constructivist perspectives by utilizing a qualitative research approach to
render a constructionist as well as a constructivist perspective on the phenomenon under
study, the decision of African-American parents to homeschool.

Phenomenology, a philosophical tradition attributed to the German philosopher,
Edmund H. Husserl, undergirds the design of this study. Creswell (1998) defines
phenomenological study as one that describes “the meaning of the lived experiences for
several individuals about a concept or the phenomenon” (Creswell, 1998, p. 51).
Meanwhile, Patton (1990) describes the basic philosophical assumption of
phenomenology as the understanding “that we can only know what we experience by
attending to perceptions and meanings that awaken from our awareness...all of our
understanding comes from sensory experience of phenomena, but that experience must be
described, explicated, and interpreted” (Patton, 1990, p. 69). The perspectives of
phenomenology influence every aspect of the research design of this study, from the
research questions to the instrument design to the data collection methods and analysis.

The researcher also situated this study within the framework of historical
hermeneutics espoused by Hans-Georg Gadamer. Crotty (1998) describes Gadamers’
historical hermeneutics as follows:

His is an historical hermeneutics that mediates past and present. It
brings together the horizon of the past and the horizon of the present.
As we have just seen he describes this process as a fusion of horizons.

This proves to be the key concept in his hermeneutics and he believes
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that an historical mediation of this kind between past and present

underlies all historical activity as its “effective substratum” (Crotty,

1998, p. 103).
Historical hermeneutics and its use of past and present coincide with the critical inquiry
and the CRT theoretical framework of this study, as they all place emphasis on the
importance of incorporating historical parameters. These historical parameters allow
contextualization in the study analysis of the data. Historical hermeneutics provided the
framework for the literature review and the examination of the historical context of
education in the United States for African-Americans. The present state of education,
both from the past and present horizons, provided the context with which to examine the
phenomenon of the African-American homeschooling decision.

Historical hermeneutics also guided the methodology of this study because the
survey and interview tools employed in this study’s research design incorporated
questions on participants’ educational history and background and socio-economic status.
These tools helped to formulate a historical perspective of the study participants and
thereby helped to answer the research question on how their perceptions were formed on
the decision to homeschool their children.

The research design decision for a qualitative study must consider the
epistemological viewpoints of the researcher and their beliefs around the nature of
knowledge (Merriam, 2009). These beliefs formed the scaffolding for the theoretical
framework of the study. The researcher examined her viewpoints and firmly understood

them so that they did not unduly impinge upon the findings and analysis of the study.
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The epistemological stance of this qualitative critical inquiry study aligned with
constructionism. Crotty (1998) describes epistemology as how we look at and make sense
of the world. Constructionism is the ideological stance which contends that meaning is
not discovered but is constructed and that this same meaning will vary according to
individual interpretation (Crotty, 1998). The epistemological foundation of a study
influences every aspect of a studies’ research design. The epistemological stance shaped
all of the data collection process, the data analysis, and interpretation. The researcher
hoped that study participants would be able to construct meaning and share all of their
perceptions regarding their decision to homeschool their children. This type of
epistemology best supported the researchers’ predilection for interpreting meaning

organically.

Qualitative Research Design

N/

Strategy of Inquiry: Phenomenology/Historical Hermeneutics
Epistemology: Constructionism
%
Theoretical Framework: Critical Race Theory and Intersectionality Theory, Epstein
Parental Involvement Model

Y%

Study Proposal: Perceptions of African-American Parents on the Decision to
Homeschool /Research Questions

Data Collections methods: Observations, open-ended interviews
Data Analysis: Managing data, memos, bracketing, classifying data, Interpretation,
Visualization

Figure 6. The Research Design. A graphic depiction of the Research Design of this

study.
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Design of the Study

This study has a qualitative research design. The strategy of this design is a
phenomenological and hermeneutical inquiry that has a constructionism epistemology.
CRT and Intersectionality provide the theoretical framework for the phenomenon of the
study, “The Perceptions of African-American Parents on the Decision to Homeschool,”
and its research questions. The data collection methods employed by this study included
observations, interviews, field notes, and memos which parents used to describe how they
came to decide to homeschool their children. The researcher analyzed the data using
management, classifying and interpretation of the data, and through memos, bracketing,
and visualization.
Site Selection

The researcher conducted this study in the public spaces (libraries, recreations

centers, restaurants, coffee shops) selected by participants for ease of access and
convenience. Other locations included the participants’ private homes when the
invitation was extended and in their church where applicable. After selection, the
researcher consulted participants about where they would like to meet in order to
complete the survey and interview components of the study. The researcher
accommodated the site preferences selected by the participants. Marshall and Rossman
(2006) describe a realistic site as one in which:

(a) entry is possible; (b) there is a high probability that a rich mix of the

processes, people, programs, interactions, and structures of interest is present; (c)

the researcher is likely to be able to build trusting relations with the participants in

the study; (d) the study can be conducted and reported ethically; and (e) data
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quality and credibility of the study are reasonably assured (Marshall and

Rossman, 2006, p. 62).

Table 1 reflects the criteria utilized for site selection and the reason that each

location was most advantageous to recruit, observe, and interview study participants.

The actual locations of these sites remain anonymous in order to protect the privacy of

the study participants.

Table 1

Site Selection Criteria Outline

Site Selection Criteria

Site A

Site B

Ease of entry

Site is open to the
public.

Site is open to the
public.

Site is one visited by persons who could be
eligible study participants

Site has regular
meetings for
homeschooling
families.

Site has regular
meetings for
homeschooling
families.

Study can be conducted and reported there
ethically; Data quality and credibility can be
easily assured.

There are private
areas in which the
data can be
collected.

There are private
areas in which
the data can be

collected.

Note: Adapted from Marshall and Rossman (2006).

Participant Selection

The researcher selected Participants and sites in a manner that best supported the

understanding of the research questions (Creswell, 2003). As a unit of analysis, the

researcher found 15 African-American parents who are or have homeschooled at least

one child and/or who are or have homeschooled a child identified has having special

needs. African-American parents homeschooling special needs children represented a

portion of the sample size. For the purposes of this study, each parent participant
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interviewed represented a singular participant unit. The criteria for this selection best fit
the profile derived from the research questions. The researcher chose the Washington,
D.C. metropolitan area as the study setting because it is rich in homeschooling resources
for families.

Creswell (1998) stresses that researchers must carefully select participants in
order to ensure that those chosen have experienced the phenomenon in question. The
criteria for selection was African-American parents living in Washington, D.C.
metropolitan area who are or have homeschooled at least one child and/or who are or
have homeschooled a child identified has having special needs. The researcher employed
purposeful sampling as the kind of non-probability sampling. Specifically, the researcher
used “snowball sampling” to select participant families who met the criteria based upon
the research questions. The snowball technique involved locating a few key participants
who easily met the criteria established for participation in the study, and as these early
participants were interviewed, the researcher asked for referrals other participants
(Merriam, 2009, p. 79). This enabled the researcher to identify participating families that
were in possession of appropriate information for further interview and study. The
researcher limited study participation to limited 10 to 20 African-American
homeschooling parents (Creswell, 1998). The time limits of the data collection schedule

impacted the decision on the number of study participants.
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Table 2

Data Sources

Data Sources

Study Usage

1. Interviews

Open-ended, one on one
interviews were used to record
participant data and to answer the
study questions.

2. Reflective Memos

Memos were written of critical
self-reflection regarding
“assumptions, worldview, biases,
theoretical orientation, and in
relationship to the study that may
affect the investigation” (Merriam,
2009, p.229).

3. Observations

Observations were made

during meetings and interviews
and an observational protocol was
used to record data.

4. Field Notes

Descriptions were taken of the
participants, the settings, the
behavior of the participants and
the actions of the observer
(Merriam, 2009).

5.Member checking

To check back in with study
participants on their interview data
to support the credibility of the
data collected in order to promote
an accurate analysis.

Note: Source: Merriam (2009)
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Table 2 illustrates the data sources of this study: interviews, reflective memaos,
observations, field notes, and member checking and how the researcher incorporated
these data collection methods into the study.

Instruments and Data Collection

This study gathered information regarding the participating families’ beliefs,
knowledge, and practices of homeschooling, their educational backgrounds, as well as
pertinent information that informed their decision to homeschool. Crotty (1998) defines
the methods of data collection as “the techniques or procedures used to gather and
analyze data related to some research question or hypothesis” (Crotty, 1998, p. 3). For
this phenomenological hermeneutical study, the most suitable way to collect the data
necessary to answer the research questions was through in-depth, one-on-one, face-to-
face interviews along with observations, field notes, and memos. Therefore, the process
for this phenomenological study included the collection of information through the use of
60 to 90-minute standardized, open-ended question interviews of 15 study participants
(Creswell, 1998). The researcher employed the following techniques in order to gather
data to address the research questions:

Open-ended Interviews. Seidman (1998) characterizes interviewing as a basic
mode of inquiry used historically by humans to help them make sense of their
experiences. Experts consider the phenomenological interview conducted with those who
have had direct experience with the phenomenon as the primary method of discovering
the underlying structure of the experience (Merriam, 2009). As such, this study
incorporated the use of standardized, open-ended interviews. “the same information is

elicited from each person interviewed, and each person is asked essentially the same
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questions” (Patton, 1990, p. 285). The researcher organized questions in an open-ended
format, using the same wording and sequence of questions for all the participants (Patton,
1990). Although it does not allow for flexibility when relating to a participant, this format
increased the comparability of responses, promoted a more complete data set per
participant, and facilitated the organization and analysis of the data (Patton, 1990).

Patton (1990) asserts that phenomenological inquiry focuses on the structure and
essence of experience of the phenomenon for participants. Over a three-month span, the
researcher conducted one 60 to 90-minute, standard, open-ended interviews with each of
the 15 participant parents, face-to-face and one-on-one. This manner of interview allowed
the researcher “control” over the line of questioning (Creswell, 1998, p.186). The
researcher prepared reflective memos before and after each participant interview. The
researcher prepared these memos so that her views were “bracketed” and she could rely
upon the study participants’ views (Creswell, 1998). The researcher audio taped and
transcribed the interviews and used field notes to record the setting and circumstances of
each interview. In order to maintain anonymity of the participants, the researcher used
pseudonyms for the participants and password protected all files, audiotapes, and
transcripts.

Observations. Merriam (2009) posited that observations are considered a
research tool when they are systematic and address specific research questions and are
subject to the checks and balances necessary to produce trustworthy results. In this study
the researcher observed all physical settings, participants, activities and interactions,
conversations, including her own behavior (Merriam, 2009). The researcher made

observations during the interview process including taking field notes (Patton, 1998) and
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reflective memos in order to capture the data points as they occurred throughout the data
collection period specified. The researcher kept record of all the details related to all
observable events in field notes and in a field diary in order to keep track of the thinking,
feeling, and perceptions experienced throughout the research process (Creswell, 2003).
Data Collection Procedures
The data collection for this study lasted approximately five months.
Table 3

Data Collection and Analysis Timeline

Data Collection: Tasks Start End
Recruitment of parent participants September October2018
2018

Completion of the study questionnaire. Conduct October 2018 | November 2018
and transcribe individual interviews with parents

Contact participants for member checking and October 2018 | January 2019
follow-up questions
Conduct data analysis October 2018 | January 2019

Table 3 shows the timelines for the collection and analysis of the data and
includes the timelines for: observation, participant recruitment, data collection, and
analysis over a four-month period.

Merriam (2009) advises that qualitative design is emergent and that the process of
data collection and analysis is both “recursive and dynamic” (Merriam, 2009, p. 169). As
stated, the researcher collected data using face-to-face, one-on-one, open-ended
interviews of 15 African-American parents who are or have homeschooled at least one
child and/or one child identified has having “special needs.” Once the researcher

identified interview participants, both parties agreed upon a site for the interview that
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allowed for privacy and the audio recording of the interview. The researcher used
interview protocol that included the opening statements, the key research questions, space
for recording the interviewer comments, and reflective notes (Creswell, 2003). The
interview protocol also included a series of steps: Prior to the commencement of the
interview the participant was given information about the following:

e Purpose of the study (opening statements);

e Confidentiality of the interview and about their right to stop at any time;

Participants will receive a $25.00 gift card which will be given to them whether or

not they complete the study;

The interview structure (research questions, reflective notetaking);

Time commitment involved,

The audio equipment;

Written consent process;

Information on the usage of audio equipment. These interviews will be recorded

using an audiotape machine; however, notes will also be taken during the

interview;

e The possibility of follow-up contacts by phone and/or email to clarify and/or
review the data collected; and,

e Procedures concerning how the data will be kept and who will have access to it;
how and when it will be disposed of.

After the interview, the researcher kept the recorded interview in a locked file
cabinet that only she had access to. The researcher downloaded the data from the audio
recorder to a password-protected file on a password-protected computer and only
accessible to the researcher. The researcher hired a professional transcriber to transcribe
the interviews verbatim. In order to maintain security of information, the researcher sent
the interview data from the participants to the professional transcriber via a password-
protected email, accessible only by the researcher and the professional transcriber. The
researcher requested that all the transcriber delete all transcripts including all email
communications containing any participant voice identifiers. All of the researcher’s audio

recordings will be deleted and their transcriptions shredded at the official closure of the
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study.
Data Analysis Procedures
The makeup of this qualitative study includes the basic features of a
phenomenological study: a single phenomenon (the caring interaction); a structure of a
caring interaction; a philosophical perspective of the phenomenological approach; a
bracketing of the researchers’ preconceptions to avoid influence upon the study
outcomes; promotion of specific phenomenological data analysis steps; and at the end, a
return to the philosophical base (Creswell, 1998). The researcher subjected the data
collected in this study to ongoing analysis throughout the data collection process in order
to avoid what Merriam (2009) describes as “data that can be unfocused, repetitious, and
overwhelming in the sheer volume of material that needs to be processed” (Merriam,
2009, p. 171). The researcher followed initial steps listed below regarding analysis of the
data:
1. At the commencement of the data analysis, the researcher reviewed the purpose of
the study and reread the reflexivity statement.
2. The researcher read and reread the first observation/interview transcription and
made notes on the data.
3. The researcher wrote a separate memo in order to capture reflections, themes,
ideas derived from this first set of data.
4. After the second interview, the researcher compared the data collected to the first
set, and so on until all of the interviews had been completed.
5. From these comparisons, the derived a set of tentative categories or themes to

answer the research questions (Merriam, 2009).
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The data obtained underwent an initial reduction in which the researcher
examined specified statements and themes in order to uncover every potential meaning
associated with the data (Creswell, 1998). During this first phase of analysis of the data,
the researcher made “a phenomenological attitude shift” in order to promote awareness of
personal bias; then she subjected the data to a “phenomenological reduction” and
“extraneous intrusions” which was identified so that the data could be revealed in its
purest form (Patton, 1990, p. 407). After the researcher reduced the data, she examined it
through “horizontalization, ” at which time all elements and perspectives were given
equal weight and then organized into meaningful clusters (Patton, 1990, p. 408).

Saldena (2009) describes coding as heuristic in that it seeks to discover in “an
exploratory problem-solving technique without specific formulas to follow” (Saldena,
2008, p. 8). Saldena states that:

...coding is a cyclical act. Rarely is the first cycle of coding data perfectly
attempted. The second cycle (and possibly the third, and fourth, and so on)
of recording further manages, filters, highlights, and focuses the salient
features of the qualitative data record for generating categories, themes,
and, concepts, grasping meaning, and/or building theory. (Saldena, 2008,
p. 8).
Saldena instructs that the researcher must utilize the coding methods that are appropriate
to the particular study.

The researcher utilized a combination of open coding techniques in the first cycle

of data analysis. These techniques included the making of notations on the bits of data

deemed to be potentially relevant to answering the research questions (Merriam, 2009).
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The researcher constructed the coding of the data, categories, and themes to be
responsive to the research, exhaustive, mutually exclusive, and conceptually congruent
(Merriam, 2009). During the second and third cycle of coding, the researcher utilized
focused coding in order to begin the categorization process of the coded data (Saldena,
2009). This encompassed the process of constructing the categories involved and moving
from an inductive process to deductive thinking as the researcher determined how the
data supported the categories in the initial review and throughout the data review
process, noting how the data sustained some categories, while others were not (Merriam,
2009).
The researcher sifted through the theoretical framework of CRT, Intersectionality Theory,
and the Epstein’s Parental Involvement Model in order to assist in interpreting the data.
The researcher revisited the literature and research presented in the literature review,
seeking recommendations for data analysis. Once data analysis reached the point of
saturation (in which there was no new occurrence of information or further insights), the
researcher employed deductive reasoning and began a constructive phase in regard to the
data in order to make meaning out of the experiences of the study participants (Merriam,
2009). This study incorporated both inductive and comparative data analysis using
themes and categories in order to produce findings that are rich in description
(Merriam,2009).

Table 4 shows the steps and procedures that the researcher took for this research

study.
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Table 4

Research Study Data Collection and Analysis Steps

Steps

Procedures

Open-ended Interviews

Observations

Field Notes

Transcriptions

Reflective memos

Transcript annotation

Member Checking

Open/Axial/Selective
Coding

60 to 90-minute, audio recorded, semi-
structured interviews were conducted

Contextual data notes were made of
setting characteristics

Notes of were taken during and after the
interviews to record impressions and
behaviors

Recordings of interviews were
professionally transcribed verbatim and
checked for accuracy

Memos were written after every 5%
interview to provide a record of
meanings being derived from the data

After several rereads the transcripts
were annotated with comments and text
highlights

Participants were contacted and asked
to review their interview transcriptions;
corrections were made to the transcripts
based upon this feedback

1t Cycle: Chunks of data in the
transcripts were marked with tentative
labels to summarize the meaning
emerging from the data; connections
were made amongst the identified
codes; 2" and 3™ Cycle: Codes were
then selected and categorized that were
most related to the answering of the
primary and secondary research
questions
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Identification of emergent themes Emergent themes were identified from
the annotated commentaries and the raw
data of the transcripts

Cross-Data analysis of themes Transcripts, observations, field notes
and memaos were cross analyzed for
commonality and deviation of themes

Finalized listing of themes and A final compilation of themes and sub-
sub-themes themes was made

Source: Adapted from Burns (2011)
Human Participants and Ethics Precautions

Risks. Creswell (2003) notes that it is a researcher’s obligation to respect
informants’ rights, needs, values, and desires. Whenever human informants/participants
are the subjects of research study, there is always an inherent risk possible harm. Through
the study design, methods selected, and ethical precautions taken, the researcher sought
to diminish the risk to participants to every extent possible.

To reduce risk, the researcher employed a number of safeguards. The researcher
gave all study participants pseudonyms and remained anonymous throughout data
collection and analysis. All identifiable information pertaining to the study participants,
including voice recordings and verbatim transcripts, were kept in password protected files
and will be destroyed upon the conclusion of the study. Study participants had an
opportunity to review the research study objectives in a manner that was a clear and
concise and which included how the data would be used, and all of the data collections
methods and devices. Each participant gave oral permission in accordance with the

research study objectives and the George Washington University’s Office of Human
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Research Internal Review Board (IRB). The researcher endeavored to provide the most
transparent information to the participants in order to ensure that the permission obtained
was conducted in as informed and transparent a manner as possible. Upon request, the
researcher shared all of the verbatim transcripts and written interpretations generated by
the data collection in this study with willing participants in order to receive their reactions
and modifications. The researcher made modifications in order to increase validity and
accuracy of the data collection process for this study. In regard to data reporting, the
researcher gave foremost consideration to the participants’ rights, interests, and wishes
(Creswell, 2003).

Benefits. The researcher hopes that the parents who participated in this study
benefitted from having the opportunity to express their perceptions in relation to their
decisions to homeschool their children. She also hopes that the study will augment the
existing body of research on this important subgroup of the homeschooling population in
the future.

Ethical Considerations. The researcher adhered to the guidelines and restrictions
of data collection upon and prior to the requested approval of this study by the committee
members and the George Washington University IRB. The researcher fully disclosed to
study participants: the nature and purpose of the study, the research procedures, and total
study time commitment to ensure that there was informed consent. VVoluntary
participation of the potential participants was emphasized. During the consent process,
the researcher clarified to all participants that the researcher, upon the official conclusion
of the study, will not retain any identifying information and or/records. All audio

recordings will be deleted, and all transcriptions will be shredded.
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Summary

This chapter presented: the primary and secondary research questions; an
overview of the qualitative research methodology of phenomenology and of historical
hermeneutics as described in Crotty (1998); an in depth-description of the design of the
study and the process for site and participant selection was identified; a review of each of
the research instrument tools used was provided. This chapter also explained the
procedures for data collection and analysis with the timelines. It concluded with the
human and ethics precautions of the research along with a discussion of the risks,

benefits, and the ethical considerations
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Chapter 4:
Results
Overview

The purpose of this study was to explore the perceptions of African-American
parents regarding their decision to homeschool. This study sought to ascertain the
societal, cultural and familial influences, and educational experiences that influenced that
decision.

The researcher selected participants for the study based on the criteria that they be
African-American and that they be currently homeschooling at least one child. During
this study, the researcher contacted several African-American homeschooling
associations and collectives online via Facebook with a study invitation, resulting in 15
participants from the Sankofa Homeschool Community and the DMV Black
Homeschoolers. Once initial participants were interviewed, a “snowballing” effect
occurred, and other participants contacted the researcher to participate in this study.
Fifteen African-American homeschooling parents were interviewed for this research
study.

The data was collected between October 2018 and January 2019 from parents
who filled out a fifteen-item questionnaire and participated in one in-depth, face-to-face
interview. The researcher took observational and field notes immediately after the
interviews in order to capture the important nuances of each interview session. After
every five interviews, the researcher wrote reflective memos in order to capture
noteworthy insights. To aid in trustworthiness of results, the researcher utilized member

checking by sending copies of the completed interview transcripts to participants for
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review and editing. The interviews were summarized according to specific categories:
participants’ educational backgrounds, the background of their parents; perceptions on
the primary motivating factors on the decision to homeschool; perceptions on societal and
cultural influences; primary motivating factors on their decision to homeschool their
child with special needs; and post-decision perceptions on their decision to homeschool.
Special Note on the Settings

Although two homeschooling collective and association sites were initially
identified as the setting of this study, this was changed to accommodate the busy lives of
the homeschooling parents. Participant parents were asked to identify a space for the
interview to take place that was the most convenient to them. The researcher
accommodated these requests by traveling to the participants’ selected interview space of
choice. The interviews took place at various days of the week and at various times of the
day. Convenience, comfort and ease of access were the priorities that were used for the
setting selection in order to complete the components of this research study. All the data
from the interviews, observations, and field notes were collected at participant selected

sites. The sites are listed in the Table 5.
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Table 5

Participant Site Locations for Data Collection

Site Location Participant

Homes Jaida B., Aahliyah W.
Teresa G., Diedre B.,
Maris S.

Libraries Danielle T., Trina M.

Coffee shops April K., Samara L.,
Michael N.

Church office Keyona R.

Restaurants Kaari R., Tamina D.,
Rhonda J.

Recreation center Vernita J.

Introduction to the Parents
Table 6 displays information about the homeschooling African-American parents as
collected from the Demographic/Background Questionnaire that each parent completed
prior to their interview. The information listed in Table 6 uses the pseudonym of the
participants and includes the following demographic information: their ages at the time

of the interview (if provided), their marital status, and their educational status.
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Table 6

List of Participants

Pseudonym Age Marital Status Educational Status
Jaida B. 35 Married Master’s Degree
Aaliyah W. 33 Single Associate Degree
Danielle T. 40 Single Associate Degree
April K. 50 Married 2 years of College
Samara L. 45 Single Associate Degree
Keyona R. 45 Married Bachelor’s Degree
Michael N. 47 Married Master’s Degree
Teresa G. 46 Single Bachelor’s Degree
Vernita J. 42 Married Master’s Degree
Kaari R. 44 Domestic Master’s
Partnership Degree/Doctoral
Candidate
Diedre B. 43 Single High School
Diploma
Tamina D. (not provided) Single Bachelor’s Degree
Maris S. 45 Single High School
] Diploma
Rhonda J. 43 Married
_ Ph.D.
Trina M. 44 Married

Bachelor’s Degree




Participant Parent Profiles
Jaida B.

Participant Study Observations. The data collection took place in Jaida B.’s
home in a relatively new enclave of homes in a Maryland suburb of Washington, D.C.
We settled in her living room and | could hear her children in the back of the home.
Throughout our time together, the children would pop in and out. Jaida B. would respond
to them and then send them on their way. This was my first interview as a researcher, so |
was bit anxious, checking my equipment and trying to ensure that it captured all of our
conversation. There was good natural lighting in her home. Jaida B. spoke well and
seemed comfortable and eager to participate. The data collection was completed without
incident.

Educational background/questionnaire answers. Jaida B. is a 35-year old,
married female African-American parent who has completed 18 years of schooling with
both an undergraduate degree in Biology/ Pre-Med and a master’s degree in Health
Administration. As a child, this participant received special education services. She
attended public elementary and high schools. Both of Jaida B.’s parents attended public
schools, and both graduated from high school. Jaida B. reported having a lot of trouble
during her middle school years. She explained, “Imagine getting straight A’s in
elementary, and then sixth grade getting D’s and all of this. There were some growing up
type things that | was going through that caused a lot of problems.” Her father attended
some junior college and her mother received her master’s degree. This participant

currently has seven children and is homeschooling six of them. She belongs to a
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homeschooling association group. Jaida B. has homeschooled all of her children except
for one son who attended a small private church school at age three for Pre-K from which
she later removed him. She has no homeschooling-age children that have been referred to
or evaluated for special education services, but she has a baby who has Down’s
Syndrome.

Primary motivating factors on their decision to homeschool. Jaida B. cited
teacher interaction as one of the primary motivating factors on her decision to
homeschool her children. She reported that it was her son’s experience at a private Pre-K
that influenced her to learn more about homeschooling. Specifically, Jaida B. based her
decision on the Pre-K teacher’s response to her son’s behavior. She stated that:

Even though he was three, every day I’d pick him up. | felt like every day |

would have butterflies because | did not know what she was going to say he did.

It felt like, when I went to pick him up, I was going to the principal’s office. It

really felt like this. I couldn’t take it. It was embarrassing, it was like an anxious

feeling. I was just like, “Look, I’ll deal with my son myself.” I feel like I’'m

getting in trouble every day when | pick him up. After that, I just figured, just let

me deal with him.

Jaida B. relayed that she decided to homeschool her children primarily due to her
son’s preschool experience and her own personal experiences in public school.

She also reported experiencing exposure to pornography and loss of virginity
during middle school as influential aspects of her educational experiences. Safety of her
children was a factor that influenced her decision to homeschool. She stated, “Now, I

definitely want to protect my children...especially at that adolescent stage, just having
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any kind of struggles that could change the course of their life significantly, in a negative
way. | want to make sure | control that,” she stated. As Jaida B. was searching for
options for her four-year son, she began hanging out with homeschoolers and was
“impressed by a lot of their behavior, their knowledge, or how it worked. How you’re not
alone, stuck in a house, you have a community, that kind of thing.” She also stated that
she wanted to have more influence on her child’s character and their world view. She
shared that she wanted to spend more time with her children than the public school day
would allow, noting that:

I always knew I didn’t want to send him off for eight hours, or however many
hours, and then have only a little bit. I thought, why would they have the majority
of his waking hours with him while I just get a few hours that are harried and
probably frustrating, tense, I don’t know? And then on to the next day; and then
do it all over again. That -- wanting that time with him.

Perceptions on societal and cultural influences. Jaida B. reported that being an
African-American has informed her decision to homeschool children. She did not want
her children to bear the burden of being labeled. She stated, “as an African-American, my
total view on this. [ don’t want to send them off for someone to say, ‘you know you’re a
black male, you’ve got these strikes against you.’ Jaida B. stated that she wanted her
children protected from such a burden. She wanted them to have a “healthy
understanding that no one’s invisible” but to also not be a “burden for whichever
demographic they’re in.” Jaida B. also cited religion as motivating factor that influenced

her decision to homeschool her children. She wanted to ensure that she had control over
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what was being taught. “Just wanted to make sure that [ was teaching that religious part,
and not just glossing over it with a five-minute prayer for him,” she explained.

Primary motivating factors on their decision to homeschool their child with
special needs. Jaida B. is not currently homeschooling a child with special needs, but
she does have a baby who has Down’s Syndrome. She is currently researching parents
who are homeschooling children. Jaida B. noted that there are monetary reasons to
consider when weighing whether it is more feasible to homeschool or to go to public
school when considering the possible costs of speech, physical, and occupational therapy.

Post-decision perceptions on their decision to homeschool. Jaida B. admitted
that, although satisfied with her overall decision, she felt that she did not investigate all of
the educational options that were available when she made the decision. She said that she
could have explored more. She noted:

This little school right here, on this little corner, and this teacher did not work out

for me. So -- therefore, forget it, I’'m homeschooling. But Oh, what if he’s a

Waldorf kid? What if he’s a Montessori kid? What if it was just the teacher? What

if he just wasn’t ready at that age? Maybe he needs to go at six? All of these

things. I’'m like, I didn’t really explore that. But it still worked out. I do think that

I did not really do my research, or all the research that I could have done. But I'm

happy with my decision, yeah.
Aaliyah W.

Participant Study Observations. This data collection session took place in one
of the Maryland suburbs of Washington, D.C. | met Aaliyah W. at her home in a

community of townhouses. We had had a change in venue at the last minute because our
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original location, a recreation center, closed at the last minute. As a result, Aaliyah W.
suggested that we meet at her home which was right around the corner from the center.
The townhouse was modern and well-furnished, and the lighting was good. She was very
pleasant. Her children were present, working on an activity in the front of the townhouse.
She led me to a table and chairs in the kitchen area. The children were so engrossed in
their project that they did not interrupt once during the session. Aaliyah W. had a pleasant
affect and appeared to be open and forthcoming about her desire to participate in the
study.

Educational background/Questionnaire answers. Aaliyah W. is a 33-year-old
single African-American female who holds a bachelor’s degree in Accounting. She
attended private schools for all her primary and a part of her secondary school education.
Both of Aaliyah W.’s parents attended college, her father for engineering and her mother
for nursing. Aaliyah W. describes significant events of her schooling as “small class
sizes, very multi-cultural, and  competitive.” She reported that small class sizes meant
that “you know who’s performing well and who’s not.” Aaliyah W. describes her school
as competitive but states that she was “at the top of the class the majority of the time.”
She was homeschooled for three years from 10" to 12" grade and graduated from high
school as a homeschooler. This is her first year homeschooling her two children. Prior to
homeschooling, her children attended a private Montessori school. Her children have not
been referred to or evaluated for special education services. She currently belongs to a
homeschooling group.

Primary motivating factors on their decision to homeschool. Aaliyah W. cites

flexibility as a primary factor that influenced her decision to homeschool. She reported
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that the school schedule for her children was too stressful. “The time school starts,
emergency closings, and finding a place for them and me having to work. It’s just the
pace of other school systems was not conducive to our needs as a family, so it caused a
lot of stress,” Aaliyah W. expressed. The flexibility of homeschooling allows Aaliyah W.
to incorporate meditation and breathing exercises to create a positive mindset at the
beginning of the instruction day. It also allows her to control the pacing of curriculum
delivery, fully in-step with their comprehension. Aaliyah W. also expressed concern
about the teachers’ lack of real investment in her son’s success. She expressed concern
about their willingness to ‘dig in and address their issue or issues versus, ‘oh, here’s just a
progress report on what we’re grading.” Aaliyah W. reported that a few teachers
partnered with her and together they were able to shift her son’s grades. “But those where
there was no partnership, those grades did not change and got worse until the end of the
year and being in middle school, it just, it wasn’t fair to him.” Aaliyah W. noted that
since she began homeschooling her children, she discovered that “once a kid gets it, it’s
like a rocket ship. They absorb a lot more, but if you skip over those basics and those
foundations, they’re going to be struggling.”

Perceptions on societal and cultural influences. Aaliyah W. reported that being
an African-American has informed her decision to homeschool her children. She reported
that “imagery, culture, and identity” were important. “I think that all of those things
impact a child’s confidence even and curiosity about learning.” Aaliyah W. expressed
that the prospect of being able to have more diverse content influenced her decision to
homeschool. She felt that it was important that her children can see and be exposed to

things that are beyond what is in the history books and beyond the confinements of Black
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History Month. Aaliyah W. noted that, in a public school setting, their self-confidence
could suffer. She described their possible anxiety:

I don’t want to get it wrong. I don’t want to disappoint my teacher. I don’t

want to look stupid in front of these kids. I don’t want to feel stupid. Why

can’t I get this? That’s a lot. And then, you look at a picture of a white boy

who’s got it, so yeah.

Primary motivating factors on their decision to homeschool their child with
special needs. Aaliyah W. currently is not homeschooling a child with special needs. But
she is interested in seeing if her youngest child is eligible for reading and math assistance.
She hopes to incorporate those services into her homeschooling curriculum. “I’m hoping
to take him to either school or a center to have one on one remedial instruction.”

Post-decision perceptions on their decision to homeschool. Aaliyah W. is
pleased with her decision to homeschool. “I think it’s a good decision. I wish and pray for
more support and resources.” She expressed concern about the amount of planning time
she had to put together a homeschool program for her children.

| feel like you have to literally piece it together from glue and paper. And

it’s helpful to be a part of co-ops online and things. But it’s still a lot of

energy because you really do feel like a one-man island. Yeah, maybe if |

had the ability to plan longer to put them in a homeschool program, |

would’ve been able to put some more concrete things in place.

Aaliyah W. noted about homeschooling that:
It’s exciting. It’s nerve wracking. Every morning I’d get up and I'm

stressed out because I’m thinking, “oh, God, what’s going to happen
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today?” | have my set plan, but you have to make adjustments. And I just

want to make sure I’'m giving them what they need.

Aaliyah W. reported that her children are happy and more relaxed since she began to
homeschool them.
Danielle T.

Participant Study Observations. This data collection session took place in the
early evening at a library located in Washington, D.C. We met in an unoccupied study
room with a long table and two chairs. The room was well lit, and the temperature was
conducive to our conversation. It was a soundproof room, surrounded with glass so that
the people in the library could see us talking but could not hear us. There were no
interruptions during the survey and interview. The chairs were not as comfortable as |
would have liked, but Danielle T. seemed relaxed and her responses to my questions were
full.

Educational background/Questionnaire answers. Danielle T. is a 40-year old
African-American female who completed 15 years of schooling. She attended public
elementary and secondary schools. She studied sociology and history in college but did
not complete her degree. Danielle T. reports that she had a good public school experience
which she enjoyed through college. She reports that her perception on education began to
change once she reached college. The public schools that she attended were
predominately African-American until 1995, when their public city and county schools
merged into to one school system. County students were then bused into her city school.
Along with the busing came a more diverse student population with her classes becoming

predominately white. She reported that she did not become aware of what was being
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omitted regarding her education until she had reached college. Danielle T. was raised by
a single mom who graduated from a public school and earned a bachelor’s degree,
eventually becoming a special needs teacher. Her father graduated from high school and
went into the military. Danielle T. currently has one child, a 15-year old son, that she is
currently homeschooling. Her son has never attended a public school and has been
homeschooled all his life. He has never been referred to or evaluated for special
education services. Danielle T. currently belongs to a homeschooling group.

Primary motivating factors on their decision to homeschool. Danielle T.
describes her decision to homeschool as being tied to her “awakening to myself as
African, and my African-centeredness.” In high school she had wondered about a
predominately white class that she would walk by in high school. She wondered why
there were no black Kkids in it. She found out later that it was an advanced placement
class that she had no knowledge of, even as a student leader at the school. The fullness of
this awakening took place during college and it would go on to provide the foundation to
her future choices. She went on to attend a college with the largest African-American
population in the state. This college annually held a Black Symposium that occurred the
day before orientation. She reports that they “taught us who we were as black people,
being descendants of African people.” She reported that these teachings provided “a
strong self-identity, so when the next day, when orientation happened, and all of the
white kids come, and you won’t get lost in that wave. Because now you’re sitting in math
and science classes where you are one of 200.” These college experiences primarily

influenced her decision to homeschool. Danielle T. recalls that in college:
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| learned about my position as an African-American black person in these United

States. I didn’t like that position. I wasn’t gonna turn my son, my children over to

a system that had not cared for me and nurtured me or cared for us and nurtured

us. So, with learning about racism, social stratifications along the color line, |

went forward to make the decision that | would be the primary caregiver and
educator of my children.

Perceptions on societal and cultural influences. Danielle T. stated that her
decision to homeschool was a “political decision.” She describes herself as having “a
very black conscious, militant, political background” which informed her homeschooling
decision. Danielle T. explained that in 1999, after her awakening at college as a sociology
and history student:

All of my research, all of my research papers and things were in the
direction of why we need to educate ourselves, why we need to create
our own schools. One of my long-term goals, desires, or visions is to
charter a university. And then my homeschool thing became the
cornerstone of that university. Where would my university start? At
home with this first child.

Danielle T. shared that the basis for her decision to homeschool was formulated
long before she became a parent. She also stated that she had had negative interactions
with New York police in 1999 that also influenced her decision to homeschool:

That incident propelled me forward. It ripped me from the United States. |

was no longer American. And from that point forward, everything that |

ate, that I slept, | breathed was anti-government, and then it--the
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contradiction of people who feel this way, but still send their children to

the schools of this government.

Danielle T. stated that, before her son was born, her decision to homeschool was socio-
political. But after her son was born, it became an emotional decision as she witnessed
all of his firsts in learning. Danielle T. listed the factors that led to her decision to
homeschool as cultural, racial, and social in that she “did not want to turn her black
babies over to racist America.” She stated that being an African-American has informed
her decision to homeschool in every way.

Primary motivating factors on their decision to homeschool their child with
special needs. Danielle T. is not currently homeschooling a child with special needs. She
stated that her son is not a special needs candidate.

Post-decision perceptions on their decision to homeschool. Danielle T.
expressed that she currently feels the same way about her decision to homeschool as she
did when she made it and that she is 100% sure that she would homeschool any children
she may have in the future. She further expressed the hope that her grandchildren would
also be homeschooled.

April K.

Participant Study Observations. This data collection session took place at a
coffee shop in a Maryland suburb of Washington, D.C. on a Saturday morning. April K.
chose this coffee shop for its proximity to her home. It is a place she often uses as an
office and when I arrived, she was seated amongst her paperwork which was spread out
around her. The coffee shop was bustling with people and | was concerned that my

equipment would not be able to adequately pick up our conversation, but we were located
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in a secluded portion towards the back of the shop. April K. was very forthcoming in her
responses to my questions, which were extensive. She was quite knowledgeable about
the process of homeschooling and the available resources. She had much to share
regarding her homeschooling decision and her experiences.

Educational background/Questionnaire answers. April K. is a 50-year old,
married female who describes herself as African-American and mixed. She completed
two years of college and earned a Registered Yoga Teacher Certification. Her educational
background included a mixture of public and Catholic schooling. She graduated from a
public high school. She reports that bullying is an event in her schooling that stands out
in her mind as significant. She stated that this bullying was not called bullying then, “just
the nastiness of school kids.” April K. also described this bullying as peer-pressure and
stemmed from “being a mixed kid in D.C.” because “when she grew up in D.C. it was
Chocolate City.” She reported that this was a huge factor for her, making “so much of my
schooling unpleasant and unhappy for no reason.”

April K.’s mother attended college but did not graduate. She went on to nursing
school and became an ER nurse. Later she went to medical school and become an
anesthesiologist. Her father attended some college but did not earn a degree. He became a
photographer and was self-educated. April K.’s grandfather was an architect and was the
Dean of Architecture at a local university. She has seven children and has homeschooled
all of them and is currently homeschooling two children. April K. has homeschooled five
children up to the college level. She has homeschooled her children for over two decades.

Her children did at one time attend private school for three years. April K. has also had a
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child that attended a Montessori school for part of a year before asking to return to being
homeschooled. She currently belongs to a homeschooling group.

Primary motivating factors on their decision to homeschool. April K. listed
the number one factor that influenced her decision to homeschool was their faith. She
states: “Number one would be our faith and the fact that, if we picked a Christian school
for them to attend, we would still wonder what the particular viewpoint of that person
was -- of that school.” She described her family’s purpose for homeschooling as “For me
what homeschooling was, was to impart and for them to witness our faith in action, the
more that is taught and to use whatever medium to impart that skill.”

April K. states that freedom of choice was also a factor that influenced them. She
described her husband and herself as “very visionary-type people” who had a lot of ideas
about what they wanted for their children. They thought that school would have other
ideas for their children that they “could not say yes or no to.” April K. and her husband
did not like the labeling of students and the pacing of the curriculum that occurs in the
school setting. She reported:

...but there’s so much, let’s all move here as one group. Let’s all be on this page

on this day. Then if you’re not --if you read really fast or this is boring to you,

then you get labeled. Either you’re this smart kid and you need to go to the special
class or you’re also special because you can’t keep up. The kids who really were
the mainstream were the average of those in the middle. So, we thought, “Wow,

being average would kind of be good for them because they wouldn’t...in a

school setting.” You know, if you’re below average, then you get labeled right

from day one.
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April K. viewed homeschooling as a lifestyle choice that their family made. In their
family, homeschooling did not have a set start or end time like at school and it could take
place anywhere. She reported that they could homeschool dinner or they could
homeschool at the creek and that they did not like to be labeled. She stated that their
children were only with them for a short time and that they desired for them to be life-
long learners. She also reported that they became friends with other homeschooling
families in their neighborhood prior to their decision to homeschool and they were
impressed with the intelligence and mannerisms these students demonstrated. April K.
describes how she and her husband both listened to a radio program with Oliver North
about how his wife homeschooled their daughters. When they discussed it together, they
made the decision to homeschool right then and there.

Perceptions on societal and cultural influences. April K. reported that being an
African-American has not informed her decision to homeschool. She expressed strong
views on the concept of socialization of homeschooling students and about the criticism
that homeschooling parents face that homeschooled children are not socialized. She
stated that she and her husband had to define the concept of socialization for themselves.
She shared that “socialization means that you understand the cultural morays and how to
move back and forth through society fluidly.” She stated that “group think” for the
masses was not socialization and that her children had demonstrated that they were
socialized. She provided the following example of socialization:

Society is when my grandfather, my kid’s great-grandfather, went in for surgery

for Parkinson’s -- a really landmark surgery -- nobody thought, “Hey, my

grandmother has never lived alone.” She was terrified. She was locking herself in
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her room at night. So, my son -- he could go and live with grandma for two

weeks. That’s society. That is when you say, “The older people in your society

needs care.” We had more time because he wasn’t stuck in a classroom where he
would be truant.

Primary motivating factors on their decision to homeschool their child with
special needs. April K. is not currently homeschooling a child with special needs. None
of her children have been referred to or evaluated for special education services.

Post-decision perceptions on their decision to homeschool. April K. is pleased
with her decision to homeschool her children. She stated that she felt amazing about the
decision and that the only thing that she would change would be the math foundation that
was provided for them. She laments:

I don’t think that we had the best math foundation for my kids...I’m this

bohemian, free-spirited artist but my kids weren’t all seven free-spirited, as self-

directed as | am, right? So, | feel like I should have been more -- had more of a

structure for their math. But the good part was they had to figure it out on their

own.
She stated that they used co-ops and tutorials to supplement their homeschooling. She
has a son who went on to be in the top eight percent on his ACT test and was invited to a
local university’s scholar program and now has a career as a coder.
Samara L.

Participant Study Observations. This data collection session took place at a
coffee shop in Washington, D.C. on a rainy Saturday morning. Originally, we had agreed

to meet at a nearby library, but we found that it was not open when we arrived. So, we
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met at the coffee shop around the corner at the last minute. The coffee shop was quiet as
we were the only patrons present in the beginning of our session, so it was very
conducive to having a conversation. | noticed that as we were talking, she was not
responding to my comments and questions if she was looking away from me. She shared
with me that she was hearing disabled and | adjusted my seat to ensure that | was
speaking directly in front of her so that the flow of our conversation was well-maintained.
Samara L. was very pleasant, forthcoming, and passionate about her desire to participate
in the study. There were no interruptions and the session was completed without incident.

Educational background/Questionnaire answers. Samara L. is a 45-year-old,
single, Black female with an associate degree in marketing. She was educated in
elementary and secondary public schools. Samara L. began to lose her hearing in the
ninth grade. By the time she reached college, her education became a struggle. She
states, “I didn’t do really good in college, not because I didn’t know what to do, but
because I didn’t have the resources to make it a little bit easier for me, so I could get
through.” Samara L. relates that her college, when offering her assistance, focused on the
“psychological aspect” of her hearing loss and sent her to a psychiatrist three times a
week. She reports:

And at the time, it wasn’t really a psychological thing. It’s like, okay, hey

if I can’t hear, I need someone to assist me so that I can hear what the

teachers are telling me so I can pass the class...I had to see a speech

therapist as well... But I just don’t think they really understood that it

wasn’t necessarily something that hindered my psychologically. It was

more that | just needed someone to help me hear what | was missing in
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class. And because they didn’t focus really on that, I never really got any

resources to help.

Samara L. stated that had she been offered sign language she might have been able to
communicate with “someone who could report in conversation for me, or lectures, and
give me everything I needed in writing so that I’d be able to keep up with all of the other
kids in class. It didn’t happen for me.” Samara L. says that she does not hold what
happened against the school and reported that during that time, and even today, there is a
certain stigma that “only old people can’t hear.” She explains that, since she was not deaf
at birth, and her hearing loss was something that “just came,” everybody was left
“unprepared.”

Samara L.’s parents are high school graduates. Her parents were teenagers when
they had her and her sister. Her mother would go on to take a few college courses to
advance her career. Samara L. has one child who she is homeschooling. Her child
attended a public school for kindergarten, first, second, and third grades. She took a year
to do some research on homeschooling and this is her first year as a homeschooling
parent.

Primary motivating factors on their decision to homeschool. Samara L.
reported that she was inspired to homeschool based upon the many success stories she
had heard about homeschooled children. She wanted a better “understanding of what
they did to ensure that their children had the best education that’s possible here.” She
states that what she learned was that homeschooling was just “a matter of having freedom
to choose how you educate your child.” Samara L. expressed that she does not like the

fact that the public schools focus on tests more than “on actual education.” Specifically,
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she does not agree with multiple choice questions for math but prefers questions that
make the student show, step-by-step, how they arrived at the answer. Homeschooling her
daughter allows her to teach for understanding and not just for a test score. Samara L.
shared that:

When I do mathematics for her, I don’t expect two plus two is four. I want

her to show me every single step. Because | tell her all the time, your steps

will show you where you make an error, and it will teacher you how, and

to pay attention, to focus on what you do.
Samara L. explains that with homeschooling she can control the pacing of the delivery of
their curriculum and increase the time on-task with her child. With homeschooling, she
can spend whatever is the adequate amount of time it takes to master the subject. Having
flexibility in instruction was a factor in her decision to homeschool. She stated, “for us
education is seven days a week.” Samara L. also expressed that she believes that the
current public school curriculum is outdated. She states that public schools have a “19™"
century curriculum and we are heading into the 22" century.” She does not believe that
they are adequately preparing students who are now a part of the technology generation.
An example she provides is the lack of coding courses currently offered to public school
students. Homeschooling allows her the flexibility to build coding into her daughter’s
curriculum.

Perceptions on societal and cultural influences. Samara L. reported that being
an African-American has informed her decision to homeschool. She expressed that for
public schools, what students learn about African-American history is very limited and

that they tend to learn about the same prominent African-Americans every year, but that
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there are “hundreds of African-American people who made contributions to American
society, made a difference.” She stated about her daughter, “I don’t want her thinking
that. She needs to know her history. And she needs to know that her history touches on
every field that’s here.” Samara L. shared that she felt the public school system was
broken and even when more money is poured into the system, it does not improve.
Instead, increased funding adds to its brokenness. She reported that parents do not hold
school systems accountable because they do not question or challenge what they do. She
explains:

But as a parent, it is your responsibility to educate your child. And I don’t

understand how people gripe about the government in their business, but

you expect the government to educate your child. Especially being in a

position to do it yourself. I think that’s really crazy.

Primary motivating factors on their decision to homeschool their child with
special needs. Samara L. is not currently homeschooling a child with special needs. None
of her children have been referred to or evaluated for special education services.

Post-decision perceptions on their decision to homeschool. Samara L.
characterizes her decision to homeschool as the best one made in her “entire life.” She
reports that this is because she has seen her daughter’s growth since she has begun to
homeschool her. She has witnessed this growth while listening to her conversations with
other people. Also, through the initiative she takes in doing her work and the enthusiasm
that she brings to her work. She reported:

Yeah, | see her becoming so much more confident in what she learns and

is proud of the things that she learned. And she was pretty confident

108



before. But the fact that I’ve seen her owning what she learns, that’s huge

for me. That she feels proud, she knows what she did. She knows that.

Especially when she has independent study and can show back and show

me what she did. That is gold.

Samara L. shared that she would like people to look upon homeschooling as more of a
privilege than as a chore because the homeschooling parent also benefits from the
homeschooling.

Keyona R.

Participant Study Observations. This data collection session took place at a
church in a Maryland suburb of Washington, D.C. The church was the participant’s home
church, which is a Mega Church. It was bustling with people as we met on a Saturday
morning. She selected a quiet meeting room in the church which had small table and
chairs and play and learning equipment and materials for children. The lighting was low.
It was unoccupied except for us. It was quiet and we could not hear anything going on
outside of the door. It was very conducive to data collection. Initially, Keyona R. was
very reserved. But as the interview progressed, she seemed to open up, sharing more and
more information. There were no interruptions and the interview was completed without
incident.

Educational background/Questionnaire answers. Keyona R. is a 45-year-old,
Black, married female who has earned a Bachelor of Science degree. Her mother is an
immigrant from Jamaica, who received her GED, and her father has a high diploma and
attended a trade school. Keyona R. attended a Lutheran elementary school and a Catholic

high school. She recalls growing up in a sheltered environment until she attended college.
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She reports struggling in math all throughout her schooling. Her family provided tutors
for her throughout her education. She recalls that her mother, as an immigrant, had the
greatest impact on education because she felt that her children had no other option but to
attend college. Keyona R. has three children who have all attended public schools. She
has homeschooled three children and is currently homeschooling one child. This is her
second year of homeschooling. She does have a child who was referred to or evaluated
for special education services. She has a child that was diagnosed with ADHD. She
currently belongs to a homeschooling group.

Primary motivating factors on their decision to homeschool. Keyona R. stated
that it was her experience with her child who was diagnosed with ADHD which was the
primary factor on her decision to homeschool. Her daughter, who was attending public
school, was having trouble focusing in her classroom that had 25 students. Keyona R.
pulled her daughter out of the school and began to homeschool her. Her daughter had
been struggling since the first grade and she had her evaluated by their pediatrician. She
was given an IEP but continued to struggle in second grade which was her last year of
public school. Keyona R. reported that the primary services that the school wanted to
provide her daughter during the IEP meetings was testing assistance. Meanwhile, Keyona
R. was more concerned about improving her daughter’s reading levels. She felt that her
daughter required extra time and she did not want her daughter to have “a bunch of gaps
in her education.” Keyona R. states that:

It was going into the third grade, when | talked to her special education

teacher. It was like, what level of work is she on now? This was second

grade. It was like everything that she’s doing is, like, her reading and math

110



is on the first-grade level. So, I'm like, why would you pass her to third

grade when she doing first grade? She’s on first grade level. She is always

going to be behind.

Perceptions on societal and cultural influences. Keyona R. reports that being an
African-American did not inform her decision to homeschool her child. She states it was
mainly her desire for her daughter to learn how to read and write that informed her
decision to homeschool. She explains:

You have to know how to read. You have to know how to write. You have

to know how to do these things to function in life. But it wasn’t like I have

this Afro-centric view or anything. It was like, these are the basic things.

You have to have it and if these people don’t -- if they don’t take the time

with you, the only person that’s really invested in you, in your education,

is your parents.

Primary motivating factors on their decision to homeschool their child with
special needs. Keyona R. reports that the motivating factors for her decision to
homeschool her daughter with special needs was her desire to ensure that there were no
gaps in her daughter’s learning. She wanted to ensure that her daughter was not being
socially promoted without the requisite educational foundation being laid for her
academic learning. Keyona R. noticed that her daughter had adopted little tricks in order
to “hide that she’s got a learning disability.” She would go to the bathroom and hide
during instruction. When she returned, the teacher was collecting the papers. During this
same time Keyona R. learned about homeschooling through her church which had a

homeschooling ministry. Her sister first began to homeschool her nephews and she was

111



able to witness homeschooling firsthand. Keyona R. shared that now that her daughter is
being homeschooled, when she goes to use the bathroom, the work is still waiting for her
when she returns.

Post-decision perceptions on their decision to homeschool. Keyona R. reports
that she is very pleased with her decision to homeschool. Now that she has been
homeschooling for two years, she can now see the progress being made with her
daughter. She is currently on grade level for science and social studies. Keyona R. reports
that, although she is not on grade level yet for reading and math, her reading is strong,
and now she likes to read.

Michael N.

Participant Study Observations. This data collection session took place at a
coffee shop in a Maryland suburb of Washington, D.C. This session took place on a
Saturday morning but the coffee shop was not filled up so there was a medium noise
level. We sat at a long table with chairs all around it. | met the participants daughter who
was present at the beginning of the session. Michael N. was pleasant, and open and
readily responded to all the questions that were posed to him. There was a very good flow
to the interview and Michael N. gave clear, passionate and unambiguous responses. The
session was completed without interruption.

Educational background/Questionnaire answers. Michael N. is a 47-year-old,
married, Black male who completed 18.5 years of schooling. He holds a Bachelor of
Science degree in Mathematics and a Master of Science in Applied Mathematics.
Michael N. attended public elementary and high schools. He reports that one of the main

issues he encountered with his education was not receiving enough guidance in school.
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He states that he should have been presented with more options. He was good in math but
there was no one to explain to him where he could go in the math field. He explains what
impacted him regarding feelings on his own education:

I would’ve liked to have been given more options. I’ve always been good

in math. I’ve always loved math, So I would’ve thought to pursue math for

teaching. | never thought about the engineering or business. What else can

you do with a good math background? Again, I didn’t ask the question,

and no one really gave those different options.

His parents, although both hardworking, were not able to assist him in exploring different
options. Michael N. also experienced bullying during high school. His hometown had
only one elementary, one middle, and one high school, limiting his options to escape the
bullying.

Both of Michael N.’s parents completed high school. His mother graduated from a
hair academy and has a certificate in cosmetology. His father attended college but did not
earn a degree. He has one child, a daughter, that he has been homeschooling for six
years. She attended a Montessori School from Kindergarten through first grade. She has
not been referred to or evaluated for special education services. Michael N. belongs to a
homeschooling group.

Primary motivating factors on their decision to homeschool. Michael N.’s
decision to homeschool was made in response to his daughter’s experiences at the
Montessori School. Some experiences his daughter participated in and was exposed to in
the school did not align with his religious beliefs as a Christian. He characterizes those

experiences as being “New Age” and he did not want his daughter to be exposed to them.
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Michael N. also explained that these types of experiences at the Montessori school were
making his daughter ill. When he approached the school about his concerns and made an
offer to volunteer in her classroom, he discovered that the teacher did not want any
parents inside the classroom. Michael N. wondered if the school had something to hide.
After approaching the teacher, he approached the administrators of the school. He
explained to them:

The issue | have is what she’s saying doesn’t line up with the Bible. It

doesn’t. I don’t need New Age. And they were like, “So?” I looked at my

wife. | said, “Remember, when you said we might have to homeschool

sometime? Today’s that day.”

Michael N. stated that he decided that he would use all of this training and schooling and
pour it all into his daughter so she would have plenty of options.

Perceptions on societal and cultural influences. Michael N. expressed concern
with his daughter’s physical safety at the school because of its location and how the
school was situated. He explained:

Where the school was located, there was only one road in and one road

out. That I didn’t like because if something were to happen, if the road got

blocked off, how could emergency personnel get in? How could me, as a

parent, get into the actual school?

Michael N.’s expressed concern for his daughter’s physical and mental safety at her

school.
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Primary motivating factors on their decision to homeschool their child with
special needs. Michael N. does not have any children who have been referred to or
evaluated for special education services.

Post-decision perceptions on their decision to homeschool. Michael N. is
pleased with the decision to homeschool in retrospect. He states:

| love it and wouldn’t change a thing. If I had to do it again, I’d do the

exact same thing. If I had known, before the Montessori stuff, I would’ve

done it from the very beginning. Absolutely, without a doubt. Without a

doubt.

Michael N. shared his passion for education and learning and for being prepared and
expressed his desire to break the stereotypical narrative on Black men as unproductive.
Teresa G.

Participant Study Observations. This data collection session took place at the
participants’ home in a Maryland suburb of Washington, D.C. Her home was in an
established neighborhood in Maryland. We met in the basement of her home, which was
where she homeschooled her children. We sat at a table and chairs surrounded by
educational materials that Teresa G. used for instruction. There was no one else present
during our session. As we began the session, my equipment malfunctioned as it was not
fully charged. We had to interrupt the session while | found a cord and attached the
equipment to an electrical outlet. It took a few minutes, but we were able to successfully
resume. The house was quiet; the lighting was good; and Teresa G. was very open and
forthcoming in her responses to the questions that were posed.

Educational background/Questionnaire answers. Teresa G. is
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a 46-year-old, single, Black female college graduate who is currently working to
complete her second degree in Education. She attended public elementary and high
schools. Her parents attended public schools as well. Her mother attended technical
college and became a cosmetologist and her father went into the military after high
school. Teresa G. reports having very positive experiences during her schooling. She
stated that she was mostly a straight “A” student until high school when she received her
lowest GPA of 2.75 for which she reported she was punished for 6 months. Her GPA
never again fell below a 3.5. She reported having many friends and belonging to
“different types of organizations and sports” during school. Teresa G. has three children
and is currently homeschooling two of them. She has been homeschooling her children
for two years. Her children have attended public schools. One of her children is autistic
and is not homeschooled. Instead, this child attends public school and receives special
education services. Another one of her children was diagnosed with PTSD, ADD, and
depression, was put on 504 plan and is currently homeschooled.

Primary motivating factors on their decision to homeschool. Teresa G.
expressed that she was motivated in her decision to homeschool by the experiences of her
children in public school. She reported that her middle son experienced bullying at his
elementary school and that she did not discover it until he was already showing signs of
depression. During this time, she reported that she was unable to get assistance from the
principal after repeatedly requesting parent-teacher conferences.

Teresa G. reports that the communication with the school broke down at an in-
school suspension meeting in which they wanted to suspend her son for a fight she says

he did not start with the children who had bullied him for three months. Teresa G.
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indicated that if the school had handled the bullying correctly in the first place, her son
would not have been involved in the altercation. She eventually learned who the other
children’s mother was and spoke to her and learned that the school had never contacted
her about the bullying issue.

Her child’s experience at the school did not improve, so she removed him and
placed him in a charter school. Teresa G. reports that it was the charter school that
advised her to have her son tested and she learned that he was suffering from PTSD
(which stemmed from her own experiences as a survivor of domestic abuse), ADD, and
depression. Teresa G. reports the following issues at the charter school after the
diagnosis:

Everything was okay in this new school for a while. But when we found

out about the ADD and the PTSD -- how it was working on his brain -- it

wasn’t that he was behind, it was that he couldn’t keep up, if that makes

sense. He was on grade level. You put something in front of him, he read

on grade level. He couldn’t retain the information. You could tell him

something and five minutes later, he forgot everything that you just said to

him. And that was some of the effects of the PTSD. And | found out

through therapy that it came from him seeing what happened to me and

blocking it out. So, his brain trained itself to block out important

information, so he wasn’t retaining the information that he was learning in

school. So, we ended up putting him on a 504.

Teresa G. reported that her son was given an IEP and was put on a 504 but that the school

did not meet many of the accommodations he was supposed to receive. She learned this
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at a meeting at the end of his fifth-grade year, at which they expressed that they wanted to
retain him. She questioned all of the teachers at the meeting about their efforts to ensure
that all her son’s accommodations were met. The principal was at that meeting and heard,
as the teachers responded to her, that her son’s accommodations were not met, save one
testing accommaodation, in which he was transported to another room when testing was
done. Teresa G. reported that the reasons the teachers gave for the failure to meet those
accommaodations was the 30 student per class size.

Teresa G. reports that the failure of her son’s school to keep him safe from
bullying and to provide the specified accommodations under his IEP and his 504
influenced her decision to homeschool. She learned about homeschooling from the pastor
at her church. This pastor shared with her the role of co-ops in homeschooling because
she initially thought that homeschooling meant to be in the house all day with your child.
She reported that “the more I researched, the more | fell in love with the idea of
homeschooling.” She removed her son from the charter school and went to the
homeschooling office to fill out the paperwork. Eventually, her youngest son, a straight A
student with no issues, asked to be homeschooled as well.

Perceptions on societal and cultural influences. Teresa G. reported that being
an African-American has influenced her decision to homeschool her children. She shared
that she does not think that the school system is “properly set up for us.” Teresa G.
explained that when she was in school, there were books in the classroom and they would
bring books home from school. She stated that now the expectation is for students to
come home and get on “Google classroom” when not every family is fortunate enough to

have either internet service or a computer. She states “to me it takes away from so much
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of the education to have so much technology implemented into the educational process
when a lot of these kids don’t have the means.”

Teresa G. expressed that she believes a lot of student’s issues in the classroom are
a result of:

So many more of these types of kids -- children of color -- that don’t have

these resources or that aren’t able to do the things that they need to do to

keep up in class, which is why they become distractions in the classroom.

Primary motivating factors on their decision to homeschool their child with
special needs. The factors Teresa G. shared that influenced her decision to homeschool
her child with special needs included: the failure of the public schools to keep her son
safe and to provide accommodations under his IEP and 504 plan that would support his
academic progress. Teresa G. also reported that the school’s failure to communicate with
her in an effective manner also influenced her decision to homeschool. Teresa G.’s oldest
son is autistic, and he is not homeschooled. She reported that this is so because he is
currently in an excellent program.

Post-decision perceptions on their decision to homeschool. Teresa G. reports
that she is pleased with her decision to homeschool her children. She stated:

It was the best decision that I could’ve made for my children. My

youngest, not so much. It didn’t matter because, like I said, he always

been a straight A student, so it didn’t matter where he was. He was just

going to get the information he needed. But for my middle son, it was the

best decision that I could’ve made for him ever. And even now, | tutor

him in the afternoon, so he still gets what he needs from me.
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Vernita J.

Participant Study Observations. This data collection session took place in a
Recreation Center in a Maryland suburb on Washington, D.C. on a rainy Saturday
morning. It was difficult to find the location due to the weather. Vernita J. found a room
toward the back of the building which looked to be near a stage area. It was dark and you
could hear announcements being made over the public address system. We sat at a round
table with several chairs around it. | was concerned that we would be interrupted as it was
very busy and teeming with people. However, we were able to proceed and complete the
session without interruptions.

Vernita J. was a very informative and lively participant. She answered all
interview questions fully and elaborated without any additional prodding. She was very
knowledgeable about the homeschooling process and was able to share her local
homeschooling contacts and provided other possible study participants.

Educational background/Questionnaire answers. Vernita J. is a 42-year-old,
married African-American female who has a master’s degree and is a certified secondary
school teacher, nutritional counselor, and fitness instructor who teaches at a local
university. Her mother left school after the 10" grade and earned her GED. Her father left
school after the 8™ grade and completed an apprenticeship program in construction.

Vernita J. has two children that she is currently homeschooling. She attended
Catholic schools from kindergarten through high school. Vernita J. reports that she had a
great experience in school. She reports that she did not have any negative experiences.
She shares that throughout her schooling, there was only one class per grade level as

opposed to the two or three classes per grade level found in public schools. She thought
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that was normal and did not realize this was not true of all schools until she was older.
She reported that her own educational experience informed the experience that she
wanted her children to have. She reports that her mother sent her to Catholic school
because she wanted her to be safe and not to experience any disciplinary issues. It was
not until she started teaching in a public school that she started thinking about the kind of
educational setting she wanted for her own children. This is her first-year homeschooling.
Her children have attended private and public school. She has one child that she is
currently in the process of having tested for a learning disability. She belongs to a
homeschooling group.

Primary motivating factors on their decision to homeschool. Vernita J.
reported that it was her experience as a first-year teacher in a public school that motivated
her decision to homeschool her children. She shared that she knew during the second
month of teaching that she would probably be homeschooling. She explained that the
issues she found at the public schools had more to do with the economic and family
issues of the students and the school system not doing a good job than it did with the
teachers themselves. Vernita J. offered:

The best teachers in the country are in the public school systems. Like, the

ones who know that that’s their calling. But it’s system. And I just think

the system is antiquated to be quite honest.

Vernita J. took issue with the fact that public schools tend to operate on “bells and
schedules, like everybody’s going to a factory.” She shared that she is more interested in
“raising entrepreneurs” or in giving them “at least that critical thinking, figuring out,

understanding what your gift is and your purpose and tying that into education.” Vernita
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J. reported that when her oldest son attended a private independent school, they did not
like the privileged mindsets there, but her son did well in that environment. Vernita J.
reports that soon after her son was enrolled in a public school his class sizes doubled and
there were issues with adapting to the public school setting. She explains “I don’t care
what anybody says. The smaller the classroom, the more knowledge is going to be
transferred because you have the ability to work with the student.” Thereafter, her son
asked her if he could be homeschooled. Referencing the public schools, Vernita J. reports
that she did not think that “the system was capable” of providing an adequate education
for her children.

Perceptions on societal and cultural influences. Vernita J. reports that being an
African-American has not informed her decision to homeschool her children. She shares
that there are a group of people who are into “really African-centered culture,” but that is
not her. She is a part of a group of educated Black women who have careers and are
choosing to homeschool. She shared:

And it’s just, like, it’s something going on. I think part of it’s spiritual. But

it’s something going on. It’s just the answers that we need in the future are

not going to come through a 1954 school system.

Primary motivating factors on their decision to homeschool their child with
special needs. Vernita J.’s youngest child is in the process of being tested for a learning
disability by their pediatrician. This participant reported that she first had an inkling that
he had a learning disability when he was in public school. When they asked the school
for a meeting, the school said that he was fine because he was on the A-B honor roll.

Vernita J. still felt there was a learning issue and wanted to know if there was an issue
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with how his brain processed things and again requested a meeting. She was told that he
was not going to be tested. Vernita J. explained:

They have access to the same battery of tests as psychologists have. But if

they see that it’s a learning disability, they’ll stop it and tell you to go and

get an outside review, even though that test will show it because they’re

only looking for behavior issues. But studies have shown that behavioral

issues in boys are likely if you’re in a decent environment, you know --

decent kind of living environment, it’s usually attached to an academic

deficiency of sorts that has not been handled. It’s not because these

children are innately “bad.” But they will only service the behavior issues.

They will tell you to go and get an outside review of the learning

disability.
Vernita J.’s youngest son encountered a problem decoding in his second-grade classroom
and his teacher did not think he was going to be able to read. She shared that her fear that
he would go through the whole school year without doing well on his tests. She stated,
“They build jail cells off of third grade test scores.” So, she made the decision to
homeschool them both. She has been incorporating phonics and reading aids in her
homeschooling. She has found that it is not a comprehension or a critical thinking issue,
just actual decoding. Homeschooling is offering her the flexibility to devote more focus
attention on his learning.

Post-decision perceptions on their decision to homeschool. Vernita J. reported
that she was only three months into this whole new way of life and she sometimes has

“real doubts.” She asked her children if they wanted to return to school and they said no.
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She expressed that her doubts were based on her desire to ensure that they get everything
that they need. She explains, “I don’t want them to be lacking.” She shared that her
husband has assured her that that will not happen because she is their mother and she will
not let it happen. Vernita J. stated that a part of the struggle is the fact she had such a
great experience in school, so she has had to reconcile that fact with her decision to
homeschool her children.

Kaari R.

Participant Study Observations. This data collection session took place at a
restaurant in a Maryland suburb of Washington, D.C. This was the second time that we
scheduled to meet as the first time we missed each other at the location chosen and had to
reschedule. We met in the evening at a restaurant that was not crowded and there were no
patrons in our immediate vicinity. We were seated in a booth in the back of the
restaurant. Kaari R. was very passionate about her participation in the study and very
forthcoming with her answers to the study questions. She seemed comfortable, open, and
very articulate.

Educational background/Questionnaire answers. Kaari R. is a 44-year-old,
female in a domestic partnership. She’s earned a bachelor’s and a master’s degree and is
currently working on completing a doctorate in community college leadership. She
attended public schools from kindergarten through high school. She received special
education services in elementary school in the talented and gifted program. Kaari R.
reports having had a “tremendously positive experience” in elementary school. She began
skipping classes at the high school level but, even so, was able to do well in her classes.

She recalls enjoying an electronics class in high school and her teacher in that class
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whom she credits with being “a great advocate for me.” He encouraged her to compete in
the exemplary speaking category of a competition which she won, and she eventually
became a teacher of communication studies. Her mother and father graduated from
college. She has one child that she is currently homeschooling. Her daughter also
receives special education services in the talented and gifted program. She is not a part of
a homeschooling group.

Primary motivating factors on their decision to homeschool. Kaari R.’s
decision to homeschool was motivated by her experience watching her brother being
homeschooled. She was introduced to the concept of homeschooling by her mother and
saw what was possible with homeschooling. Kaari R. reports that her mother began
homeschooling her brother who is 11 years younger, the only boy out of five children,
and small in stature. She stated that her mother was protective of him and worried that he
would be jumped at the Montessori school he was enrolled in, so she homeschooled him.
She reported:

She was a genius, and not just in math, but in education. And early on,

that’s how she was able to graduate at 16. She knew. They wanted her to

get the hell out of school because she was, that was Black Power, so she

was rallying people at her school...She was just so smart. She knew about

Montessori. She was teaching Montessori in her 20s. And she self-taught

because she didn’t go to school for that.

Kaari R. reported that she was positively influenced by her mother and learned the value
of education from her. She shared that her mother knew that the value of education was

not just about getting a job but in using it to make your life better. She reports that her
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mother was successful in the homeschooling of her brother. She wanted to homeschool
her daughter hoping to duplicate those outcomes.

Perceptions on societal and cultural influences. Kaari R. reported that being an
African-American definitively informed her decision to homeschool her daughter. She
reported that during those years that her daughter attended public schools, there were
incidents that involved teachers that she felt demonstrated insensitivity to her daughter’s
needs. Kaari R. reported these incidents formed the catalyst for her decision to
homeschool her for high school. She stated:

I just don’t feel safe with [my daughter] in the school system. I don’t feel

safe for other people’s children in the school system. It’s too many

incidents where adults are not using judgment...Everything is so punitive.

I see the worst of it happening in schools where it’s predominately black

and this whole idea of tough love is always so toxic. I don’t need this to be

in her psyche.

Primary motivating factors on their decision to homeschool their child with
special needs. Kaari R. is currently homeschooling her daughter who was tested and
referred for the gifted and talented program in their county during her second grade year.
She attended public school up until fourth grade and then Kaari R. homeschooled her for
fifth and sixth grade. Kaari R. reported that her daughter developed an interest in public
speaking and so she auditioned for a performing arts school and was accepted. She
attended that school for seventh and eighth grades.

Kaari R. stated that she was concerned for her daughter’s safety when it was time

for her to go to high school. Their feeder high school had just experienced a shooting.
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Kaari R. reports being warned by a former student of the school not to send her daughter
to that school. Along with her concerns about the safety of the school, Kaari R. expressed
a concern about the kind of instruction happening in the public school system. She stated
that she saw a lack of instructional creativity and that, although the county has a large
population of Black people, she stated that there was a failure to infuse the instruction
with any type of Black consciousness (African-American history, culture, and/or
perspectives). Kaari R. resigned from her job in order to homeschool her daughter.

Post-decision perceptions on their decision to homeschool. Kaari R. reported
feeling good about her decision to homeschool. She stated that what she did not
anticipate was the difficulty in getting her daughter’s father involved in helping in the
homeschooling. Kaari R. laments the lack of community to help her in her efforts to
homeschool. She is estranged from her family at this time which has made it even more
difficult. She is pleased about her decision but wishes the circumstances surrounding her
decision to homeschool were more amenable.
Deidre B.

Participant Study Observations. This data collection session took place at the
home of the participant in a Virginia suburb of Washington, D.C. We met in Deidre B.’s
home in a high-rise apartment. Initially, we were to meet at a local library in Virginia, but
the participant switched the location for convenience at the last minute. We conducted the
session at a table and chairs in the front room of the apartment. Her children were present
during the interview but were not present at the table. The front room contained
instruction material that Deidre B. used in homeschooling. The atmosphere was relaxed

and quiet and very conducive to interview session. Deidre B. was very knowledgeable
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about homeschooling instruction and she showed me the instruction materials that she
was utilizing. She was very passionate about the work that she was doing with her
children. She was open and very responsive to the study questions. She did share that her
plate was full with homeschooling and a home business venture with which she is also
involved.

Educational background/Questionnaire answers. Deidre B. is a 43-year-old,
single, Black female who graduated from high school and attended some college. She
attended a Spanish full-immersion program from Kindergarten to the eighth grade. She
has Latin/Dominican ancestry.

Her parents are both immigrants and have sixth-grade educations. Deidre B.
describes attending school in a very segregated city, both socially and economically. She
reported that what made the strongest impression on her regarding her own schooling was
the teacher’s treatment of her which she characterized as “significant and impactful.” She
states that she “received a lot of pushback with teachers and talking down to children of
color.” Deidre B. reported that she had teachers who told her that they did not care if she
learned and told her to leave the classroom. She recalled that the schools she attended
were those that had mainly white teachers who were teaching in schools that were “run
down.”

Deidre B. has three children who have all attended public schools. She has been
currently homeschooling two children for two years. She has one child who is in college
but attended both public and private schools. She does have children who were referred

to or evaluated for special education services. She currently belongs to a homeschooling

group.
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Primary motivating factors on their decision to homeschool. Deidre B.
reported that she was motivated to homeschool because of the disciplinary experiences of
her son in the public school system. She stated that “suspensions” in her sons’ schools
were a factor. Her son kept getting suspended at his school. She reported:

It looked like a behavioral issue and the boy couldn’t see the board. Then

we had to figure this all out, you know what | mean? But the suspensions

are very high in Alexandria. A couple of years ago, it was mainly the

Black children and now it’s the Latino boys. So that was a problem for

me.

Deidre B. reported that she also had issues with suspensions when she was in school and
did not want her children to endure what she experienced. She was not sure if her
suspensions were tied to a learning issue, as she reports that she has never been diagnosed
with a learning disability. Deidre B. also reported that she was motivated by her desire to
raise productive citizens who would be able to successfully “launch” into a productive
life. She stated:

| want them to launch and | want them to be sure of who they are. If

they’re gonna sit in that school for eight hours and not figure out who they

are, they might as well just sit in here and figure it out.

Perceptions on societal and cultural influences. Deidre B. reported that being
an African-American has informed her decision to homeschool her children. She said that
the diversity of the teaching staff was an issue in the public school that her sons attended
and that, although there were a couple of Black teachers, most of the teachers there were

White. She reported that most of the student population was Black and Latino and that
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they resided in segregated neighborhoods. She expressed concern about the lack of race
equity present in their public schools. Deidre B. also discussed her concern about the
safety of her sons at the public school. She was concerned not about their physical safety
but their “mental well-being” in the public school setting. She also expressed that, due to
the accelerated pace of the core curriculum being offered there, she feared that her
children would not be able absorb all that was needed to build upon their learning, which
would leave them at a deficit in the future academically.

Primary motivating factors on their decision to homeschool their child with
special needs. Deidre B.’s older son was referred for ADHD while attending public
school. She describes the process as being a “nightmare.” Namely, the IEP process,
which she stated involved the inconsistency of trying to revamp it on a regular basis. Her
son was given an IEP in an early intervention program but later, when he was making
progress, she removed him from the IEP at the school’s suggestion. Then he was given a
504 and, in her efforts to ensure these accommodations were carried out, her relations
with the local school “soured.” Her son’s constant suspensions influenced her to learn
more about homeschooling and to ultimately make the decision to homeschool.

Post-decision perceptions on their decision to homeschool. Deidre B.
expressed that homeschooling can be difficult at times due to the feelings of isolation that
comes with being at home a lot. She stated that it is also rewarding because she can “see
my children thinking on a different level with the worldview instead of the local view.

So, I just feel like it’s giving them a broader view of the world.”
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Tamina D.

Participant Study Observations. This data collection session took place at a
restaurant in a Maryland suburb in Washington, D.C. This restaurant was selected for the
convenience of the participant. When | arrived, Tamina D. was seated against the back
wall at a table with two chairs. There were other patrons present but they were far enough
away to ensure privacy. Tamina D. seemed stressed at the beginning of our session and
she shared some issues that she was having with her child. She apologized for appearing
distracted and not quite herself. Although the experiences that she shared were not new,
she relayed them as if the emotions that accompanied them were still fresh. Tamina D.
was very passionate in her responses to the interview questions and was able to clearly
articulate her answers to the study questions.

Educational background/Questionnaire answers. Tamina D. is an African-

American female who has completed a bachelor’s degree. She attended public school for
elementary and middle school and was recruited for an accelerated academic program in
a preparatory boarding school which she attended for high school. Her father had some
computer training and attended a community college. Her mother attended a one-room
schoolhouse in the Deep South, which stopped at middle school. She earned her GED and
attended college but did not complete it due to a car accident. Tamina D. stated that her
years at the prep school greatly shaped her views on education. She expressed that she
learned how to process information. She reported:

The way they teach the upper classes, it is a question of the why. Why do

things happen? Having people understand the why of things happening,

you’re able to analyze situations better, and you’re able to respond to them
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in a better fashion. You’re able to also manipulate situations better

because you understand what’s happening. I do not think that the general

education system encourages people to understand why things are

happening. They want you to know some facts so you can do what you’re

told.

Tamina D. described herself as being bookish, having loved reading and books from a
young age. She is currently homeschooling one child who has attended both private and
public schools. She started homeschooling her child in the second grade and her son is
now in the 10" grade. Her son attended a private preschool and then a public school for
first and second grades. She currently belongs to a homeschooling group.

Primary motivating factors on their decision to homeschool. Tamina D. was
influenced by her father and stepmother who were fundamental Christians who had
homeschooled their six children all the way to college. When she first learned about
homeschooling, she claimed that she was “dead set against it.” She would converse with
her stepmother about homeschooling and when her son was born, she found it difficult
getting him into any preschool which she describes as having long waiting lists. As she
was waiting to get off the waiting lists, she began to teach her son at home. After
attending a private preschool her son began to attend a public school.

Participant reported that racism and the treatment of her son in his public school
directly influenced her decision to homeschool her son which she had begun to do
already when she was not able to readily place him in a preschool. She also cites
“opportunity” as one of the reasons behind her decision to homeschool her son. She

reported that since she was able to stay home with him that she could give him “the kind
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of education that I thought he would need in order to function in our society, at the level
that he’s going to have to function.” She reported that she wanted him to know not just
how to cope in the world but also to make sure that he knew who he was in the world.
Not necessarily an Afro-centric viewpoint but a sense of “our history, pride, and our
strength as a people and as individuals.”

Perceptions on societal and cultural influences Tamina D. reports that when her
son began public schools, he began to experience disciplinary issues. She reported that in
the private preschool, things were fine but once he began public school issues began to
arise. She began to receive communications from the teacher about her son’s
inappropriate behavior with “the little White girls” in his class who were getting in lines
to hug and kiss him. The teacher had a problem with the behavior being exhibited in
reaction to her son. This teacher would go on to refer her son to group therapy as Tamina
D. reported that the teacher viewed him as being “the troubled, academically talented
Black kid.” She reported that the therapist would later tell her that they had no idea why
her son was in group as he was “well-adjusted.” Later her five-year-old son was
suspended at a school camp for what the school deemed was inappropriate touching,
which she felt was an overreaction to her son in his effort to prevent his classmate from
falling. Tamina D. stated that this was last straw and directly led her to decision to begin
to homeschool her son.

Primary motivating factors on their decision to homeschool their child with
special needs. Tamina D. does not have any children who have been referred to or
evaluated for special education services. She inquired about having her child tested for

the gifted and talented program when he was in the first grade but was told that they did
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not test students until the third grade. Tamina D. knew that in the meantime her son
would grow bored which also influenced her decision to homeschool him.

Post-decision perceptions on their decision to homeschool. Tamina D. stated if
she had it to do all over again, she would definitely homeschool her son. However, she
would not homeschool in the area she lives in now but would stay in Washington, D.C.
which she stated she felt that, as a more cosmopolitan area, would have been more
supportive of the homeschooling process.

Maris S.

Participant Study Observations. This data collection session took place in the
participant’s home, located in a Maryland suburb of Washington, D.C. Maris S.’s home
was located in an upscale, gated community of relatively new single-family homes. She
buzzed me in at an intercom located at the entrance gate. Her home was located at the end
of a quiet cul-de-sac. We met in the kitchen area of her home. She introduced me to her
children who were remained upstairs during the duration of the session. We sat at a table
and chairs and she was surrounded by art projects that she was working on. We were
interrupted only once, briefly, when her husband returned from work. Maris S. was very
lively, pleasant, and eager to participate in the study. The setting was comfortable and
relaxed. Maris S. was very knowledgeable about local homeschooling scene. She was
forthcoming and open with her answers to the study questions.

Educational background/Questionnaire answers. Maris S. is a 45-year-old,
married female who has completed both a bachelor’s and a master’s degree. As a child,
she attended Catholic school for elementary school and public schools for middle and

high school. Her father has a bachelor’s degree and her mother has two bachelor’s
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degrees. Maris S. describes herself as an introvert in school. She reports experiencing
bullying once she reached middle school. She recalls that once she left Catholic school,
where she wore uniforms, and came to public schools, she learned about brand-name
clothes. She reported that her parents could not afford to buy new clothes. She recalled
students at public school making fun of her for not understanding the culture in which she
had found herself. She reported that this culture included brand-name clothes, specific
hairdos, and certain music. She stated that these experiences made her feel like an
outsider.

Maris S. also reported that the public school system assumed that since she came
from Catholic school that she was “smarter than the public school kids.” She also reports
being put into advance classes in middle school in which she stated that she “had no clue
what a lot of that stuff was.” Maris S. reported that her experiences helped form her
perceptions she had about homeschooling her own children. She has two children that she
is currently homeschooling. She has been homeschooling her children for four months.
Her oldest child attended public school for six years and her youngest child attended
public schools for three years. She currently belongs to a homeschooling group.

Primary motivating factors on their decision to homeschool. Maris S. reported
that it was her own experiences with bullying in her public middle school that led her to
homeschool her children. She was concerned that about how she would “handle raising
two Black boys to handle that” She stated that when it was time for her oldest child to
enter middle school, she had reservations about the fact that his middle school would be
made up of two different community feeder schools. She reported that one of those feeder

communities had children that were not all from two-parent income backgrounds and
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perhaps did not have the level of parent involvement that they were used to in their
elementary school. She stated that she did not think that her child had “ever saw a fight
the entire six years he was in elementary school.”

When she visited the middle school, she recalled being put off by the fact that
they were instructed on cell phone use and about how the school was equipped with
cameras to thwart any misdoings. She reported that he was also instructed on proper
social media behavior. As a parent she reported finding these concerns disconcerting
because her son did not have a phone or a social media page. She reported that this visit
frightened her son and she spoke to other parents who told her that the students fight at
the school all the time, there was no classroom management, and they were about to get a
new principal there. She stated:

My child is not about to be your guinea pig. We’re not testing this out, a

new principal, a new system. I don’t want that as a test on my child. Now,

somebody else might want it, but I don’t and two, | am in the position

where I’m already not working. How does it look that I'm sitting here

watching Judge Judy while my child is at the community school getting

beat up possibly when | can take a different position? I don’t have to do it.

I’m not in a position where I have to send him there.

Maris S. reported that she made the decision to homeschool after putting in for the district
lottery and finding out that her school of choice did not have any seats available. She
shared that when she told her son he would have to attend the public middle school that
they had visited, her son had cried. She recalled that her sister suggested she homeschool

her son because she could control the time and could pick what he learned. She reports
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that her son was eventually accepted to another of the schools on the lottery list. Maris S.
discussed homeschooling with her husband who had met and spoke with men at his job
whose wives were homeschooling, and he agreed. She reported that they turned down
that lottery offer.

Perceptions on societal and cultural influences. Maris S. reported that being an
African-American has influenced her decision to homeschool her children. But in a way
that evolved over time. Although she maintains that while her husband is ‘woke,” she
stated that she is not:

So, I’'m not woke. Maybe my husband is the woke one. And I say this all

the time, I need to get a shirt that says, “Married to woke-ness” because |

could tell you nothing. I’'m not that person that’s like, “I gotta make sure

Black man does this.” That’s just not me, that hasn’t been me. So, being

African-American wasn’t the plus to homeschool. It wasn’t. It was just

interesting to see other African-American people homeschooling.

Maris S. reported that, as she has been exposed to more African-American
homeschoolers, she is more apt now to include Afro-American history as opposed to
world history in her homeschooling curriculum.

Maris S. expressed another concern that influenced her decision to homeschool
and wanting her son to continue to be educationally challenged at the next level of
schooling. She reported that her son had been the top kid at his elementary school but that
his feeder middle school was a “regular community school” that did not have any
“segmented” populations, such as gifted and talented. All students were included within

the comprehensive classes. She stated that the honors students there would not have any

137



special classes but might get “an extra homework assignment.” She reported that she was
concerned that he would not be challenged there.

Primary motivating factors on their decision to homeschool their child with
special needs. Maris S. reported that she requested an IEP evaluation for her youngest
son. She reported that her son had problems learning the Common Core Curriculum
which she stated was too fast-paced for him. She began to supplement his learning at
home, but she stated that he was not getting any better. The school tested him, but he did
not qualify, although his teacher told her that at the very least her son did have issues
with his speech. She reported the following:

So, he didn’t get into the system, but before he went to [school name], he

did test into a county program. It’s a big program everybody does for

preschool, and he was taking services through them. It’s almost like a

special education program because he just really wasn’t trying to do a lot

of talking and he wasn’t really picking up. Even now, he doesn’t use all of

the correct words that he should. So, he did that program until he tested

out.

Maris S. reported that it worked best for their family schedule to homeschool both of her
children instead of having one at home and one attending elementary school. She did
express concern about what the instruction day would look like homeschooling them
both.

Post-decision perceptions on their decision to homeschool. Maris S. stated that
in retrospect, she considers her decision to homeschool as the best decision ever. She

reported that had she been exposed to homeschooling at an earlier point, she would have
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started homeschooling them earlier. She reported only having one time when she had
some doubt at the beginning about whether they were really learning. But she stated that
now, both she and her children “love it.”

Rhonda J.

Participant Study Observations. This data collection session took place at a
restaurant in Maryland suburb of Washington, D.C. The location was busy on a Saturday
morning, but we found a quiet spot to meet in the back of the restaurant. We were seated
at a table and chairs and Rhonda J.’s child was present but was busy working on a
project. The noise level was not high, and we were able to conduct the interview without
any interruptions. Rhonda J. was very open and pleasant to speak with. She spoke very
knowledgably about the homeschooling process and about homeschooling instruction.
She shared openly about her experiences and her impressions on the study questions that
were posed. She seemed comfortable and at ease in answering all of the questions. She
was very articulate when expressing her viewpoints.

Educational background/Questionnaire answers. Rhonda J. is a 43-year-old,
married, Black female parent who has earned a Doctor of Philosophy in Special
Education. She attended a public school for a short period and from then on, she attended
Catholic schools from elementary through high school. Her father attended public schools
and graduated from high school. Her mother attended public schools, has a Master’s
Degree in English and is six credits shy of earning a doctorate.

Rhonda J. credits her mother with having the great impact on her feelings about
education. Her mother took them to museums and outings that always had an educational

component. She recalled that “our whole life was learning...it was fun.” She recalled that
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her mother took them on scavenger hunts and when they would explore museums, she
would have them write in their journals about it. Rhonda J. reports having a positive
experience in both her primary and secondary education.

She, again, credits her mother with helping her to acquire the skills she needed
when she was struggling in her high school English class. Her mother refused to let her
move on until she had mastered the necessary skills. She reports that she did not
appreciate what her mother had done in this instance until she had reached college. She
has six children and she is currently homeschooling six children. She has been
homeschooling for 11 years. She began homeschooling her oldest son when he was in
kindergarten and he is now in the 10" grade. None of her children have ever attended
public schools. None of her children have been referred to or evaluated for special
education services. She currently belongs to a homeschool group.

Primary motivating factors on their decision to homeschool. Rhonda J.
reported first learning about homeschooling from her sister’s best friend, who had a
neighbor who was homeschooling her four sons. She recalled that “everything out these
boys’ mouths was just brilliant.” She said she had started with stereotypical images of
homeschoolers and she reported that she did not know any Blacks who were
homeschooling until she met that family. She reported that this neighbor was a nurse who
had decided to come out of her working profession to homeschool. She recalled that this
neighbor took her to a homeschooling group meeting at which she met Black professional
women: doctors, lawyers, nurses who were all Black. She recalled that, “That is the day

that | opened my eyes and said, —'this is a whole other world.” I was so excited.”
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Rhonda J. reported that seeing the products her neighbor had produced influenced
her to learn more about homeschooling. She reported wanting her sons to continue to
love learning and she knew that being a professor at a university in an early childhood
and special education program, some of the teachers that were coming out of the program
“were in there because it was a job they knew they could get, some of them. The big
concern for me was a lot of them did not have strong academic skills.” Rhonda J. stated
above any concerns she had about the schools was her desire to keep her son “loving
learning.” This desire influenced her decision to begin homeschooling. Rhonda J. also
reports that the influences on her homeschooling decision have evolved as her children
have grown and, while initially, it was just for the love of learning, it grew to encompass
her own passion for teaching.

Perceptions on societal and cultural influences. Rhonda J. reported that being
an African-American has informed her decision to homeschool. She stated that there are
things that she needed to teach her Black sons regarding what is going on in society that
they would not be able to learn in a public school. She also recalled observing how her
own brother was labeled in the Catholic school he attended, and her mother ended up
removing him. She stated that she did not want that to happen to her children. She
reported that:

What I know about boys is they need movement. They just do. I don’t

know how God has wired them, but these boys need movement. I think

that the movement is interpreted as either disobedience or not being

connected, not paying attention, and unfortunately, that’s not always true.
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She reported that this need to protect her children and avoid the “tracking” that takes
place in schools were factors that influenced her decision to homeschool. Rhonda J.
stated that school systems are in crisis because of student behaviors and students going to
school fearful. She appreciates her relationship with her children and the amount of time
that they get to spend together homeschooling. Rhonda J. reported that with
homeschooling she feels more able to “put out confident, God-fearing children who will
make a mark on the world.” As a homeschooler she states that she feels that they have
more time to build character and that “the academics is secondary to character” in her
house.

Primary motivating factors on their decision to homeschool their child with
special needs. Rhonda J. does not have any children who have been referred to or
evaluated for special education services.

Post-decision perceptions on their decision to homeschool. Rhonda J. reported
that, in retrospect, she feels positively about her decision to homeschool. She stated:

It continues to be the best decision I’ve made. As my kids go through

different stages, just socially really, academics, like I said, is not a priority,

because | know when you put things in front of kids, they just suck it up,

and learning, to some extent, is still fun...The more I put in front of them,

my kids have work ethics that will make them successful. Not necessarily

academics, those work ethics. I don’t regret a thing. I would do it over

again. There’re certain things that I feel like I would have missed if they

were in school.
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Trina M.

Participant Study Observations. This data collection session took place at a
library in a Maryland suburb of Washington, D.C. on a Saturday morning. | was
concerned that the library was small and that we would not be able to find a spot where
we could conduct the interview in private. However, we were able to secure a quiet spot
in the library that was near the play area. We sat at a table and chairs near where some of
her children were playing in the play area. We were briefly interrupted once during the
session when one of her children wanted her attention, but we were able to successfully
resume and complete the session. Trina M. was very pleasant and affable person. She was
very forthcoming and knowledgeable about the homeschooling process and the expressed
strong opinions in her responses to the study questions.

Educational background/Questionnaire answers. Trina M. is a 44-year-old,
married African-American female. She attended public school from kindergarten through
12" grade. When she attended kindergarten through second grade, it was during the early
70’s and she reports that it was during the busing system era in Boston. She stated she
was bussed to a school in South Boston and from grades three through five, she went to a
school in Chinatown that had a “nice racial mix there, great teachers.” She reported that
for middle school, she attended a school in her area and participated in a pilot program
called “Project Promise” which sought to bring underperforming schools up to standard.
Trina M. reported attending a magnet school for science and tech for high school.

She stated that she grew up “impoverished in a housing project. For me, the
library was a place of escape.” She recalled that she read a lot which “fostered my love of

learning and my love of words.” Trina M. recalls her seventh grade teacher as “an
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African-American woman, probably in her 40s,” who she described as a “breath of fresh
air” amongst the mostly White teachers she had in her schools. She reported that she felt
if her homelife had not been so chaotic and she had had more parental involvement, that
she would have been a better student. She graduated from high school and attended
college, earning a bachelor’s degree.

Her father is an educator who taught science and tech in underperforming public
schools. Her mother attended public schools, earning her high school diploma. She
reports that her paternal grandparents had six children who all attended college. Trina M.
has six children and is currently homeschooling one child. She has been homeschooling
for less than a year. Four of children go to public schools, one goes to private school, and
she has a two-year old. She has been a member of a stay-at-home mom’s group for 14
years and one-fourth of the women in the group are homeschoolers.

Primary motivating factors on their decision to homeschool. Trina M. reported
that her decision to homeschool her child was based upon his “social-emotional health.”
She stated that sixth grade was challenging to him both “socially and emotionally.” She
reported that she believed that her son was being influenced by puberty. She stated that
she wanted him to be in an environment that was “conducive for learning and not
distracting.”

Trina M. reported that her son was being bullied and teased at school. She
reported that this bullying directly influenced her decision to “bring him home.” She
stated that they did notify the school about the bullying and that the school was
unresponsive. Trina M. said that they made the decision to homeschool because they

“thought that [they] could do a better job of it a home because some repair needed to be
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done emotionally.” She reported that her son had always been an honor roll student, so
that academics was not a problem for him. Trina M. reported that in addition to his social
and emotional health, they were concerned about his safety and his welfare in his public
school setting. She reported that homeschooling was a way to keep their son safe.

Perceptions on societal and cultural influences. Trina M. reported that being an
African-American did not influence or inform her decision to homeschool. But that
“being an African-American woman informs how | go about homeschooling and what |
teach.” She stated that she felt that an Afro-centric worldview is “a great part of the
worldview that’s missing from education in general.” She expressed that “I believe a lot
of what is communicated in textbooks is whitewashed and edited” and she wanted her
child to have a more balanced view.

Trina M. shared that she honors every parent’s decision to choose the best avenue
of education for their child. She stated:

It doesn’t occur in a one size fits all modality. | have four children in

public school, one child in private school, and one child that is

homeschooled. So, I believe whatever parents can do to best meet the

social, emotional, academic, and mental health of their children, that they

should take that route, whatever that looks like.

Primary motivating factors on their decision to homeschool their child with
special needs. Trina M. does not have any children who have been referred to or

evaluated for special education services.
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Post-decision perceptions on their decision to homeschool. Trina M. reports
that her decision to homeschool has “already proven itself to have been the right
decision.” She stated:

Okay. So, I’ve seen my son’s confidence restored. I was able to see some

learning gaps that there were and be able to address them. He feels great

about it. He’s excited about being home. He is enjoying learning. He’s

enjoying getting together with other homeschool children when we go on

field trips. It has been a win all across the board.

Presentation and Analysis of Themes

Several themes emerged from the recursive review and analysis of the data that
was collected from the interviews, the demographic/background/questionnaire,
observations, field notes, and from the member checks conducted during the data
collection process. The researcher used theoretical coding to identify the conceptual
categories from the data and to formulate the emerging themes that were connected to the
phenomenon under study, African-American homeschooling parents’ decision to
homeschool.

All of the participants of this study were African-American parents who had made
the decision to homeschool their children. The participants’ length of homeschooling
varied, as some were in their first year of homeschooling and others had been
homeschooling for as many as 15 years. This qualitative study explored the perceptions
that African-American homeschooling parents had around their decision to homeschool

their children. There were six themes, consisting of three broad themes and three sub-
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themes, that emerged from what the study participants reported. The themes that emerged
are as follows:

1. Broad theme 1. The impact of their public school experience (both of the child
and the parent). Subthemes included: (a) the importance of their child’s safety
(physical, emotional, and mental); (b) the concern over the academic instruction
(both on what was being taught and what was being left out); and (c) the
experiences around their child’s special education status.

2. Broad theme 2. The significance of race and/or racism on making the decision to
homeschool.

3. Broad theme 3. The significance of religion in making the decision to
homeschool.

These themes and sub-themes emerged from analysis of the data that was collected from
participants and emerged from their responses to the research questions. Table 7 lists the
themes and sub-themes discovered in the data. Table 7 is a graphic depiction of the
themes and sub-themes as they are related to the phenomenon under study,

homeschooling African-American parents.
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Table 7

Themes and Sub-themes

Theme Sub-themes
1.Public school Experiences a. Academic
b. Safety
c. Special
Education
2. Race and Racism (SPED)

Experiences

3. Faith and Religion

Public school Experiences:
a. Academic
b. Safety
c. SPED

Faith and
Religion

The Decision
to
Homeschool

Figure 7. Themes and Sub-themes. Graphic depiction of themes elicited from the data

relative to the Participants’ Perceptions on making the Decision to Homeschool their

Children
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Figure 7 depicts the themes and sub-themes that were gleaned from the data
gathered in response to the research questions in this study.

Emerging Themes Related to the Research Questions

The findings related to the primary and secondary research questions are outlined
and expounded upon below along with the identified key points from participant’s
responses:

1. What are the primary motivating factors that support African-American parents’
decision to homeschool their children?

Study participants were asked about their educational background in both the
Demographic/Background Questionnaire and in the Interview Protocol. Participants
shared their educational backgrounds and those of their parents if that information was
known to them. This was done to explore all of the possible influential forces and factors

that helped to shape their educational foundations.

One of the primary themes found in this study was the participants’ reported
public school experiences and sometimes their dissatisfaction with those experiences.
These experiences, either of the parent or their child, were found to be primary
motivating factors in their decision to homeschool. Within these reported public school

experiences emerged three sub-themes.

The first sub-theme under the theme of public school experiences was their
academic experiences in public school, which includes both the parent’s experiences as

well as those of their children.

The second sub-theme was the issue of the safety of their children in the public

school setting and their own experiences with safety in the public school setting.
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Participants reported experiences with bullying and with problematic responses from
public school personnel. Participants also voiced concern over the emotional and/or

psychological well-being of their children in the public school setting.

The third sub-theme under public school experiences was their special education
experiences (SPED). More than half of the participants the shared negative experiences
that they had in the public school setting which included issues with testing and referrals,
the administration and maintenance of Individual Education Plans (IEPs), with meeting
accommodations under 504 plans, and with gifted and talented programs. Race and
Racism also emerged as a primary theme that participants claimed influenced their
decision to homeschool their children. Included in this theme is race itself as a social

construct and racism as seen as a practice of institutional bias and discrimination.

Lastly, Faith and Religion also emerged from the data as a theme that participants
claimed influenced their decision to homeschool. Each of these themes and sub-themes
will be examined through the words of the participants and the experiences that they

shared in tabular form.

1. The theme of Public school Experiences emerged from the data as being a primary
motivating factor in these parents’ decision to homeschool. Eleven of the 15
participants shared that their decision to homeschool had evolved from a public
school experience that they had directly experienced or that their child(ren) had.
Public school experiences figured prominently in participant responses. Several
parents shared their experiences with or their impressions of the following public
school components: scheduling, teachers, curriculums, testing, student-teacher

ratios, parental involvement.
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The data that emerged from this study in response to the research questions
supported examining these public school experiences through the lens of the general
theme of public school experiences and through the examination of three sub-
themes under the general theme to include: academic impressions and experiences,
safety impressions and experiences and special education (SPED) impressions and
experiences. Table 8 addresses the first of the sub-themes, academics, and provides
key points in the participant responses that were given in answer to the research
questions.

Table 8

Key points under the theme of Public School Experiences

a. Sub-theme: Academics

Participant Response
Jaida B. No comment
Aahliyah W. The time school starts, emergency closings, and finding

a place for them and me having to be at work. It’s just
the pace of other school systems weren’t conducive to
our needs as a family, so it caused a lot of stress. That
was the biggest one, and | would say -- I don’t know
how to put it -- but the real investment on the teachers’
end in my son’s success. So, like, feeling that actual
concern there and willingness to actually, like, dig in
and address their issue or issues versus, “Oh, here’s just
a progress report on what we’re grading.”

“There were a few [teachers] who were [interested],
and you can tell the grades shifted with teamwork
between home and school. But those where there was
no partnership, those grades did not change and got
worse until the end of the year. And being in middle
school, it just -- it wasn’t fair to him.”
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Danielle T.

April K.

Samara L.

“Yeah, and if he’s not getting a math lesson -- if he just
cannot breakthrough that odd and even number idea,
that concept, but next week they’re moving on, then
he’s lost already. So at least to say | can really make
sure that what he knows, he knows...It’s at their
pace...but if you skip over those basics and those
foundations, they’re going to be struggling.”

“[Child confidence] plummets, it plummets because
they just -- the anxiety. ‘I don’t want to get it wrong. |
don’t want to disappoint my teacher. I don’t want to
look stupid in front of the kids. I don’t want to feel
stupid. Why can’t | get this?” That’s a lot.”

“Issues with what was being taught in school. Only last
year, my son going to middle school -- he started sixth
grade, and they did sexual education and identity
classes and stuff like that. They gave us the outline,
and you can opt out or in of certain ones. But you
know, in school all the kids are together, so it’s like,
even if my son opts out of sex ed, next class session,
he’s in class with all his classmates who were just in
sex ed.”

No comment

“We just had a lot of ideas for what we wanted for our
children, and it made us start to think that the school
had other ideas for our kids that we could not say yes or
no to -- that they would have to be part of that program.
As | looked at these three people in my life, | saw that
the actual amount of time that it took a first grader, for
example, to do whatever work was being done was
probably an hour -- I don’t know -- two hours, | guess.
But there’s so much, ‘Let’s all move here as one group.
Let’s all be on this page on this day.” Then if you’re not
-- if you read really fast or this is boring to you, then
you get labeled. Either you’re this smart kid and you
need to go to the special class or you’re also special
because you can’t keep up.”

“Yeah. For me, it was the fact that I did not have a lot
of resources, because for my whole high school life |
couldn't hear anything. So that impacted how | felt about
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education, period, from that point in my life. Because |
felt cheated that I didn't get the opportunity to do as well
and -- 1 don't know -- | probably could have if | had these
resources. But it did impact me in a way where | felt like
education was a waste of time.

“But when she went to first grade here, I was so shocked
at what | was seeing. When kids do spelling assignments
and stuff, and the teacher would bring home the paper and
type it and say, ‘Good job!” But | would look and read,
and | was like, ‘But she didn't spell this word right. Did
the teacher tell you that she didn't spell this word right?’
And then she was like, ‘No.” And then, | brought this to
her teacher's attention more than once. Okay, | don't want
you to say to me you brought a child's paper home with
‘good job’ on it when she has this word misspelled,
because she would go around thinking that this is the way
she's supposed to spell it, because Miss Whatever told her
that she did a good job. She didn't. Because she did not
spell these words right.”

“And when I was in school, if you didn't spell words
correctly, you had a “ sp * in red by the teacher, with the
teacher telling you, this is how you spell it. But I didn't see
that in school. I was like, ‘Okay, why are you having her
do this work if you're not correcting it if it's wrong? I don't
understand it. Because you give her the impression that
this is correct, and it's not. It's wrong.” | brought that to
her attention several times. Apparently, she wasn't caring
what | was saying. And | just thought, that's okay. I'm just
gonna take her out of school. ‘Cause I don't like what I'm
seeing here.”

“Because I do not like multiple choice tests, especially
when it comes to mathematics. Because it does not tell
you what a child actually understands, the concepts of
how to get an answer. It's easy to eliminate wrong answers
in mathematics problems, when you do multiple choices.
But to actually show a person step-by-step how you get
the answer, that's another story. And to me, that's what's
missing in school. They care more about them being able
to score -- that yes, two plus two is four, than
understanding how to get four from two plus two. And
that bothers me a lot,especially when it comes to
mathematics.”
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“Yeah, and they go to the computer lab and they do math
on the computer. And what's funny is that this new kind of
learning, most of the teachers don't understand. When she
first started it in second grade, | asked her teacher, I said,
‘Well, you know, you guys don't send books home, so
how, as a parent, are we supposed to help them with their
homework that has no instructions on?” They would send
homework home, no instructions. And I'm thinking to
myself, "Okay, we didn't do mathematics like this. And |
understand you guys are trying to change it for the good,
I'm not sure how. But where are the textbooks at? Where
are the instructions on how to do it?"

“She told me -- she's the one who told me that the
Common Core, they had an open curriculum in terms of a
book. And she told me where | can get a copy of the book
online, to view what went on. And | thought to myself,
‘Are you serious?’ Okay, so you'd think the homework
would just be a sheet with problems. There would be no
explanations, no sample problems, or anything for the
kids. And I'm thinking, ‘Okay, where do I learn how to do
this? There's no instructions. Everything requires
instructions the first time.””

“But then, when | went to the actual website that lists
what the objectives are for each grade -- for the
curriculum, I looked at that for the third grade, because |
said, ‘Let me just take a look and see.” They didn't do half
of that stuff that they had listed on there. | said, “You outta
have -- you aren't actually meeting any of your
requirements, and you don't even make them yourself.’ |
said, ‘How is that irony?’”

“We have the same tools. We have STEM programs and
STEM is a part of it every day, and we have other schools
who use it. [ don’t think it'd be a cohesive school system if
schools over here get one thing and schools over there get
another. STEM is the future. It's what our children are
going to be doing. It's not a fad; it's the future. So, you
would think that that would be an integral part of the
curriculum for all schools, and it's not.”

“Basically, that was mostly it -- that the curriculum --
they have a broken-down curriculum. They have a 19th
century curriculum, and we're heading into the 22nd
century, in what, another 80 or so years, and they still
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Keyona R.

Michael N.

haven't caught up to what is actually happening right now.
So, their education is really outdated. It doesn't match
with the type of job that they're gonna walk into.”

“Our public school system is so broken. It's broken.
And the more money they give to the system, the
more broken the system becomes. You just gotta go
check it out, to see what is going on. Parents do not
hold school systems accountable for anything. They
just -- they don't question anything. They don't ever
question, they don't look.”

“Where my daughter was academically, | wanted her to
not have a bunch of gaps in her education. Even though
she had a problem reading, I didn't think she should be
written off like, Oh, you know, just because you may have
some issues, people don't have any kind of expectations
for you. And so, | just wanted her -- | didn't care how long
it took you to get this, I just wanted to make sure that you
got it.”

“I would've liked to have been given more options. ['ve
always been good in math. I've always loved math. So, |
would've thought to pursue math for teaching. | never
thought about the engineering or business. What else can
you do with a good math background? Again, | didn't ask
the question, and no one really gave me those different
options. Ithink a lack of direction, or lack of options,
made me feel like I really didn't have options. Then,
because | was a good student, | think people really, kind
of, left it up to me.”

“Most people don't think that way because if you're in a
system where it's just either teaching you to pass a test or
they're just saying, ‘Just do this,” and it's in a silo, we don't
learn in silos. Things are to be integrated. That's one of the
greatest things about homeschooling, just the integration
of daily life with your academics. It helps you to be more
well-rounded, be more prepared.”

“I'm trying to speak in terms of education. What she's
being taught, though, is the applicability. Is what she's
learning really applicable to her life? Some classes you
take and you may not ever do math in seven dimensions.
Which | did my thesis in, but we can still take away, ‘How
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do I take a problem? If it's big, how to break it out into
pieces? What are the pieces? What's the input? How does
it process? How does it output? What if the pieces
change?’ Just that type of thinking because, nowadays,
there just seems to be an absence of thinking because of so
much reliance upon technology.”

Teresa G. “Too many kids for one teacher in particular to handle.
You got all these different personalities, all these
rambunctious little kids in the classroom and one teacher.
They did the best that they could do.”

“So, it was maybe two weeks left in school, and the
principal, she called me and she said, ‘Look, we're going
to do everything possible to see him go to the next grade,’
and | said, ‘Well, it doesn't make sense for him to go to
sixth grade if he's failing fifth grade because then, when
you put them in the sixth grade, he's not going to have any
of the basics that he needs to move forward.’ | said, It's
not fair to my son. It's not fair to him, and I'm not saying
that this is your fault, but your teachers didn't do what
they were supposed to do. | don't know what I'm supposed
to do for my child at this point.””

Vernita J. “And so, Title I schools just come with issues that don't
have anything to do with the school. You just dealing with
economic issues or just family issues. And so, you just
trying to balance all of that. And the system at best, to me,
it's just not doing a good job. It has nothing to do with the
teachers. Like, | have a cousin who's in education. He and
| talk all the time. He says it's not the teachers. The best
teachers in the country are in the public school systems.
Like the ones who know that that's their calling. But it's a
system. And I just think the system
1s antiquated to be quite honest.”

“Like, to be on bells and schedules, like everybody's going
to a factory. | mean, that's just a thought process that |
have come to have as I'm just processing through all of
this with my children now. And I'm just like, we’re raising
entrepreneurs. Or at least that mindset of critical thinking,
figuring out, understanding what your gift is and your
purpose and tying that into education. Like, everybody's
not going to be a mad scientist.”
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Kaari R.

Deidre B.

“His second-grade teacher was sitting in the classroom
and said that she did not think he was going to be able to
read. He wasn't going to be able to decode everything.
Which would be a problem. So, when my child sits in
second-grade, pretest in spelling, out of 15 words he may
get two or three right, every single solitary week. Then he
does the post-test, he'll get 100 or whatever. If you're
teaching and I'm teaching, and you don't see he's getting
the decoding. It is very normal for a child to matriculate
through an entire school year and never do well on a
pretest. That's okay. That is not okay.”

“It's just really toxic to creativity as a learner and everything.
| remember when | came here, when | was in eighth-grade, |
started a petition because they didn't have talent shows. |
was like, ‘what kind of school doesn't have talent shows?’
They were like, ‘Child, you need to sit down. There's not
going to be a talent show.’”

“My decision to homeschool was influenced by my
dissatisfaction with the public school system here in Prince
George’s County.”

“Coming from a city like Boston, that is very segregated
socially, economically, | saw a lot of pushback with
teachers and talking down to children of color, telling me
that she didn't care if I learned and I can leave the
classroom. She would just sit there and not teach us. So, |
just felt I don't want my kids to go through that.”

“Well, the diversity was basically... all the teachers were
White, mainly. Probably had a couple of Black teachers,
not a lot. The schools were run down back then, kind of how
the schools are now. There wasn't much diversity.”

“So, math, for instance, | don't think we were drilling facts
in -- like, foundational facts, like the multiplication tables or
just drilling in facts, adding, subtraction, fractions, division.
| don't feel like it was sticking. | don't think grammar was
being taught, how to diagram a sentence, cursive writing,
things that |1 know that were helpful for me growing up. |
saw a need of them obtaining that information going
forward and the public school not addressing it because of
the core curriculum. So, basically, the pace that they're on,
an accelerated pace, right, and nothing is really sticking.”
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Tamina D.

Maris S.

Rhonda J.

“I would say, in my public school experience, which it was
a very long time ago. So, maybe it's changed. They taught
us what and how, and they gave us information and we
learned how to process information...I do not think that the
general education system encourages people to understand
why things are happening. They want you to know some
facts so you can do what you're told.”

“I didn't really feel like I had much of a choice. I felt like
my son -- in the first grade, the teacher has decided. She was
like, “Yeah, he's probably academically talented, but we
won't do that testing until third grade.” But that in-between
time, he would grow bored. They typecast him. They
couldn't deny that he was intelligent, but they ascribed all
this other stuff on him as well, and it was because they had
their own unexamined biases. If you mentioned, ‘Oh no,
I'm sweet and innocent kindergarten teacher,” and it's like,
‘Yeah.’

“The other thing I got concerned, was another factor, I
wanted to make sure, he continued to be challenged because
he was a top Kid at the elementary school, but this was
regular community school that was just housing anybody
and when | went to that meeting there was no segmented
population. Even the TAG kids were kinda just thrown into
the comprehensive classes.”

“So, when | said, ‘Well, I had heard that the honors kids --
‘cause he was gonna go in as honors, ‘heard the honors kids
would get special classes,” the guy is like, ‘No, no they
might get an extra homework assignment or something.’
‘What?” So, | got real concerned that he wasn't gonna be
challenged education wise. That was a big factor for me as
well.”

“When it came time for him to go to school, there were two
things that went in my head. The first, at that point | was
at...university as a full-time professor. | was the
coordinator of the early child and special education
program for undergraduates. | was putting out these
teachers. What | noticed was some of them were in there
because it was a job they knew they could get, some of
them, the big concern for me was a lot of them did not have
strong academic skills. Their excuse for not was, ‘I'll be in
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Trina M.

early childhood. Why do | need to get all A’s? Why do |
need to put in more effort?”"

“I worked as a special education teacher in a one-room
schoolhouse. | was called to a schoolhouse, and they said,
‘Okay, | have a sixth grader, I've got a fifth grader, a third
grader, and a kid in kindergarten.’ | said, ‘Okay, so what? |
give them each an hour?’ They're like, ‘No, no, no. You
just work with them all together.” I thought | was walking
into an impossible task, but they already had a system for
learning in this one-room schoolhouse where you introduce
something and the person in kindergarten would take away
what he or she was supposed to, they others would expand
on it, it was the most phenomenal thing in the world. That
is literally what my house looks like. That is literally what
my house looks like...It's just a one-room schoolhouse. It’s
a model. The one-room schoolhouse is a model.

“My seventh grade teacher, Ms. Bailey, was an African-
American woman, Probably in her 40s. Because I --
growing up in Boston in the types of schools went to, | had
a lot of White teachers. Ms. Bailey was a breath of fresh air
as an African-American woman. She wore a wrist full of
bracelets and | can see right now, very animated, her hands
going, and | can hear her bracelets jingling, and I can see
her. And she always pushed us. Oh gosh, she pushed so
hard. She pushed us so hard. She was passionate, and she
loved the children.”

“The only thing that comes to mind directly is once one of
my children, during Black History Month, they were
learning something about slavery, and | had to provide
some clarity to the teacher that in the late 1800s, not
everyone was enslaved. And so, | just brought in some
reading literature, and | just came to the class and read a
story about one little Black girl whose father was a hotel
owner. And so, to me, it shed a different light. So that, and
some other little things here and there that, with
approaching the teacher, | was able to provide what |
thought was a balance.”

“Yes, because to me [an Afro-centric worldview] is a great
part of the worldview that's missing from education in
general. I mean, how can we educate anybody without
educating them of who they are. Is that really an education?
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So, to me, it starts there. That's the root. And then other
stuff is supplementary to that.”

“I honor every parent's decision to choose the best avenue
for their child. It doesn't occur in a one-size fit all one
modality. I have four children in public school, one child in
a private school and one child that is homeschooled. So, I
believe whatever parents can do to best meet the social,

emotional, academic and mental health of their children,
that they should take that route, whatever that looks like.”

2. Sub-theme b: Safety under the theme of Public school Experiences

Several parents spoke about the safety of their children as a factor in thir decision
to homeschool. Parents expressed concerns around both the physical and the emotional
safety of their children within the public school setting and the fear that they would not
receive ample protection there. Five parents spoke directly on the issue of bullying, both
as having experienced it as children in school themselves and about their children’s
bullying experiences in school. In the context of the recent increase in school-related
violence, one parent expressed concerned about the physical layout of the school as being
“one road in and one road out.” Several parents also expressed concern that some of the
negative experiences that their children had in school would have a deleterious and
lingering impact on their emotional states of well-being. Several parents shared a fear of
turning their children over to a “system,” in reference to public schools that they felt had
never demonstrated that it had their best interest at heart. Parents also shared their own
personal experiences of unsafe situations and conditions that occurred when they were in
school as children. Table 9 presents some of the findings on the sub-theme of Safety under

the theme of Public school Experiences.
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Table 9

Key points under the theme of Public School Experiences

b. Sub-theme: Safety

Participant Response

Jaida B.

“There were some growing up type things that | was going through
that caused a lot of problems. I wish I would have had more
options at that time. Now, | definitely want to protect my children
from that type of -- Especially at that adolescent stage, just having
any kind of struggles that could change the course of their life
significantly, in a negative way. | want to make sure | control
that.”

“The first thing I would say is when | was in first grade, | was,
what I now know is, sexually harassed by another first grader. Yes,
that really stood out, | would sit there at the table, the boy would
rub under my leg and call me honey, baby, sweet babe, they would
grab your backside -- this is elementary kids. And that happened
throughout elementary, but | remember the first time was first
grade. A little boy brought in a nude cartoon-type thing. I guess he
got it from his parents. Showed it to me, that exposed me to
pornography. That stood out. That stands out.”

“And then, in sixth grade, | had a traumatic event. It was just very
explicit. But I lost my virginity at school under the stairwell. It was
supposed to be with one guy, he brought his friend to look out. The
look-out joins in. | now figure that was kind of rape, pretty much --
kind of not, I don’t know. And then, everybody found out. So now,
when you see this stuff on the news with cyber-bullying, that
definitely would have been me. It got back to the principal
somehow. She asked me about it and I told her. It then, | ended up
getting kicked out of school suspended for a long time.”

“I’d say safety. I always have that thought of ‘What if someone’s
doing something to my child?’ That whole first grade thing. “What
if he’s at nap time doing whatever with some kid that wants to show
him a game, or  something -- an inappropriate game.” That was a
factor.”
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Danielle T.

April K.

Samara L.

Michael N.

Teresa G.

Vernita J.

Kaari R.

“I wasn’t gonna turn my son -- my children over to a system that
had not cared for me and nurtured me, or cared for us and
nurtured us...”

“Bullying stood out, but it wasn’t called bullying. Just the nastiness
of school kids.”

“I have one daughter. | was never really concerned about her safety
Because, right now, she's in fourth grade. | never really got that
thing, where | know some people are, because of all the shootings.
That was never my concern. | was never concerned more about
safety. It was just about the qualms with education.”

“Bullying, from ninth grade all the way through.” [On public- school
safety] | would say, yes because where the school was located, there
was only one road in and one road out. That, | didn't like because if
something were to happen, if the road got blocked off, how could
emergency personnel get in? How could me, as a parent, get into the
actual school? There was one that went in. Same road went out. The
schools | went to, you had different ways to get to it. That's one thing
I did not like.”

“Wow. | had so many different problems with not all three of my
children, just two of my boys, and one in particular, my middle son.
He was being bullied. Nobody did anything about it. I didn't find out
about it until he started showing signs of depression. And he has
PTSD, and that stems from me being a survivor of domestic abuse,
and it was just -- | think his whole fourth grade year was absolutely
ridiculous to the point where | ended up having to write a letter to
Region 1 becausethe principal wouldn't help me.”

“Do you want to stay in public school? So, we let him go back one
more year. But he is what | call a gentle giant. So, he would get hit.
We had to teach him ... His last year we had to teach him how to
fight. And this is not even a bad school. This is one of the top
elementary schools in the county.”

[Factors leading to decision to homeschool] “Okay. So, bullying for
child number one. And the academic or lack of academic support for
child number two.”

“I got this phone call from her English teacher who is telling me that
[my child] had been writing in class and she looked at what [my child]
was writing and she used the word ‘nasty.’ | said, ‘A nasty what?’
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Deidre B.

Tamina D.

Maris S.

She was like, ‘No. She used the word nasty.” I said, ‘Nasty what?’
She said, ‘Well, you don't think that was —' | was like, ‘Nasty is

not a bad word. What was the context? Can you give me?” And it
wasn't any. Then she proceeded to tell me what she thought it meant.
And | said, ‘My daughter doesn't know anything about that.” | said,
’I will not have you call me, sexualizing my child based on your own
thoughts. And | don't know what the hell you're thinking.” So, I just
went off on her. | was so done. We had a teacher/parent conference
the next week or something. But this was already planned, because
they meet with all the parents just to warn you | guess before
progress reports. So, she apologized to me. She was a young
teacher, but still there's no excuse.”

“I just, 1 don't feel safe with [my child] in the school system. | don't
feel safe for other people's children in the school system. It's too
many incidents where adults are not using judgment. And there are so
many adults that | just feel work with children because they have their
own issues with authority and they want to have someone to lord
over. Everything is so punitive. | see the worst of it happening in
schools where it's predominantly black and this whole idea of tough
love is always so toxic. | don't need this to be in her psyche. That was
something that I experienced.”

“The factors that influenced me to learn more about homeschooling
... my son kept getting suspended. It looked like a behavioral issue
and the boy couldn't see the board. Then we had to figure this all out,
you know what | mean?

“The problem was that all those cute little white girls were getting in
line, and all of them gave him hugs and kisses whenever he left. |
actually, witnessed it, and she did not like it, and she did not know
why. I had to have a conversation with her. Then in the first grade,
my son was put into his teacher...l found out years later that she did
actually send me the paper home, but apparently, the paper got lost,
my son's paper, so | didn't see it. So, at the time, | thought that
unbeknownst to me, this woman had put my son in group therapy,
and that she perceived him as being the troubled academically
talented black kid. She put my kid in group therapy, and the therapist
was like, ‘I have no idea why he's here. He's the most well-adjusted.
He can express himself. Blah, blah, blah.” But she put my kid in
group therapy because she thought he had anger issues”.

“Then, also socially, when | was younger, | was an introvert, so |
dealt with the typical bullying until I got to high school and I kinda
blossomed. So, | got both sides. So, I got the bullying when | was a
little younger and | went to a Catholic elementary school. Then I was
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Rhonda J.

Trina M.

introduced into public school -- middle school, so that's where the
bullying really started.”

“Yeah, but I will say, it really was one of those last resorts. So,
that's the reason why I ended up having to learn about it. So, even
though | knew some of my people were doing it, I still wasn't that
interested in it. It was like I got to sixth grade and | started looking at
the bullying I had experienced, the more conversations with friends |
had, my sister and everybody and everybody was just talking about
their sixth-grade year. Even my husband, just bullying and going
home in tears and everyone hated sixth grade, everyone just hated it.”

[On factors that influenced the decision to homeschool] “Well, it
wasn’t really the socialization. It was more the bullying.

...See, remember [ was sheltered, so I had never been in a fight,

I never really had to defend myself. | never had to do any of that
stuff. So, if he came home and somebody was bullying him, I knew
how to advocate for him at elementary school with a teacher and

a principal, but I did not know how to go and advocate for him

if somebody would have been bullying him.”

“My high schooler is not allowed to wear hoodies out the house
with his hood on. He can wear hoodies; he is never to have it on.
Never ever. No, it's not fair. I'm not telling you it's fair. I'm not
telling you it's right, I'm telling you that this is our reality. They
don't get that at school.”

“Okay. So, the primary factors that motivated our decision to
homeschool this one now were his social-emotional health.
Sixth grade was a bit of a challenge. Sixth grade was a bit of a
challenge socially and emotionally. | think with the rise of puberty
it influenced my son, and then the way children just behave in
general. And so, wanting him to be in an environment that was
conducive for learning, and not distracting, where he wouldn't be
picked on, or bullied, greatly influenced the decision to bring him
home.”
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3. Sub-theme c: SPED Experiences under Theme of Public School Experiences
Several parents shared their experiences that they had in public schools with

special education. Some parents shared the obstacles that they had in getting their
children tested for special education services, in getting the provisions of the IEPs
met, and in getting the accommodations under their 504 plans met. Some parents
expressed the fear that teacher-student ratios interfered with their child being able to
receive the necessary instruction. Other parents expressed that the classroom
instruction pacing was not accommodating enough to meet the needs of their child.
One parent expressed the concern that school officials did not want to test for
learning disabilities but only for behavioral disabilities. Several parents were not
pleased with the process with which schools revamped and revisited the yearly
goals for the IEP. There were some parents who expressed the desire to have their
children tested for special education services. Table 10 lists some of the parent’s

key responses regarding their SPED experiences.
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Table 10

Key points under the theme of Public School Experiences

c. Sub-theme: SPED Experiences

Participant

Responses

Jaida B.

Aahliyah W.

Danielle T.

Keyona R.

“It always seems like an all or nothing, or it’s a bit fight to get
Something. But they don’t have an IEP or anything like that.
But my baby who is two, right now it’s an IFSP, which I think
is an individual family service plan, because of Down’s
Syndrome. I may have to deal with that later.”

“Yeah, I don’t consider her as one of my homeschoolers,
because she’s two, but she’s going to start on the 21 going to
a public pre-k on Friday’s for two and a half hours.”

“Well, my youngest, I’'m interested in seeing if he’d be
eligible for reading and math assistance. I’'m hoping taking
him to either school or a center to have one on one remedial
instruction.”

“So, my son is not a special needs candidate.”

“Well, let me get back to that because that's the reason |
homeschool my daughter, is because she was diagnosed with
ADHD. And so, I didn't feel that the classroom environment --
like, she couldn't focus in a classroom with 25 kids. So that's
why I pulled her out to homeschool her.”

“When I would attend my daughter's IEP meetings, | felt that
the services that they were wanting to provide was not because
... It was like this. | felt like the services they wanted to give
her was based on her past and the test, the state test they had.
So, they would be like well, when she takes a test, she can get
a reader so somebody could read the questions to her. And
then, my concern is like she needs to learn how to read. You
can't go through life with a reader. Or she needs extra time. Of
course, | understood that. | was in agreement with that but the
fact that you were more concerned with her having help with
passing this test and not that she's not reading on level was a
problem for me.”
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Teresa G.

“Yeah, I didn't feel that and then, it was like going into third
grade, when | talked to her special education teacher it was
like what level work is she on now? This was second grade. It
was like everything that she's doing is like her reading and her
math is on first grade level. So, I'm like why would you pass
her to third grade when she's doing first grade? She's on a first-
grade level. She's always going to be behind. And so, then
they were like well, you know, she's going to have an hour and
a half or two hours’ worth of services. And I'm like so, she's
going to be pulled out of the classroom for two hours. Then
she's going to miss two hours’ worth of whatever was going on
in the classroom instruction. So, she's always going to be
behind. She's never going to catch up.”

“And then, she started ... She can hide that she's got a learning
disability and she started doing little tricks and stuff that |
noticed. Okay, I don't know how to do this or I'm not going to
have enough time so I'm going to tell a teacher | need to go to
the bathroom and hide out so by the time I come back, she's
collecting the papers. And so, you're not getting it. But when
you're in homeschool, you can go to the bathroom, but when
you come back, it's going to be sitting there waiting for you for
us to do.”

“Where my daughter was academically. | wanted her to not
have a bunch of gaps in her education. | didn't -- Even though
she had a problem reading, I didn't think she should be written
off like oh, you know, just because you may have some issues,
people don't have any kind of expectations for you. And so, |
just wanted her -- | didn't care how long it took you to get this,
| just wanted to make sure, that you got it.”

“So, I put him in her charter school. That's when I found out
about the PTSD because it was okay. The experience in the
beginning was okay. The teachers were, when | say they
were excellent, they were excellent in the fact that they let
me know everything that was going on. Because of
everything that we had just gone through, they paid extra
special attention to him, and one of the teachers was like, ‘I
think you might need to have your son tested,” and | said,
‘What do you mean?’ And she was like, ‘He's not on the
grade level that he should be on. Either he's not on the grade
level that he should be on or he just won't do the work,” and |
was like, ‘What do you mean he won't do the work?’ She
was like, He won't do the work.”"
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Vernita J.

“So, took him to his doctor, found out that PTSD along with
ADD and bouts of depression, so put him in therapy, worked
to get him to come out of this shell because he had gone
deep into this shell....Everything was okay in this new
school for a while, but when we found out about the ADD
and the PTSD, how it was working on his brain, it wasn't that
he was behind; it was that he couldn't keep up, if that makes
sense.”

“He was on grade level. You put something in front of him,
he read on grade level. He couldn't retain the information.
You could tell him something and five minutes later he
forgot everything that you just said to him, and that was
some of the effects of the PTSD, and | found out through
therapy that it came from him seeing what happened to me
and blocking it out. He was old enough to remember what
happened. He can't tell me anything about what happened to
me on the day that | left his father. So, his brain trained itself
to block out important information, so he wasn't retaining the
information that he was learning in school. So, we ended up
putting him on a 504, came up with all these different
combinations. This is where they let me down.”

“So, a lot of the accommodations that were put into his file
before were not met. When you're on the 504, you have an
IEP. You're not supposed to be held back. At the end of the
school year, they tried to tell me that they would want to
keep him back in ... This is fifth grade. They were going to
keep him back in the fifth grade, and | said, ‘No, you're
not.” | said, ‘Since we're having this meeting, let's talk about
everything in this 504.”"All the teachers were sitting around
the table along with the principal, my girlfriend. I said,
‘English teacher, da, da, da, da, da. Did this happen?’ ‘Well,
we didn't get a chance to, so no it didn't happen.” ‘Right, so
you didn't help him like you said you would. "Math teacher,
you have all these things in place for him to be able to retain
this information. Did this happen?’ *Well, we were working
towards ... ‘My question is did it happen?’ ‘No.” So, now
the principal is looking like, ‘Wait a minute. Are you
serious?” Went around the whole table. Nobody, and I'm not
exaggerating, nobody did anything that they were supposed
to do, and the reason why they didn't do what they were
supposed to do is because it was, per class, at least 30 kids.”

“But with him, the youngest, it's interesting, because if she

168



Kaari R.

Deidre B.

ask, ‘Were they ever recommended for testing?’ No, but I
felt like he needed to ... I know he needs testing. Like I'm
in the process right now of going to the pediatrician and
getting him tested for a learning disability. And I'm
almost, I'm like 99.9% sure he has it.”

“Then they were like, ‘No, he's fine.” And | think they
wanted to make him more attentive. But if he does have
this particular learning disability then the attention deficit,
ADHD, they go hand in hand with that. Because one of
the psychologists told me it's about how the brain
processes things. But it's important to know that so you
know how to interact with them. So, then | went to the
psychologist. We went to the psychologist. They told us
the school would test. We did a meeting before the school
year started and they told us again they were not going to
test.”

“They have access to the same battery of tests as
psychologists have. But if they see that it's a learning
disability, they'll stop it and tell you to go and get an
outside review. Even though that test will show it,
because they're only looking for behavior issues. But
studies have shown that behavioral issues in boys are
likely, if you're in a decent environment, you know.
Decent kind of living environment, it's usually attached to
an academic deficiency of sorts that has not been handled.
It's not because these children are innately quote unquote
bad. But they only will service the behavior issues.”

“So, when I attended [omitted] elementary, that’s when |
started being, they called it gifted and talented. Here, it’s
called talented and gifted, TAG. But there it was called
GT. That was when | -- | enjoyed school, but I really
enjoyed, because they had us do lateral thinking puzzles.
That’s when I got into writing. That’s when | started
writing poetry and | learned about Greek mythology and
everything that resonates with me as an artist. Then |
came here, and | just really do not like the school system,
and just this environment.”

“Yes, my older son. He was referred for ADHD and it was
a nightmare. It was a pure nightmare...Just the IEP
process, being able to revamp it on a regular basis, it
wasn't consistent, it was removed. It was suggested to me
to take it off, that he didn't need it. | had to get him
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Tamina D.

Maris S.

diagnosed. At first, he wasn't diagnosed. He was in the
program without a diagnosis because | noticed there was
something wrong earlier on, like 18, 19 months old.
Something, | thought it was speech delay. So, I went to ...
and ...said that he wasn't delayed that much so they didn't
give me services. But then later on, the early intervention,
they gave me an IEP and that's how I got him into pre-K. |
got him into pre-K, gave him an earlier start, and he was
really doing very well with the IEP. They suggested | take
it off and when 1 took it off, it was an epic failure.”

“It was an epic failure so then I had to get him diagnosed
with this very sweet psychologist. When she diagnosed
him, she even came with me to the meeting and they gave
him a 504. By then, the principal and them felt like I was
pushing back too much. So it just became bad. The
relationship went sour with the local school.”

“I didn't really feel like I had much of a choice. | felt like
my son -- In the first grade, the teacher has decided. She
was like, “Yeah, he's probably academically talented, but
we won't do that testing until third grade.” But that in-
between time, he would grow bored. They typecast him.
They couldn't deny that he was intelligent, but they
ascribed all this other stuff on him as well, and it was
because they had their own unexamined biases. If you
mentioned, ‘Oh no, I'm sweet and innocent kindergarten
teacher,” and it's like, ‘Yeah.’"

“My second child, my youngest came in, that's when |
started understanding the system. He didn't pick up stuff as
fast. He's a mischievous kid. He's the touch-touch kinda,
you know, but he had a wonderful personality, no behavior
issues, so | never had to worry about that. I did request
evaluation for IEP for him. 1 did not like the way that they
put ... that's when | started learning Common Core. Now
remember my first child was just rolling through. I never
had to stop and look. I started learning Common Core with
my second, started realizing that wasn't working well for
him. It was moving too fast for him. The day was moving
too fast.”

“He was tested. He didn't receive it. He didn't qualify, but
| think they really tested him because | was such a presence
in the school, but I think if I wasn't ... and | learned about
that too. If you're not really not in the school and the
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teachers don't know you and the principal doesn't know,
they're not gonna do too much to help you.”

Rhonda J. “Its [PhD subject area] in psychological and cultural
studies, but the umbrella was special education....
[Dissertation subject] It’s in Autism and choice. Choice
making in individuals with autism.”

4. Theme of Race and Racism

Fourteen out of 15 of the participants shared information on race or racism in their
responses to this study’s questions on influential factors regarding their decision to
homeschool. Several parents expressed that race and/or racism played a factor in their
decision to homeschool. Some parents expressed that they felt that their race directly
impacted the kind of education that they would receive if they were not homeschooled.
Some parents expressed that they did not want their children to be a part of the school to
prison pipeline. Several parents expressed their fears around how Black male’s behaviors
and movements are scrutinized, having a lasting impact on their psyche as well as their
academics. Several parents were not content with how race is depicted and how African-
American subjects are taught in public school curriculums, denoting a lack of a historical,
worldview orientation. Several parents spoke to how public schools, in their push for
technology use, do not consider enough students who are without means which often to
be “children of color.” Several parents provided anecdotal information on their
experiences with insensitive and/or racist responses from school personnel in regard to

their children. One parent shared that although race did not influence her decision to
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homeschool, race does influence how she does it. Table 11 lists some of the parents’

responses in regard to race and racism.
Table 11

Key points under the theme of Race and Racism

Participant Response

Jaida B. “They do not know about the preschool to prison pipeline.
| feel like even that term just makes it a normal thing for
kids. They have learned about other’s struggles, of
different people groups, our peoples group included. But |
don’t want them to feel like they have to take on a struggle
that isn’t theirs. If they do come across racial problems,
then we’ll talk about that. But I just hadn’t figured out, as
an African-American, my total view on this. I don’t want
to send them off for someone to say, ‘You know you’re a
black male, got these strikes against you.”

“l want to make sure that you have a healthy
understanding that no one’s invisible. I don’t want anyone
to be invisible to them. Skin color, or whatever, or social
economic status, anything. | want them to see and have an
awareness of all of that, but I don’t want it to be a burden
for whichever demographic they’re in.”

“And then just the expectations I’ve read, that the
expectations can be lower? I’m like, ‘No, standard is as
high as you can go based on your intellect and your
gifting.” I want to make sure that race really, in a way, is
not even a factor.”

“We do get into race, in a very different way though. |
believe in empowering communities and that type of thing,
but it’s not like black power, and down with the oppressor.
I let them know, people are oppressed everywhere, because
of skin color, because of who they like, who they choose to
love, because of any reason. Its not just like, our
oppression, it’s oppression period.”

Aahliyah W. “Yeah, Again, just imagery, culture, identity. I think that
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Danielle T.

Samara L.

all of those things impact a child’s confidence even and
curiosity about learning.”

“I think I couldn’t talk about homeschooling, my choice of
homeschool, without talking about my awakening to
myself as African, and my African centeredness. A lot of
that is the foundation as to my choices.”

“Our African studies classes were predominately Black,
but they were small, 50 kids. So, with that said, it was at
[University] that I learned about myself as an African. |
learned about my position as an African-American Black
person in these United States. I didn’t like that position. I
wasn’t gonna turn my son, my children over to a system
that had not cared for me and nurtured me, or cared for us
and nurtured us...So, with learning about racism, social
stratifications along the color line, | went forward to make
the decision that | would be the primary care giver and
educator of my children.”

[Factors that directly influenced the decision to
homeschool] “Cultural. Racism. Cultural and social. So, it
started off as a political decision. I didn’t want to turn my
Black babies over to racist America.”

“How is my little Black boy what | said, even before |
knew | was gonna have a little Black boy. There’s
something about racism and how it comes down on the
Black male. I’'m all for girl power, but if we leave our
males out, then these powerful woman ain’t gonna have no
husbands.”

“So, I zeroed in on the relationship of the racist system
and the Black man. And so, my son -- my brother. | have a
brother that is 11 years younger than me. He was not
homeschooled. Neither one of us were homeschooled. But
I did get to experience, as a much older sibling, certain
heartaches that he went through in public school. So yes, |
didn’t want my son to have those same experiences.”

“Because the quality of the education they are trying to put
forth for the students is just absolutely crazy. Our
students, African-American students in particular, they
learn about the same five African-American people every
single year. Rosa Parks, Doctor Martin Luther King,
Junior, Fredrick Douglas, the same everybody wants to
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Keyona R.

Michael N.

Teresa G.

talk about. There are hundreds of African-American
people who made contributions to American society made
a difference. There are so many components to African-
American history that you couldn't even possibly teach
history without mentioning African-Americans
throughout the course of history of this country. But it's
never in it. So, I teach history from the African-American
stance. | teach it from the Black perspective, because
that's who she is.”

“No. I mean, it wasn't like the White man doesn't want to
have... it wasn't that kind of thing. It was just you -- well,
I guess, in a certain kind of way it was like, you can't just
-- You have to know how to read. You have to know how
to write. You have to know how to do these things to
function in life. But it wasn't like | have this Afro-centric
view or anything. It was like these are the basic things.
You have to have it and if these people don't -- If they
don't take the time with you, the only person that's really
invested in you, in your education, is your parents.”

“I'm here for the same purpose. We're here to
homeschool kids. 1f we're supposed to be Christians, then
skin color doesn't matter. But it's a whole bunch of racial
issues in America that we ain't touched on yet that needs
to be touched on. If that was to be resolved to some
extent, that might help the relationship. Yet, you show up
and they don't want to talk to me. They don't really
speak.”

“Definitely. I don't think that the school system is set up
for us properly. I honestly don't like the -- it's crazy --
books in the classroom. Books to come home from
school. When | was in school, we had books. We were
able to, even though a lot of what was in the books was
lies, we were able to use books to do our work. Now they
come home and have to get on Google Classroom. What
if 1 didn't have a computer? What if | didn't have internet
service? What if | was one of those families, | was not
fortunate enough to have this stuff? Right? They get on
Google Classrooms and find work, and they have eBooks
and -- No. No. That's unacceptable. At their dad's house,
they don't have a computer. They have their little tablet,
but that's limiting, so, a lot of times they have to wait ‘til
they get home to do homework so that they can use the
computer, and to me it takes away from so much of the
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Vernita J.

Kaari R.

Deidre B.

education to have so much technology implemented into
the educational process when lot of these kids don't have
the means.”

“How is that fair to a child whose mother doesn't have a
car, maybe living with somebody else because she doesn't
have a home, or the finances to get whatever it is that she
needs to get to make sure that her kids can get a computer
or laptop or get to the library so that they can get on the
computer. How is that fair to that child? And it's so many
more of those types of kids, children of color, that don't
have these resources or that aren't able to do the things
that they need to do to keep up in class, which is why they
become distractions in the classroom.”

“No. Not at all. There probably is a group of people who
are more into really African-centered culture. That's not
me. Yeah. I'm more into -- this is a whole different
group. | don't know what to call us but we're all together
at this one tutorial I'm going to take. Because you meet
people and you're like, ‘These are educated Black
women who could have real careers and they're
choosing to homeschool in some sort of way or
another.” It's something to that.”

“It's just really disappointing for me knowing the
history of this county and being one of the largest Black
counties of affluent people. Just really disappointed with
the lack of instruction. So, I think having a Pan-African
upbringing, because my parents were Black nationalists
for the most part. So, my identity has always been
about Black liberation through education. So, being in a
space that's majority Black and then people always
questioning my Blackness because of the way that |
look. But then consciousness wise, always interacting
with just straight up -- when | continued to complain
about -- that is really the root of it.”

“The factors that influenced me to learn more about
homeschooling ... my son kept getting suspended...It
looked like a behavioral issue and the boy couldn't see
the board. Then we had to figure this all out, you know
what | mean? But the suspensions are very high in
Alexandria. A couple of years ago, it was mainly the
Black children and now it's the Latino boys. So that was
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Tamina D.

Maris S.

a problem for me. Because, going back to that question
when we talked about something that was impactful for
me, | used to get suspended. So, I felt like | don't want
my Kids to feel that way.”

“Well, definitely the suspensions -- then raising Black
boys is a problem for me with the school system. | want
to raise good, productive citizens and if we keep telling
them that they're not good or they're not good enough or
they're not smart enough, I just feel like that's
detrimental to a man's ego period. Those are the two
things that really kind of pushed me to make sure that |
have a hold of this because | don't want to have 30-year-
old’s in my basement. You know what | mean? | want
them to launch and | want them to be sure of who they
are and if they’re gonna sit in that school for eight hours
and not figure out who they are, they might as well just
sit in here and figure it out.”

“What made me decide to homeschool him was racism
because | live out here, and there are a lot of very
unaware people...In the public schools. When he went to
his little preschool, I thought we had overcome --
Obama was elected. His little school, they were so sweet
and everybody. | mean, there were a couple of people.
There's always a couple of people. But generally
speaking, it was okay. Everything was wonderful and
beautiful. When he went to the public school, I got a
letter from his teacher complaining that all the little
girl’s hugs and kisses him, and she told him so many
times that friends don't hug and kiss. They shake hands
and give each other high fives.”

“It's like when we do history, it's like this is what
everybody else was doing. This is what women were
doing, people of color were doing. It's like so you're
getting a full view of and it's like -- And yes, history is
ugly. It is an ugly, ugly, ugly subject because people are
ugly. I'm like, ‘But through all that ugliness -- there
have always been people who were fighting for better.””

“It was the, me as a Black mom, how was I gonna
support a Black son at an age when he's growing up and
learning about himself? That kinda scared me. | didn't
know what to do about that. That if he did come home --
see, remember | was sheltered, so | had never been in a
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Rhonda J.

Trina M.

fight, I never really had to defend myself. I never had to
do any of that stuff.”

“Yeah, but the funny thing is because -- S0, I'm not woke.
Maybe husband is the woke one, and | say this all the
time, I need to get a shirt that says, ‘Married to woke-
ness’ because | could tell you nothing. I'm not that person
that's like, ‘I gotta make sure Black man does this.” That's
just not me, that hasn't been me. So being African-
American wasn't the plus to homeschool...It wasn't. It was
just interesting to see other African-American people
homeschooling. That was kinda the...but like I know the
girl I call super mom, | went to her house for a book club
meeting and on her wall in the basement was an entire
timeline of like the African experience that her and her
kids had worked through because she didn't feel like the
public school system was teaching, but that, as amazed as
I was, that probably wouldn't be me immediately. I think
I'm starting to see things now 'cause I've been exposed to
more people that I might go, “You know, let's not do
world history, let's look at African-American history.” |
think 1 might do that now, but it's not because I'm
African-American, it just happened to be.”

“We explained, you get what you need, you get what
you need. The fact that they are little black boys and
what's going on in society, especially now, is definitely a
factor. It's a confirmation that what we're doing is right,
because there are things that | need to teach them that they
will not get through a public school.”

“Nobody's gonna teach them the things that are going on
now. People generally are afraid of African-Americans,
just because of the color of your skin is not something
they teach you. Of course, it's one of those things | have
to teach them, this is reality and it's not fair, but I need
you to live it out as reality.”

“My high schooler is not allowed to wear hoodies out the
house with his hood on. He can wear hoodies, he is never
to have it on. Never ever. No, it's not fair. I'm not telling
you it's fair. I'm not telling you it's right, I'm telling you
that this is our reality. They don't get that at school. It's a
general rule, you make general rules for people.”

“Not my decision to homeschool. So being an African-
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American woman hasn't influenced my decision to
homeschool, but I think it just -- being an African-
American woman informs how | go about homeschooling
and what | teach.”

5. Theme of Faith and Religion

Seven of the participants spoke about faith and/or religion in their responses to the
research questions. Two participants stated that the faith and/or their religion was the
primary factor in their decision to homeschool. Several participants expressed that they
felt that the instruction that their children were receiving was not in line with faith and/or
their belief system. They noted having issue with the “theory of evolution” being taught
as fact and with the use of “New Age” references being used to instruct their children.
Several also expressed that it was problematic not knowing the faiths of the teachers who
would be instructing their children. Some participants expressed that they wanted more of
an influence over their child’s character and for them to have a sounder “biblically based”
teaching foundation that homeschooling can provide. Table 12 lists the parents’ responses

to the research questions regarding faith and religion.

Table 12
6. Theme of Faith and Religion
Participant Response
Danielle T. “And it was so funny, because I’'m not a

Christian. | understand Christianity. | bear
witness to the strength that you can find in the
Bible. But that is not my religion of choice, or
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April K.

my religious path. But | thought it just shows the
diversity in our group.”

“We are a Christian, conservative family so
maybe some world view ideas that were being
taught as truth versus as theory, especially
evolution, for example. Since evolution is a
theory, then my kids would say, ‘Well, if you’re
considering creationism a theory then it should
also be taught.” But, evolution being taught as
fact and not theory. So, that was a concern. So
yeah, that’s an example...Since evolution is a
theory, then my kids would say, ‘Well, if you’re
considering creationism, a theory then it should
also be taught.” But evolution being taught as
fact and not theory. So, that was a concern.”

“[Factors that influenced the decision to
homeschool] Number one would be our faith
and the fact that we picked a Christian school for
them to attend we would still wonder what was
the particular viewpoint of that person, of that
school. If it’s a public school then, for example,
my oldest daughter who went to kindergarten and
first grade, when we made the decision to
homeschool we realized that we really didn’t
have a right to even ask her teacher. We were
like, ‘We don’t even know what is the faith of
her teacher.” This person has our child six hours
a day. So, she could be atheist, she could be
Buddhist, she could be...she could call herself a
Christian but have a particular persuasion of it.
So, | guess the idea that in the mainstream world
that never discussed or that it doesn’t even seem
to matter. We just assume that a teacher, because
they’re a teacher, they are the role model that you
want for your kid. Yet, you expect this person to
influence your child. You’re sending your child
to this person for many, many hours a day but
you don’t know their home life. You don’t know
if they scream. You don’t know if they have
depression and you take your child, your baby,
and you hand them to this person that you don’t
know from Adam.”
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Michael N.

Vernita J.

“So, that's for me what homeschooling was, was
to impart and for them to witness our faith in
action more is taught and to use whatever
medium to impart the skill. Right? So, reading
comprehension is a great skill but why not read
about what you love? Won't you read much
more?”’

“... and things that she was doing in class. What's
the word I'm looking for? Didn't line up with our
beliefs. I'm a Christian, and she doing things like
having them hold hands and, what she called,
‘Say a prayer,’ but they were saying stuff to
Mother Nature, Mother Earth -- New Age type
stuff, and it was making her sick. She would
come home, and she was throwing up. It wasn't
just one time. This was something ongoing.”

“I don't need New Age and they were like, ‘S0?’
| looked at my wife. | said, ‘Remember, when
you said we might have to homeschool Jenna
some time? Today's that day.” Got up from that
meeting. | said, ‘Unenroll her and, then, we'll
start homeschooling.”"

“You know, I think about how they say prayer's
been taken out of school. Okay, that's the one
fight, but here's somebody doing something that,
again, doesn't line up with my beliefs, and |
express that, and nothing is done about it? | had
a problem with that, but instead of trying to
fight it with them, | make the decision and say,
“You know what? I always said if the stuff hit
the fan, I'll pull my daughter out of this system
and take it upon myself to teach her because
nobody is gonna love Jenna

more than me.””

“Religion, accountability, reliability. I'm trying
to speak in terms of education, what she's being
taught, though, is the applicability. Is what she's
learning really applicable to her life?”

“But everybody who matriculated through the
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Deidre B.

Rhonda J.

Trina M.

Archdiocese in D.C., you had to do service. And
that started, it started in ninth grade with
different things that we would do. But by the
time we got to eleventh grade we were in soup
kitchens, we were just doing all kinds of things.
And | really think that for me, and I'm not
Catholic, but a person who is Christian, and was
growing in my own relationship with Christ, and
understanding what it means to show love. My
family had not, at that point we'd not done any
service things. But that was something that
resonated with me.”

“I go to a church that the majority of the women
homeschool there. | go to a church in Maryland.
I've been going to that church about 15 years and
I've seen a lot of children homeschooled in that
community and become successful. My church is
predominantly Black. That's how | found out
about homeschooling.”

“I wouldn't know how to handle that, because
there have been times where we have just put
the books aside and just dealt with a character
piece. Just dealt with a character piece. It can
go on for a month, because my priority right
now is that I put out confident, God fearing
children who will make a mark on the world.”

“They always fall back to the biblical.
Everything. Everything stems from a biblical
perspective. We deal with a worldly perspective
and a biblical perspective. A lot of parents have
difficulties having those conversations. | don't.
Not at all. T attribute that to homeschooling.”

“First, let me say that [ am a Christian and in the
Christian community, it's a very popular thing.
It's a very common concept in the Christian
community. So, it's something I've known about
it for at least 30 years.”
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Summary of Chapter Four

Chapter 4 provided an overview of the chapter along with the study’s data
collection analysis steps and a special note on the setting of this study. A list of site
locations was provided along with a list of the participants. The chapter summarized
information provided by the participants’ in their responses to the administered
questionnaire and to the in-depth interview questions.

This chapter related the participants’ educational backgrounds, the educational
backgrounds of their parents and their homeschooling histories. It explored their
perceptions around their decision to homeschool, including, the primary motivating
factors on their decision to homeschool, their experiences around making the decision to
homeschool, their perceptions of the societal and cultural influences on their decision to
homeschool, the primary motivating factors on their decision to homeschool their special
needs child(ren), and their post-decision perceptions on their decision to homeschool
their child(ren). This chapter also included a discussion and the analysis of the themes

and sub-themes that emerged along with subsequent tables of the participant’s key points.
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Chapter 5: Discussion
Overview

This study examined the perceptions that African-American parents have about
their decision to homeschool their children. The problem that this study sought to address
is the existing gap in the homeschooling literature, for both empirical and qualitative
studies and, principally, on the perceptions of African-American homeschooling parents.
This chapter presents the conclusions of this study based upon the findings as they relate
to the research questions, the literature review, and the theoretical framework. Chapter
five includes a discussion of the research findings as they relate to the literature review
and of their relevance to the research questions along with the limitations of the study. A
reflection is also presented on the conduct of the study and recommendations are
provided based upon the findings and the study conclusions. Chapter five concludes with
a chapter summary and a final statement.

Study Summary

Summary of Findings

The surveys, observations, field notes, reflective memos, interview transcripts,
member checks, and reflective memos were all analyzed and interpreted to produce the
data for this study. Categories and themes emerged from the coding of the data that were
correlated to the perceptions of African-American homeschooling parents on the decision
to homeschool their children. Participants identified three common themes: Public
school Experiences, Race/Racism, and Faith/Religion. The theme of public school
experiences included three sub-themes: Academics, Safety, and SPED. As Figure 7

illustrates, 73% of participants reported that the perceptions on their decision to
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homeschool were shaped largely upon their experiences with public school education.
These public school experiences were categorized into the three sub-themes. The themes
of Race/Racism and Faith/Religion were tied both with a response rate of 13% per theme.
Each theme that emerged from the data will be explored below in relation to the study’s

research questions.

Primary Motivating factors in the Decision to Homeschool

m Public School Experiences-73.33% » Race/Racism-13.33% = Faith/Religion-13.33%

Figure 8.

Primary Motivating Factors in the Decision to Homeschool. Graphic depicting
participants responses to the research question on their primary motivating factor to
homeschool.

Conclusions and Interpretations

Conclusions Related to the Research Questions
The findings from the data collected and analyzed in this phenomenological

hermeneutic study were in response to the research question: What are the primary
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motivating factors that supported the decision of African-American parents to
homeschool their children? These findings supported the following five conclusions:

1. Adverse public school experiences are the primary influence on the decision of
African-American homeschooling parents to homeschool their children.

2. African-American homeschooling parents perceive that their experiences with
their race and/or racism have influenced their decision to homeschool their
children.

3. African-American homeschooling parents believe that their faith/religion
influence their decision to homeschool their children.

4. African-American parents homeschooling children with special needs children
perceive that inadequate public school special education services influence their
decision to homeschool.

These conclusions were reached through an analysis of the data and findings
uncovered during the qualitative data analysis process designed for this study. Bracketing
was employed throughout the critical points of this study in order to receive and exam the
data in its purest state without the lens of the supporting literature or the theories
previously examined in the literature review. Each of these conclusions will now be
discussed by examining how they are related to the literature and by determining how

they are positioned within the theoretical frameworks of this study.

Conclusion One: Adverse public school experiences primarily influence the

decision of African-American homeschooling parents to homeschool their children.

Conclusion one related to the main research question. This conclusion supports

the main research question: What are the primary motivating factors that supported the
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decision of African-American parents to homeschool their children? Most of the
homeschooling parents in this study expressed that their negative public school
experiences had primarily influenced their decision to homeschool their children.
Participants shared their own childhood experiences as well as the experiences of their
children in public school which included their concerns with inadequate delivery of
instruction, safety, and insufficient SPED services, and how these experiences had
impacted their lives and had influenced their educational journeys with their children.
They expressed that it was these strong beliefs around those experiences that became the

primary motivating factor on their decision to homeschool.

Conclusion one related in historical context to the education of African-
Americans. The history of the education of African-Americans in the United States was
briefly surveyed in the literature review in order to situate any possible findings and
conclusions. Revisiting the pertinent points of that historical survey will hopefully assist
in providing depth and dimension to the discussion of this conclusion. It is quite telling
that now, some 65 years after the Brown v. Board of Education decision to desegregate
public schools, many African-American parents are, of their own volition, choosing to
leave the arena of public schools and are returning to where they initially began educating
their children, at home. Participant Samara L. powerfully exemplified this conclusion
when she stated, “Our public school system is so broken. It’s broken. And the more
money they give to the system, the more broken the system becomes.” This participant
shared further about public schools “they have a broken-down curriculum. They have a

19" century curriculum, and we’re heading into the 22" century.”
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Earlier in this study, this circular movement of African-Americans parents, in
their desire to educate their children, was referenced in the literature review which
examined a period in which early African-Americans were illegally and secretly being
taught in their homes. Eventually, they would be educated in schoolhouses that were of
separate but unequal status. Now, as a direct consequence of the battles fought during the
Civil Rights Movement and in the far-reaching impact of the Brown Decision,
desegregation has become the law of the land. Yet despite these well-fought battles, or
perhaps because of them, the phenomenon of African-American homeschooling families
has emerged, representing a complete reversal in which African-American parents have
returned home to educate their children, only this time without the threat of punishment

or illegality.

The impetus for this research inquiry was to ascertain whether any connections
existed between the perceptions of African-American homeschooling parents and the
history of the education of African-Americans in this country. Participant Danielle T.
powerfully alluded to this connection when she posited: “I learned about my position in
these United States. I didn’t like that position. I wasn’t gonna turn my son, my children
over to a system that had not cared for us and nurtured us.” The findings in this study did
support connections between the perceptions that African-American homeschooling
parents had on their decision to homeschool and the historical educational experience of

African-Americans.

The findings and this study conclusion seem to echo the findings of Gunnar
Myrdal in his famous study completed more than 75 years ago. Myrdal theorized about a

symbiotic relationship that existed between the African-American community and their
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status. He posited that their current status in society could be directly correlated to what
was happening to them in greater society (Myrdal, 1944). As participant Vernita J.
lamented, “they build jail cells off of third grade test scores.” This participant further
stated, “It’s just, the answers that we need in the future are not going to come through a
1954 school system.” The findings and this conclusion indicate that there are connections
between African-American parents’ decision to homeschool and their perceptions on
their experiences with public education in this country, an integral sector of greater

society.

Conclusion one related to the scholarly literature. The findings and the conclusion
drawn from the participants in this study did not neatly fit into Van Galen’s seminal
bilateral classifications of “ldeologues” v.” Pedagogues,” referred to in the literature
review. Unlike the “ldeologues” in Van Galen’s study, not all of this study’s participants
were averse to all aspects of public education. In fact, in some instances, there were some
participants who had positive commentary about the public school system. Participant
Vernita J. shared that “the best teachers in the country are in the public school systems.
Like the ones that know that’s their calling. But it’s a system. And I just think the system
is antiquated, to be honest.” Many participants expressed that homeschooling had helped
to strengthen their parental bonds with their children, although they did not express that

this desire to strengthen parental bonds represented a primary reason to homeschool.

There were participants in this study who fell into the “Pedagogues” category
classification in that they had issues with the teaching in public schools and wanted to
encourage more creativity in the learning process. Participant Kaari R. best illustrated this

when she shared, “I came here and I just really do not like the school system, and just the
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environment. It’s just toxic to creativity as a learner and everything.” Most of the
participants’ beliefs traversed these classifications or did not meet all of the criteria of
one or both categories precisely. The African-American homeschoolers who participated
in this study could not strictly be classified as either Ideologues or Pedagogues. This
finding was in keeping with those of Collum (2005), who did not find ample data to
support just those classifications but found a broadening of categories. However, these
findings were not in keeping with Hanna (2012), who did find support amongst those
typologies. These findings supported Collum (2005) in that there were found
complexities that emerged from the data that were outside of those “simplistic

typologies” (Collum, 2005, p. 331).

A substantial amount of the scholarly literature supports the premise that some
families elect to homeschool their children because they are dissatisfied in some way
with public education (Drenovsky & Cohen, 2012; Gaither, 2008; Glanzer, 2008; Lines,
2001; Mazuma & Lundy, 2012; Morrison, 2014; Reindl, 2005). In this study, although
dissatisfaction with public schools represented the primary motivation of these parents to
homeschool, this was not consistent with the ranking order of reasons listed in The
Condition of Education 2009, in which dissatisfaction with academic instruction came in
third place at 17% (NCES 2009-081). This conclusion was also not directly aligned with
findings of Green and Hoover-Dempsey (2007) in which the homeschooling parents’
personal responsibility for educating their child in ways that were consistent with their
priorities out-weighed their belief that public schools could not educate them. Although
there were some parents in this study that did express this belief about their personal

responsibility to educate their child, the majority of the parents in this study described
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that their primary motivation to homeschool was based upon their perceptions about the
current inadequacies of the public school system and its inability to educate their child in

manner that was acceptable to them.

It is not known if a correlation exists as to the education level of the participants
of this study and their dissatisfaction with public schools. Twelve out of 15 of this study’s
participants had college degrees (with five of those having advanced degrees) perhaps the
educational level of this study’s participants resulted in them holding the public school
system to expected higher educational standards. This query was outside of the scope of

this study.

Five of the 15 parent participants described incidents of bullying in public
schools, which was a contributing factor to their decision to homeschool. Several parents
also recounted their own personal experiences with bullying issues in public schools from
their childhood and expressed that they did not want their children to go through what
they had experienced. These issues directly led to the formation of the sub-theme of
safety under the public school theme in these study’s findings. There was dissatisfaction
expressed with the response of school administrators and teachers when notified of
incidents of bullying. Only one parent expressed a safety issue outside of bullying and
that included a concern about their child’s physical safety and the physical layout of the
school building because there was only one road leading into the building and one road
out, which they felt made the school building vulnerable and could compromise their

child’s safety in the event of an incident of school violence.

This conclusion and underlying findings support Fields-Smith & Williams (2009)

who found that their African-American parent participants had based their decision to
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homeschool on their prior school experiences. Mazama and Musumunu (nee Lundy)
(2014), a study which examined African-American parents’ motivations to homeschool
found that parents chose homeschooling as a safer alternative than public schools. This
study defined “safety” as including the physical safety of students and their emotional,
intellectual, and cultural safety. In support of those findings, the parents in this study
were not only concerned with their children’s physical safety but also made mention of
their need to protect them from any possible emotional harm which they felt could taint
their viewpoint on education and negatively impact how they see and present themselves

in the world.

Conclusion two: African-American homeschooling parents perceive that
their experiences with their race and or racism have influenced their decision to

homeschool their children.

Conclusion related to research sub-questions two and four. This study found that
some parents’ primary motivation to homeschool their children was influenced by race or
racism. This conclusion contributes to the main research question and specifically
addresses sub-questions: 2. What societal influences do African-American parents
perceive as having shaped their decision to homeschool? And, 4. What cultural (racial,
familial, religious) factors do parents perceive as having contributed to their decision to
homeschool? Participant Tamina D. exemplified this conclusion when she shared, “What
made me decide to homeschool was racism because | live out here, and there are a lot of

unaware people in the public schools.”

There were parents in this study who specifically expressed that race or racism

was the primary motivating factor on their decision to homeschool their child. There were
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also parents who, although they did not present race/racism as their primary motivating
factor to homeschool, they did discuss race, both in the context of their experiences in the
world and in the public school arena. Participant Michael N. deftly summed it up when
he said, “It’s a whole bunch of racial issues in American that we ain’t touched on yet that
needs to be touched on.” Regarding those studies that focused solely on African-
American homeschooling parents reviewed in the literature, the comparison of results
alongside the findings of this study, while allowing for differences in sample sizes and

methodology, were of interest to note.

In contrast to the study findings of Fields-Smith and Williams (2009), which
found that most of their African-American parent participants attributed their
homeschooling decision to “perceptions of, or experiences with, inequities, prejudice,
discrimination, or racism in public or private schools” (Fields-Smith and Williams, 2009,
p. 376). There were also a few parents in the study who emphatically stated that neither
their race nor racism had anything to do with their decision to homeschool their children.
Most of the parents in the instant study’s motivation to homeschool were based upon
expressed systemic inadequacies found in public schools in the areas of academic
instruction, safety, and SPED. However, for some of the parents in this study, race was

the primary motivating factor in their decision to homeschool their children.

Conclusion two related to the literature review. Although, parents in this study shared
experiences regarding race and racism, this was a primary motivating factor for just a few
of the participants. There were parents in this study who fit the “Ethnological” category
of “home educator” coined by Fields-Smith and Williams (2009), who described that

their participant parents’ motivations were not just based upon institutionalized racism
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but from wanting to protect their children from the “limited possibilities and
opportunities” at schools (Fields-Smith and Williams, 2009, p. 385). This study’s
participant, Diedre B., speaks to this directly stating, “Then raising Black boys is a
problem for me with the school system. | want to raise good, productive citizens and if
we keep telling them that they’re not good or they’re not good enough or they’re not
smart enough, I just feel like that’s detrimental to a man’s ego period.” This parents’
commentary also speaks to Mazama & Lundy (2012) idea of “Racial Protectionism” as
this parent’s exercising of their agency is predicated upon their consciousness and is
being used to circumvent the impact of racism (Mazama & Lundy, 2012, p. 730). The
findings in this study mirrored those of Mazama & Lundy (2012) in that quality of

education also ranked higher than racism as a motivating factor to homeschool.

Mazama & Lundy (2013) categorization of “Protectionist-Culturalist” was also
reflected in the findings of this study and this conclusion, since there were parents who
felt that they could protect their child’s self-esteem by providing them with important
historical and cultural references through homeschooling them. Danielle T. illustrates this
category when she explained, “I think I couldn’t talk about homeschooling -- my choice
of homeschool, without talking about my awakening to myself as African and my
African-centeredness. A lot of that is the foundation as to my choices.” In contrast, there
were parents who felt that race and or racism did not inform their decision to homeschool
their children. Even though there were parents who did not list race or racism as the
motivating factor in their decision, they still shared stories, incidents, or reflections about

race/racism which had impacted their lives and their families.
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Mazama and Lundy (2014) explored the decision-making behind African-
American parents homeschooling boys and the inequities that they encounter in
conventional schools. The results of this study agreed with the Mazama and Lundy
(2014) findings as study participants commented on the stress, the hardships, and the
fears they experienced, specifically with having their boys educated in the public school
setting. Some parents cited the “school to prison pipeline” and others referred to the
deeply ingrained societal stereotypes that their children are seemingly forced to try and

constantly overcome.

Conclusion Three: African-American homeschooling parents believe that

their faith/religion influence their decision to homeschool their children.

Conclusion three related to research sub question four. African-American
homeschooling parents believe that their faith/religion led to their decision to homeschool
their children. The study data and findings supported that for some parents’ faith/religion
was the primary motivation behind their decision to homeschool their children. This
conclusion contributes to the main research question and specifically addresses sub-
question four: What cultural (racial, familial, religious) factors do African-American

parents perceive as having contributed to their decision to homeschool?

Several parents expressed having religious beliefs and some parents shared that
they were infusing some aspects of religious instruction within the homeschooling
instruction that they were providing to their children. Some parents were introduced to
the concept of homeschooling through their respective churches and the homeschooling
groups that resided there. One of the homeschooling interview sessions was even

conducted within the confines of a church. Although faith/religion seemed to be an
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important aspect in the lives of these homeschooling parents, only two parents expressed
that their primary motivation to homeschool their children was based upon their

faith/religion.

Conclusion three related to the literature review. Much of the literature in the general
homeschooling research cites faith/religion as a motivating factor for homeschooling
parents. Lange & Liu (1999) found religion and ethics to be among their five specified
categories of rationales for homeschooling parents. Collum (2005) found that religious
values were one of the four broad sets of motives for the homeschooling parents that they
surveyed. Ray (2015) examined the motivations of African-American homeschooling
parents and found that of the six commonly selected motivations to homeschool, the
desire to provide “religious or moral instruction” was selected by 96.3% of parents (Ray,
2015, p. 83). This study’s findings did support these researchers in that faith/religion was

identified as one of the motivational factors in parents’ decision to homeschool.

The data in this study did support some of the findings of general homeschooling
research in that these study participants did reference faith and/or religion as a
homeschooling motivation. Several parents referred to their faith and/or their religion
while recounting their experiences and referencing their value systems. For example,
participant April K. shared the following impression, “-- not enough choice. We are a
Christian, conservative family so maybe some world views ideas being taught as truth
versus as theory, especially evolution --was a concern.” She also expressed concern that,
even if they allowed them to attend a Christian school, they would still worry about the
faith orientation of the teacher and about not being able to inquire about it. Participant

Michael N. shared, “...and things that she was doing in class. What’s the word I’'m
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looking for? Didn’t line up with our beliefs. I’'m a Christian, and she’s doing things --

New Age stuff and it was making her sick.”

This conclusion differs somewhat from the findings of Fields-Smith & Williams
(2009) in which they found that a majority of their African-American parent motivations
to homeschool were influenced by religion. Although, several parents did reference
religion and faith as having a role in their decision to homeschool. The two parents in
this study who cited religion/faith as a primary motivating factor to homeschool did not
constitute a majority. These findings echoed those of parents in this study who also
viewed homeschooling as “a complement and support to their religious beliefs” (Fields-

Smith & Williams, 2009, p. 379).

Conclusion Four: African-American parents homeschooling children with special
needs children perceive that inadequate public school special education services

influenced their decision to homeschool.

This conclusion contributes to the main research question and specifically
addresses sub-question four: What are the primary motivating factors that African-
American parents perceive support their decision to homeschool their children with
special needs? Study participants who were homeschooling children with special needs
reported that their primarily reason for homeschooling those children was the inadequacy
that they encountered in the public schools regarding the special education services that
were provided. Participants recounted stories outlining the specified failures of the school
system to meet the needs of their children. They also referenced the intransigent rules and
regulations and the unsatisfactory school classroom environments that led them to make

the decision to homeschool. Participant Keyona R. shared the following, “Well, let me
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get back to that because that’s the reason I homeschool my daughter is because she was
diagnosed with ADHD. And so, I didn’t feel that the classroom environment, like she
couldn’t focus in a classroom of 25 kids. So that’s why I pulled her out to homeschool
her.” Participant Maris D also shared, “that’s when I started understanding the system. He
didn’t pick up stuff as fast...I did request evaluation for IEP for him...that’s when I
started learning Common Core...started realizing that it wasn’t working for him. It was

moving too fast.”

These findings did not seem to indicate that parents were seeking to escape the
implementation of the special education process (Fields-Smith & Williams, 2009).
Rather, parents had children who, in many instances, were already tested and classified as
needing special education services. Some found issues with the IEP process, including its
implementation, goal setting and attainment, and a failure to maintain a steadfast and
professional adherence to its contractual tenets. One participant parent, who is hearing
disabled, recounted her own personal experiences with her public schooling and the
failure of the public school system to provide necessary supports and resources to aid her
in reaching her educational objectives. This, of course, made her even more focused in on
any educational lack that her daughter was encountering. She shared that choosing to
homeschool was a way in which she could better control the educational outcomes for her

child.

Conclusion four related to the literature review. The findings in this study did not
support that study parents were choosing to homeschool in avoidance of a SPED
classification or to avoid being included in the issue of disproportionate

overrepresentation of students of color (Blanchett, Klingner & Harry, 2009). Several
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parents had concerns about the public school for not testing their children upon request at
certain grade levels. Also, parents were concerned about school referring students back to
their family physicians for testing when a learning disability was indicated. These parents

felt that schools were only interested in identifying behavior issues.

Parents recounted issues with having the goals and accommodations met under
their children’s IEP and 504 plans. They felt that public schools focused too much on
providing services to children that based solely on their successful completion of state
mandated tests. This conclusion and the findings supported the findings of other
researchers that homeschooling parents believed that the homeschool environment was
more conducive to learning for their children with learning difficulties (Duffey 1999;
Duvall, Delquadri & Ward 2004; Duvall, Ward, Delquadri & Greenwood 1997; Ensign
2000; Knowles 1991). Study parents expressed that the homeschooling environment
provided the best way to ensure that there were no gaps in their education.
Homeschooling also, provided them with a more focused learning environment in
contrast to a traditional classroom setting which could possibly have 25 or more students

present.

Theoretical Implications of the Study
This study represented an exploratory effort to examine the perceptions of
African-American homeschooling parents by making a critical inquiry into what
influenced their decision to homeschool. This study was a critical inquiry positioned
within the context of CRT, Intersectionality Theory, and the Epstein’s Parental
Involvement Model. CRT provided the lens with which to examine the data and the

findings with nuance and clarity regarding race-neutral structures, such as public schools
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(Parker, Deyhle, & Villenas, 1999). Intersectionality allowed for a more layered analysis
of the data and findings as it pertained to the intersection of race and disability.

One of the goals of this study was to explore how race, culture, and disability
intersect and impact the decision of African-American parents to homeschool (Blanchett,
Klingner & Harry, 2009). In examination of the lived experiences of African-American
homeschooling parents, it was useful to examine the data through the tenets of CRT,
namely through tenet one (the centrality of race and racism in society) and tenet three
(the centrality of experiential knowledge). The findings and conclusion reinforced
through the stories and narratives that parents shared demonstrated that race played a
centralized role in their lives. Their narratives deftly wove issues of race, sometimes
subtly as an undertone, to their stories or prominently seated in the forefront of their
public school experiences.

An important aspect of this study was the opportunity afforded these families
who represent voices from marginalized groups to share their stories (DeCuir & Dixon,
2004; Hiraldo, 2010; Huber, 2008; Lazos Vargas, 2003). Several parents expressed their
gratitude during the data collection sessions for having the chance to put their own stories
and their take on educational issues on the record. The inclusion of these stories was done
to explore an essential tenet of CRT, the counter-narrative, which holds that these stories
from marginalized members of society are important and need to be heard in order to add
balance to the ones that emerge from the mainstream and to provide a more accurate
picture of in this case public school education. This lens helped to answer how race
differentiated the decision-making experiences of African-American parents. In this

study, although race/racism was not found to be the primary motivating factor for all of
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these parents’ decision to homeschool. It nonetheless played an important role in their
decision, in that race was an inextricable part of who they are and an integral part of the
totality of the experiences that they brought to the decision.

Intersectionality theory was used in this study to provide a more layered
examination of the data. The findings and conclusions were made after examining how
race/racism intersected with disability regarding those parents who had made the decision
to homeschool their children with special needs. This theoretical framework helped to
answer the question of if and how race and disability intersected to impact the decision
making of African-American parents to homeschool. The findings and conclusion of this
study indicated that there were indeed intersections of race and education, and of race and
disability. These intersections were layered throughout the background and foreground of
the study and formed a gestalt within the overall analysis and conclusions of the study.

Although the majority of the parents’ primary motivation to homeschool was not
based upon race, and although there were no parents who voiced that they were
homeschooling to avoid any race-based overrepresentation issues in SPED, race was still
inextricably part and parcel of the makeup of these parents, and therefore had to be taken
into consideration when it came to the analysis of the study data. The theories utilized in
this study helped to provide the study with valuable context and insight into the nuances
that gave a more focused lens and deeper clarity.

Epstein’s Model of Parental Involvement was also utilized to provide a more
thorough examination of the study data as it pertained to these parents’ public school
experiences. Epstein’s Model of Parental Involvement was also utilized to provide a more

thorough examination of the study data as it pertained to these parents’ public-school

200



experiences. Conclusion one in this study found that adverse public-school experiences
primarily influence the decision of African American homeschooling parents to
homeschool their children. In this study the parent narratives of their experiences with
public-schools provided a barometer of what parental involvement actually looks like
when the rubber hits the road. Epstein’s Model of Parental Involvement allowed for a
nuanced look at model tenets (one, four, five & six). These tenets are reflected in the
design of this study and the research questions. Regarding tenet one (parenting), study
parents related how they have created home environments that supported their children as
students albeit in the home versus school environment. Under tenet four (learning at
home), study parents have undertaken to expand learning at home to its’ utmost degree
by undertaking the entire education of their children through the act of homeschooling.
In reference to tenet five (decision-making), study parents have taken on full decision-
making power in the education of their children acting as liaisons between their families
and their respective State School Agency (SEA). And in regard to tenet six (collaborating
with community), study parents referenced their ability to garner and coordinate
resources and services from their communities which included: churches, national and
local homeschooling groups, homeschooling cooperatives, tutorial programs, local
schools and SEA’s, state and local government agencies and community programs. The
work of this study builds upon this parental involvement model by expanding the model
to include the parental involvement of homeschoolers thereby making it more inclusive.
Recommendations
This study sought to fill a gap in the research literature as it pertains to an

important subgroup of the homeschooling population, African-American homeschooling
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parents. At the core of this study are their stories, their recounted experiences which form
an essential counter-narrative and constitute the foundation for the data, the findings, and
the conclusion. These voices have contributed to the homeschooling literature and have
answered the research questions. Although they are of vital importance, they are not
necessarily indicative of all African-American homeschooling parents. The
recommendations of this study are for the considerations of practice, policy, and future
research. These recommendations are based upon the qualitative data collected from the

African-American homeschooling study participants.

Recommendations for School Administrators

Several study participants spoke about the breakdown of communication with
school-based practitioners that led directly to them leaving the public school system.
Participants stressed that communication for them was key in maintaining relationships
that promoted school-to-home partnerships that were deemed an essential part of an
integrative learning atmosphere. It is recommended that school-based practitioners ensure
that parents have an opportunity to have their voices heard at the school level, to include
regularly scheduled parent focus groups and parent/school conference days (as opposed
to only parent/teacher conferences) so that parents can share their impressions of how the
school year is progressing with school administrators in real time so that real time
adjustments can be made. These opportunities for parents to voice their concerns would
also help to directly address the apprehension of those parents who feel that their children
are subject to racism in the school setting and for those parents who feel that there should

be more culturally-based educational offerings in the classroom.
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According to study participants, school-based practitioners would do well to
revisit the quality of the SPED service delivery models existing at their schools. Study
parents recounted experiences of staff not meeting goals under their child’s IEP or
accommodations under their 504 plans and school administrators were not aware of those
failings until too near the end of the school year. School administrators need to ensure
that fail-safe measures are built into those service delivery protocols so that parents will
be assured that whatever issues they have with service delivery, to request services, for
IEP goal setting, and revisions are addressed in a timely manner. Most of the parents in
this study expressed the inability of school-based SPED practitioners to hear them or to
assign any value to their opinion regarding their child’s progress or the lack thereof. It is
recommended that school-based SPED practitioners set aside more time for informal rap
sessions prior to any formal SPED meetings to offer parents the opportunity to be heard.
With the understanding that their voices are sometimes lost in the complexities of the

contractual legalities of IEPs and 504 accommaodations.

Recommendations for Policymakers

The findings of this study suggest that attention be given to national policies that
provide the academic curricula of public schools. Several participants referenced to
having concerns about the current pacing of the Common Core curriculum. They felt that
the pacing contributed to gaps in their children’s learning and that there were few
appropriate remedial efforts made by school-based practitioners to address those gaps.

The following recommendations for policymakers are grounded in the study’s findings:

1. Itis recommended that policy makers look at the Common Core curriculum

pacing protocols to examine whether they can be improved and re-align them
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with built-in safeguards so that students do not continue to experience issues with
learning gaps.

It is recommended that school district policymakers ensure that there is equal
access to STEM programs, whether schools are designated low or high
performing. Several study participants referenced the antiquated overall state of
the public school system set-up and they lamented that the systems were not
adequately preparing students for the future. An example that they used was that
STEM programs were only offered on a piecemeal basis at certain schools in
their districts, so that some students were denied the opportunity to participate in
STEM and leaving them at a disadvantage that they felt powerless to change.

. Another important conclusion of this study was the dissatisfaction that African-
American homeschooling parents with special needs had with the SPED services
that they had received in the public schools. National regulations such as IDEA
and ESSA need to ensure that parents, especially from those families who have
elected to leave the public school system, have an outlet to speak the truth of
their experiences so that those experiences can be used to improve the level of
responsiveness that school-based practitioners have in regards to providing
services to those families. It is recommended that the homeschooling community
be included in the feedback solicited from parents and families on the impact on
these regulations because of the important insights that they can provide from

their unique position both inside and outside of the public school system.
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Recommendations for Future Research

One of the major conclusions of this study is that their adverse experiences in
public schools motivated them in their decision to homeschool their children. The voices
of these parents should continue to be heard because they hold a mirror up to how well
the public school system is faring regarding an important segment of their constituency,
African-American parents. It is their stories, their counter-narratives that enrich the
research literature and provide further insight into segments of the population that are
under-researched. The following recommendations are suggestions for practitioners in the
public school setting which involve taking action to include and upgrade interactions with

African-American parents on the public school level:

1. Curriculum Supports of African-American Homeschooling families
This study was very limited in scope in that it focused solely upon the perceptions
on the decision that these participant parents made to homeschool in order to
illuminate one aspect of the African-American homeschooling phenomenon.
There is fertile ground for future research on the curricula that these parents are
utilizing, on the tutoring groups and the homeschooling collectives that these
parents have organized and utilized to support their homeschooling instruction,
and on the extra-curricular groups that these parents use to promote socialization
and extend their children’s learning experiences beyond the home classroom. A
research study focused on the homeschooling curricula used and on the extra-
curricular supports of African-American homeschooling parents would contribute

to the research literature of this homeschooling subgroup.

2. Academic Achievement of African-American Homeschooling Students
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Participant parents shared story after story about how their children are excelling
academically in the homeschooling setting, are flourishing in college, and are
successful in their careers. They attribute much of this progress to the foundation
that they received during the homeschooling process and the time and ability the
process afforded them to fully differentiate the instruction that their children
received. Homeschooling provided them the unique opportunity to fully regulate
the pacing of the instruction so that any gaps that existed in their child’s learning
could be addressed and eliminated. A longitudinal research study on the
achievement levels of African-American homeschooled students would contribute
to the closing of the gap in the research literature on this homeschooling
subgroup by providing additional data that could further substantiate the existing

findings on their academic achievement (Ray, 2015).

3. African-American Homeschooling Online Community Network
In the conducting of this study, the extensive online community of homeschooling
groups and associations that provide support and knit together communication
keeps those homeschooling families informed about culturally responsive
homeschooling events, resources, and products that seek to enrich their
homeschooling experience. A research study focused upon the unique online
support network of African-American homeschooling parents and how it impacts
their homeschooling experience would contribute to the current gaps in the
literature.

4. A National Study Replication. Due to time constraints, this study was limited by

its sample size, which included 15 participant parents, and by its geography which
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covered Washington, D.C., Maryland, and Virginia. | did receive inquiries from

parents wanting to participate in other parts of the country. There is still much to

be learned from the study of this phenomenon of African-American

homeschooling parents. Therefore, a suggestion for future research could include

a study that replicates the objectives of this study but will be conducted on a

national or a regional level, with a larger sample size to improve the

generalizability of the research results.

Reflections on Conducting the Study

The conduct of this study required flexibility on the part of the researcher and
afforded several opportunities to revamp certain aspects of the study that were no longer
feasible or required a quick pivot. Originally, data collection was to take place at two
homeschooling association meeting sites. However, the turnaround time to gain access
through the requisite gatekeepers was greater than initially anticipated. The study
research design allowed for solicitations via email and participants in online African-
American homeschooling groups were more readily identified and easily accessible. In
fact, although the research design specified up to 20 participants, the data collection
timeframe schedule did not permit enough time to interview all the participants who
expressed an interest in participating in the study. The data collection time schedule, if
expanded, could possibly have yielded more data and expanded and/or deepened the
findings of this study. When setting up the meeting locations it was specified that the
participants select meeting areas that they felt the most comfortable in, and the researcher
would honor their requests. It is speculated that those locations selected by the

participants were more productive and elicited more information because they increased
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the individual participants’ comfort levels. The practice of allowing participants to
choose their meeting locations is one that this research recommends for future research
endeavors.

This study is subject to the participant perception bias associated with the self-
reporting required through the research design and the methodology. There is also the
possibility of cultural bias existing associated with the researcher and the participants
being of the same ethnic group, as such biases could have impacted the researchers’
ability to maintain objectivity. Although safeguards were exercised throughout the
administration of this study to ensure that those biases did not impact the reliability or
validity of the data, any of those limitations could have had such an impact. Overall, this
study was limited by the relatively small sample size which impacts the generalizability
of the findings of the study to the general African-American homeschooling population.

Final Statement

The aim of this study was to shed light on an under-researched area of study,
African-American homeschooling parents. Utilizing qualitative methods and a
phenomenological and hermeneutic approach, the voices of these parents, recounting
their experiences, their stories, and their truths, were able to be documented. The data that
they provided, and the findings that came forth, helped to illuminate that a chasm exists
between the current work being done in the public schools and the needs of African-
American students. The current achievement gap that exists for African-American
students reinforces the immediacy of the need to address those areas where these parents
are finding fault. We must acknowledge that, in the intervening years since the Brown v.

Board of Education decision, African-American families have been treated as though
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their attendance in public schools is a foregone conclusion, not worthy of revisiting,

refining, and retooling for the specific needs of this century’s learning and beyond.

African-American students and families would experience greater support,
respect, and success in the educational system if systematic changes were made. Such
changes should include: (1) appropriate pacing of academic instruction to help close the
educational gaps that grow larger as they progress through grade levels; (2) development
of more flexible SPED delivery models that can meet the express needs of students and
families; (3) establishment of culturally sensitive and responsive practices that address
the needs of students and families; and (4) modification of school settings that can
provide environments that are safe from the distressing repercussions of bullying.

This study contributed new findings related to the research on the motivations of
African-American homeschooling parents. It provided the narrative, the counter-story, as
illustrated in the tenets of CRT which allowed parents to voice their stories and to share
their perceptions and motivations that are seldom heard and acknowledged. Finding out
from these families what is missing, what is not working is the way forward in public
school education reform because those families have firsthand knowledge and experience
to share about what drove them from the public school setting. This is especially true
regarding those African-American parents who are homeschooling students with special
needs who are firmly intersected where race meets their issues of disability.

The opportunity exists for policymakers, school leaders, and practitioners to work
together to make improvements that will improve the current delivery of academic and
SPED services in public schools and make them safer places for all students to attend and

achieve. It is hoped that future research will be conducted to include the voices of
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African-American homeschooling parents, who have valuable perspectives about what is
needed in public schools and in the homeschooling of their children.
Chapter Summary

Chapter 5 provided a summary of the research study which included the overview
of the problem, the literature review, the methodology, and the findings. It presented the
conclusions of this study based upon the findings as they related to the research
questions, the theoretical framework of the study, and the literature review. A separate
discussion was included that interpreted the study findings in the context of the
theoretical literature. A reflection on the conduct of the student was also included.

Recommendations were provided based upon the findings and the study conclusions.
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Appendix A

Consent Statement for Exempt Research

Title of the Study: Coming Full Circle: A Phenomenological and Hermeneutic
Study of the Perceptions of African-American Parents on the Decision to
Homeschool Their Children IRB#: 180186

Principal Investigator Name: Dr. Kochhar-Bryant

Version Date: May 17, 2018

You are invited to participate in a research study under the direction of Dr. Kochhar-
Bryant, Principal Investigator of the Department of Special Education in the Graduate
School of Education and Human Development, George Washington University (GWU).
Taking part in this research is entirely voluntary. The status of your employment will not,
in any way, be affected should you choose not to participate or if you decide to withdraw
from the study at any time.

Further information regarding this study may be obtained by contacting Tracee McSwain,
Student Investigator, at telephone number (301) 747-8687.

The purpose of this study, “Coming Full Circle: A Phenomenological and Hermeneutic
Study of the Perceptions of African-American Parents on the Decision to Homeschool
Their Children”, is to explore the perceptions of African-American parents on their
decision to homeschool their children. Through observation, interviews and a
questionnaire, information will be sought on how African-American parents come to
make the decision to homeschool their children.

If you choose to take part in this study, you will complete one (15) question questionnaire
take should take about 20 minutes and one (60-90) minute one-on-one interview with (1)
possible member check session on the data collected. The total amount of time you will
spend in connection with this study is approximately 3 hours. You may refuse to answer
any of the questions, and you may stop your participation in this study at any time.

Possible risks or discomforts you could experience during this study include:
1) Risk of loss of confidentiality of identifiable data for study participants;

2) Possible psychological stress in providing personal information in answer to
questionnaire and interview questions.

You will not benefit directly from your participation in the study. The benefits to
humankind that might result from this study are: This study may provide valuable
information of an important subgroup of the homeschooling population.

Every effort will be made to keep your information confidential, however, this cannot be
guaranteed. Privacy and confidentiality of participants will be protected through the use
of pseudonyms the administration of the questionnaire and in recording the data of the
interviews. Participants’ personal identifiers, personal shared opinions, perceptions and
answers to the studies during questions will all be viewed as sensitive data. Interviews
will be audio recorded and the recordings and typed transcripts will be kept in password-
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protected computer files. Paper versions of the questionnaires and the interview data will
be kept in a locked cabinet to which only the primary contact of this study will have the
key. If results of this research study are reported in journals or at scientific meetings, the
people who participated in this study will not be named or identified.

The Office of Human Research of George Washington University, at telephone number
(202) 994-2715, can provide further information about your rights as a research
participant.

To ensure anonymity your signature is not required, unless you prefer to sign it. Your
willingness to participate in this research study is implied if you proceed.

*Please keep a copy of this document in case you want to read it again.
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8.
9.

10. How many child(ren) have you homeschooled:

. Assigned ID #

Appendix B: Demographic/Background Questionnaire

Please circle one: Male Female Transgender

Please state your age:

Please state your race:

. Years of schooling completed:

. Were you homeschooled as a child? (Please circle one): yes (if yes for how many

years) no
Did you receive Special Education Services as a child (Please circle one): yes no
Please circle one: Married Single

Please state how many children you have:

11. How many child(ren) are you currently homeschooling:

12. Have you homeschooled any of your children through to college level (Please circle

one): yes (if you answered yes please state how many): no

13. Do you currently belong to a homeschooling group/association/collaborative (circle

one): yes no

14. Have any of your child(ren) attended public school? If so where?

15. Have any of your child(ren) been referred to or evaluated for Special Education

Services?
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Appendix C: Study Invitation
Notice: An Opportunity to participate in a Homeschool Research Study
Study Title: “Coming Full Circle: A Qualitative Study of the Perceptions of
African-American Families on the Decision to Homeschool Their Children”
You are invited to participate in a research study that is being conducted by Dr. Carol
Kochhar-Bryant, Department of Special Education in the Graduate School of Education
and Human Development, The George Washington University.

You have been invited to participate in this study because you are an African-
American parent currently homeschooling a child(ren) in Washington, DC.

Involvement in this study will require the completion of a (15) question
background questionnaire and (1) in person in-depth interview that should last 60-90
minutes. If you are interested in participating, please call the number listed below so that
we can set up a time to meet and you can receive a research packet that will include the
consent form and the background questionnaire. If you decide to participate once you
have reviewed the information and contact me at the email address or telephone number
listed below. You will be consenting to participation in this study which means
completing the background questionnaire, and the in-depth interview.

Please contact Tracee McSwain (Student Investigator) at tmcswain@gwu.edu or at (301)

747-8687. The George Washington University.

Your contribution could greatly impact this study. Thank you.
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Appendix D. Interview Protocol/Questions

This interview is being conducted to ascertain information on how African-American
parents make the decision to homeschool their children. A mix of structured and open-
ended questions will be used to encourage as full a response as possible. These questions
may also be followed by additional questions to clarify and/or expand on the answers
provided. These questions have been designed to help the researcher learn about the
participants’ perceptions around their decision to homeschool.
Research Study Question
1. What are the perceptions around the decision of African-American parents to

homeschool their children?
Thank you for participating in this interview. The questions that | will be asking will be
focused around your decision to homeschool your child(ren) and what factors influenced
that decision. Your identity will be protected by the use of a pseudonym and it will
remain private. This interview will be recorded so that it can be transcribed and reviewed
but this recording will be not assessable to anyone else. As we proceed you may stop me
at any time to ask a question, to refuse a question, to skip a question until later in the
interview or to stop your overall participation in this study.
These initial questions are to help gain some background perspectives around your
decision to homeschool your child(ren). It is an important perspective to understand and
learn about your own personal educational experience. So as fully as you can please
describe your educational background.
Educational Background (Parent)

1. Tell me about your schooling.
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2. Tell me about your parents schooling.

3. Are there any aspects of your schooling that greatly impacted your feelings about
education?

4. Are there any events in your schooling that stand out in your mind as significant?
Educational Background (Children)

1. How long have you homeschooled your child(ren)?

2. Have any of your children attended public schools? If so, were you ever concerned
about their safety in that setting? Did you ever have any issues with what was being
taught? Or how it was being taught?

3. Have any of your children been referred for or currently receive for special education
services?

4. Did this referral happen prior to the start of homeschooling or after it began?

The homeschooling decision

5. How did you first hear about homeschooling?

6. What factors first influenced you to learn more about homeschooling?

7. Did you observe any homeschooling in action before you made your own decision to
begin homeschooling?

8. Name some factors that directly influenced your decision to homeschool?

9. Has being an African-American informed in anyway your decision to homeschool your
child(ren)?

10. Did you expect any criticism of your decision to homeschool your child(ren)? If so,
from whom? Did you in fact receive any such criticism?

11. In retrospect how do you feel about your decision to homeschool your child(ren)?
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12. Do you have anything else that you would like to share at this time?

236



Appendix E

Recruitment email letter

Hello:

My name is Tracee McSwain and | am a doctoral student from the Special Education
Department at the George Washington University, Graduate School of Education and
Human Development. | am writing to invite you to participate in my research study
entitled: Coming Full Circle: A Phenomenological and Hermeneutic Study of the
Perceptions of African-American Parents on the Decision to Homeschool Their Children.
You're eligible to be in this study because you are an African-American homeschooling
parent. | obtained your contact information from the African-American homeschooling
group in which you participate.

If you decide to participate in this study, you will complete a (1) questionnaire and (1) in
depth (60-90) minute interview. You will receive a $25 gift card to participate in this
study which you will receive after you give your consent to participate. You will receive
this gift card whether or not you complete your participation in the study. | would like to
audio/video record your interview and then we'll use that information to answer the
research questions.

Remember, this is completely voluntary. You can choose to be in the study or not. If
you'd like to participate or have any questions about the study, please email or contact me
at tmeswain@gwmail.gwu.edu or at (301) 747-8687,

Thank you very much.

Sincerely,

Tracee McSwain, GWU Student Investigator
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Appendix F

Telephone Script:

Hello - My name is Tracee McSwain and | am a doctoral student from the Special
Education Department at the George Washington University, Graduate School of
Education and Human Development. I'm calling to talk to you about participating in my
research study. This is a study is entitled: Coming Full Circle: A Phenomenological and
Hermeneutic Study of the Perceptions of African-American Parents on the Decision to
Homeschool Their Children. I am interested in on African American parents make the
decision to homeschool their children. You're eligible to be in this study because you are
currently an African-American Homeschooling parent. | obtained your contact
information from the African-American homeschooling group that you participate in.

If you decide to participate in this study, you will complete a (1) questionnaire and (1) in
depth (60-90) minute interview. You will receive a $25 gift card to participate in this
study which you will receive after you give your consent to participate. You will receive
this gift card whether or not you complete your participation in the study. | would like to
audio/video record your interview and then we'll use that information to answer the
research questions.

Remember, this is completely voluntary. You can choose to be in the study or not. If
you'd like to participate, we can go ahead and schedule a time for me to meet with you to
give you more information. If you need more time to decide if you would like to
participate, you may also call or email me with your decision.

Do you have any questions for me at this time?

If you have any more questions about this process or if you need to contact me about
participation, I may be reached by email or telephone at tmcswain@gwmail.gwu.edu or
at (301) 747-8687.

Thank you so much.
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Appendix G

The George Washington University

Research Study Title: Coming Full Circle: A
Phenomenological and Hermeneutic Study of the
Perceptions of African-American Parents on the

Decision to Homeschool Their Children.

Participants Wanted for a Research Study

This research is on how African-American Parents make the decision to homeschool their
children. Participants are needed who are African-American parents who are currently
homeschooling at least one child.

If you are an African-American homeschooling parent, you are invited to participate in
this study. Compensation will be provided for participation.

This research is being conducted under the direction of Dr. Carol Kochhar-Bryant,
Principal Investigator, Department of Special Education, Graduate School of Education
and Human Development at the George Washington University.

For more information please email or call Tracee McSwain, Student Investigator at
tmcswain@gwmail.gwu.edu or (301) 747-8687.

IRB Approval Date and #180186
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