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Abstract 

 

 

Acculturation-related Intergenerational Conflicts (A-IC) in Chinese Immigrant Family: A 

Post-Intentional Phenomenological Research Inquiry 

 

 

The Asian population is the fastest-growing race and ethnicity in the United 

States, with a growth rate of 212.9% over 50 years, the highest of any single population 

group in the United States (U.S. Census Bureau, 2020). Asians comprised 6% of the total 

U.S. population in 2020 and will reach 8% in 2050 (U.S. Census Bureau 2020). The 

largest Asian subgroups include Chinese Americans, with a reported population of 2.4 

million (U.S. Census Bureau 2020). With the significant increases in international 

migration and the growth in the population of Chinese immigrant families in the United 

States, understanding acculturation processes and their associations with family 

functioning and youth distress is vital. Due to the lack of research on the phenomenon of 

Chinese immigrant families, acculturation, intergenerational conflict, and psychological 

functioning, the current study investigated the experience of A-IC among second-

generation Chinese immigrant adult children through a qualitative approach. 

A purposeful and snowball sampling method was used to screen individuals who 

identified as second-generation Chinese immigrants (n=5). Five individuals were 

interviewed to examine the phenomenon of living in the United States and one’s position 

as a second-generation Chinese immigrant. The interviews consisted of two 

phenomenological interviews and one hermeneutic interview. A total of 15 transcripts 

were generated. The data analysis was conducted throughout the data collection in 

alignment with the post-intentional phenomenological approach. The whole-part-whole 
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analysis approach that Vagle (2018) adapted from Van Manen’s (2014) processes for 

phenomenological analysis was adopted. 

The analysis from the current research resulted in domains and themes, including 

intergenerational interactions, balancing expectations and roles, and psychological well-

being and coping. Intergenerational interactions consisted of daily life tasks, education 

and career, parental relationships, emotional expression, and power differentials. 

Balancing expectations and roles consisted of gender roles, intermediators, Chinese and 

American, and children of the family and individuals. Psychological well-being and 

coping consisted of family dysfunction, shame and pride, maturity, and external 

resources. These themes provided contextualized and various ways in which second-

generation Chinese immigrant adult children made meaning of their experiences of A-IC.  

The result contributed to a comprehensive understanding of A-IC, revealing that 

interactions with parents contributed to A-IC. For Chinese immigrants, navigating 

acculturation and the acculturation gap was the experience of balancing different 

expectations and roles and supporting their mental health in a multi-generational 

immigrant family. It also offered a more holistic understanding of the mechanisms that 

enabled Chinese immigrant families to navigate and overcome the challenges created by 

A-IC. The findings reinforced the understanding of some challenges during the 

acculturation and development of Chinese immigrants as fluid and highlighted the 

continual negotiation and self-reflection in these individuals. 
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Chapter 1: Introduction 

 

 

The Asian population is the fastest-growing race and ethnicity in the United 

States, with a growth rate of 212.9% over 50 years, the highest of any single population 

group in the United States (U.S. Census Bureau, 2020). Asians comprised 6% of the total 

U.S. population in 2020 and will reach 8% in 2050 (U.S. Census Bureau 2020). The 

largest Asian subgroups include Chinese Americans, with a reported population of 2.4 

million (U.S. Census Bureau 2020). With the large increases in international migration 

and the growth in the population of Chinese immigrant families in the United States, 

understanding acculturation processes and their associations with family functioning and 

youth distress is vital. The study on the impact of acculturation and intergenerational 

conflicts holds both practice and policy implications.  

     Acculturation  

 Acculturation refers to the process that occurs when groups of individuals of 

different cultures come into continuous first-hand contact, which changes the original 

culture patterns of either or both groups (Phinney et al., 2000; Ward, 2001; Rudmin, 

2009). Acculturation for immigrants is a complex process. Sluzki (1979) observed that 

the difficulties encountered in maintaining personal culture when immigrating to a new 

country are complex, painful, and unavoidable. For Asian immigrants, this process of 

changing and integrating can be particularly challenging due to stark differences in 

cultural identity and racial dynamics in the United States (Ho, 1986). Collectivistic Asian 

culture traditionally emphasizes collective identity, emotional dependence, in-group 

solidarity, harmony, duties, and obligations (Nickerson, 2021). In contrast, individualistic 

American culture emphasizes autonomy, emotional independence, and the primacy of 
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personal goals (Ho, 1986). Consequently, Asian immigrant families experience 

significant challenges in negotiating conflicting demands in their acculturation process 

(Ho, 1986). 

The family is the primary context in which the child grows, develops an identity, 

is socialized, hurt, and healed, and struggles with powerful developmental issues 

(Santisteban & Mitrani, 2003). The process of immigration creates intrafamilial stressors 

as family members frequently experience different levels of acculturation. Sluki (1979) 

stated that conflicting acculturation responses can threaten family bonds. In addition, 

even members of the third and fourth generations may still differ from the dominant 

culture in their customs, values, and behaviors (Sluzki, 1979). Therefore, Sluzki (1979) 

described the main task of the immigrant family as “reshaping its new reality, 

maximizing both the family’s continuity in terms of identity and its compatibility with 

the environment” (p. 384).  

Acculturation processes for different generations of immigrants are different. 

Researchers exploring immigrant families found the older generation held on to the 

values and norms of their culture of origin (Portes & Rumbaut, 2006). In contrast, 

younger generations more readily accepted the values and norms of their host culture 

(Portes & Rumbaut, 2006), creating a discrepancy in the acculturative rates between 

generations. Researchers referred to this discrepancy as dissonant acculturation (Portes & 

Rumbaut, 2006), acculturation disparity (Tardif & Geva, 2006), or the acculturation gap 

(e.g., Birman, 2006a, 2006b; Lau et al., 2005). Multiple researchers identified these as a 

major source of potential intergenerational conflict (IC) and immigrant distress in 
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immigrant families (Miranda et al., 2006; Mulvaney-Day et al., 2007; Smokowski et al., 

2008).  

As one explores the nature of IC in Chinese immigrant families, it is essential to 

consider the influence of culture and context. Cultures may differ significantly in terms of 

their predominant values, norms, and standards of behavior, which can translate into vast 

differences in how families interpret and address family conflicts (Miranda et al., 2006; 

Mulvaney-Day et al., 2007; Smokowski et al., 2008). When examining Chinese culture, 

benevolence is the core value of Confucianism (Ho, 1986). The Chinese highly esteem 

this value, which extends from the importance of familial ties and blood connections (Ho, 

1986). Based on familial ties, this benevolence also extends to friendships and social 

relationships, producing a full set of values that include justice, courtesy, wisdom, 

honesty, loyalty, self-discipline, and commitment (Ho, 1986). These values differ from 

American values in several ways. 

American values often emphasize individualism, personal freedom, and self-

reliance (Bengtson & Martin, 2001). The American cultural framework places a strong 

emphasis on individual rights and personal achievement, encouraging people to pursue 

their own goals and aspirations (Bengtson & Martin, 2001). While American culture also 

values honesty, loyalty, and commitment, people often frame these qualities within the 

context of individual success and personal integrity rather than collective harmony and 

social relationships (Bengtson & Martin, 2001). 

The acculturation-related intergenerational conflict (A-IC) in Chinese immigrant 

families stems from the disparity in the speed and extent to which two generations adopt 

the American culture (Lui, 2019). Researchers found A-IC negatively impacted family 
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functioning surrounding the topics of the younger generation’s autonomy, marriage, and 

career (Juang et al., 2007; Kwak, 2003; Lee et al., 2000; Portes & Rumbaut, 2001, 2006; 

Qin, 2006). Researchers also found A-IC significantly negatively impacted Chinese 

immigrants’ psychological well-being (Juang, Syed, & Cookston, 2012), including 

causing low self-esteem, anxiety, depressive symptoms, and somatization (Juang et al., 

2007; Lee et al., 2000; Lim et al., 2009; Qin, 2006). With an emphasis of value on family 

ties, collective harmony, and social relationships, studies on the acculturation of Chinese 

immigrants cannot ignore examining A-IC within the family context (Juang et al., 2007; 

Kwak, 2003; Lee et al., 2000; Portes & Rumbaut, 2001, 2006; Qin, 2006). 

Theoretical Foundation  

I utilized the acculturation gap-distress theory as the theoretical framework for the 

current study (Portes & Rumbaut, 2001, 2006). Portes and Rumbaut (2001) concluded 

two underlying principles of the guiding frameworks for acculturation in immigrant 

families: First, it is challenging for immigrants to navigate expectations across two or 

multiple cultural contexts and social systems (Portes & Rumbaut, 2001). Second, culture-

specific stresses resulting from acculturation lead to poor psychological and behavioral 

outcomes in ethnic minority and immigrant groups (Portes & Rumbaut, 2001). Based on 

these two principles, the acculturation gap-distress theory provided a helpful organizing 

framework for research on acculturation in immigrant families. The theory postulated that 

A-IC often develops from the acculturation gap between generations (Portes & Rumbaut, 

2001; Lui, 2019). Lui (2015, 2019) and Telzer (2010) expanded the theory by purporting 

that the younger generation of immigrants acculturate to their new culture at a quicker 

pace than their parents. According to Lui (2015, 2019) and Telzer (2010), acculturation 
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and dissonant values among family members cause stress. This stress makes it 

challenging for an immigrant family to cope with acculturative stress and succeed in 

adaptation. As a result, intergenerational conflicts will increase (Portes & Rumbaut, 

2001; Lui, 2019). 

The theory named the constructs of immigrant families’ acculturation and 

adjustment, including the acculturation process, cultural gap, family dynamics, and 

psychological well-being (Portes & Rumbaut, 2001; Lui, 2019; Telzer, 2010). Previously, 

researchers studied the constructs captured in theory by focusing on measurable 

dimensions linked to the acculturation gap and people’s mental health from a quantitative 

perspective (Céspedes & Huey, 2008; Hwang & Wood, 2009). While those works were 

valuable, researchers seldom studied the younger generation’s experience of navigating 

expectations across two or multiple cultural contexts and social systems using the 

qualitative method. Also, while researchers examined the acculturation gap-distress 

theory, they did not specifically include Chinese immigrants (Kim et al., 2009; Juang et 

al., 2007). The lack of qualitative research on this theory and how second-generation 

Chinese immigrants perceive A-IC necessitated further exploration. 

Statement of the Problem 

In the counseling field, extant research on IC and younger generations’ 

psychological functioning primarily focused on the IC within the non-immigrant family 

(Koepke & Denissen, 2012). While researchers found negative impacts of IC on 

immigrants’ mental health and family function, few researchers focused explicitly on A-

IC and its impact on family functioning and immigrants’ psychological well-being in 

Asian immigrant families (Lee et al., 2000; Portes & Rumbaut, 2001, 2006; Qin, 2006; 
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Juang et al., 2007; Ying & Han, 2007)). Dinh and Nguyen (2006) reported additional 

support for the importance of examining specifically A-IC among generations in Asian 

immigrant families. They found A-IC among Asian immigrants strongly predicted poorer 

immigrants’ mental health and strained intergenerational relationships (Dinh & Nguyen, 

2006). 

Researchers have yet to explore the Chinese immigrant population’s acculturation 

process and its implications for adjustment (Yu et al., 2016). A small body of literature 

studied A-IC and its impacts on Chinese immigrant families (Yu et al., 2016). Further, 

there is an absence of research specifically focusing on second-generation Chinese 

immigrants’ psychological well-being and the intergenerational relationship complicated 

by acculturation within families (Yu et al., 2016; Miranda et al., 2006; Mulvaney-Day et 

al., 2007; Smokowski et al., 2008). Therefore, researchers should conduct studies to 

understand A-IC, specifically within the second-generation Chinese immigrant 

population (Chang et al., 2013; Phinney et al., 2000). 

Additionally, previous studies examined A-IC and the acculturation gap-distress 

theory in immigrant families using quantitative approaches (Lui, 2015). However, the 

measurements used to understand A-IC and its impact resulted in inconsistencies across 

studies (Lui, 2015). Further, while quantitative measures provided insightful information 

regarding participants’ experiences, they did not allow for an in-depth understanding of 

the phenomenon within Chinese immigrant families (Lui, 2015). Therefore, in this study, 

I used qualitative methodology to examine A-IC from the perspective of second-

generation Chinese immigrant adult children. 

Purpose and Research Questions 
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Due to the lack of research on the phenomenon of A-IC and acculturation gap-

distress theory in Chinese immigrant families, the current study investigated the 

experience of A-IC among second-generation Chinese immigrant adult children through a 

qualitative approach. By exploring experiences and meaning-making processes of 

second-generation Chinese immigrants around A-IC through semi-structured interviews, 

this study increased knowledge and awareness of Chinese immigrant adult children’s 

experiences of A-IC and navigating their psychological well-being. In alignment with the 

acculturation gap-distress theory, this study provided insight and awareness of Chinese 

immigrants’ experiences of intergenerational relationships, their navigation of 

acculturation and acculturation gap, and their navigation of mental health (Portes & 

Rumbaut, 2001, 2006). The research questions were developed as follows: 

Intergenerational Relationship 

R1: How do second-generation Chinese immigrant adult children make meaning 

of interactions with their first-generation immigrant parents? 

Acculturation and Acculturation gap 

R2: What are their experiences in navigating the acculturation and acculturation 

gap between generations? 

Mental Health and Coping 

R3: What are their experiences in navigating and supporting their mental health in 

their multi-generational immigrant families? 

Statement of Significance 

For Chinese immigrants, the social context of family life radically differs between 

the home and the host countries (Ho, 1986). Whereas Chinese society emphasizes 
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cultural norms of collectivism and the interdependence of family members (Ho, 1986), 

the dominant culture in the United States encourages individualism, such as self-reliance 

and autonomy (Bengtson & Martin, 2001). These differences in values and expectations 

are complicated and can potentially impact the family dynamics of immigrant families 

(Chang et al., 2013; Phinney et al., 2000). 

For counseling professionals, it is crucial to understand the acculturation-related 

experiences within the family of second-generation Chinese immigrants to provide 

culturally aligned mental health services (Ahn et al., 2009). This information can provide 

greater insight into the experiences of second-generation Chinese immigrants and provide 

context to the nuances within these experiences (Kim, 2008). Mental health professionals 

can utilize this information to tailor services, ensure culturally responsive therapy, and 

advocate for mental health services in cultural contexts (Kim, 2008). Understanding adult 

children’s experience of A-IC in Chinese immigrant families can provide more detailed 

information on the ways in which immigrant families adapt to new economic and cultural 

conditions (Swartz, 2009).  

Summary of the Methodology 

To fill the gap that remains in the study of the acculturation gap-distress theory, 

the current study adopted Vagle’s (2018) post-intentional phenomenological research 

design that aims to gather an in-depth understanding of the meanings and experiences of 

Chinese immigrant adult children, their social worlds, and processes (Kahlke, 2014; 

Merriam, 2009). I began my study using purposeful sampling and included snowball 

sampling to identify additional participants. I utilized social media, community 

organizations, personal friends, and colleagues to identify participants who qualified for 
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the interview. Once I identified qualifying participants, I used semi-structured interviews 

to describe and interpret the Chinese immigrant adult children’s experiences of A-IC. 

When examining the transcriptions of interviews, I utilized the whole-parts-whole 

analysis plan Vagle (2018) adapted from Van Manen’s (2014) processes for 

phenomenological analysis to complete the data analysis.  

I participated in the following steps in alignment with Van Manen’s (2014) and 

Vagle’s (2018) phenomenological research design: (a) recruited the sample according to 

the criteria mentioned above; (b) interviewed using Zoom and data analysis with bridling 

during the process; (c) analyzed data and interpreted findings with bridling; (d) emailed 

the result to participants and asked for feedback.  

Limitations 

All research has limitations, and issues of positionality could be presented 

throughout a phenomenological inquiry (Creswell, 2016). I considered my own biases 

and preconceived notions about the Chinese immigrant population. Considering the 

likelihood that my own background and identities shaped the research process, my 

positionalities potentially contributed to biased descriptions and interpretations of data.  

Another issue that potentially impacted the data collection included the 

emotionality that emerged during the interviews. The participants expressed emotions as 

they discussed their experiences, and I might have lost objectivity in guiding the 

conversations. My identity as a counselor created challenges in responding to the 

emotional aspects of participants’ stories rather than collecting data.  

The final limitation included the homogeneity of the sample and the small sample 

size (n=5) of the current study. One major limitation was the challenge of achieving 
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saturation with such a small sample size. Also, the lack of diversity among participants 

might lead to skewed results that did not accurately reflect the experiences or 

perspectives of the larger population. This might result in a lack of representation and 

limited ability to apply findings to a broader context (Choi et al., 2008). Therefore, the 

identified limitations above might prevent this study from comprehensively capturing the 

myriad potential manifestations of the phenomenon under investigation. 

Delimitation 

 In designing this study, I imposed certain boundaries to ensure the manageability 

of the project. The delimitations primarily related to managing the researcher’s 

subjectivity and maintaining trustworthiness during the research. Firstly, to address the 

positionality mentioned above, I attempted to clarify my identities and critical aspects of 

myself that may influence the research design (Vagle, 2018). My positionality statement 

was the first aspect of bridling journals at the start of the research, and I kept bridling 

journals throughout the research. Secondly, I developed an interview protocol to guide 

my data collection, and I bridled through the process of data collection and analysis to 

reduce the possibility of bringing issues of positionality and emotionality into the 

process. I also continued to refine the interview protocol with follow-up questions as I 

gained a new understanding of the phenomenon during my research. To validate the 

accuracy of the results, I used various procedures, such as a bridling plan, member 

checks, negative case analysis, and the external auditor of the account (Vagle, 2018). 

Definition of Key Terms 

Acculturation: Berry (2008) described acculturation as a process through which 

people from two distinct cultural groups engage each other in an exchange of culture and 
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thoughts. In the present research, acculturation referred to the process where a minority 

culture adopts elements of the majority culture, as is typically the case with immigrant 

groups that are culturally or ethnically distinct from the majority in the place to which 

they immigrated (Cole, 2014). 

Acculturation Stress: In the present study, acculturation stress referred to the 

mental and emotional challenges of adapting to a new culture (Dyal & Dyal, 1981; 

Graham, 1983; Berry, 2005). 

Acculturation Gap: The acculturation gap is the changing values and culture 

between different generations of immigrants (Birman, 2006a, 2006b; Lau et al., 2005). 

The present study adopted the definition created by Portes and Rumbaut (2001, 2006), 

which referred to a mismatch in children’s and parents’ cultural values, attitudes, and 

beliefs.  

Acculturation Dissonance, Acculturative Mismatch, and Acculturation 

Disparity: Acculturation dissonance, acculturative mismatch, and acculturation disparity 

occur when children learn English and adopt American culture far faster than their 

immigrant parents do (Portes & Rumbaut, 2006). These terms referred to the difference 

in the acculturation experience between generations in immigrant families (Kane et al., 

2019; García Coll & Magnuson, 2000; Tardif & Geva, 2006). In the present research, I 

used those terms interchangeably with the acculturation gap. 

Chinese Immigrant Family: In the present study, the Chinese immigrant family 

referred to those consisting of at least two generations, with the first generation of 

Chinese immigrants and their children born in the United States.  
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The First-Generation Immigrant and the Second-Generation Immigrant: In 

the present study, the first generation referred to foreign-born immigrants who 

immigrated to the U.S., and the second generation referred to children born in the U.S. to 

immigrant parents. 

Intergenerational Conflict (IC): Intergenerational conflict usually refers to the 

conflict between older and younger generations competing for jobs and resources. In the 

present study, the intergenerational conflict referred to the generational clash over 

cultural values in immigrant families (Birman, 2006; Lee et al., 2000). 

Acculturation-related Intergenerational conflict (IC): A-IC is a specific 

component of the intergenerational conflict around some culturally salient issues, 

including respect for elders, academic achievement, sacrificing personal goals for the 

family’s sake, marriage, and career (Lee et al., 2000). A-IC grows from the discrepancy 

in which younger-generation immigrants align less with the family’s traditional culture 

than the older generation (Juang et al., 2012).  
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Chapter 2: Literature Review 

 

 

Acculturation is a complex process in which immigrant individuals adapt to a new 

culture, and their beliefs, values, and behaviors may change due to this contact (Berry, 

2005). As the rate of international migration reached unprecedented numbers in the 

United States, scholars recognized acculturation as a crucial area of study, especially 

among immigrant populations (Schwartz et al., 2010; Berry, 2005; Berry, 2008). As 

immigration to the United States continued to evolve and cultural understandings became 

more diversified and accepting, so did researchers’ knowledge of acculturation (Berry, 

2008; Kunst et al., 2015; Cole, 2014).  

Initially, researchers identified acculturation as the process of assimilation, 

wherein immigrants acquire the host culture and practices while discarding the traditions 

of their cultural heritage (Gordon, 1964). In this interpretation, assimilation aligned with 

the straight-line model of the immigration of Eastern and Southern Europeans into U.S. 

society within the early 20th century (Schwartz et al., 2015). Following the 1965 

Immigration Act, immigration flow shifted from Europe to the Caribbean, Central and 

South America, and Eastern and Southern Asia (Schwartz et al., 2015). While Gorden’s 

(1964) definition of assimilation might help those immigrants to fit in, it might not fully 

capture the experiences of immigrants coming to the United States from socially and 

culturally different countries. Immigrants from non-Western countries may experience 

additional losses due to moving away from their unique cultural identity (Schwartz et al., 

2015). In conjunction with racial prejudice and discrimination experienced by immigrants 

of color due to perceived racial differences, the definition of assimilation was not feasible 

for immigrants from non-western countries (Schwartz et al., 2015). As a result, 
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acculturation evolved to adopting new cultures and practices from the host country while 

remaining attached to their heritage cultures (Berry, 1992, 2008; Kunst et al., 2015). 

Correspondingly, scholars (e.g., Berry, 1992, 2008) recognized acculturation as a 

bi-dimensional process, during which one acquires both host culture and practices and 

retains aspects of their heritage culture. Therefore, Berry (1992) characterized many first-

generation and second-generation immigrants as bicultural. Researchers later expanded 

acculturation to individuals and groups (Berry,2008; Kunst et al., 2015). Berry (2008) 

evolved the description of acculturation to include a process through which people from 

two distinct cultural groups engage each other in an exchange of culture and thoughts. At 

the group level, Kunst et al. (2015) identified the changes in social structures, institutions, 

and cultural practices while defining individual acculturation to a person’s behavioral 

repertoire and long-term psychological changes. More recently, Cole (2014) described 

acculturation as emphasizing the minority culture. Cole (2014) described acculturation as 

a process when people with a minority cultural background adopt elements of the 

majority culture. Researchers suggested that the primary task for an immigrant is to 

successfully adapt to the majority culture of their host country while retaining the 

essential aspects of their original cultural identity (Dow, 2011; Berry, 2005; Berry, 1992). 

This dual adaptation presents the immigrant with challenges and difficulties, including 

acculturative stress and identity challenges (Dow, 2011; Berry, 2005; Berry, 1992). 

However, challenges remained in understanding and addressing acculturation-related 

issues and their impacts on the immigrant’s psychosocial outcomes and family 

functioning (Rudmin, 2003, 2009).  
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An immigrant family usually consists of two groups: first-generation immigrants, 

who were born and raised outside the United States and immigrated as adults, and 

second-generation immigrants, who are born, socialized, and educated in the United 

States (Lui, 2015; Lee et al., 2000). Family relationships, particularly relationships 

among generations, can negatively or positively affect one’s mental health outcomes 

(Thomas et al., 2017). Especially for younger generations from immigrant families, the 

intergenerational relationships and family function can be meaningful because of the 

complexity added by the acculturation process. When considered within a family context, 

the acculturation process is complex because the older generation and the younger 

generation immigrants may adapt to a new culture at different rates, leading to 

intergenerational discrepancies in cultural values (Costigan & Dokis, 2006b; Phinney et 

al., 2000).  

The acculturation gap-distress theory provided a framework, postulating that 

intergenerational conflict in immigrant families often develops from the acculturation gap 

between generations (Portes & Rumbaut, 2001; Lui, 2019). Lui (2015, 2019) and Telzer 

(2010) expanded the theory by purporting that immigrant children acculturate to their 

new culture quicker than their parents. Dissonant values and acculturation styles among 

family members lead to acculturative stress and acculturation-related intergenerational 

conflicts (A-IC, Portes & Rumbaut, 2001; Lui, 2015, 2019; Telzer, 2010). 

Researchers previously ignored the Asian immigrant experience when examining 

A-IC and acculturation gap-distress theory (Choi et al., 2020; Kuo et al., 2017; Yoon et 

al., 2012; Lui, 2015). The lack of research stemmed from misperceptions of the Asian 

immigrant experience (Choi et al., 2020; Kuo et al., 2017; Yoon et al., 2012). 
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Discriminatory discussions regarding the classification of Asian Americans as legitimate 

racial and ethnic minorities in the United States contributed to these misperceptions (Choi 

et al., 2020; Kuo et al., 2017; Yoon et al., 2012). Researchers previously justified their 

exclusion of Asian Americans in research for several reasons. According to Choi et al. 

(2020), Kuo et al. (2017), and Yoon et al. (2012), these reasons included the model 

minority myth and beliefs that Asian Americans experienced less discrimination and 

oppression than other minorities. Choi et al. (2020), Kuo et al. (2017), and Yoon et al. 

(2012) discredited these myths, recognizing the experiences of oppression and 

discrimination experienced by the Asian American population within the United States.  

Further, researchers identified multiple relationships between acculturation and 

psychosocial issues among Asian immigrants (Yoon et al., 2012 Kuo & Roysircar, 2004; 

Torres & Rollock, 2004). Most studies on acculturation among Asian immigrant 

populations traditionally focused on individual acculturation processes without 

considering other factors, such as family relationships, as a critical linkage between the 

cultural context and individual experiences (Lui, 2015). Hence, researchers should 

conduct more studies to better understand acculturation-related issues in Asian immigrant 

families (Lim et al., 2009). The present study raised some of these questions and issues in 

the context of the Chinese immigrant family to fill the gap.  

Acculturation 

Researchers studied acculturation among immigrant populations (Schwartz, 2010; 

Kuo, 2014; Mesoudi, 2018; Berry, 2005; Zane & Mak, 2003; Phinney et al., 2000; Ward, 

2001; Rudmin, 2009). Researchers conceptualized acculturation as the process an 

individual experiences when adapting to a different culture, which requires the 
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immigrants to adjust different dimensions of life to integrate more closely with the target 

society (Ward, 2001; Rudmin, 2009). Previously, different researchers identified 

acculturation constructs differently (e.g., Ward, 2001; Rudmin, 2009, Phinney et al., 

2001). Phinney et al. (2000) and Ward (2001) identified multiple acculturation constructs 

among immigrants, highlighting the cultural behavioral change that follows intercultural 

contact. Phinney et al. (2000) described these changes as alterations in a group’s customs 

and economic and political life, whereas Ward (2001) identified change as an 

individual’s social competence in managing their daily lives in an intercultural setting. 

Specifically, Phinney et al. (2001) suggested that behavioral changes include alterations 

in individuals’ social behaviors in relation to the groups in contact. Ward (2001) 

expanded this definition to include personal well-being and good mental health to 

function in their culturally complex daily world. For this to occur, immigrants must 

change their social behaviors (Ward, 2001). 

Rudmin (2009) further established acculturation constructs by considering 

motivation for acculturation, changes in social relations, and beliefs and values. Further, 

Schwartz et al. (2010) argued that acculturation should be considered in multiple 

dimensions, especially shifts in values and identity, in addition to behavioral 

acculturation (Ward,2001). They highlighted the importance of understanding how 

immigrants navigate and integrate different cultural norms and practices into their belief 

systems and self-conceptions (Schwartz et al., 2010). Further, Lee and Koro-Ljungberg 

(2007) identified integrating one’s cultural norms into identity as cultural value 

acculturation. This process entails deep alignment with the new culture’s core principles, 

norms, and values until they become a natural part of the individual’s ethnic identity and 
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cultural orientation (Lee & Koro-Ljungberg, 2007). The literature review on the 

acculturation constructs revealed that while different constructs contain different 

dimensions and aspects of acculturation, most cover two domains: behavioral and cultural 

value acculturation (Ward, 2001; Schwartz et al., 2010; Rudmin, 2009; Lee & Koro-

Ljungberg, 2007). The current study incorporated this acculturation perspective to 

understand the acculturation process among immigrants from both behavioral and 

cultural value aspects. 

Behavioral Acculturation 

The process of behavioral acculturation requires immigrants to expand their 

cultural knowledge, change their skills and behaviors, and utilize personal resources for 

adaptation (Kuo, 2014; Stubbe, 2020; Montuori & Fahim, 2004). Stubbe (2020) proposed 

that through interaction with individuals from diverse ethnic backgrounds, immigrants 

acquire cultural knowledge and understand new cultural perspectives. Montuori and 

Fahim (2004) stated that exposure to a new society empowers immigrants to embrace 

different modes of interaction and communication with host communities, broadening 

their worldview and personal growth. Among various cultural exposures, learning a new 

language and attending school stand out as primary components of the various means of 

interaction and communication for newly arrived immigrants (Lee & Koro-Ljungberg, 

2007). 

Language Acquisition  

Learning a new language is critical to behavioral acculturation (Phinney et al., 

2000). Several researchers identified English proficiency as essential to successful 

acculturation (Kuo & Roysircar, 2004; Weisman et al., 2005). Kuo and Roysircar (2004) 
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reported a relationship between people’s preference for acculturation and their 

willingness to learn a new language. The results indicated that if immigrants chose not to 

integrate into U.S. society, they also chose not to learn English (Kuo & Roysircar, 2004). 

Weisman et al. (2005) identified poor English proficiency as a constraint that impeded 

acculturation and created acculturative stress for immigrants. Likewise, findings from the 

National Latino and Asian American Survey (NLAAS) demonstrated that people with 

high English language proficiency experienced decreased stress (Lueck & Wilson, 2011). 

In contrast, Latinos with Spanish language proficiency experienced increased stress 

(Lueck & Wilson, 2011). These findings supported that English proficiency facilitated 

smoother acculturation processes and reduced acculturative stress among immigrants 

(Lueck & Wilson, 2011). 

Additionally, for immigrants born in their home country speaking a language 

other than English, acquiring new language skills can provide significant benefits. For 

example, there is evidence that English proficiency helps immigrants integrate 

economically into their new culture—English proficiency raises wages, narrowing the 

wage gap between immigrants and U.S. natives (U.S. Census, 2020). Language 

acquisition provides immigrants with better opportunities to improve their income and 

integrate into the holding society (Kuo & Roysircar, 2004). 

Within immigrant families, English language acquisition can create complicated 

dynamics (Katz, 2014). The older generation not fluent in English, and the younger 

generation not fluent in the language of heritage may experience more family 

miscommunications and conflicts (Costigan & Dokis, 2006; Hwang & Wood, 2009). 

While researchers identified that language barriers led to lower family cohesion (Tseng & 
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Fuligni, 2000), some suggested that complex dynamics within the immigrant family 

created by language brought the younger generation opportunities for better adaptation 

(Guan et al., 2016). Katz (2014) identified “language brokering” as a specific 

phenomenon in immigrant families where the younger generation engaged more often 

with English and learned English in schools. Because of the younger generation’s 

increased acquisition of English, they often become interpreters for their families and 

elders (Katz, 2014). Researchers suggested that language brokering provided the younger 

generation with several opportunities (Guan et al., 2016). These opportunities included 

engaging in deep learning experiences about family situations and heritage backgrounds 

(Guan et al., 2016). They also involved learning about the systems and cultural values of 

the dominant society (Guan et al., 2016). For example, Guan et al. (2016) found that as 

language brokers shared everyday activities with parents, they learned more about their 

parents’ struggles and perspectives. Similarly, Katz (2014) and Orellana (2009) found the 

younger generation became familiar with social practices and institutional systems as 

they translated for parents in various settings. Katz (2014) and Orellana (2009) argued 

that the knowledge gained through brokering is crucial for mediating conversations in 

culturally diverse contexts. They also stated that this knowledge provided younger 

immigrants with opportunities to adapt to the multicultural environment (Katz, 2014; 

Orellana, 2009) 

Academic Performance 

A new cultural and social environment provides rich opportunities for immigrants 

to establish a sense of friendship with other ethnic groups (Kim et al., 2012). Schools are 

important places for them to interact and communicate with people from different ethnic 
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groups. At the same time, they must negotiate different expectations of their academic 

performance set by their heritage and host cultures (Kim et al., 2012). Although most 

immigrant parents value education tremendously and have high hopes and expectations 

for their children, they may avoid active involvement in their children’s education due to 

a lack of familiarity with the school system (Tamer, 2014). Immigrant parents frequently 

are unsure of how to foster their children’s success in school (Tamer, 2014). In addition, 

many do not believe parents should be involved in education as it is typically defined in 

the US (Iwamoto & Liu, 2010). Thus, they do not participate in the usual parent-

involvement activities of white middle-class families (Iwamoto & Liu, 2010). The 

insufficient support from their families exacerbates the challenges faced by the younger 

generation of immigrant families (Iwamoto & Liu, 2010; Tamer, 2014). 

Additionally, the integration of immigrants depends on academic success (Nieri, 

2012). In academic settings, teachers and administrators expect the younger generation of 

immigrants to acculturate by absorbing some of the school’s values, cultural traits, or 

characteristics and to perform academically like other students. Often, this transition is 

difficult, as the younger generation of immigrant families contend with challenges native-

born students do not experience that can hinder their ability to excel in school (Nieri, 

2012). Specifically, they experience difficulties such as learning a language their parents 

do not speak at home. This is the first primary cultural trait students must acculturate in 

schools to succeed academically (Nieri, 2012). Rumbaut (1995) compared the academic 

performance of students of various national immigrant groups and white students. 

Specifically, he examined the impact of English language proficiency on academic 

outcomes. Rumbaut (1995) found evidence of an association between greater 
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acculturation (as measured by language) and academic performance. This association 

meant that language learning, as an indication of acculturation, interacted with academic 

performance. Students with better English language proficiency achieved higher GPAs in 

school (Rumbaut, 1995; Chung, 2006). Conversely, poor English proficiency indicated 

poor acculturation, and poor acculturation became a barrier for immigrant students to 

achieve academic success (Rumbaut, 1995). 

These realities pose significant barriers and challenges for immigrants. 

Specifically, low levels of academic achievement are associated with many challenges 

immigrants face: poverty, low socioeconomic status, and minority status (Alexander et 

al., 2001; Duncan & Brooks-Gunn, 2000). Although some researchers found that not all 

immigrants perform poorly in school (Alexander et al., 2001), immigrants face obstacles 

to educational success due to their acculturation experiences (Duncan & Brooks-Gunn, 

2000). 

Cultural Value Acculturation 

The process of cultural value acculturation involves the development of ethnic 

identity, experiences of discrimination, and adjusting cultural orientation (Schwartz et al., 

2010; Lee & Koro-Ljungberg, 2007). Ethnic identity development refers to how 

individuals understand and connect with their cultural heritage and ethnicity, shaping 

their sense of belonging and self-concept (Phinney, 2003). Discrimination can influence 

this process, as facing prejudice can impact an individual’s self-esteem and sense of 

acceptance within both their own ethnic group and the broader society (Tonsing et al., 

2016). Adjusting one’s cultural orientation encompasses how individuals adapt to and 
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integrate the cultural norms and values of the host society while maintaining their 

original cultural values (Schwartz et al., 2010).  

Ethnic Identity Development 

The process of ethnic identity development for immigrants is a bi-dimensional 

process where acculturating groups and individuals contend with two fundamental values 

during the process of acculturation: (a) the extent to which they wish to maintain their 

cultural heritage and (b) the extent to which they wish to adopt critical elements from the 

host culture in order to maintain contact and relations with members of the host culture 

(Phinney, 2003). Researchers suggested that the evolution of immigrants’ identity occurs 

when individuals begin to recognize that the surrounding society’s beliefs, values, and 

norms are distinct from their own (Bhugra & Becker, 2005; Bosma & Kunnen, 2001). 

Bhugra and Becker (2005) claimed that when immigrants feel disconnected from their 

own culture and lack social support, they experience rejection, alienation, and low self-

esteem. (Bhugra & Becker, 2005). To avoid such feelings of despair, immigrants often 

attempt to blend in with the rest of society. Joining the host society gives immigrants an 

initial feeling of welcome into the new nation (Bhugra & Becker, 2005). Assimilation can 

influence immigrants’ abandonment of their culture and alignment with the dominant 

culture to avoid feeling different. When they feel like the minorities in the population, 

immigrants shun their own culture and attempt to become a part of American society 

(Bhugra & Becker, 2005).  

While the initial assimilation may be beneficial, allowing immigrants to fit in, 

they also lose their unique identity in this process (Patel, 2012). Thus, to the extent that 

changes following immigration and challenges from cross-cultural interactions confront 
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one’s ethnically rooted worldviews, motivating individuals to search for their ethnic 

identity (Patel, 2012). Upon searching for one’s ethnic identity, individuals must 

accommodate the potential tension between the new culture and their culture of origin 

(Matsunaga et al., 2010). Note that such tension can and does occur within immigrants of 

second or later generations as they may find a contradiction between the beliefs and 

values of the host culture and those of their heritage culture, as demonstrated and 

communicated by their parents (Matsunaga et al., 2010). Moreover, second or later-

generation immigrants are often described in terms of their ethnic group rather than 

individual attributes and unique personalities in social settings (Matsunaga et al., 2010). 

This ethnicity-based stereotyping often makes individuals aware of their ethnic group 

affiliation, which they may not have previously recognized (Matsunaga et al., 2010). It 

also leads to a dilemma within an immigrant family because family members of different 

generations tend to have different cultural identities while still sharing the same ethnic 

background (Matsunaga et al., 2010). This dilemma often creates a significant generation 

gap and tensions within immigrant families (Matsunaga et al., 2010; Bhugra & Becker, 

2005). Therefore, for some second-generation immigrants, ethnic identity development is 

a way to navigate coping with familial tension. This process involves integrating the host 

country’s culture while preserving heritage traditions (Bhugra & Becker, 2005). 

Discrimination 

Another influential aspect of cultural value acculturation is the discrimination 

immigrants experience within the host culture, challenging successful acculturation 

(Tonsing et al., 2016). Williams et al. (1999) defined discrimination as a negative 

attitude, judgment, or unfair treatment toward members of a particular group. Researchers 
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continued to identify the negative psychological consequences of discrimination, such as 

depression and anxiety (Torres et al., 2012; Gee et al., 2007; Tummala-Narra et al., 

2012). Further, researchers focused on pathways by which discrimination contributes to 

psychological consequences through stress responses (Berry, 2006; Pascoe et al., 2009). 

Researchers also defined multiple variables that moderate these relationships (Berry, 

2006; Pascoe et al., 2009).  

Informed by the stress and coping framework, Berry (2006) found perceived 

discrimination contributed to acculturative stress and acculturation moderated this 

relationship. Other researchers found perceived discrimination was an essential predictor 

of acculturation: people who perceived higher levels of discrimination preferred the 

heritage culture (Neblett et al., 2012; Stein et al., 2019; Fuligni et al., 2002; Romero & 

Roberts, 2003). Researchers explained the preference for heritage culture in response to 

perceived discrimination as a coping mechanism adopted by immigrants (Neblett et al., 

2012; Stein et al., 2019; Fuligni et al., 2002; Romero & Roberts, 2003). Specifically, 

Romero and Roberts (2003) reported that within discriminatory events, immigrants who 

identified with a positive regard toward their heritage culture persevered and maintained 

their self-esteem compared to peers who lacked a positive outlook on their racial and 

ethnic group. Fuligni et al. (2002) also reported that experiencing positive thoughts 

toward being part of an ethnic group showed positive outcomes among immigrants in 

several different groups. Stein et al. (2019) further supported that positive regard toward 

heritage culture plays a role in healthy coping and resilience (Stein et al., 2019). These 

findings also demonstrated the role of discrimination in the acculturation of immigrants 

in the United States, which can be a barrier for immigrants to successfully integrate into 
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the host culture as they feel more respected and orientated in their heritage cultural group 

(Neblett et al., 2012; Stein et al., 2019; Fuligni et al., 2002; Romero & Roberts, 2003). 

Cultural Orientation 

Immigrants’ acculturation preference also depends on their cultural orientation 

(Kunst et al., 2015). For example, an Anglo orientation emphasizes cultural contact and a 

preference for participating in mainstream society. In contrast, an Asian orientation 

involves cultural continuity and the maintenance of the traditional culture. These cultural 

orientations are distinct but related. Therefore, it is possible for individuals to have high 

levels of both orientations simultaneously (Berry, 2006; Kunst et al., 2015). For example, 

a person might actively engage with mainstream society (high Anglo orientation) while 

also maintaining strong connections to their traditional culture (high Asian orientation). 

Researchers found obtaining a high degree of both orientations was associated with 

healthier outcomes (Berry, 2006; Kim & Omizo, 2006; LaFromboise et al., 1993). 

Specifically, Kim and Omizo (2006) demonstrated that individuals with a high 

orientation to the mainstream U.S. and traditional cultures might experience decreased 

acculturative stress because of their fluency in both cultures. Berry (2006) identified the 

relationship between low levels of both acculturation orientations and poor mental health 

outcomes. 

Cultural orientation also impacts one’s acculturation as it intervenes in the 

pathway through which negative acculturation experiences, such as discrimination, 

contribute to negative mental health outcomes (Pascoe et al., 2009). Cultural orientation 

can potentially provide immigrants with a sense of support and a network that assists 

them with coping (Neblett et al., 2012). This support is particularly effective when 
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individuals acknowledge the salience of their own cultural beliefs (Neblett et al., 2012). 

Furthermore, strong cultural orientation can improve a sense of self-worth, self-esteem, 

and overall well-being even when experiencing discrimination (Neblett et al., 2012; 

Constantine et al., 2006).  

Acculturation Stress and Immigrants’ Mental Health Wellbeing 

  While acculturation for immigrants is complex, researchers attempted to evaluate 

its impact on individual and family functioning (Rogers-Sirin et al., 2014; Suarez-

Morales & Lopez, 2009; Rojas-Flores et al., 2017; Morrison & James, 2009; Ho & 

Birman, 2010). For individuals, acculturation usually results in acculturative stress, a mix 

of negative feelings associated with adapting to a new culture (Dyal & Dyal, 1981; 

Graham, 1983; Berry, 1992). More specifically, acculturative stress refers to the 

difficulties immigrants may experience when adjusting to their host country’s new 

cultural or societal norms (Chou, 2012; Sirin et al., 2013; Rogers-Sirin et al., 2014). 

Although stress is not always a negative experience, it can become problematic when 

perceived as threatening or when it exceeds one’s coping resources (Lazarus & Folkman, 

1984). In such cases, stress can induce heightened depression, psychological distress, and 

symptoms of post-traumatic stress disorder (Chou, 2012; Rojas-Flores et al., 2017). 

Immigrants may face increasing challenges in renegotiating their cultural identity 

and acculturation (Chung,2006). In Chung’s (2006) qualitative study of Asian American 

adolescents, participants expressed significant concerns about balancing conflicting 

values and norms enacted in every aspect of their lives (Chung,2006). These concerns 

manifested as negative and dysfunctional emotions, including frustration, confusion, fear, 

and guilt (Chung, 2006). Additionally, acculturation presents immigrants with extreme 
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challenges as they struggle to cope with acculturative stress while simultaneously lacking 

access to professional mental health support to process their experiences (Lara et al., 

2005; Suinn, 2010; Portes & Rumbaut, 2001). Therefore, their acculturation challenges 

sometimes lead to undesirable psychological outcomes (Lara et al., 2005; Suinn, 2010; 

Portes & Rumbaut, 2001). For example, acculturation stress can lead to a variety of 

mental health issues. These include experiencing significant internalizing disorders and 

psychological distress (Portes & Rumbaut, 2001). Additionally, acculturation stress can 

cause externalizing problems, such as conduct issues, physical problems, substance 

abuse, and lower academic achievements (Lara et al., 2005; Suinn, 2010; Portes & 

Rumbaut, 2001). Researchers also found acculturative stress positively correlated with 

depression and suicidal thoughts among first-generation and second-generation Asian 

immigrants (Hovey & King, 1996). 

Acculturation Gap 

For immigrant families, immigration and acculturation are stressors in the family 

unit (Morrison & James, 2009). Family members often experience the acculturation 

process together, simultaneously adapting to the U.S. culture while maintaining their 

heritage culture. Despite experiencing acculturation simultaneously, family members 

often differ in their levels and patterns of acculturation (Telzer, 2010). Compared to first-

generation immigrants, second-generation immigrants tend to adopt the values and 

behaviors of the mainstream culture much faster and easier (Portes & Rumbaut, 2001, 

2006). Therefore, two generations may experience an acculturation gap, which refers to a 

mismatch in their cultural values, attitudes, and beliefs (Portes & Rumbaut, 2001, 2006). 

Firstly, due to the varying experiences within the acculturation process, different 
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generations can adapt to the American environment in very different ways (Pachter & 

Garcia Coll, 2009; Portes & Rumbaut, 2001; Sue et al., 2007). While the younger 

generations appear ready to embrace American culture to gain acceptance in society, 

many older immigrants worry about preserving their cultural traditions (Pachter & Garcia 

Coll, 2009; Portes & Rumbaut, 2001; Sue et al., 2007). This difference in priorities leads 

to misunderstandings within the family (Crockett et al., 2007). Also, compared with peers 

from non-immigrant families, second-generation immigrants experience unique stress 

and struggles (Sue et al., 2007). These challenges may be further complicated by 

acculturation, which can accelerate intergenerational tension between generations (Sue et 

al., 2007). 

Secondly, the rate at which family members acculturate to the American 

mainstream differs (Lui, 2015). Second-generation immigrants can acculturate to the host 

culture more quickly as they have greater exposure and immersion in mainstream 

socialization (e.g., schools and extra-curricular activities) (Portes & Rumbaut, 2006). In 

contrast, the older generation may do so at a slower rate (Portes & Rumbaut, 2006). 

These different exposure rates often result in a gap in the acculturation level (Birman, 

2006a, 2006b; Lau et al., 2005). Ho & Birman (2010) identified the acculturation gap 

associated with a higher level of conflict and dysfunctional family interaction, impacting 

family adjustment and cohesion (Ho & Birman, 2010; Potochnick & Perreira, 2010; Lau 

et al., 2005; Lee et al., 2000; Telzer, 2011).  

Acculturation gaps between generations also exist in expressing emotions, which 

can lead to entirely different methods of coping and family conflict (Ramzan & Amjad, 

2017; Chen & Zhou, 2019). Children may adopt more expressive or open emotional 
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styles common in Western cultures, while parents maintain more reserved emotional 

expressions typical of their heritage culture (Chen & Zhou, 2019). These differences in 

emotional expression and coping can result in communication difficulties between 

parents and children (Chen & Zhou, 2019). In sum, research supported acculturation 

significantly influencing family dynamics, considering the generational differences 

(Miranda et al., 2006; Mulvaney-Day et al., 2007; Smokowski et al., 2008). Family 

discrepancies in the acculturation rate can result in a loss of support systems, leading to 

intergenerational conflicts within the family unit (Miranda et al., 2006; Mulvaney-Day et 

al., 2007; Smokowski et al., 2008). 

Intergenerational Conflict (IC) 

Researchers focused on IC experienced by individuals who identify as first and 

second generations due to the acculturation process (Birman, 2006a, 2006b; Lau et al., 

2005). Previously, researchers defined IC as stresses and disagreements between 

generations in the family and society (Bengtson & Achenbaum, 1993). In immigrant 

families, researchers defined IC as the clash between parents and children over cultural 

values (Lee et al., 2000). Acculturation impacts family relationships and functioning, and 

differing rates of acculturation among family members can create tensions when there is 

a disparity in the extent to which they adopt the new culture (Lui, 2015). Intergeneration 

conflict (IC) in an immigrant family usually occurs when the younger generation adopts 

elements of a host culture more than the older generation (Lui, 2015).  

Acculturation Gap and IC 

Researchers found the acculturation gap disturbed intergenerational relationships 

within immigrant families (Farver et al., 2002; Ying & Han, 2007). Several lines of 
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evidence suggested that an acculturation gap between parents and children contributed to 

IC (Farver et al., 2002; Ying & Han, 2007). Farver et al. (2002) found family conflict 

levels were lower when parents and children did not have an acculturation gap. Ying and 

Han (2007) found a strong, positive relationship between the acculturation gap and IC, 

such that the larger the acculturation gap, the higher the IC. Lee et al. (2000) expanded 

these studies. They found highly acculturated Asian immigrants who perceived their 

parents as less acculturated reported more frequent conflict. Similarly, researchers found 

a positive relationship between the acculturation level of Hmong youth and 

intergenerational conflict (IC). This means that the more the younger generation 

acculturated to American culture compared to their parents, the more severe the IC was in 

the family (Rick & Forward, 1992). The consistency of the results demonstrated that the 

acculturation gap is a strong factor that predicts IC in immigrant families.  

Asian Culture  

The collective nature of Asian culture emphasizes family as a unit, which fosters 

younger generations’ dependence on their parents financially and mentally (Yim, 2022). 

Researchers found that in Asian communities, particularly among the Chinese, parents 

are typically responsible for covering their children’s living and educational expenses 

until they marry, and they even invest in the young couple’s marriage (Shek et al., 2019). 

Thus, parents expect complete control over their children’s every aspect of life (Yim, 

2022). However, within the Western culture, researchers viewed the close attachment 

between two generations as maladaptive when the younger generation gets older (Yim, 

2022; Rothbaum et al., 2002). When Asian children enter adolescence and adulthood, 

their families still expect them to please and obey their parents. At the same time, they 
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need to complete the developmental tasks of the majority. These tasks include identity 

development, making decisions independently, and improving self-sufficiency (Yim, 

2022). 

Western culture highlights individualism and independence and encourages the 

younger generation’s self-exploration (Humphrey & Bliuc, 2021). However, Asian 

parents may take their children’s emerging independence as rebellion and betrayal of the 

family, creating increasing conflicts as children enter adolescence and early adulthood. In 

the research done by Chung (2006), Asian immigrant parents often reported feeling 

betrayed by their children when the younger generation distanced themselves from their 

parents. The distance made parents feel ashamed and anxious as they questioned whether 

they had fulfilled their parental roles and responsibilities (Chung, 2006).  

Compared with immigrants from other ethnic groups, Kalibatseva et al. (2017) 

found family conflict levels among Asian immigrants significantly higher than those in 

European immigrant groups. Asian immigrants who enter counseling frequently attribute 

their psychological problems to relationships with their parents (Lee, 1997; Ahn et al., 

2009). Similarly, Lee et al. (2005) identified IC among the most common presenting 

problems that lead Asian immigrants to counseling services. Therefore, studying the 

intergenerational relationship is essential, considering the unique characteristics shared 

by Asian culture and values (Chung, 2006). 

Acculturation-related Intergenerational Conflict (A-IC) 

According to Lee (2004), different generations in an immigrant family adopt 

Western culture at different rates. Younger members adapt quickly due to exposure at 

school, while older members adapt more slowly (Lee, 2004). Additionally, younger 
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generations tend to embrace Western culture more fully. In contrast, older generations 

retain more of their traditional cultural practices and values. This results in acculturation-

related intergenerational conflict (A-IC, Lee, 2004). Conceptually, A-IC refers to 

disagreements between generations and arguments that stem from discrepancies in their 

acculturation orientations or speeds of acculturation (Lee, 2004). Therefore, when 

discussing intergenerational conflict (IC) in immigrant families, researchers focused on 

conflicts centered on acculturation-based issues. These conflicts stemmed from different 

cultural values. Specifically, they involved adopting mainstream American 

independence-oriented values versus retaining heritage culture family-oriented values 

(Lee et al., 2000; Portes & Rumbaut, 2006). 

Likewise, IC within Asian immigrant families also often stem from the 

discrepancies in values and lifestyles that occur between immigrant parents and their 

children (Lui, 2019). Although many researchers conceptualized IC in Asian immigrant 

families as rooted in the acculturation process, few researchers specifically focused on A-

IC within Asian immigrant families (Juang et al., 2012). This lack of research limited the 

comprehensive understanding of the acculturative-related issues existing in the family. 

Therefore, understanding the adjusting and acculturation of Asian immigrants in the 

United States requires a more thorough examination of the family member’s specific 

experience of A-IC and its impacts.  

The Acculturation Gap-distress Theory  

A growing body of literature examined how the intersections between family 

dynamics and individual-level acculturation may affect family functioning and 

individuals’ mental health (Portes & Rumbaut, 2001, 2006; Lui, 2015, 2019). Portes and 
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Rumbaut (2001) concluded two underlying principles of the guiding frameworks for 

studying acculturation in immigrant families as follows: First, it is challenging for 

immigrants to navigate expectations across two or multiple cultural contexts and social 

systems (Portes & Rumbaut, 2001). Second, culture-specific stresses resulting from 

acculturation lead to poor psychological and behavioral outcomes in ethnic minority and 

immigrant groups (Portes & Rumbaut, 2001). Based on these two principles, the 

acculturation gap-distress theory provided a helpful organizing framework that postulates 

that A-IC often develops from the parent-child acculturation gap (Portes & Rumbaut, 

2001; Lui, 2019). Lui (2015, 2019) and Telzer (2010) expanded the theory by purporting 

that the younger generation acculturates to their new culture quicker than their parents. 

When there are dissonant values and acculturation styles among family members, the 

challenge for an immigrant family to cope and succeed in adaptation will lead to an 

increase in intergenerational conflicts (Portes & Rumbaut, 2001; Lui, 2019).  

Further, the theory captured the dynamic interplay between family relationships 

and acculturation in shaping individuals’ mental health outcomes (Lee, 2004; Lui, 2019). 

Specifically, Lui (2019) found that acculturation gap in the speed, timing, content, or 

other aspects of acculturation between generations can predict family conflict and the 

younger generation’s mental health problems. Other researchers further expanded the 

mechanisms postulated in the acculturation gap-distress theory (Juang et al., 2007; Lim et 

al., 2009; Hwang et al., 2010; Kim et al., 2013; Telzer, 2010). They found the differences 

in how behavioral acculturation and cultural value acculturation preferences between 

younger generation immigrants and their parents led to A-IC and immigrants’ poorer 

mental health and adjustment (e.g., Hwang et al., 2010; Kim et al., 2013; Telzer, 2010). 
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Since the theory captured A-IC to play a role in the pathway through which the 

acculturation gap impacts younger generations’ psychological well-being, many 

researchers attempted to support the direct link between A-IC and younger generations’ 

mental health (Lui, 2015; Telzer, 2010; Céspedes & Huey, 2008; Hwang & Wood, 2009; 

Kim et al., 2009; Juang et al., 2007). Indeed, scholars seldom viewed A-IC in immigrant 

families as normative and adaptive (Juang et al., 2012). Researchers suggested that IC 

directly affected immigrants’ psychological functioning and was a significant risk factor 

for various mental health difficulties, including low self-esteem, anxiety, depressive 

symptoms, and somatization (Juang et al., 2007; Lee et al., 2000; Lim et al., 2009; Qin, 

2006; Farver et al., 2002; Kalibatseva et al., 2017; Lee, 1997; Ahn et al., 2009; Kwak, 

2003). Specifically, research by Lui (2015) and Telzer (2010) indicated A-IC as a robust 

predictor of the younger generation’s psychological functioning (Lui, 2015; Telzer, 

2010). They found A-IC strongly correlated with individuals’ adjustment (Lui, 2015) and 

predicted depression symptoms and psychological distress (Telzer, 2010). Compelling 

evidence supported that A-IC negatively impacted younger generations’ mental health 

(Céspedes & Huey, 2008; Hwang & Wood, 2009; Kim et al., 2009; Juang et al., 2007; 

Ying & Han, 2007).  

Additionally, researchers agreed that emerging adults might have better cognitive 

ability to comprehend and evaluate their acculturation statuses and family relationships 

(Qin, 2006). Therefore, reformulation behaviors and values that reflect self-exploration 

may yield an increased acculturation gap and A-IC (Portes & Rumbaut, 2006). In Lui’s 

(2015) research, the correlations between psychological functioning, A-IC, and 

acculturation gap were stronger in emerging adults than in adolescents and children. 
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However, despite A-IC’s impacts on immigrants’ psychological functioning, few studies 

focused on the emerging adult population (Lui,2015). Also, researchers did not study A-

IC specifically in Chinese families (Kim et al., 2009; Juang et al., 2007). This aspect 

opened avenues for exploring acculturation gap-distress theory, focusing on the interplay 

between acculturation, A-IC, and the younger generation of Chinese immigrants, 

especially adult children’s psychological well-being.  

Parents’ Report vs. Children’s Report 

The existing measurements examining A-IC within Asian immigrant families 

utilized self-reports of adults and children (Ying & Chao, 1996). The issue with using 

quantitative measurements to study A-IC and immigrants’ psychological well-being was 

the lack of consistency between parents’ and children’s reports. Previous research 

described how the interpretation of the A-IC differed when the target population changed 

from the parents to the children (Ying & Chao, 1996). In Ying and Chao’s (1996) study, 

children reported strong desires and efforts to meet their parents’ expectations and 

experienced conflicts when parental expectations did not align with society’s 

expectations. Within the same study, parents reported their children as oppositional and 

reflective of a purposeful refusal to fulfill their family roles and responsibilities (Ying & 

Chao, 1996). The findings indicated that the interpretation of the A-IC significantly 

affected the understanding of A-IC (Ying & Chao, 1996; Cummings et al., 1994; Chung, 

2006). 

Each stakeholder provided different perspectives on the same phenomenon. 

However, children and parents might not be the most accurate reporters of their behaviors 

when using assessments. They may misrepresent themselves, respond in a socially 
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desirable way, or have impaired insight into their problems (Guion et al., 2009; Goforth 

et al., 2015). What resulted from these limitations was that the data reported from the 

quantitative study seems insufficient to answer whether and to what degree children and 

parents are aware of each other’s feelings and perspectives (Guion et al., 2009; Goforth et 

al., 2015). Therefore, researchers should conduct qualitative studies to understand A-IC 

and its role in immigrant families (Guion et al., 2009; Goforth et al., 2015). 

Factors to be Considered  

Previous research identified additional factors influencing the intergenerational 

relationship. Those factors included immigration status, gender roles, sexual orientation, 

power differences, socioeconomic status (SES), and the ethnic density of the area (e.g., 

Buriel & De Ment, 2012; Chung, 2013; Hunag, 2006; Huang & Chan, 2022; Laurent, 

2005; Chung & Szymanski, 2007; Yang & Retting, 2003). Each of these elements plays a 

significant role in shaping immigrants’ acculturation experiences and their 

intergenerational relationships. 

Immigration Status. Researchers found immigrants’ generational status 

influenced their experience of A-IC (Chang et al., 2013; Phinney et al., 2000). Chang et 

al. (2013) found that the relationship between A-IC and immigrants’ psychological 

problems was much stronger among second-generation than first- and third-generation 

Asian Americans. This finding was significant because it highlighted the unique 

challenges encountered by second-generation immigrants. Second-generation immigrants 

often encounter two cultures, experiencing heightened identity struggles and pressures to 

meet their ethnic community’s expectations and the broader societal norms (Chang et al., 

2013; Phinney et al., 2000). The struggles between the two cultures and the pressure of 
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A-IC diminish as the subsequent generations become increasingly accustomed to the host 

culture (Phinney et al., 2000; Phinney et al., 2013). Thus, researchers hypothesized that 

A-IC most significantly impacts second-generation immigrants’ adjustment (Phinney et 

al., 2000; Phinney et al., 2013). 

Additionally, as the children of first-generation immigrants, second-generation 

individuals often play a pivotal role in shaping the future trajectory of their ethnic 

communities (Pivovarova & Powers, 2019). Their experiences navigating 

intergenerational dynamics can offer valuable perspectives on acculturation processes 

within immigrant families. However, researchers previously studied the immigrant 

population holistically, not differentiating among generations (e.g., Lui, 2015; Telzer, 

2010; Kim et al., 2009). The gap in the research highlighted the importance of 

differentiating among generations in research, especially by focusing on the second 

generation of immigrants.  

Gender Roles. Researchers studied the influence of gender roles on 

intergenerational relationships in Asian immigrant families (Buriel & De Ment, 2012; 

Chung, 2013; Hunag, 2006; Huang & Chan, 2022). Traditional Asian gender roles often 

dictate distinct expectations for males and females, which can shape the acculturation 

experience differently for individuals of different genders (Buriel & De Ment, 2012; 

Chung, 2013; Hunag, 2006; Huang & Chan, 2022). According to Buriel and De Ment’s 

(2012) research, daughters experienced greater pressure to adhere to family values and 

practices. As a result, they experienced higher acculturation stress. In contrast, sons had 

more freedom regarding their personal choices, leading to less acculturation stress. This 

different treatment led to different degrees of cultural retention and adaptation, 
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potentially causing generational conflicts (Buriel & De Ment, 2012). Other researchers 

further supported these findings. Chung (2013) discussed how gender roles in Chinese 

immigrant families often result in different acculturation experiences for sons and 

daughters, with daughters being more likely to experience intergenerational conflict due 

to stricter parental expectations regarding cultural retention. Similarly, Huang (2006) 

found daughters felt torn between their parent’s expectations and the norms of the host 

society, leading to greater stress and potential strains in intergenerational relationships. 

Chung (2006) observed the gender difference in A-IC over issues of dating and marriage 

in his research on Asian Americans, with females reporting higher conflict scores than 

males. 

Conversely, Rumbaut (1995) found boys reported more conflict with their 

immigrant parents than girls. These inconsistencies in findings could result from the 

measures utilized or variations of experience (Chung, 2006; Vu & Rook, 2013; Rumbaut, 

1995). While different opinions and arguments still existed, researchers agreed that 

gendered experiences and expectations significantly shaped the dynamics of 

intergenerational relationships in Asian immigrant families (Lui, 2015; Chung, 2006; Vu 

& Rook, 2013; Rumbaut, 1995). These factors influenced how they managed conflicts 

and maintained or strained familial bonds (Lui, 2015; Chung, 2006; Vu & Rook, 2013; 

Rumbaut, 1995). Therefore, gender plays a significant role in acculturation within 

Chinese families, noting that parents often exert different control over the younger 

generations’ behaviors and socialization practices. The difference in control can 

exacerbate intergenerational tensions when the younger generation embraces gender 

equality (Buriel & De Ment, 2012; Chung, 2013; Hunag, 2006; Huang & Chan, 2022). 
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The literature consistently indicated that understanding these gender-specific dynamics is 

crucial for understanding the acculturation process and the intergenerational relationships 

within immigrant families. 

Sexual Orientation. Researchers also identified sexual orientation as a significant 

factor influencing intergenerational relationships in Asian immigrant families (Laurent, 

2005; Chung & Szymanski, 2007). This factor adds layers of complexity to the already 

challenging process of acculturation and development. Many Asian immigrant families 

hold traditional values that frequently emphasize heteronormativity and traditional gender 

roles. These values can create substantial conflicts and stress for LGBTQ+ individuals 

within these families (Laurent, 2005; Chung & Szymanski, 2007). 

Asian cultures often place a high value on family reputation and continuity, which 

can lead to negative perceptions of non-heteronormative sexual orientations (Laurent, 

2005). These cultural values can cause significant tension between parents and LGBTQ+ 

children, as parents may view their child’s sexual orientation as a deviation from cultural 

and familial expectations (Laurent, 2005; Chung & Szymanski, 2007). The parents’ 

desire to maintain traditional values and the younger generation’s attempts to assimilate 

into a more accepting host culture often exacerbate this tension (Laurent, 2005; Chung & 

Szymanski, 2007). Research by Huang et al. (2016) indicated that LGBTQ+ individuals 

in the Asian community often experienced family rejection or pressure to conform to 

heterosexual norms, which further strained intergenerational relationships. 

Additionally, the process of coming out can be particularly challenging in Asian 

immigrant families due to the potential for severe family conflicts (Chen & Chan, 2022). 

The fear of disappointing their parents or bringing shame to the family often leads 
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LGBTQ+ individuals to conceal their sexual orientation (Chen & Chan, 2022). This 

concealment can lead to feelings of isolation and depression, negatively impacting the 

mental health of LGBTQ+ individuals and exacerbating intergenerational conflicts (Chen 

& Chan, 2022). 

Moreover, the intersection of acculturation and sexual orientation can influence 

the levels of acceptance and support within the family. Fuks et al. (2018) found that 

immigrant parents who had a higher degree of acculturation to the host culture were more 

likely to accept their LGBTQ+ children. This acceptance can mitigate intergenerational 

conflicts and promote healthier family dynamics (Fuks et al., 2018). Conversely, the 

research indicated that parents who remained strongly attached to traditional cultural 

values might resist accepting their children’s sexual orientation, leading to ongoing 

familial conflict and emotional distress for the children (Fuks et al., 2018).  

In sum, the traditional cultural values held by families can lead to significant 

tension and conflict when LGBTQ+ individuals disclose their sexual orientation 

(Laurent, 2005; Chung & Szymanski, 2007; Chen & Chan, 2022). The degree of 

acculturation of the parents, the fear of familial and social rejection, and the intersection 

of acculturation and sexual orientation all play critical roles in shaping these complex 

family dynamics (Fuks et al., 2018). These experiences and differences in values 

contribute to A-IC within immigrant Chinese families (Fuks et al., 2018). 

Power Differentials between Generations. Traditional Confucian values, 

emphasizing respect for elders and filial piety, typically characterize power differentials 

in Asian immigrant families with a hierarchical structure (Bi et al., 2018; Yang & 

Retting, 2003). Researchers identified that this hierarchical structure often places parents 
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in positions of significant authority, with expectations for the younger generation to obey 

and adhere to cultural norms (Bi et al., 2018). These power dynamics can significantly 

impact intergenerational relationships. Yang and Retting (2003) found adolescents in 

Korean immigrant families frequently struggled with the dual pressures of conforming to 

their parents’ expectations while trying to fit in with their peers, resulting in considerable 

stress and family conflict. 

Moreover, power differentials affect communication patterns within the family 

(Yang & Retting, 2003). Parents’ authoritative stance may hinder open communication, 

making it difficult for children to express their challenges with acculturation and 

adaptation (Yang & Retting, 2003). Yang and Retting (2003) highlighted that this lack of 

open dialogue often leads the younger generation to internalize their struggles. As a 

result, younger family members experience increased feelings of isolation and frustration 

(Yang & Retting, 2003). 

Additionally, power dynamics also intersect with gender to further complicate 

intergenerational relationships. As mentioned above, Chung (2013) discussed how 

daughters might experience stricter control and higher expectations to adhere to cultural 

traditions than sons, leading to greater acculturation stress for female children. Overall, 

the hierarchical and patriarchal power structure in Asian immigrant families can pose 

significant challenges to the younger generation’s acculturation (Bi et al., 2018; Yang & 

Retting, 2003; Chung, 2013). These challenges often manifest as intergenerational 

conflicts and mental health issues, underscoring the need for strategies to bridge cultural 

and generational gaps (Bi et al., 2018; Yang & Retting, 2003). 
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Socioeconomic Status (SES). Previous research on socioeconomic status (SES) 

and its relationship with intergenerational conflicts in immigrant families focused on how 

it influenced individuals’ access to resources, family dynamics, and stress levels (Portes 

& Rumbaut, 2001). The varying degrees of SES among immigrant families can 

significantly impact how they navigate acculturation and maintain relationships across 

generations (Wadsworth & Santiago, 2008). Firstly, SES often determines the level of 

resources available to a family, affecting their ability to adapt to a new cultural 

environment (Portes & Rumbaut, 2001; Wadsworth & Santiago, 2008). Families with 

higher SES typically have better access to educational and social resources facilitating 

acculturation (Wadsworth & Santiago, 2008). These resources include better schooling 

opportunities, extracurricular activities, and community support services that can help 

children integrate into the host culture more smoothly (Portes & Rumbaut, 2001). In 

contrast, families with lower SES may face significant barriers to accessing these 

resources, which can hinder the acculturation process and exacerbate intergenerational 

tensions. Research by Wadsworth and Santiago (2008) found that children from lower 

SES families encountered additional stressors related to economic hardship, further 

straining their relationships with parents who struggled to make ends meet. 

Moreover, the stress associated with low SES can lead to higher levels of familial 

conflict and mental health issues in immigrant families (Dunst et al., 2017; Shen et al, 

2016). Financial stress and instability can exacerbate acculturation challenges, leading to 

increased tensions between parents and children (Dunst et al., 2017; Shen et al., 2016). 

According to Dunst et al. (2017), parents focusing on earning a living had less time and 

energy to help their children adjust to a new culture, resulting in a generation disconnect. 
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This disconnect led to misunderstandings and conflicts, particularly if children felt that 

their parents were not supportive or understanding of the cultural challenges they 

experienced (Dunst et al., 2017). 

Additionally, socioeconomic status can influence parenting styles and 

expectations, affecting intergenerational relationships (Shen et al., 2016). Specifically, 

Shen et al. (2016) found parents with higher SES adopted more supportive and flexible 

parenting practices, facilitating better communication and understanding between 

generations (Shen et al., 2016). These parents were more open to their children’s 

adoption of host culture practices, thus reducing potential conflicts (Shen et al., 2016). 

Conversely, parents with lower SES adhered more strictly to traditional practices and 

expectations, partly to maintain control and stability in the face of economic uncertainty 

(Shen et al., 2016). Therefore, the economic uncertainty leads to stricter parenting and 

increased intergenerational conflicts as children navigate acculturation. 

Taken together, socioeconomic status significantly influences intergenerational 

relationships in Asian immigrant families (Dunst et al., 2017; Shen et al., 2016). Higher 

SES provides access to resources and opportunities that facilitate acculturation and 

reduce familial conflict, while lower SES exacerbates economic and acculturation-related 

stressors, leading to increased intergenerational tensions (Dunst et al., 2017; Shen et al., 

2016). Understanding the role of SES is crucial for addressing the unique challenges 

experienced by Asian immigrant families and promoting healthier intergenerational 

relationships (Dunst et al., 2017; Shen et al., 2016). 

Ethnic Density. The geographical location of second-generation immigrants and 

their families often influences A- IC’s impact on immigrant families (Lui, 2015; Stafford 
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et al., 2011). In regions with higher ethnic density, the cultural environment fosters more 

socio-cultural similarities (Lui, 2015). For example, immigrants living in ethnically dense 

neighborhoods may retain their heritage language, promote interdependence and within-

group support, and are likely to be more similar to the cultural environment within 

immigrant families (Costigan, 2010). In Stafford’s (2011) study, immigrant families 

living in areas with others from the same ethnic and cultural backgrounds reported 

greater access to social support and less discrimination (Stafford et al., 2011). The 

findings suggested that immigrants from regions with more ethnic-dense areas 

experienced easier adjustments to the immigration process and life in the US (Stafford et 

al., 2011).  

Additionally, in ethnically dense areas, the immediate cultural context is more 

likely to align with family values. This congruence leads to less A-IC, thereby decreasing 

the risk of children’s maladjustment (Juang et al., 2007). Conversely, when immigrant 

families reside in areas with low ethnic density, A-IC is more likely to happen. This is 

due to a lack of access to cultural communities and increased immersion within the 

dominant culture, which makes acculturation more stressful (Juang et al., 2007). 

Therefore, a low ethnic density in the immigrant environment sets the stage for more 

significant A-IC and increased adjustment risks (Juang et al., 2007). 

Chinese Immigrant Family 

Chinese Americans are the largest and fastest-growing Asian American group, 

with 63% identifying as foreign-born (Budiman et al., 2019). Budiman et al. (2019) 

reported that a host of variables, such as age, the length of time spent in America, 

educational experience, socioeconomic status, and the desire to assimilate into the 
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dominant American culture, might influence a Chinese immigrant’s degree of 

acculturation. Similarly to the broader Asian population, Chinese immigrants are also 

balancing two contrasting cultural systems, one emphasizing a collectivistic orientation 

(Chinese culture) and one emphasizing an individualistic orientation (mainstream U.S. 

culture) (Budiman et al., 2019). Correspondingly, intergenerational conflict may have 

severe consequences for immigrants of Chinese background, especially if their families 

adhere to the traditional cultural emphasis on family interdependence, obligation, and 

cohesion (Juang et al., 2012).  

For Chinese parents, employing a high level of protection, monitoring, and 

strictness can lead to a positive academic outcome but also create challenges to healthy 

intergenerational relationships. Conflicts usually happen when the younger generation 

desires autonomy and independence (Qin, 2006). Qin (2006) found that the younger 

generation of Chinese immigrants sought autonomy and viewed their parental restrictions 

as unfair and old-fashioned compared to their peers’ parenting practices (Qin, 2006). As a 

result, most intergenerational relationships in Chinese immigrant families suffered 

increased emotional distance, conflicts, and reduced communication (Qin, 2006). 

Therefore, parents who adhere to traditional Chinese culture may need to adjust their 

parenting practices to better meet the social expectations of their children, which can be 

challenging (Bacallao & Smokowski, 2007).  

Although researchers demonstrated that acculturation is salient for Chinese-

heritage immigrants, a small body of literature explicitly focused on Chinese immigrants 

(Bacallao & Smokowski, 2007; Juang et al., 2012; Qin, 2006). While this population 

needs more culturally specific examination, researchers seldom studied the Chinese 
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immigrant population to examine their acculturation process and its implications for 

adjustment. Such research is essential for addressing the specific needs of this 

community, facilitating better adjustment and well-being. 

Chinese Immigrant Children’s Development  

Children from different age groups may experience A-IC differently (García Coll 

& Pachter, 2002; Lui, 2015). Researchers found late adolescent Chinese immigrants with 

a collectivist cultural background experienced accelerated A-IC (Xia, 2013). This 

tendency may be because as children grow older, they increasingly participate in 

environments not selected by their parents and in which their parents are not involved 

(García Coll & Pachter, 2002). For example, Chinese immigrants are more likely to 

socialize through college, work, and more extensive peer group settings than with peers 

and in elementary school settings (Lui, 2015). As children engage within dominant 

cultural spaces, their perspectives on separation-individuation may shift away from the 

values of their families and heritage culture (Lui, 2015). Therefore, older children 

experience more acculturation opportunities independent of their parents than younger 

children. Meanwhile, the parenting skills and techniques in the native country may not 

work well when their children are growing up in the Western culture community and 

socializing mainly in Western society (Bacallao & Smokowski, 2007), which may 

enhance A-IC.  

Further, A-IC in immigrant families usually includes conflicts over core cultural 

beliefs around marriage, career, and the development of autonomy (Juang et al., 2007; 

Kwak, 2003; Lee et al., 2000; Portes & Rumbaut, 2006, 2001; Qin, 2006). Many 

researchers stated that while such developmental tasks were typically accepted and 
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encouraged within Western cultures, they did not necessarily account for cultural 

differences (Juang et al., 2007; Kwak, 2003; Lee et al., 2000; Portes & Rumbaut, 2006, 

2001; Qin, 2006). This oversight resulted in increased tensions between parents and their 

adult children, as appropriate expectations of independence and autonomy in the 

dominant culture may clash with the norms of traditional Chinese culture. Researchers 

suggested the study of A-IC in Chinese immigrant families considering those seen as 

emerging adults in Western culture (Lui, 2015). Such inclusion criteria include the 

Chinese immigrants aged 18-25, involving an age range during which they establish 

independence and have more autonomy over their life decisions. During this age range, 

A-IC may emerge and affect more Chinese immigrant families (Lui, 2015).  

Impact of A-IC on Chinese Immigrants 

Researchers found A-IC impacts different ethnic groups differently (Farver et al., 

2002; Kalibatseva et al., 2017; Lui, 2015). For Chinese immigrants and their families, 

researchers found that Chinese immigrant families experience more significant family 

dysfunction due to acculturation-related issues compared with other ethnic groups (Lee, 

1997; Ying & Chao, 1996). However, researchers continued to examine A-IC in Chinese 

immigrant families under the broad view of Asian immigrants (Juang et al., 2007; Lee et 

al., 2000; Lim et al., 2009; Qin, 2006). Few studies used Chinese immigrants as the 

research sample, providing explanations of A-IC within the Chinese American population 

(Fung & Lau, 2010; Lau et al., 2005). Researchers found consistent positive correlations 

between acculturative stress, the acculturation gap, and A-IC among Chinese immigrant 

families (Fung & Lau, 2010; Lau et al., 2005). Specifically, Fung and Lau’s (2010) study 
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revealed that acculturative stress and acculturation gap between generations predicted A-

IC between generations (Fung & Lau, 2010).  

Within this limited area of empirical research, scholars demonstrated that Chinese 

immigrants in the United States reported higher levels of mental health problems 

compared to whites and other minorities (Farver et al., 2002). Aligning with the 

acculturation gap-distress theory, researchers also explored the effects of A-IC on 

Chinese immigrant’s psychological well-being (Bahrassa et al., 2011; Juang et al., 2007; 

Lee & Liu, 2001; Juang et al., 2012). Lui (2015) found positive relationships between A-

IC and the younger generation’s internalizing problems, such as anxiety, depression, and 

other mental health concerns within the Chinese immigrant populations (Bahrassa et al., 

2011; Juang et al., 2007). Other researchers expanded that A-IC also significantly 

correlated with greater psychological distress and poorer academic performance among 

Chinese immigrants (Bahrassa et al., 2011; Juang et al., 2007). Researchers also 

identified greater A-IC predicted greater anxiety/somatization, loneliness, and lower self-

esteem in Chinese American families (Juang et al., 2012). Costigan and Dokis (2006) 

found A-IC contributed to the adjustment problem of the younger generations in a study 

of Chinese immigrant families living in Canada. Additionally, contrary to findings on the 

intergenerational relationship within non-immigrant families, the relationships between 

intergenerational relationships and mental health were more significant in young adults 

than in adolescent groups within Chinese immigrant families (Lui, 2015).  

Engagement in Mental Health Counseling 

In alignment with the acculturation gap-distress theory, researchers found that 

second-generation Chinese immigrants experienced mental health difficulties (e.g., 
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Bahrassa et al., 2011; Juang et al., 2007). When experiencing mental health difficulties, it 

is beneficial to identify ways to cope with these struggles (Yakushko et al., 2008; Kuo, 

2014). Particularly in cases where acculturation leads to familial conflict, seeking 

professional assistance, including support from mental health professionals, and engaging 

in community support groups, can be the most effective for managing these issues 

(Yakushko et al., 2008; Kuo, 2014). However, researchers continued to demonstrate that 

ethnic minorities, including Chinese Americans, underutilize mental health services in the 

United States (Sung et al., 2013). Traditional Chinese values, which may discourage 

seeking external assistance, often lead to a low utilization rate among Chinese Americans 

(Sung et al., 2013; Wang & Marsh, 1992). 

Cultural Views of Counseling/ Mental Health. The low rate of mental health 

utilization in the Chinese community is due to cultural perceptions of psychotherapy and 

mental health (Wang &Marsh, 1992). Many Chinese immigrants view engaging in 

mental health care as a family failure or personal fault (Wang &Marsh, 1992). 

Consequently, when their children experience mental health difficulties, most Chinese 

immigrant parents prefer to address difficulties within the family. Sung et al. (2013) 

further supported this preference, noting that East-Asian American people, including 

Chinese, advocate for family support. Within the Chinese collectivist culture, families 

and individuals care for others’ feelings and provide support to each other to maintain 

familial harmony (Wang &Marsh, 1992; Sung et al., 2013).  

Sung et al. (2013) identified the difficulty of coping for second-generation 

Chinese immigrants related to a lack of familial acceptance of mental health services. 

This difficulty is compounded by a cultural emphasis on avoiding shame (Wang &Marsh, 
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1992), which contributes to people’s inability to enter mental health counseling. In many 

Chinese immigrant families, people view discussing internal family issues with an 

outsider, such as a professional therapist, as shameful (Wang & Marsh, 1992). They also 

consider being overly expressive to someone unfamiliar as culturally inappropriate 

(Wang & Marsh, 1992). 

Conversely, the dominant American culture views seeking mental health care and 

expressing feelings as demonstrating maturity (Bernal & Jiménez-Chafey, 2009; Wang 

&Marsh, 1992). American cultural norms actively encourage individuals to seek 

professional help when facing difficulties, contrasting with Chinese cultural expectations 

(Bernal & Jiménez-Chafey, 2009; Wang &Marsh, 1992). This cultural incongruence 

leads to underutilization of mental health services among Chinese immigrants, potentially 

accelerating acculturation stress and negatively affecting immigrants’ mental health 

(Bernal & Jiménez-Chafey, 2009; Wang & Marsh, 1992). Therefore, understanding and 

addressing these disparities is crucial for improving mental health outcomes within 

Chinese immigrant communities.  

Lack of Culturally Responsive Mental Health Service. Chinese American 

people are underserved in the mental health profession also due to cultural differences in 

therapeutic practices predicated on Western principles of individualism (Sung et al., 

2013). Traditional Western mental health care, which often conflicts with the collectivist 

values of Chinese culture, may not be as effective for immigrant clients who share a 

collectivist worldview (Bernal & Jiménez-Chafey, 2009). The traditional therapy 

approaches through an individualistic lens can significantly weaken its effectiveness for 

such clients (Bernal & Jiménez-Chafey, 2009). Bernal and Jiménez-Chafey (2009) even 
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argued that traditional therapy sometimes exacerbates a client’s symptoms because the 

core belief behind the theoretical approach is inconsistent with the client’s view of the 

world. For example, process-oriented counseling approaches and focusing on expressing 

feelings can frustrate a Chinese client because they are inconsistent with the Chinese 

belief that people should be reserved in expressing thoughts and emotions (Li & Kim, 

2004). Another example is the traditional counseling strategy focusing on pursuing and 

satisfying personal wishes and benefits, which directly contrasts with the Chinese values 

of self-restraint and modesty (Li & Kim, 2004). These examples underscored the urgent 

need for culturally responsive mental health services that respect and integrate the values 

and worldviews of Chinese clients. 

Additionally, the lack of accessibility to reliable information and resources 

sometimes determines mental health service usage among Chinese immigrants (Sung et 

al., 2013). Many Chinese immigrants may not have sufficient knowledge about available 

mental health services or how to access them (Chen et al., 2013; Shi et al., 2020). The 

lack of access can accelerate the conflict between two generations since professionals can 

help address A-IC (Shi et al., 2020). Additionally, there may be a shortage of mental 

health professionals who are familiar with the specific cultural and psychological needs 

of the Chinese immigrant community (Shi et al., 2020). This combination of factors 

creates obstacles for Chinese immigrants seeking mental health support (Chen et al., 

2013; Shi et al., 2020).  

Consistent with the acculturation gap-distress theory, researchers discovered that 

second-generation Chinese immigrants experience significant mental health challenges 

(e.g., Bahrassa et al., 2011; Juang et al., 2007). The psychological difficulties arising 
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from A-IC and traditional Chinese norms can accelerate and further exacerbate Chinese 

immigrants’ coping and undermine their engagement in mental health services (Bernal & 

Jiménez-Chafey, 2009; Wang &Marsh, 1992). The low utilization of mental health 

services underscores the urgent need for culturally sensitive interventions designed to 

address the unique mental health challenges and cultural barriers encountered by Chinese 

immigrants and their families (Chen et al., 2013; Shi et al., 2020). 

Metaphor in Counseling  

Counselors use metaphors when working with clients (Fetterman et al., 2016; 

Flückiger et al., 2012). Metaphors in therapy can be categorized into client-generated, 

counselor-generated, and co-created types according to how they are created (Gelo & 

Mergenthaler, 2012; Kopp & Eckstein, 2004; Tay, 2012). Client-generated metaphors 

originate from the clients themselves and provide deep insights into the client’s personal 

experiences and associated emotions, allowing the client to express their thoughts using 

non-verbal and allowing therapists to gain a direct understanding of the client’s 

perspective (Gelo & Mergenthaler, 2012). Conversely, therapists introduce counselor-

generated metaphors to help clients conceptualize their issues and articulate complex 

emotions (Angus & Rennie, 1989). Co-created metaphors emerge collaboratively through 

dialogue between the therapist and the client. The application of this type of metaphor 

can occur through the reintroduction of metaphors first generated by clients but with 

changes to support therapeutic growth or the sharing of new metaphors to help clients 

recognize thoughts, feelings, and behaviors (Millikin & Johnson, 2000; Tay, 2012). The 

appeal of this approach is the direct connection of client conceptualizations to new 

concepts through the therapist's guidance. This co-creating process helps foster a sense of 
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partnership and mutual understanding as they develop a shared language for discussing 

the client’s issues (Millikin & Johnson, 2000; Tay, 2012).  

Use of Metaphors in Therapy. Researchers recognized the use of metaphors in 

therapy to facilitate understanding and communication between therapists and clients 

(Fetterman et al., 2016; Flückiger et al., 2012). Using metaphors allows for the 

exploration of thoughts and feelings in a manner that is both relatable and accessible. For 

example, previous research indicated that metaphors are powerful tools in therapy by 

allowing clients to express complex emotions and experiences that may be difficult to 

articulate directly (Crawford, 2009; Smollan, 2014). Lakoff and Johnson (1980) also 

argued that metaphors help individuals conceptualize their experiences, making it easier 

to process their emotions and thoughts. Fetterman et al. (2016) found that using 

metaphors to help participants process personal experiences significantly reduced 

negative effects compared to verbal processing. 

Further, in some specific therapeutic approaches, metaphors help the client 

achieve different therapeutic goals (Kopp & Craw, 1998; Millikin & Johnson, 2000; Tay, 

2012). For example, while narrative therapy often relies on metaphors to help clients 

reframe their experiences and construct new narratives (Kopp & Craw, 1998), cognitive 

behavioral therapists introduce co-created metaphors to help clients with distorted beliefs 

and recognize thoughts, feelings, and behaviors (Millikin & Johnson, 2000; Tay, 2012). 

Angus and Rennie (1989) conducted a study analyzing the metaphors used by clients in 

therapy sessions. They found that clients frequently used journey metaphors, such as 

“climbing a mountain” or “navigating through a storm,” to describe their therapeutic 

progress (Angus & Rennie, 1989). In this way, these metaphors illustrated the clients’ 
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perceived challenges and achievements and provided therapists with a framework to 

support and guide their clients through the therapeutic process (Angus & Rennie, 1989). 

These findings supported the idea that metaphors are linked to emotional processing and 

provided more evidence for counselors to use metaphors (Angus & Rennie, 1989). 

In the context of therapy with Asian immigrants, researchers focused on the role 

that metaphors play in bridging cultural gaps and enhancing therapeutic outcomes (Tay, 

2017). The empirical literature proved that metaphors are particularly effective in 

bridging linguistic and cultural barriers and facilitating better communication between 

therapists and clients who struggle with language barriers and acculturation issues 

(Lloyd, 2017). Lee and Schwarz (2010) argued that metaphors provide a way to discuss 

sensitive cultural topics indirectly, which can be more comfortable for clients from 

cultures that value indirect communication, such as Asian. Further, researchers found that 

metaphors help clients express emotions they might find challenging to verbalize directly 

(Crawford, 2009; Smollan, 2014), which is especially helpful for clients with cultural 

values emphasizing emotional restrain and tolerance, thus lacking the vocabulary in 

describing emotional experience accurately.  

Additionally, many Asian cultures use metaphors extensively in everyday 

language and traditional storytelling, which can make using metaphors in therapy feel 

more familiar and less intimidating for clients (Ng & James, 2013). Therefore, 

incorporating metaphors demonstrates the therapist’s cultural competence and sensitivity, 

fostering trust and rapport, especially in therapy with clients with Asian cultural 

backgrounds (Crawford, 2009; Smollan, 2014; Ng & James, 2013). By examining the 

metaphors used by clients, therapists can also gain a richer understanding of their inner 
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worlds, leading to more effective therapeutic outcomes (Crawford, 2009; Smollan, 2014; 

Ng & James, 2013). 

Metaphors in Research. Researchers identified metaphors as a fundamental 

linguistic and cognitive tool that shapes understanding and communication of complex 

concepts (Johnson et al., 2023). In counseling research, researchers used metaphors in 

different ways. One significant way of using metaphor in research is to help participants 

articulate complex and abstract emotions (Tay, 2012; McMullen, 1999). For instance, 

Tay (2012) demonstrated how research could use metaphors to understand participants’ 

experiences of trauma. Participants described their trauma using metaphorical language, 

which allowed them to express feelings that were otherwise difficult to articulate (Tay, 

2012). Researchers also used metaphors to delve into specific mood disorders. For 

example, McMullen (1999) studied the use of metaphors in understanding clients’ 

experiences of depression. Participants described their depression using metaphors. 

McMullen (1999) then analyzed these metaphors to identify common themes and 

variations in how participants experienced and perceived depression.  

Previous researchers also used metaphors to collect data and guide the data 

analysis in cross-cultural research (Ng & James, 2013). In qualitative research interviews, 

researchers used metaphors to collect detailed participant narratives. Ng and James 

(2013) explored the experiences of Asian clients in counseling by examining the 

metaphors they used to describe their acculturation processes. In their study, participants 

described their experiences using metaphors such as “walking a tightrope” to convey the 

delicate balance they needed to maintain between adhering to their cultural heritage and 
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integrating into the new culture. This metaphorical language helped bridge cultural gaps 

and facilitated a deeper understanding of the client’s challenges during acculturation.  

In sum, previous research showed that metaphors are a powerful tool in the 

research process. They enhance understanding, facilitate communication, and provide 

deeper insights into participants’ experiences (Tay, 2012; McMullen, 1999; Ng & James, 

2013). Therefore, considering the focus of the current research on Chinese immigrants 

and the purpose of articulating their lived experiences, the recognition of metaphors as a 

valuable tool is important. 

Gaps in Research 

For Chinese immigrant, A-IC negatively impacts their mental health (Kalibatseva 

et al., 2017). When trying to understand Chinese immigrants and provide culturally 

aligned counseling services, knowledge of acculturation-related issues within the family 

is critical (Ahn et al., 2009). However, a small amount of empirical literature broached 

the topic of A-IC in Chinese immigrant families with a focus on second-generation 

immigrants (Choi, 2018; Wu & Chao, 2017; Bentley et al., 2019; Ying & Tracy, 2004; 

Fung & Lau, 2010; Lau et al., 2005). To date, researchers primarily examined Chinese 

immigrant families through quantitative methods (e.g., Choi et al., 2008; Inman et al., 

2001; Lau et al., 2005). Most investigations on A-IC in Chinese immigrant families 

employed approaches based on fixed measurements and predetermined definitions of this 

phenomenon, which could impact the consistency of results (Bahrassa et al., 2011; Shah, 

2004; Choi et al., 2008). 

Measurement Issue 
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Few researchers assessed A-IC in Asian immigrant families, especially in Chinese 

immigrant families (Choi, 2018; Wu & Chao 2017; Bentley et al., 2019; Ying & Tracy, 

2004). While this body of research provided valuable insights regarding the 

acculturation-related issues among Chinese immigrant families, these studies yielded 

inconsistent findings on whether acculturation helps or hinders younger generations’ 

adjustment and mental health well-being (Choi et al., 2008; Inman et al., 2001; Lau et al., 

2005). Specifically, although many studies supported the assumption underlying the 

acculturation gap-distress theory that A-IC has an impact on the younger generation’s 

adjusting and mental health (Kim et al., 2013), the size of the associations between A-IC 

and mental health indicators varied substantially across studies (Choi et al., 2008; Inman 

et al., 2001; Lau et al., 2005). The results of the research on how much disruptive A-IC 

impacts this process were inconsistent (Bahrassa et al., 2011; Shah, 2004; Choi et al., 

2008). For example, Bahrassa and colleagues (2011) found moderate to significant 

associations between A-IC and psychological distress. Shah (2004) reported a small 

association between A-IC and depression and other psychopathological symptoms. In 

contrast, Choi and colleagues (2008) reported a statistically nonsignificant association 

between A-IC and problem behaviors. 

One glaring problem that likely contributed to the inconsistency across studies 

regarding the relations between A-IC and children’s mental health was a primary 

measurement issue: researchers used multiple measures to study A-IC with diverse 

subscales measuring different types of conflicts (e.g., FCS; Lee et al., 2000; ICIF; Ying et 

al., 2004; ICI; Chung, 2001). Using multiple and disparate measurements resulted in 

different operational definitions, a range of constructs, and specific content areas (Lui & 
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Rollock, 2019). Therefore, quantitative research, though beneficial in understanding 

correlation and prediction of experiences, represented a narrowed view of how the 

immigrant experienced the phenomenon of A-IC (Bamaca-Colbert et al., 2012; Choi et 

al., 2008; Lau et al., 2005; Portes & Rumbaut, 2006; Telzer, 2010). 

Application of Acculturation Gap-Distress Theory 

The theory named the variables to be studied about immigrant families’ 

acculturation and adjustment, including the acculturation process, cultural gap, 

acculturation-related intergenerational conflict, mental health, and family dynamics 

(Portes & Rumbaut, 2001; Lui, 2019). Previously, researchers studied the variables 

captured in theory by focusing on measurable dimensions linked to the acculturation gap 

between generations and people’s mental health (Céspedes & Huey, 2008; Hwang & 

Wood, 2009; Kim et al., 2009; Juang et al., 2007). While these quantitative studies 

provided valuable insights, they failed to capture the subjective experiences of 

individuals navigating acculturation and intergenerational conflicts， leaving a gap in 

understanding the lived experiences of individuals within these immigrant families. 

Researchers seldom explored immigrants’ experiences navigating acculturation and 

generational gaps across diverse cultural contexts using qualitative methods. 

Except for capturing the variables to be studied about immigrant families’ 

acculturation and adjustment, the theory also highlighted the significant psychological 

impact of A-IC on immigrants ((Portes & Rumbaut, 2001; Lui, 2019). However, there 

remained a lack of comprehensive answers regarding immigrants’ coping strategies and 

mental health navigation. Qualitative research can offer a deeper understanding of how 

young immigrants perceive and manage the complexities of acculturation and 
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intergenerational conflict. By prioritizing participants’ narratives, researchers can 

uncover the strategies and coping mechanisms these individuals used to handle the 

psychological issues caused by A-IC. The gap in the research further underscored the 

need for more qualitative studies to provide a holistic understanding of immigrants’ 

experiences based on the acculturation gap-distress model. 

Choosing Vagle’s Approach for the Present Study 

To expand understanding of A-IC and the application of the acculturation gap-

distress model within second-generation Chinese immigrants, researchers can engage in 

qualitative methodology. Qualitative methodology in research provides approaches to 

explore individuals’ experiences, perspectives, and meaning-making (Creswell, 2016). 

Unlike quantitative methods, qualitative approaches delve deep into the subjective and 

complex aspects of human behavior and interaction (Creswell, 2016). Through 

conducting qualitative interviews, researchers can generate new subjective information 

and descriptions of events and experiences (Vagle, 2018). Using a qualitative approach to 

study A-IC is particularly meaningful for Chinese immigrant families. Understanding 

people’s experience of A-IC in Chinese immigrant families will provide valuable 

information on how immigrant families adapt to new cultural conditions (Swartz, 2009). 

Such information is crucial for policymakers and counseling professionals to respond 

effectively, and plan culturally aligned mental health services for this population. 

When examining qualitative methodology, I considered various qualitative 

methods, including grounded theory, narrative analysis, and phenomenology. These 

methods allow researchers to capture the depth of lived experiences by providing rich 

details and uncovering the underlying meanings and patterns in participants’ narratives 
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(Creswell, 2016). Among these, post-intentional phenomenology, developed by Vagle 

(2018), offers a unique lens for investigating how individuals make sense of their 

experiences. In Vagle’s (2018) post-intentional phenomenology, researchers can never 

fully understand or resolve a phenomenon. Understanding is always unfinished and 

requires continual seeking and defining (Vagle, 2018; Dahlberg et al., 2008). According 

to Vagle (2018), researchers can only fully understand A-IC as a phenomenon by 

consulting with the affected individuals and exploring their reflections on thoughts and 

emotions. This orientation of openness and active seeking offered me a critical practice 

for illuminating the lived experiences of the second-generation Chinese immigrant in A-

IC within their lifeworld. The exploration of A-IC in the phenomenological research 

involved facilitating participants’ reflection on their experience of A-IC and sharing their 

experience with me. Within the relationship between me and my participants, I continued 

to ask questions and engaged in dialogue to facilitate participants’ exploration of their 

attitudes from their experiences of A-IC within their families.  

Vagle’s (2018) post-intentional phenomenological research approach also 

highlighted the core philosophical tenet of intentionality (Vagle, 2018). Using the 

concept of intentionality (van Manen, 2014), examining the intentional connection 

between the participants and their experience helped me better understand A-IC as a 

phenomenon. Given the research purpose to address the second-generation Chinese 

immigrants’ experiences and meaning-making processes around A-IC, Vagle’s approach 

provided an appropriate foundation. It allowed for investigating participants’ responses 

and reflections on acculturation, acculturation gap, A-IC, mental health, and coping 

(Portes & Rumbaut, 2001, 2006; Lui, 2015, 2019). Therefore, this project utilized 
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Vagle’s (2018) post-intentional phenomenological research design to gather an in-depth 

understanding of the meanings and experiences of second-generation Chinese 

immigrants. 

Summary 

This literature review built a case for the need to expand understanding of the 

meaningful experiences that occur for second-generation Chinese immigrants in A-IC 

using qualitative methods. The acculturation gap-distress theory demonstrated how 

intercultural involvements at family and cultural levels may influence immigrants’ 

psychological functioning (Portes & Rumbaut, 2001, 2006; Lui, 2015, 2019). The theory 

provided a useful framework for understanding how acculturation and enculturation 

impact immigrants’ mental health and family functioning (Portes & Rumbaut, 2001, 

2006; Lui, 2015, 2019).
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Chapter 3: Methodology 

 

 

Although the population of Chinese immigrants is rapidly growing in the U.S. 

(Budiman et al., 2019), researchers seldom explored acculturation-related issues within 

the Chinese immigrant population (Dinh & Nguyen, 2006). The current study 

investigated A-IC and second-generation Chinese immigrant’s acculturation and mental 

health. It sought to increase knowledge of Chinese immigrants’ acculturation and to 

improve scholars’ awareness of their psychological well-being by expanding the 

acculturation gap-distress theory in Chinese immigrant families using Vagle’s (2018) 

post-intentional phenomenological approach.  

The organizational structure of this chapter is as follows: (a) an overview of the 

philosophical foundations; (b) the research paradigm with the explanation of choosing 

Vagle’s (2018) post-intentional phenomenological research approach; (c) an overview of 

the research design following Vagle’s (2018) five-component process for post-intentional 

phenomenological research followed by the detail introduction on each component; and 

(d) an explanation on procedures to maintain trustworthiness and efforts to address 

ethical considerations.  

Philosophical Foundation: Phenomenology as a Philosophy 

The discipline of phenomenology includes its domain and the method used to 

study it (Husserl, 1970). Phenomenology is a field of study that delves into the structure 

of consciousness as experienced subjectively from the first-person perspective (Husserl, 

1970). Its domain includes experiences covering perception, imagination, thought, 

emotion, and action (Husserl, 1970). A characteristic of these experiences is that 

individuals experience them first and live through them (Husserl, 1970). This experiential 
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or first-person feature—being experienced—is essential to conscious experiences 

(Husserl, 1970).  

Conscious experience is the starting point of phenomenology, but experience 

shades off into less conscious phenomena. According to Husserl (1970), individuals are 

only partly aware of things on their focus and only implicitly aware of their broader 

environment. Moreover, as Heidegger (1982) stressed, in practical activities like walking 

along or speaking one’s native tongue, one is not explicitly conscious of our habitual 

patterns of action. Husserl (1970) and Heidegger (1982) argued that phenomenology 

encompasses both conscious and unconscious experiences and the implicit environment 

that shape them. 

Therefore, the discipline of phenomenology is the study of structures of 

experience or consciousness (Husserl, 1970; Heidegger, 1982). Phenomenology studies 

conscious experience from the subjective or first-person point of view (Husserl, 1970). 

Later, Heidegger (1982) gave phenomenology a much wider range, addressing the 

meaning in one’s experience as the meaning arises and is experienced in one’s life world. 

Research Paradigm: Phenomenology as a Method 

Phenomenology is also a methodology for researching lived experiences and 

provides guidance for conducting research within the framework (Van Manen, 2014). 

Van Manen (2014) asserted that it is an approach to examining individuals’ experiences 

and explaining how a phenomenon becomes clear and unique through continuous 

questioning and reflection within the individual. The goal of phenomenological research 

is to look openly and deeply at a phenomenon and allow the individual’s expression to 

provide the context and insight to understand their experiences (Dahlberg et al., 2008; 
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Husserl, 2001; Vagle, 2018). The process of phenomenological research honors people’s 

subjective meaning-making from experience (Dahlberg et al., 2008; Husserl, 2001; 

Vagle, 2018).  

Intentionality 

The central structure of an experience is its intentionality, which builds the bridge 

between the content or the meaning of the experience and a certain object in the world 

(Husserl, 1970; Van Manen, 2014). Specifically, intentionality signifies the connection 

between human beings and the world (Van Manen, 2014). In phenomenological 

philosophy, intentionality in research is necessary (Van Manen, 2014). Husserl (2001) 

described intentionality as the embodied experience that occurs as an individual becomes 

conscious of an intended object. That means the researcher should highlight neither the 

intended object nor the individual but rather the intentional relationship between them. 

Phenomenologists seek the meanings of lived experiences by studying the intentional 

relationships manifested within human beings’ worlds (Vagle, 2018). 

Natural Attitude 

In addition to the philosophical notion of “intentionality,” Husserl (2001) 

suggested that when one experiences the world, one experiences it through the “natural 

attitude.” For Husserl (2001), the natural attitude describes how one engages in the world. 

According to Husserl (2001) and Dahlberg et al. (2008), when people maintained a 

natural attitude, they struggled to reflect in an intentional way due to their immersion in 

the phenomenon. Individuals often take for granted that the world is as they perceive it, 

and others experience it the same way as they do. 
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According to the acculturation gap-distress theory, second-generation Chinese 

immigrants often experience A-IC when living in a multigenerational household where 

parents hold different values from theirs (Portes & Rumbaut, 2001, 2006). Often, they are 

operating in a non-intentional way because they are coping with these issues and their 

psychological reaction to them without reflecting on their experiences or the relationship 

between acculturation, generational gap, conflict, and psychological well-being. As 

acculturation gap-distress theory suggested, these constructs are the core of 

understanding acculturation and family dynamics, as well as the psychological well-being 

of individuals in an immigrant family (Portes & Rumbaut, 2001, 2006). However, 

second-generation Chinese immigrants experience difficulties exploring their experiences 

of those constructs through critical lenses as they become immersed in the relationship 

patterns between generations.  

Phenomenological Attitude 

In contrast to the natural attitude is what phenomenologists refer to as the 

phenomenological attitude (Sokolowski, 2000). Separate from natural attitude, the 

phenomenological attitude includes how experiences are purposeful and can lead to an 

individual’s shift in perspective (Sokolowski, 2000). This attitude aligned with the basic 

value I held in doing phenomenological research: although the A-IC exists prevalently in 

Chinese immigrant families, each person experiences and perceives the phenomenon 

differently. Through conversations and encounters between two or more people, such as 

conversations between participants and the researcher, the researcher gains new 

knowledge of experiences (Creswell & Creswell, 2017).  
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This research aimed to understand second-generation Chinese immigrants’ 

experiences with acculturation, generational gaps, family dynamics, and psychological 

well-being as they lived and experienced it. Instead of accepting the definition of the A-

IC as given, I decided to learn it through conducting phenomenological research. 

Information gathered through conversation and encounters between the researcher and 

participants can reveal people’s intentionality and perspective, which brings the 

phenomenon to its manifestations (Vagle, 2018). These moments created a richer 

understanding of A-IC as a phenomenon and the world where second-generation Chinese 

immigrants lived, offering a deeper demonstration of their lived experiences. 

Vagle’s Approach to Phenomenological Qualitative Research 

As I chose phenomenology as my methodology, I tried to identify the most 

suitable approach for my research. While phenomenological methods, in general, involve 

gathering insight into a person’s past and lived experiences as they collect them, the post-

intentional phenomenological research approach combines Van Manen’s (2014) six 

research activities for hermeneutic phenomenological research and Dahlberg’s (Dahlberg 

et al., 2008) four research activities for descriptive phenomenological research. This 

process was not a linear, sequential approach but a fluid one in which each research 

activity was continually re-accessed and revisited (Vagle, 2018). It highlighted the 

constant reflection through the process and allows researchers to use reflections to 

examine similarities and differences between individuals’ intentional experiences (Vagle, 

2018). This process provided insights into the experience and how participants made 

meaning of those experiences (Vagle, 2018). Therefore, I used Vagle’s Approach to 

illuminate the lived experiences of second-generation Chinese immigrants in A-IC and 
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their experience of navigating family dynamics and psychological well-being. I also used 

a rigorous analytic process and multiple trustworthiness approaches based on this 

research paradigm.  

Overview of Method 

When engaging in phenomenology research, it is important to identify and outline 

the five-component process identified by Vagle (2018). The first component of Vagle’s 

approach is identifying a phenomenon to study. The researcher should identify the 

phenomenon, although it may not be clearly identifiable until the study begins (Vagle, 

2018). Aligning with the acculturation gap-distress theory, I identified the phenomenon 

of A-IC as the experience of acculturation, generational gap, navigating family dynamics, 

and navigating psychological well-being among second-generation Chinese immigrant 

adult children upon starting the study (Portes & Rumbaut, 2001, 2006). The second 

component is to design a process for collecting data appropriate for the phenomenon 

(Vagle, 2018). My approach included employing phenomenological interviews and 

hermeneutic interviews (Vagle, 2018). I utilized an interview protocol guided by the 

acculturation gap-distress theory, which allowed me to guide the interview toward topics 

while also permitting enough flexibility so that participants could share a depth of 

knowledge beyond what the researcher anticipated (Creswell & Creswell, 2017). The 

third component is to make a bridling plan (Vagle, 2018). Bridling is an ongoing aspect 

of post-intentional phenomenological research that requires researchers to constantly 

reflect on and challenge their understandings (Vagle, 2018). I engaged in several 

activities to bridle myself during the research. My bridling plan included a journal where 

I constantly noted and reflected on my understandings, biases, and participants’ 
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experiences (Vagle, 2018). The bridling plan also included the analytic memo, where I 

noted my thoughts on emerging meaning from the data and the questions I could carry 

into the next round of interviews. I bridled upon starting the study, at every moment 

when I had critical thoughts about the research, after each interview, and after analyzing 

each interview. Component four is to read and write through the data systematically 

(Vagle, 2018). Multiple readings of the data allowed me to focus on different aspects of 

participant descriptions—getting familiar with the data, crafting follow-up questions, and 

looking for the phenomenon as it appeared in interesting ways. The final component of 

post-intentional phenomenological research is to craft a text that captures the 

phenomenon (Vagle, 2018). Upon completing my analysis, I started to think about 

potential expressions of the text and determined the best way for the final representation. 

I decided to use thematic writing as the themes concluded from different experiences 

coherently represented the lived experiences of the second-generation Chinese immigrant 

in A-IC (Van Manen, 2014).  

The overall research design included steps as follows: 1. recruiting the sample 

according to the criteria; 2. three interview sessions with each participant through Zoom; 

3. analysis of data and interpretation of findings; 4. emailing the theme to participants and 

asking for feedback. Additionally, I completed the bridle consistently throughout the 

process.  

Research Component 1: Identifying A Phenomenon 

Statement of the Problem and Research Question 

The theoretical foundation of the current study provided a logical and convincing 

argument for the research (Johnson et al., 2020). Researchers previously examined how 
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acculturation correlates to immigrants’ adjustment and family functioning (Birman, 

2006a, 2006b; Lau et al., 2005; Miranda et al., 2006; Mulvaney-Day et al., 2007; 

Smokowski et al., 2008). Within these studies, researchers utilized the acculturation gap-

distress model to examine ways in which the younger generation oriented toward the host 

culture more so than their parents (Portes & Rumbaut, 2001, 2006). The theory postulated 

that discrepancies in acculturation between generations lead to A-IC and predict the 

younger generation’s psychological well-being (Portes & Rumbaut, 2001, 2006). In this 

way, the theory named the constructs of acculturation experience in an immigrant family, 

including acculturation, gaps between generations, intergenerational conflict, 

psychological well-being, and individual’s navigation of coping (Portes & Rumbaut, 

2001, 2006).  

To date, no researchers explored how the second generation of Chinese 

immigrants make meaning of their experiences of A-IC using qualitative approaches. 

Thus, the theory created the space for exploration among acculturation, A-IC, and 

psychological functioning through collecting lived experiences from second-generation 

Chinese immigrants. In alignment with the construct identified in the acculturation gap-

distress theory, I developed the following research questions:  

Intergenerational Relationship 

R1: How do second-generation Chinese immigrant adult children make meaning 

of interactions with their first-generation immigrant parents? 

Acculturation and Acculturation gap 

R2: What are their experiences of navigating the acculturation and acculturation 

gap between generations? 
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Psychological Well-being: 

R3: What are their experiences in navigating and supporting their mental health in 

their multi-generational immigrant families? 

Data Source Selection 

When conducting a phenomenological investigation, the researcher selects 

participants who can speak about their experiences of the phenomenon in detail (Vagle, 

2018). This means I needed to understand the participants to fully grasp the complex 

reality of A-IC for second-generation Chinese immigrants. The acculturation-gap distress 

theory provided insights on identifying the population to study for the current study. 

Cross-sectional research supported the mechanisms postulated in the theory that the 

acculturation gap can predict the younger generation’s mental health problems through 

the pathway of A-IC in immigrant families (Juang et al., 2007; Lim et al., 2009). 

Previously, researchers identified emerging adults’ greater cognitive ability to understand 

their acculturation and family relationships, leading to an increased acculturation gap and 

intergenerational conflict (Xia et al., 2013; Qin, 2006; Portes & Rumbaut, 2006). 

However, research on emerging adults, particularly within Chinese families, remained 

limited (Lui, 2015; Kim et al., 2009; Juang et al., 2007). This gap highlighted the need to 

further explore acculturation and intergenerational conflict in second-generation Chinese 

immigrants, especially the emerging adult population.  

Additionally, literature revealed that second-generation Chinese immigrants born 

in the United States encounter higher levels of A-IC than the later generations (Chang et 

al., 2013; Phinney et al., 2000). Researchers identified the reason for this as the struggles 

between the two cultures and the pressure of A-IC diminishes as the subsequent 
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generations become more and more accustomed to the host culture (Phinney et al., 2000; 

Phinney et al., 2013). To ensure this study specifically explored the experiences of 

second-generation Chinese immigrants to the United States, I provided the following 

criteria for the individuals who intended to participate. Participants identified as second-

generation Chinese immigrants with both parents who immigrated from China and 

students who were attending college at an age above 18 and below the age of 25 (Lui, 

2015). This criterion ensured participants’ exposure to both the mainstream culture and 

the culture of heritage with the highest potential of experiencing A-IC (Chang et al., 

2013; Phinney et al., 2000; Xia et al., 2013; Qin, 2006; Portes & Rumbaut, 2006). 

Research Component 2: Design the Data Collection Plan 

In post-intentional phenomenology, researchers need to be clear about the data 

being collected and how to collect it (Vagle, 2018). Vagle (2018) supported the openness 

in selecting the data collection method that can facilitate understanding the phenomenon. 

Because of this openness in post-intentional phenomenological research, researchers can 

use methodologies that traditionally belong to other fields in data collection if they are 

the most appropriate for studying a phenomenon (Vagle, 2018). Considering the missing 

information of the meaning-making process in the study of A-IC and acculturation gap-

distress theory in Chinese immigrant families, I decided to use the qualitative interview 

as the primary data collection method. The qualitative interview allowed me to delve into 

participants’ subjective perceptions and lived experiences through constant questioning 

and sharing (Creswell & Creswell, 2017). 

Additionally, Van Manen (2014) suggested phenomenological researchers 

conduct multiple interviews with each participant. In alignment with Vagle’s (2018) 
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approach, I completed the data collection through three interviews with different 

purposes. Each interview took 60-90 minutes. The first and the second interviews were 

both phenomenological interviews to gather and explore experiential narrative stories that 

might serve as a resource for phenomenological reflection (Van Manen, 2014). The third 

interview was a hermeneutic interview. Specifically, the third interview was a data-

interpreting interview, aiming to get participants’ interpretive insights into special 

narratives (Van Manen, 2018). I recorded the interview content as audiotapes according 

to the participants’ preferences.  

The Sampling Process 

I started my research with purposeful sampling and then engaged in snowball 

sampling. Snowball sampling is a nonprobability sampling technique where existing 

study subjects recruit future subjects from among their acquaintances (Goodman, 1961). I 

chose snowball sampling because reaching Chinese immigrants in the United States was 

difficult due to language barriers, cultural differences, and concerns about privacy 

(Froonjian & Garnett, 2013; Kuo & Roysircar, 2004; Nickerson, 2021; Wang &Marsh, 

1992). Snowball sampling helped because it relied on referrals from individuals who 

knew each other, making it easier to connect with potential participants (Goodman, 

1961).  

I recruited participants of the current research nationwide (Gee et al., 2007). I 

placed a recruitment letter and a flyer (see Appendix A) on Facebook groups, including 

the Chinese American Youth Association, United Chinese Americans, and the Asian 

American Association of America. This allowed me to establish the criteria for 

participants. Most members of these groups identify as Asian/Chinese immigrants. 
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Consequently, I made the information available nationwide rather than limiting it to a 

small region. I also provided the recruitment letter to colleagues and friends who reside in 

diverse regions of the nation with the ability to share and post. Also, I gave permission to 

colleagues and friends to share the invitation with potential participants.  

Additionally, I promoted the study through community organizations. I 

considered national organizations as a priority in this process. I sent recruitment letters 

through email to potential subjects, with contact information provided by community 

organizations on social media (e.g., Asian College Student Group and community/social 

organizations outside of college campuses). I recruited the potential participants by 

calling or emailing to check whether they met the criteria. During the initial contact, I 

outlined a general description of the study, its purpose, and the length of the interview.  

After the participants’ recruitment, I provided individuals who fit the study’s 

criteria with informed consent (see Appendix B), asked for their preference (e.g., Zoom, 

Webex) for interviews, and the date of the first interview via email. This flexibility in the 

interview modality allowed for the selection of participants with diverse locations and 

schedules (Gray et al., 2020). Also, I sent out the demographic questionnaire (see 

Appendix C) to participants through email two days before the scheduled date for the 

interview. The questionnaire gathered basic demographic information, including 

pseudonym name, gender identity, age, race and ethnicity, sexual orientation, disability, 

residential area, and experience of using mental health services. I collected the 

questionnaire as soon as the participants completed it. The purpose of gathering this 

information was to understand the background of the population represented in the 

research. I collected disability information to ensure there would be enough time to 
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guarantee any needed accommodation before starting the interview. I allowed 

participants to reserve the right not to answer any question if they did not feel 

comfortable answering. Each interview took place via Zoom, mutually agreed upon 

between the researcher and each participant. Also, as compensation, I sent a Starbucks 

gift card with a 20-dollar value to those who completed the whole data collection process, 

which I indicated in recruitment materials (see Appendix A). 

There is no standard for a minimum number of participants in qualitative research 

(Creswell & Creswell, 2017). This is because qualitative research methods often focus on 

garnering an in-depth understanding of a phenomenon or on exploring meaning rather 

than on generalizing (Creswell & Creswell, 2017; Dworkin, 2012). Previously, 

researchers identified a minimum sample size of five to six, and experts identified this 

sample size as adequate (Creswell, 2013; Dworkin, 2012; Morse, 1994). Creswell (2013) 

suggested that a sample size of five to twenty-five participants is typical for 

phenomenological studies. This range is adequate for capturing the essence of lived 

experiences and ensuring a comprehensive understanding of the phenomenon (Creswell, 

2013). Similarly, Morse (1994) argued that phenomenological research aims to gather 

detailed, in-depth data, which researchers can achieve with a small number of 

participants. Morse (1994) suggested that five or six participants are often sufficient to 

reach data saturation in qualitative research. Furthermore, qualitative research values the 

depth of data (Van Manen, 2014). A smaller sample size allowed for a more thorough 

and rich exploration of each participant’s experiences (Van Manen, 2014). This approach 

ensured that the data I collected were sufficiently detailed to provide meaningful insights 

into the phenomena (Van Manen, 2014). 
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Participants 

Ultimately, I secured the cohort of five participants exclusively through referrals 

of my associates, with whom I had no previous personal interactions. Each participant 

chose pseudonyms on the demographic questionnaire. I used their chosen name to 

represent them throughout this project.  

When asked about gender identity, participants identified as male (n=4) and 

female (n=1). Their ages ranged from 21 to 25. They reported living in California, New 

York, Florida, and Pennsylvania. All participants identified as heterosexual, abled, first-

born, and second-generation Chinese immigrants still in college. When asked about their 

major in college, the participants reported majoring in computer science (n=3); 

participants reported majoring in data analysis (n=1); and participants reported majoring 

in bioscience (n=1). When asked about their experience with mental health services, 

participants reported different experiences. Participants reported having no experience 

with mental health services (n=3). Participants reported having experience with 

counseling (n=2). Participants reported having family members using mental health 

services (n=4). 

Michelle, a 22-year-old cisgender woman, identified herself as a heterosexual, 

second-generation Chinese immigrant originating from California. As the eldest daughter 

in her family, she reported having a younger sister and a brother. Prior to her 

participation in the second interview of our study, she had not sought counseling services. 

However, she recently initiated a consultation with a psychiatrist to address her 

longstanding symptoms of obsessive-compulsive disorder (OCD). 
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Levy, a 25-year-old cisgender male who identified himself as heterosexual, was 

born in the United States as the eldest son of his family. He spent early childhood, up to 

the age of three, in China under the guardianship of his grandparents. Subsequently, he 

relocated to the United States and lived with his mother. He identified himself as a 

second-generation Chinese immigrant. He reported having a sister, who is three years 

younger. He reported growing up in the Flushing area of New York, where he lived with 

his mother and sister until he moved out to college. Currently, he reported living by 

himself in the New York metropolitan area. Levy reported having no previous experience 

seeking counseling or mental health services. 

James, a 21-year-old cisgender male, was born in the US as the eldest son in his 

family. He grew up in California and identified himself as a heterosexual second-

generation Chinese immigrant. He reported having a brother who is seven years younger 

than him. He reported having a short-term therapeutic relationship with a mental health 

counselor.  

Lion, a 23-year-old cisgender male, was born in the US and grew up in Miami, 

Florida. He identified himself as a heterosexual second-generation Chinese immigrant. 

He reported having a brother nine years younger than him. He had no previous 

experience attending counseling or other mental health services.  

Andy, who identified himself as a 25-year-old cisgender male, was born in the US 

and grew up in Pennsylvania until he was seven when his family moved to the Bay Area. 

He identified himself as a heterosexual second-generation Chinese immigrant. He 

reported having a sister seven years younger than him. He had no experience attending 

counseling or other mental health services. 
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Interview Protocol  

As Van Manen (2014) suggested, researchers need to have questions in mind in 

preparation for the interview. Meanwhile, the post-intentional approach also prioritizes 

the voices and perspectives of participants (Vagle, 2018). Therefore, I used semi-

structured interviews to interpret the meaning-making process of second-generation 

Chinese immigrant adult children in A-IC. In alignment with Vagle’s (2018) approach, 

semi-structured interviews allowed for exploring topics of interest with questions 

prepared while also permitting enough flexibility so that participants shared a depth of 

knowledge beyond what I anticipated. This flexible format allowed a natural dialogue 

between the participant and me (Vagle, 2018). 

I utilized an interview protocol composed of discussion topics and questions that 

would be included in each interview (see Appendix D). The acculturation gap-distress 

theory guided the design of the interview questions, providing insights into aspects of the 

acculturation process and experience of A-IC that needed to be covered in the interview. 

Since the theory captured the dynamic interplay between individuals’ family relationships 

and acculturation in shaping their mental health outcomes (Lee, 2004; Lui, 2019), the 

interview protocol focused on three domains: acculturation experience, acculturation gap 

and A-IC, and mental health and coping. I designed major questions under these domains 

to collect lived experiences from participants to the details of acculturation and A-IC 

within a Chinese immigrant family as postulated by the theory (Portes & Rumbaut, 

2001). Additionally, I added potential follow-up questions to each major question, 

focused on what they did/experienced and what they believed/thought/perceived to 

explore their experience from the behavioral and ideological aspects. I used the interview 
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protocol as a reference during the interview. The interview protocol guided each 

interview session with appropriate adjustments, depending on the narratives that the 

participant gave to me and how I made meaning of their stories. 

Specifically, the first interview's purpose included building a relationship with 

participants in preparation for further conversation (Vagle, 2018). In alignment with the 

acculturation gap-distress theory, the questions also focused on participants’ family 

relationships and provided a context for the second interview. The second interview 

focused on the secondary and the third research questions centering acculturation, 

navigating the acculturation gap, and mental health. This interview helped focus the data 

collection on the initial post-intentional phenomenological research question (Vagle, 

2018). In Appendix D, I included detailed prompts on the information I wanted to gather. 

For example, when asking about their acculturation process, I asked questions like 

“When exactly did it happen?” “What were you doing?” “How did it feel?” rather than 

asking questions with interpretation or generalization that might get away from telling the 

experience as lived. These questions assisted in focusing interviews in alignment with 

phenomenological intent (Van Manen, 2014). The purpose of doing this was to gain 

experiential material that was rich and detailed enough (Van Manen, 2014). 

Van Manen (2014) suggested using the hermeneutic interview as a follow-up to 

the phenomenological interview. Thus, I developed questions for the third interview 

during the analysis of the data gained from the first two interviews (Van Manen, 2014). 

Those questions served to add details to the participants’ life stories shared in the 

previous interviews (Vagle, 2018). In addition, each interview included additional 

questions that served as follow-up questions from the previous interview. Since 
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explaining how I conducted the data analysis can help in understanding the development 

of follow-up questions, I will detail this process in the following section. 

At the end of the third interview, I added check-out questions (see Appendix E), 

including “Is there anything else you believe is important to share with me?” “Was there 

anything I missed or overlooked that you would like to return to?” “Is there anything that 

I did not ask that you believe would be helpful to ask?” Those questions ensured that I 

did not miss any information that could deepen the understanding of the phenomenon I 

was studying.  

Research Component 3: Make a Bridling Plan 

 A bridling plan throughout the research process is important in a post-intentional 

phenomenological study (Vagle, 2018). According to Vagle (2018), bridling ensures the 

researchers’ perspectives do not unintentionally bias the participants’ experiences and 

other important aspects of the research. To minimize the impact of my biases on data 

collection and analysis, I developed a bridling plan that included the bridling journal and 

the analytic memo.  

Bridling Journal 

 Vagle (2018) identified bridling in the context of post-intentional 

phenomenology as a reflective tool researchers use to manage their preconceptions and 

biases throughout the research process. A bridling journal is an ongoing record where 

researchers document their thoughts, feelings, reflections, and reactions related to the 

research process (Vagle, 2018). In the current research, I reflected on my preconceptions 

and biases that could impact my understanding of the phenomenon, my feelings and 

emotions that arose during data collection and analysis, and critical thoughts on 
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methodological decisions made during the research (Vagle, 2018). I journaled upon 

starting the study, after each interview, after analyzing each interview, and every moment 

I had any critical thoughts. The bridling helped ensure the fidelity of the research by 

maintaining transparency and reflexivity during the research (Vagle, 2018). 

Upon starting this project, I realized I came into this study with opinions and pre-

notions about the Chinese immigrant population that influenced the research process. 

According to Creswell (2017), a qualitative researcher is part of the research process, and 

the researcher’s experiences, assumptions, and beliefs influence the research process. 

According to Vagle (2018), I needed to understand who I am as a researcher as I entered 

this study. Watt (2007) suggested a positionality statement as a type of critical bridle on 

the position of a researcher. Therefore, I wrote the following statement of positionality as 

the first bridling journal to question my understanding of the traditions I had been 

operating within and understand the history I came from before starting this project.  

Bridling Journal 5/10/2022 

In my journey to becoming a researcher and counseling educator and 

given my ongoing commitments to qualitative as a framework of exploration, it is 

necessary to attend to and name the complex ways in which my personhood and 

life experiences influenced my views of the Chinese immigrant population and 

their interaction with the holding society. By reflecting on the nature of my 

cultural identity and personal values developed during my life and relating them 

to my family history and my interaction with society, I want to address the 

influence that the forming of my cultural identity on my profession and my ability 

to work with participants from diverse cultural groups. Realizing these variables 
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and their potential has not necessarily been a linear or completely pleasant 

process; however, the inevitable influence this has had on my professional 

identity is unapologetically promising. 

While I take the most salient identity I hold as a Chinese, cisgender 

woman as something I was born with, I am also aware that some other identities, 

such as an international student, are imposed by the context I am in. During my 

early life experiences in China, I did not engage with others with distinctly 

different cultural backgrounds. The five-year graduate study inspired me, gave me 

a new understanding of my chosen career, and refreshed my perspective on 

diversity and social justice issues. As I “learned” the role as an international 

student from another country, I had to cope with the stress brought by 

acculturation and schoolwork. Then, I realized how acculturation could affect a 

person and his or her adjustment. I never viewed successful acculturation and 

adjustment as vital as I do now because when I was part of the majority culture, I 

was not exposed to others who identified as immigrants and thus struggled to 

understand the immigrant experience. To overcome many barriers in an 

environment I had to acculturate to, I struggled to cope and effectively 

communicate with people from the same or different ethnic groups. It is also 

through self-coping that I developed a passion for creating a better environment 

for people who struggle with acculturation. All the experiences I had helped me a 

lot in developing comprehensive self-knowledge and better multicultural 

awareness. It also helped me claim who I am and the undeniable potential my 

experiences can bring to the different contexts where I operate.  
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Having gone through challenging acculturation and adaption, I notice the 

assumptions I hold that there would be commonly shared psychological distress 

reported by the participants because I believe that acculturation is complex and 

stressful for immigrants. My experience regarding acculturation inspired and 

motivated me to start this project as friends and relatives who immigrated as first-

generation immigrants often asked for insights on addressing intergenerational 

conflict triggered by acculturation. I can also foresee that self-disclosure could 

help me build a trustful relationship more easily as I can empathize with the 

participant regarding acculturation.  

As I see myself as the researcher in describing the phenomena I am 

interested in, I see myself as an active participant in the research process who 

seeks to explore and explain the participant’s subjective meanings and 

experiences (Denzin & Lincoln, 2005). My goal is to explore the participant’s 

perspectives in-depth and describe the participants’ subjective meanings, actions, 

and social contexts to understand the world from the subjects’ point of view. Also, 

my background as a member of a first-generation Chinese immigrant family with 

a newborn baby growing up in this country positioned me in the mixed role as the 

“insider” and the “outsider” with the participants. My position allows me to be 

accessible and relatable to participants because I share a similar background to 

some participants’ parents; thus, when discussing specific cultural experiences, 

participants will not have to go into as much detail for me to understand what 

they are discussing. At the same time, I remain aware that my growing experience 

differs from the participants who identify as second-generation immigrants, and I 
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am less familiar with Western cultures than they are. Therefore, I will always seek 

clarification despite my assumptions while remaining respectful and curious 

about different cultures.  

The positionality statement made me realize my strengths as a member of the 

Chinese immigrant population in understanding some salient cultural factors in the 

acculturation process. Reflection of my preconceived notions also highlighted the 

importance of constantly asking for clarification and challenging my understanding to 

understand A-IC as a phenomenon from the participant’s perspective. Knowing the 

inevitable assumption I might bring into this study, I found bridling to be one of the main 

components of this approach, allowing me a space to interrogate my reflexivity along the 

process (Vagle, 2018). I then decided to adopt Vagle’s (2018) post-intentional 

phenomenological approach with the basic idea of studying the lived experience of 

second-generation Chinese immigrant and their meaning-making experience in A-IC.  

Vagle (2018) suggested researchers adjust along the way in post-intentional 

phenomenology. As the research continued, the journal continued to assist me in making 

methodological decisions (Vagle, 2018). I originally decided to develop a prior code list 

to help me organize the data (Locke et al., 2022). In this way, I planned to use deductive 

coding, in which I assign the data to predefined concepts (Locke et al., 2022). According 

to Locke et al. (2022), a prior code list helps deductive coding by providing a structured 

framework that guides the analysis and ensures consistency in identifying and 

categorizing relevant themes. When I bridled my thoughts on this decision, the concerns 

of using deductive coding appeared clear. 

Bridling Journal 5/17/2023 
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… it makes all sense to me that developing a code list before approaching 

data can help to organize the original data set… it reminded me to reflect on my 

thoughts about the broad codes and not let them limit my creativity. I may want to 

do that after completing the interview because I am afraid if I have those codes in 

mind, my interview and codes will be too narrowed towards what I assume… 

I noted my feelings and thoughts about developing the prior code list in the 

journal. My primary concern was that the prior code list could impact my data collection 

and analysis, with the potential to focus too hard on proving my own hypothesis 

(Saldana, 2009). In the same bridling journal, I questioned the feasibility of a prior code 

list based on the acculturation gap-distress theory and the previous literature. While the 

theory helped develop the domain of A-IC to be studied in the current research (Portes & 

Rumbaut, 2001, 2006; Lui, 2015, 2019), it did not provide a wide range of predefined 

codes that I could potentially assign to the data (Kim et al., 2009; Juang et al., 2007). The 

gap in the literature regarding Chinese immigrants created difficulties in capturing the 

salient Chinese cultures and values that intervened in family dynamics (Kim et al., 2009; 

Juang et al., 2007). Instead, according to Chandra et al. (2019), inductive coding involved 

creating codes based on patterns found in raw data rather than using pre-defining codes. 

Therefore, I gave up the prior code list and used inductive coding for the current research 

instead (Vagle, 2018). My bridling journal, at this point, recorded my thoughts upon 

starting data collection. Making those thoughts loud in my bridling journal helped me 

outline and refine my research plan (Vagle, 2018). 

During the data collection, I used my bridling as reflexive journals (Crotty, 2003). 

With the help of the bridling journal, I kept note of my feelings and thoughts after each 
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interview with my participants as I worked to be reflexive. These journals were a place 

for reflexive work where I thought aloud and acknowledged my personal feelings during 

the research process. More specifically, I completed a bridling journal after each 

interview with each participant to note my reactions, emotions, and thoughts toward the 

interview (Vagle, 2018). I dated each entry and identified each entry with a pseudonym 

by the participant.  

Bridling Journal 7/27/2023 

My first impression of Andy is that he is more like a “Chinese” than an ABC. I 

strongly feel that his Chinese heritage influences him during his growth and 

adjustment to Western Culture and this is overwhelming. 

The document I created initially for each of my participants included the 

transcript of their interview and the bridling journal I kept after the interview. The 

bridling continued as I read the interview transcript and my initial bridling journal. Still 

using the Bridling Journal on 7/27/2023 as an example, the question I developed after 

revisiting my initial bridling statement and the transcript led me to critically reflect on my 

assumptions. I asked myself, “Why do you think Andy is more like a Chinese?” and “Is 

the process overwhelming for Andy, or is this something you projected onto him?” These 

questions helped ensure that my interpretations remained grounded in the participant’s 

experiences rather than my subjective views. 

Analytic Memo 

As data collection continued, the data analysis began (Vagle, 2018). Part of the 

bridling became the analytic memo as the data analysis proceeded. Specifically, I made 

sense of data, connected concepts, challenged my developing understanding, and crafted 
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follow-up questions as the project continued (Vagle, 2018). As I read the transcript, I 

noted my initial meaning-making on the data. For example, I wrote in my bridling journal 

about the initial analysis of the data after reading Andy’s interview transcript.  

Bridling Journal 7/28/2023 

Andy touched base on gender expectations, career, and parenting in two cultures. 

In the conversation, it was impressive when he mentioned his acculturation 

experience, being a bridge between his parents and the school and society due to 

his parents' language barriers. It seems like his parents have been projecting 

their understanding of the immigrant onto him, leading him to want to define 

himself differently, which is sometimes stressful and overwhelming. 

Meanwhile, I crafted the follow-up questions to ask participants within the 

analytic memo (Vagle, 2018). Approaching the raw data provided additional insights as 

to which topics to discuss within the following interview. Therefore, I wrote down my 

thoughts on the topics my participants mentioned. Such topics included parental 

relationships, sibling relationships, and Chinese tradition, leading to questions that 

facilitated my further understating of the participants’ experiences. During this process, I 

came up with questions to follow up with them in the next interview. 

Bridling Journal 7/30/2023 

…He mentioned that he has a younger sister who always has many conflicts and 

argues with his parents, which made me wonder “how siblings’ relationship 

influences immigrants’ adjustment?” 

… As he described, the conflict was mediated by the Chinese tradition he has 

been maintaining in the family—eating Chinese food, playing, and socializing 
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more with Chinese immigrant peers, speaking Chinese, etc. The difference 

between the two cultural heritages seems to create more space than conflict 

because the younger immigrant generation could learn from both cultures and 

empathize with the older generation about their perspective. How did that 

happen? And why did that happen? 

… It seems that the potential conflict could be resolved more easily with an 

understanding and respect toward different cultural heritages—does him feel in 

the same way? With him, the sibling relationship and career are definitely what I 

want to follow up on in the next interview. 

With the rich data collected from two rounds of interviews, I began to track my 

thoughts on connecting concepts to themes. I developed a broad code list aligned with the 

domains suggested by the acculturation gap-distress theory, focusing on intergenerational 

interaction, acculturation, acculturation gap, and mental health (Portes & Rumbaut, 2001, 

2006; Lui, 2015, 2019). Realizing the narrowed and tunnelled thinking process, I kept 

asking myself the following questions in my analytic memo: 

1. Where might I have retreated to either/or thinking? 

2. Where might I appear certain of what something means? 

3. Where might I have extended something creative and intriguing but backed 

off to something safer? 

4. Where might I appear uncertain of what something means? 

(Vagle, 2018) 

In answering those questions, I challenged my developing understanding as the 

data collection and analysis continued (Vagle, 2018). Rather than trusting my initial 
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interpretations, this was to question and identify further lines of inquiry. This approach 

allowed me to refine the themes and develop questions for the third interview. Some of 

the questions developed included, “Could you please tell me whether you see this 

happening in your life and what your understanding of each one is?” And “I would like to 

hear how you process these related concepts, or if you do not see them related, how 

would you make meaning of them?” With the help of the bridling, I prepared for the 

member check during the third interview with my participants.  

As the study continued, the bridling continued as well. Upon completing the data 

analysis, the bridling document I developed included 1. a bridling journal that noted my 

feelings, thoughts, and reflections on the research process and 2. an analytic memo that 

included my thoughts on the initial themes, follow-up questions for my participants, and 

potential ways of categorizing themes. The bridling journal and the analytic memo both 

included the dialogue composed of questions I asked myself and my answers to them.  

Research Component 4: Read and Write the Way Through Data 

The data analysis of this research occurred while simultaneously collecting data 

(Vagle, 2018). To complete the analysis of my data, I created a whole-parts-whole 

analysis plan that Vagle (2018) adapted from Van Manen’s (2014) processes for 

phenomenological analysis, which happened right after the first interview. Such a process 

comprised several rounds of approaching data at different points during data collection 

(see Figure 1). These rounds started with reading the dataset to get an overall 

understanding of the participants’ experiences (Vagle, 2018). Then, I deconstructed the 

data by completing the line-by-line coding and identifying important themes and patterns. 

Finally, I looked at the dataset again, combining the detailed findings to create a complete 
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understanding of the phenomenon. With bridling throughout, this process ensured the 

systematic, rigorous examination of the data (Vagle, 2018). 

Figure 1. 

The Whole-Parts-Whole Analysis Plan Adopted from Vagle (2018) 

 

To begin with, I approached the analysis holistically (Vagle, 2018). The first time 

I read each interview transcript, I read them with the initial bridling journal I completed 

after each interview to familiarize myself with the data. After reading each interview 

transcript, I immediately went to my analytic memo and began to write about what was 

happening based on what stood out to me.  

Bridling Journal 7/29/2023  

… the “pride” named by this girl. What exactly is that pride about? Unlike how 

others describe their adjustment and acculturation as a process of “struggle, 

shame, and self-doubt,” Michelle shared a lot about her pride in being a Chinese 

immigrant with her family and keeping the traditions of Chinese culture over the 
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years. Then how is she navigating being in two different cultural environments? 

Did she have any related experience of struggle and shame? 

My bridling at this point immediately led to the question about the opposing 

experience of acculturation mentioned by my participants. The idea of achieving different 

expectations arose after I read over the transcripts and my bridling journals. The 

experience of being between two cultures and exploring different roles kept building. It 

compelled me to think about other participants who shared the same idea.  

Then, I started the first line-by-line reading to absorb myself into the data. I 

engaged in purposeful notetaking as I identified the initial meanings of the phenomenon 

(Vagle, 2018). At this point, some initial meanings, such as family chores and rules, 

gender, parental relationships, the constant bridging and navigating between two cultures, 

and the effort to maintain family harmony, began to manifest themselves in each 

interview with each participant over and over. During this process, I created and 

reviewed margin notes and later crafted follow-up questions for each participant in my 

analytic memo. I purposefully identified the questions to clarify intentional meanings at 

the early stages of analysis that might assist in describing the phenomenon. Except for the 

questions originally designed in the interview protocol, this round of line-by-line reading 

led to some questions especially focused on the content of the A-IC with the family, the 

experience of navigating expectations, cultural differences, roles, and psychological well-

being. During this process, I also questioned my understanding and ways to follow up. I 

asked myself questions such as “Whether participants see those interactions as conflict” 

to refine my follow-up question so it was not directive or judgmental.  
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The second line-by-line reading involved articulating the meaning based on the 

markings and margin notes and generating other follow-up questions with each 

participant (Vagle, 2018). The new document (one for each participant) contained all 

potential parts that might contribute to the phenomenological text (Vagle, 2018). When 

note-taking and the second line-by-line reading were complete, I began exploring the 

greater meaning gleaned from the data. The document I created for each participant 

included notes, quotes, and line references from transcriptions (Vagle, 2018). 

This part of the analysis involved revisiting the theory to explore the post-

intentional phenomenological data (Jackson & Mazzei, 2012; Vagle, 2018). Jackson and 

Mazzei (2012) coined the term thinking with theory, which encompassed the generative 

act of using theoretical and philosophical concepts to unfold, expand, and deconstruct 

meanings. This process started with looking for meaning gleaned from the data by 

identifying codes that could belong to each domain determined by the acculturation gap-

distress theory (Portes & Rumbaut, 2001, 2006). The theory suggested studying A-IC in 

an immigrant family considering the acculturation gap between generations and the 

international interaction intervened by the gap (Portes & Rumbaut, 2001, 2006). The 

theory also captured acculturation and psychological well-being as the essential variables 

to be studied (Portes & Rumbaut, 2001, 2006). In alignment with the theory, I generated 

the code under domains including intergenerational interactions, acculturation 

experience, acculturation gap, and psychological well-being as follows: 

Intergenerational interactions: 
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o Doing chores, studying for exams, ways my parents talk to me, arguments 

between parents, divorce, choosing a major, not talking about emotions, 

etc. 

Acculturation and acculturation gaps 

o being a son, being a daughter, age gap, playing family roles, being a 

neutral party, rebellion, being exposed to both cultures, unawareness of it 

happening, etc 

Psychological well-being 

o hesitation in defining, moving out for college helped, changing attitude, 

resistant to talking, celebrating festivals helped, distancing, shame, 

seeking help, maturity, counseling, etc. 

This led to a third line-by-line reading, during which I could articulate my 

analytic thoughts about the interview. According to Van Manen (2014), this process 

should now involve reading individual participants’ phenomenological material to look 

for what Van Manen (2014) identified as themes. From the code list, initial themes 

emerged from the data. As I continued categorizing those themes, I referred to the 

acculturation gap-distress theory and assigned those themes to the three domains. All 

these themes were brought into the third interview for the member check. 

Intergenerational interactions: 

o Daily life tasks 

o Education and career 

o Relationship between parents  

o Power differentials 
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o Limited expression of emotions 

Acculturation and acculturation gap: 

o Gender roles 

o Between two generations  

o Role as a son/daughter vs. role as an older brother/sister 

o Achieve the expectations vs. no expectations  

o Exposure to both cultures  

Psychological wellbeing: 

o Distancing, arguing, fighting, yelling 

o Reconcile over time 

o Asian shame  

o Mental health services vs. suffer, bear, and digest 

Post-intentional phenomenological data analysis advocates for combining a 

whole-parts-whole process and integrating bridling in the process (Vagle, 2018). I 

consistently utilized Vagle’s (2018) questions to challenge my thinking process. During 

this stage, I continued to read and think about the themes I developed in my analytic 

memo and crafted questions I wanted to ask my participants for clarification. 

Additionally, I examined the negative cases by relating them to the conditions under 

which they were gathered. I reexamined the themes to find the potential to incorporate 

negative cases into them or to develop new themes (Morse, 2015). I also planned 

questions on the negative cases so that I could check with each participant about 

similarities and differences in their experience to achieve robustness of data (Morse, 

2015).  
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Bridling Journal 8/12  

… I need to ask questions for deeper explanations. Did they experience each and 

anything else among the different sources of A-IC? Are some patterns noticed in 

the intergenerational interaction, are they just coincidences, or are they shared 

experiences? I found that some concepts always interact with or influence 

another. I am pairing them, but how would they make meaning of it? 

As the data analysis continued, questions and thoughts were further refined 

(Vagle, 2018). I then brought those themes and thoughts of defining them into my third 

interview with my participants. I first explained how the theme developed and how it was 

defined. Then, I shared examples of quotes from the interview to further clarify the 

meaning behind the theme. I asked participants questions, including: “Do you think this 

aligns with your experience?” “Do you think you experienced something differently than 

I presented?” “Could you please explain your understanding of the themes?” Those 

questions helped me challenge my understanding of the participant’s experience and 

make sure the themes were accurate reflections of their experience (Creswell & Creswell, 

2017). 

After the third interview, I returned to all the interview transcripts and started 

approaching the data as a whole again (Vagle, 2018). I identified and searched themes 

within each transcription and revised and refined the themes to represent the phenomenon 

accurately. At the end of this stage, I expanded documents for each of my participants, 

adding excerpts, quotes, and line references from transcriptions to allow me to examine 

parts of the whole (Vagle, 2018).  
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According to participants, the experience of A-IC was a dynamic, evolving 

process of changing, navigating, and growing. A-IC appeared in their daily life, featured 

by navigating and achieving different cultural expectations and coping with the reactions 

toward intergenerational conflict. The acculturation-gap distress theory also supported 

this dynamic-- A-IC started due to the acculturation gap created by discrepant 

acculturation between generations, which occurred in different aspects of life. The theory 

viewed A-IC as a site for younger generation Chinese immigrants to develop and 

navigate family relationships, cultural differences, and their mental health (Portes & 

Rumbaut, 2001, 2006). 

In alignment with the theory, I recognized that the theme comprised components 

within the participants’ dynamic process of balancing different expectations and roles 

while coping with conflict. The themes also reflected the A-IC’s influence on 

participants’ psychological well-being and family functioning. Accordingly, I categorized 

the refined theme into three final categories, including intergenerational interactions, 

balancing expectations and roles, and psychological well-being and coping. As such, I 

decided to use themes to exemplify their experience as a sequence of answering the 

research questions framed within the acculturation-gap distress model: 1. What was their 

experience of A-IC about? 2. How did they balance different roles and expectations 

during acculturation? And 3. How did A-IC influence their well-being, and how did they 

cope?  

Intergenerational interactions 

o Daily life tasks 

o Education and career 
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o Parental relationship 

o Power differentials 

o Emotional expression 

Balancing expectations and roles 

o Gender roles 

o Intermediators 

o Chinese and American 

o Children of the family and individuals 

Psychological Well-being and Coping 

o Family dysfunctions 

o Shame and pride 

o Maturity 

o External resources 

I then sent participants the themes with explanations and examples from the 

transcript for the second round of member checks. I finalized themes with their feedback. 

I checked the whole analysis process to ensure my thoughts were bridled. In the end, 

these themes were a collection of various experiences, emotions, and feelings that moved 

in and out of the second-generation Chinese immigrants’ experiences with A-IC at 

different moments.  

Research Component 5: Craft a Text that Captures the Phenomenon 

 Upon writing up the results, I chose thematic draft writing (Van Manen, 2014) as 

the way I wanted to present the themes that emerged from the data. According to Van 

Manen (2014), thematic draft writing is to convert themes into narrative passages. I 
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synthesized the identified themes into coherent and descriptive stories. I described what I 

perceived to encompass the themes and included examples, fragments, and stories from 

participant interviews as evidence. The result included explanations of the themes and I 

expanded rationally and sensitively to capture the phenomenon (Van Manen, 2014). I 

achieved this by constantly referring to the participants’ narratives to ensure my theme 

remained grounded in their experiences.  

Trustworthiness 

Trustworthiness is vital within qualitative research; qualitative rigor requires the 

researcher to validate the accuracy of the results using one or more of the procedures for 

validation (Creswell & Creswell, 2017, p.55). Creswell (2017) supported that because 

qualitative methods primarily aim to understand human experiences, they require 

alternative criteria to ensure the scientific merit of qualitative research studies. The most 

common criteria for evaluating qualitative research studies are credibility, dependability, 

transferability, and confirmability (Hays et al., 2016; Hays & Singh, 2023; Ryan et al., 

2007). Throughout the current study, I adopted multiple strategies to validate the 

accuracy of the results. 

The Bridling Journal 

Credibility refers to the faithfulness of describing the phenomenon in question 

(Koch, 2006), that is, describing the phenomenon in a way that accurately represents the 

experiences of participants. Morse (2015) asserted that researchers could enhance 

credibility by accurately describing and interpreting their experiences as researchers. To 

achieve this, I kept the bridling journal through the process to achieve reflexivity. The 

bridling journal was where I explored and questioned my positions, beliefs, and 
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experiences when conducting research and approaching data. I kept reflecting on my 

experience and how it might influence my data collection and analysis. The bridling 

journal was also a place where I documented my immediate reactions during data 

collection and analysis to provide additional thoughts on the lived experiences of the 

participants in A-IC. The rationale behind this inclusion lay in the framework of post-

intentional phenomenology, which placed a premium on the explicit explication of the 

researcher’s understandings, assumptions, and interpretations (Vagle, 2014).  

The bridling journal also served as an analytic memo, which allowed me to 

conceptualize the data (Vagle, 2018). I achieved reflexivity by revisiting my bridling 

journal at least three times, as outlined in the who-part-whole analysis process. During 

this process, I constantly challenged my thoughts and feelings by asking myself questions 

adopted from Vagle (2018): “Where might I have retreated to either/or thinking?” 

“Where might I appear certain of what something means?” “Where might I have 

extended something creative and intriguing but backed off to something safer?” And 

“where might I appear uncertain of what something means?” These practices allowed me 

to explore how my personal positionality, experience, understanding, and assumptions 

influence my interpretation of data (Vagle, 2018). Additionally, it allowed me to explore 

my thoughts and feelings, which became an essential reflexive process. This practice was 

essential given my background as a counselor, where I routinely exercised restraint and 

discernment in my therapy sessions. I was careful not to overstep personal boundaries, to 

impose my own beliefs or solutions, and to remain neutral during data analysis. This form 

of writing was inherently reflexive in nature, as it helped me examine how I shaped the 

analysis.  
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Bridling supported the trustworthiness of the current research by encouraging 

ongoing reflexivity and transparency, allowing the researcher to acknowledge and 

manage their biases (Vagle, 2018). By constantly reflecting on my thoughts and feelings, 

bridling helped me ensure that my interpretations remained faithful to the participant’s 

lived experiences. This practice enhanced the credibility and reliability of the findings 

(Koch, 2006). 

Member Check 

To further establish the trustworthiness of the data, I engaged in member checks 

to include the participants in the data analysis and gain feedback or validation of 

identified themes (Hays & Singh, 2023; Creswell & Creswell, 2017). I completed the 

member check of the current research in two major ways: 1. Through asking questions 

and feedback on the emerging themes during the third interview, and 2. through emailing 

participants themes. Specifically, I provided participants with themes emerging from the 

former two interviews in the third interview. I asked for expansion and feedback 

regarding the accuracy of the identified themes to determine if the analysis accurately 

described their experience of the phenomenon. Then, after the theme was refined, another 

round of member checks happened through email. I provided participants with themes 

and explanations, allowing them time to provide additional thoughts. The findings were 

written up after I gained the feedback. This process supported the trustworthiness of the 

current research by involving participants in validating the interpretation of data (Hays & 

Singh, 2023; Creswell & Creswell, 2017). It helped ensure that the findings accurately 

reflected participants’ experiences and perspectives, enhancing the credibility of the 

research (Hays & Singh, 2023; Creswell & Creswell, 2017; Ryan et al., 2007). 
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Negative Case Analysis 

Another measure of trustworthiness and rigor included negative case analysis 

(Hays & Singh, 2023; Peters, 2023; Morse, 2015). In the current study, the negative case 

analysis involved taking the data that differed into consideration when analyzing the data 

(Hays & Singh, 2023; Vagle, 2018; Morse, 2015). This practice provided additional 

complexity to the various components of the results (Hays & Singh, 2023). Specifically, 

in developing the theme, negative cases facilitated the data reexamination (Peters, 2023; 

Morse, 2015). For example, I incorporated Asian pride as a negative case as part of the 

refined themes. I refined the theme of shame into shame and pride as a reflection of the 

participants’ experience of navigating acculturation. In this way, negative case analysis 

strengthened the overall findings, thus enhancing the credibility of the research (Hays & 

Singh, 2023; Ryan et al., 2007). 

External Audit 

While several techniques can establish dependability, another way is to have 

outside researchers engage in an external audit of the study (Ryan et al., 2007). In the 

current study, I kept working with my dissertation committee and a peer in my cohort as 

we completed our dissertations. During the data collection, I updated my dissertation 

chair about the research process and posted them with the most updated research 

outcome. I consulted with my methodologist about the sample size to determine whether 

a sample of five is sufficient. With my peer in the cohort, we kept the frequency of 

working together on the dissertation for at least two hours each week. As we both studied 

within the counseling program focusing on counseling interview skills, this person helped 

me prepare for the interview to practice my interview skills and learn how to follow up in 
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the interview in a non-judgmental way to eliminate my biased interpretation of their 

experience. During data collection and analysis, I shared my experience and thoughts on 

collecting and analyzing data and incorporated their suggestions. This continued 

discussion challenged my subjectivity and interpretations. I noted those conversations in 

my bridling journal with thoughts on refining my interview questions and conclusions. In 

this way, the external audits provided objective evaluations of the research, which 

diminished the impact of my subjectivity on the research (Ryan et al., 2007). 

Thick Description  

Transferability refers to whether findings can be applied outside the context of the 

study situation (Ryan et al., 2007). When critiquing qualitative research, a study can be 

deemed to have met the criterion of transferability when the findings can “fit” into other 

contexts, and readers can apply the findings to their own experiences. Transferability is 

enhanced when the results are meaningful to individuals not involved in the research 

study (Kostova, 2017). Kostova (2017) suggested using thick descriptions to describe 

observations and interpretations that incorporate a level of contextual detail. In alignment 

with Kostova’s (2017) suggestion, I enhanced the current research’s transferability by 

providing details of the participant’s demographics and experiences with quotes from 

participants and presenting these in the results. Providing rich, detailed descriptions 

offered an authentic representation of their narratives, allowing readers to deeply 

understand the context and participants’ experiences (Kostova, 2017). Specifically, I 

described the results in the participants’ narratives with examples of descriptions directly 

from the participants’ narratives. Emphasizing thick descriptions of accounts, including 

the study’s context, research methods, and raw data examples, helped readers grasp the 
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findings (Kostova, 2017). This approach enabled them to assess the applicability of the 

results to their own experiences, thus enhancing the transferability of the research 

(Kostova, 2017). 

Operating Saturation  

 Researchers widely used the concept of saturation in qualitative research (e.g., 

Hennink et al., 2017; Peters, 2023; Francis et al., 2010). When used in the broader 

context, saturation referred to the point in data collection when no additional issues or 

insights were identified, and data began to repeat so that further data collection was 

redundant (Peters, 2023; Francis et al., 2010; Guest et al., 2006; Hennink et al., 2017). In 

the current research, I considered the factors potentially hindering achieving data 

saturation upon recruiting. The first consideration was that reaching the Chinese 

immigrant population in the United States was difficult due to language barriers, cultural 

differences, and privacy concerns (Kuo & Roysircar, 2004; Nickerson, 2021; Wang 

&Marsh, 1992). These barriers resulted in a small sample size.  

The issue with a small sample size was that it caused difficulties in capturing a 

diverse range of manifestations of the phenomenon because various demographic factors 

could affect individuals’ experience of A-IC (Gee et al., 2007; Johnson et al., 2020). To 

address this consideration and recruit a diverse sample as much as possible, I promoted 

recruiting by extensively reaching out to social media, community groups, and personnel, 

and I used snowball sampling to identify potential participants. I also recruited the 

participants nationwide to encourage a geographically diverse sample (Gee et al., 2007). 

Francis et al. (2010) argued that researchers seeking saturation should complete at least 

10 interviews, concluding with three consecutive interviews. Though I interviewed five 
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participants, due to the use of three consecutive interviews for a total of 15 interviews 

across the five participants, I aligned with Francis et al. (2010) and Guest et al. (2006) 

suggestions. 

The second consideration I had was that the homogeneity of the sample I 

recruited might result in similar life experiences reported by participants (Portes & 

Rumbaut, 2001; Lui, 2015, 2019; Johnson et al, 2020). The homogeneity of the sample 

challenged achieving saturation and applying the result to the broader second-generation 

Chinese immigrant population. In the current study, the sample was homogenous, 

consisting of only one female participant; all participants identified as the eldest child in 

their families and reported having a heterosexual orientation (n=5). To address the 

homogeneity of the sample, I used various strategies, including: 1. constantly referring to 

the acculturation gap-distress theory and Vagle’s post-intentional phenomenological 

research paradigm to guide my data collection and analysis (Lingard, 2018); 2. engaging 

in prolonged data collection to enhance the depth of data (Hennink & Kaiser, 2022; 

Bekele & Ago, 2022); 3. bridling on my positionality and challenging the impact it had 

on my data; 4. using bridling as an analytic memo to make meaning of data and note my 

critical thoughts (Johnson et al, 2020); 5. and using member checking to improve the 

credibility of the research (Peters, 2023; Morse, 2015). 

Firstly, Vagle (2018) suggested using additional follow-up questions to capture 

the phenomenon fully. Hennink & Kaiser (2022) also suggested engaging in in-depth 

interviews to achieve saturation (Hennink & Kaiser, 2022; Bekele & Ago, 2022). 

Therefore, I engaged in prolonged data collection by conducting three 60-90-minute 

interviews with each participant to ensure I captured their lived experience fully. Also, I 
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used bridling journals as the analytic memo to make sense of the data collected and 

challenge my data collection, resulting in follow-up questions I could bring into the next 

round of interviews. In doing so, I built each successive interview on the previous one so 

I could ask questions until each detailed aspect of their experience was fully explored 

(Vagle, 2018).  

According to Francis et al. (2010) and Saunders et al. (2018), data saturation is 

reached once data collection no longer brings new information or insights. Aligning with 

Francis et al. (2010) and Saunders et al. (2018), I achieved the data saturation of the 

current research when participants repeatedly referred to the same situation they were in 

and the same story they shared in the previous interview or by other participants. This 

repetition indicated that there was no new information to share about their experience of 

A-IC in their family. To improve the robustness of the data, I also asked questions, 

including but not limited to: “Do you see your peers in the second-generation Chinese 

immigrant population share this experience as well?” “Could you please discuss your 

observations on your siblings’ relationship with your parents?” “One of the other 

participants mentioned certain topics impacting family dynamics; I wonder, do you see 

this happen in yours or other Chinese immigrant families?” Guest et al. (2006) argued 

that six to eight interviews are enough for a homogeneous sample and 12 to 20 when 

trying to achieve maximum variations. I generated 15 interview transcripts, which I 

deemed a sufficient sample for this study. 

Secondly, Johnson et al. (2020) suggested researchers keep close alignment with 

the theoretical framework when conducting qualitative research to ensure its rigor. To 

achieve this, I developed the research question and my interview protocol based on the 
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acculturation gap-distress theory so that I did not ignore any constructs that needed to be 

included in understanding A-IC fully (Lingard, 2018; Portes & Rumbaut, 2001; Lui, 

2015, 2019). During the data collection and analysis, I consistently referred to the 

construct of acculturation and A-IC captured in theory to ensure all constructs were 

discussed in the interview (Lingard, 2018). In this way, I ensured that the data was 

focused and comprehensive. I also repeatedly referred to my research questions, asking, 

“What is still unknown?” and “What is proved?” (Johnson et al., 2020, Lingard, 2018). 

By maintaining a close alignment with the theoretical framework, I systematically 

examined whether the themes I developed sufficiently answered how the participants 

experienced acculturation and intergenerational conflict and their navigation of family 

dynamics and mental health. In alignment with Saunders et al. (2018) and Peters (2023), I 

achieved the thematic saturation of the current study when the data and analysis 

sufficiently developed to answer research questions.  

Additionally, researchers suggested using member-check to ensure participants 

mutually confirm the saturation (Hays & Singh, 2023; Creswell & Creswell, 2017; 

Peters, 2023; Morse, 2015). Therefore, I examined the data after the second interview and 

generated initial themes that emerged from the data. I brought the themes to the third 

interview for a member check. At the end of the third interview, I added check-out 

questions about anything that could need expansion to ensure my result captured the A-

IC comprehensively. The questions I asked included: “Is there anything you want me to 

explain more to help you understand the concept?” “Was there anything I missed or 

overlooked that you would like to return to?” “Do you think the themes I just presented 

represent your experience?” “Is there anything else you believe is important to share with 
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me?” “Is there anything that I did not ask that you believe would be helpful to ask?” 

After the third interview, I refined the themes with the participants’ insight. After I 

reached saturation, I conducted another round of member checks through email. Finally, 

the participants mutually confirmed that the themes comprehensively captured their 

experience of A-IC. In sum, I achieved saturation in the current research through three in-

depth interviews and two rounds of member checks.  

Ethical Considerations 

According to Ryan et al. (2007), researchers can address the ethical consideration 

of the research by answering the questions, including “whether the participants are fully 

informed about the nature of the research,” “whether the autonomy/confidentiality of the 

participants is guaranteed,” and “whether the participants are protected from harm and 

whether ethical permission is granted for the study.” To address the potential ethical 

considerations of the current study, I used passive recruitment on Facebook to attract 

potential participants (Gelinas et al., 2017). In the call for participants, I informed 

individuals of the study’s purpose and participation qualifications to ensure compliance 

with the standards set by the Institutional Review Board (IRB). The informed consent 

contained information that explained the study procedures, the use of the data collected, 

and confidentiality rights. I provided qualified participants with an informed consent 

form through email and collected their signatures before starting the interview. I allowed 

participants to choose a pseudonym according to their preference. I used their 

pseudonyms on all identifying information forms, including transcribed documents and 

audiotapes, to maintain participants’ protected anonymity and safeguard confidentiality. 

In the demographic questionnaire, I also collected disability information to ensure there 
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would be enough time to provide any necessary accommodation before starting the 

interview. I stored the data collected in a password-protected file. I decided to destroy the 

hard copies of the transcripts, including the signed consent form, within two years 

following the conclusion of the study. Otherwise, participation in this study had no 

known benefits or risks. 
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Chapter 4: Results 

 

Phenomenological qualitative research delves into complex and interconnected 

experiences in our daily existence (Vagle, 2018). These experiences, or phenomena, 

comprise contextually situated components, such as environment and culture (Vagle, 

2018). Each phenomenon holds a unique meaning, easily overlooked without exploration 

and interpretation (Husserl, 1970; Vagle, 2018). The primary aim of phenomenology is to 

uncover the meaning inherent within specific and unique phenomena or experiences 

(Vagle, 2018). To completely understand a phenomenon, one must consider it in its 

individual elements and its full context (Husserl, 1970; Vagle, 2018). That requires the 

researcher to understand the unique perspectives inherent in each person’s experience, as 

perspectives and understandings are subjective to everyone (Vagle, 2018). Through 

qualitative interviews and extensive discussion, researchers can gain insights into 

phenomena shared by individuals (Vagle, 2018). Through discussion with multiple 

stakeholders’ horizons of the phenomenon, the researcher can identify themes and 

commonalities between participant experiences (Van Manen, 2014).  

To examine the phenomenon of A-IC in the Chinese immigrant population, I 

interviewed five individuals who identified as experienced second-generation Chinese 

immigrants living in the United States. The goal was to delve into the lived experiences 

of these second-generation Chinese immigrants to extend the meaning of A-IC as a 

phenomenon. According to Dahlberg and Nyström (2008), considering the phenomenon 

in its full context meant understanding how it exists within its social and cultural 

surroundings. By delving into the rich and descriptive vignettes found in participants’ 

transcripts, I identified and navigated the phenomenon’s dimensions captured in 
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acculturation gap-distress theory (Portes & Rumbaut, 2001; Lui, 2015, 2019), 

encompassing its individual components and contextual factors, including family, social 

and cultural environment (Dahlberg & Nyström, 2008).  

I conducted all interviews from June to August of 2023 and engaged in data 

analysis throughout the data collection in alignment with the post-intentional 

phenomenological approach. I generated 15 transcriptions in total. In his work, Vagle 

(2018) asserted that the process of writing entails the integration of one’s “interpretations, 

theorizing, and post-reflections on your phenomenological material” (p. 160). I 

completed this process by following the whole-parts-whole analysis approach that Vagle 

(2018) adapted from Van Manen’s (2014) processes for phenomenological analysis. I 

furthered the process by connecting the acculturation experience, navigating the family 

relationship, and maintaining mental health and well-being through the infusion of 

acculturation gap-distress theory (Portes & Rumbaut, 2001; Lui, 2015, 2019). Also, I 

integrated consistent bridling into deconstructing the wholes of phenomenological 

materials (Vagle, 2018). 

As such, the analysis from the current research resulted in domains and themes 

that organized the transcript data into three major ways the phenomenon of A-IC 

presented itself, including: Intergenerational interactions, balancing expectations and 

roles, and psychological well-being and coping. Intergenerational interactions consisted 

of daily life tasks, education and career, parental relationships, emotional expression, and 

power differentials. Balancing expectations and roles consisted of gender roles, 

intermediators, American and Chinese, and Children of the family and individuals. 

Psychological well-being and coping consisted of family dysfunction, shame and pride, 
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maturity, and external resources. These themes provided contextualized and various ways 

in which second-generation Chinese immigrant adult children made meaning of their 

experiences of A-IC. It referred to interactions with parents and their experiences in 

balancing different expectations and roles and supporting their mental health in a multi-

generational immigrant family. These themes exemplified their experience as a sequence 

of answering the research questions framed within the acculturation-gap distress model: 

1. What was their experience of A-IC about? 2. How did they balance different roles and 

expectations during acculturation? And 3. How did A-IC influence their well-being, and 

how did they cope?  

Van Manen (2014) emphasized the importance of reflectively analyzing 

structured meanings or themes as they reflect a whole lived experience. With this in 

mind, I explained the themes emerging from the original narratives and presented them as 

what it was using words from my participants. I added narrative descriptions and 

incorporated selected entries from my bridling journal. My desire was to ensure that the 

reader could experience the phenomenon in the most original form possible, reflect, and 

engage with these second-generation Chinese immigrants.  

Intergenerational Interactions 

Intergenerational interactions included communication, relationships, and 

exchanges between generations within participants’ families. These interactions focused 

specifically on daily life tasks, career and education, parental relationships, power 

differentials, and emotional expression. These themes shaped the experiences of 

intergenerational interactions within the participants’ families. 

Daily Life Tasks 
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The data gathered from participant interviews revealed that A-IC within families 

frequently originated from completing daily life tasks. Participants mentioned that 

arguments with parents usually surrounded chores, managing time, and having different 

life habits. Participants reported conflicts arising when they failed to complete daily tasks 

as instructed by their parents. James highlighted that his parents “established strict family 

rules” regarding his schedule in high school, prohibiting him from getting up late or 

staying up late, which frequently led to arguments when he did not comply. Similarly, 

Levy shared that his mother wanted him to “do laundry every two days.” His mother 

would criticize him when he failed to adhere to this routine, resulting in disputes. Lion 

shared his experience of disliking carrots during childhood, noting that his parents 

consistently “forced him to eat them” instead of respecting his preferences, leading to 

numerous conflicts over his dietary choices. 

The theme of daily life tasks reflected a strict way of living set up by the 

participants’ parents at home, which was distinctly different from the participants’ ideal 

ways of living. All participants identified the influence of immigration on their parents’ 

practices and behavior. Participants reported that their parents usually lived in a practical 

and strict way, which resulted from struggling with difficulties along the immigration 

process they experienced coming into the United States. As Michelle said: “the moving 

and immigration experience made them a lot stricter in ways of living.” Andy echoed this 

and mentioned that his parents “set up strict rules when they first moved here as it 

became a habit.” James also shared： 

My parents are a lot more practical and stricter than I am. I think that the moving 

and immigration experience made them a lot more resilient and stricter compared 
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to the more comfortable life that I grew up with, where I didn't have to be as strict 

or practical in that way. 

According to participants, they did not go through the immigration process since 

they were born in the U.S. Without the challenges of immigration, participants reported 

they developed a more flexible way of living. They described their flexible way of living 

as “not maintaining a strict life routine and were more flexible in completing daily life 

tasks.” This led to a disagreement as parents perceived the way participants lived their 

lives as “lazy and unprepared” by their parents. They reported that this disconnection led 

to tension when parents wanted them to complete daily life tasks as told, such as “never 

sleep late” and “taking responsibility for chores at home,” but the participants did not 

want to comply. 

Career and Education 

The theme of career and education represented the intergenerational interaction as 

a manifestation of A-IC in participants’ families. These tensions arose from the high 

standard parents held on education when participants were at school. According to 

participants, their parents highlighted the high standard of education because it could 

potentially contribute to high achievements in their future careers. Three participants 

mentioned that “Chinese parents only care about their children’s grades” in their 

narratives. Participants identified that expectations of academic achievement from their 

parents contributed to the rupture in intergenerational interactions in different ways.  

Firstly, participants reported that intergenerational interactions in education and 

careers limited their freedom at home. They reported many complaints from their parents 

if they failed to “get an A at school.” To “get an A,” Levy, Andy, and James indicated 
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that their parents prohibited them from playing video games even after completing their 

homework, which accounted for “50 percent of the fighting” in their families. 

Encouraging them to “do exam prep as much as possible to perform better at school” led 

to conflicts over free time. Specifically, Levy mentioned, “While my parents wanted me 

to stay home and do exam prep, I preferred spending more time hanging out with 

friends.” Similarly, Andy stated, “My parents’ ideal life involves me continuously 

achieving higher in academics, and it became the excuse for them to limit my freedom in 

my free time.”  

Secondly, participants all reported that their parents also attempted to improve 

children’s academic competitivity by enrolling them in supplementary education, 

tutoring, and extracurricular activities. Participants reported seeing their parents often 

making significant sacrifices, such as working long hours or saving diligently to afford 

these opportunities for their children. Despite these efforts, all participants frequently 

lacked passion for the activities imposed on them, including “ballet, chess, and piano” 

when they were young. Participants indicated that their parents’ high value of education 

frequently led to arguments, especially when they could not appreciate the meaning 

behind their parents’ sacrifices. For instance, Andy mentioned that whenever he 

expressed a desire to quit playing chess, his parents would criticize him for “not being 

grateful.” This dynamic underscored the tension within intergenerational interactions 

when parental investment in education contradicted children’s personal interests. The 

tension demonstrated the complexities of intergenerational interactions on education 

within participants’ families. 
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According to participants, the high standard of academic performance extended to 

career choices, prioritizing financial stability over passion and freedom. As a result, 

participants reported that intergenerational interactions around education and career 

sometimes limited their freedom to explore their career paths. The limited freedom led to 

further arguments when compromise was difficult. For example, Michelle mentioned that 

when she told her parents she wanted to major in art for college, they expressed 

disagreement because they did not believe that majoring in art could lead to a stable job. 

This disagreement led to bitter quarrels, making Michelle choose bioscience instead. 

Similarly, Andy talked about his little sister choosing a major that was not supported by 

his parents. He stated:  

…my little sister wants to go into a non-traditional, well-paying job career path, 

where she wants to be a diplomat. And they don’t support her as much. 

Conversely, three participants reported choosing computer science as their major 

because “I knew from a pretty young age that I wanted to do computer science, and that 

was something that I guess they approved of.” For participants, the agreements they made 

with their parents on topics of education and career constituted their experience of 

intergenerational interactions. These agreements often involved negotiating their personal 

aspirations with the values upheld by their parents. 

Power Differentials 

In traditional Chinese culture, the concept of filial piety, or respect for one’s 

parents and elders, is deeply ingrained (Kim-Goh et al., 2015). The theme of power 

differential referred to the intergenerational hierarchy. It also exhibited a hierarchical 

family structure in which parents held significant authority. According to participants, 
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their parents expected them to obey and show deference. Therefore, the theme also 

highlighted the component of parental authority in the intergenerational interaction 

participants experienced.  

Participants reported that their parents reinforced power differentials through 

parental authority, particularly when parents sought to control their children’s lives. 

Participants described the power differentials in their families as “you’re supposed to 

listen to everything your parents say.” Similarly, James referred to the power differential 

in his family as “micromanagement.” His parents extended control over his choice of 

friend groups, intimate relationships, and “every private aspect I do not believe they 

should know.” For instance, James reported that his parents read his journal when he was 

not at home, a behavior he found intrusive and complained about. Similarly, Andy 

mentioned that his parents wanted to know his friends’ family backgrounds and 

performance at school to decide whether Andy could make friends with them. Andy 

reported it was extremely hurtful when his parents did not allow him to hang out with a 

friend whom his parents suspected was not a “good child.” 

During adolescence, participants noted that they sought greater independence and 

autonomy, challenging the established power dynamic. However, they reflected that the 

authority did not shift as they aged. Participants reported that their parents resisted 

granting them more freedom, even as they grew older. This power differential within 

intergenerational interactions persisted into their college years, manifesting as continued 

parental oversight and control. According to participants, this persistent power 

differential significantly impacted their intergenerational interactions, further leading to a 

sense of obligation to comply with their parent’s wishes. For example, Levy shared: 
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I definitely think that, like a lot of Chinese households I know, even when they're 

24, they still ask their parents if they can go outside, if they can go on vacation, if 

they can sleep over at their friend's house, and stuff like that. 

Even though power differentials persisted and a sense of obligation developed, the 

participants acknowledged that “obedience to the parent’s control was oftentimes out of 

fear rather than respect.” Lion also reported that his parents’ controlling nature did not 

lead to arguments. Instead, it led to Lion losing respect for his parents, especially when 

his parents’ requests seemed unreasonable. 

Additionally, participants also reported that power differentials in their families 

emerged through communication with their parents. According to Andy, filial piety 

resulted in his parents’ constant disrespect and disregard for his perceptions and or 

experiences, and thus his choices. However, as Andy grew up, he expected his parents to 

treat him more like an adult and talk with him in a way that showed respect and equality. 

As described by all participants, the “unchangeable” power dynamic led them to give up 

trying to communicate their needs and desires with their parents. Participants reported 

they rarely shared their frustrations with their parents. Therefore, the theme of power 

differentials within the intergenerational interaction indicated that a high level of 

monitoring in participants’ families shaped the intergenerational interaction. Participants 

agreed that power differentials created challenges to healthy intergenerational 

relationships when they desired more autonomy and independence. 

Parental Relationship 

The theme of parental relationship emerged from the interview as my participants 

continuously mentioned how they observed their parents navigating their relationship and 
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how this affected intergenerational interactions. This observation intertwined with a 

significant cultural value: In traditional Chinese society, divorce carries a significant 

social stigma (Aloia, 2020). People often view families and individuals who divorce as 

shameful and subject them to societal judgment (Aloia, 2020). This stigma affected the 

prospects of marriage for family members. Participants reported their parents had a 

strong cultural aversion to divorce, which resulted in them choosing to have an unhealthy 

relationship instead of divorce. Andy shared, “My parents should have divorced if they 

were not Chinese.” Similarly, James stated:  

…because they’re Chinese, and the idea of divorce is taboo, at least in the older 

generation, they stuck together. 

Other participants further exemplified these observations through sharing 

individual stories. Specifically, Michelle reported that her dad passed away 4 years ago. 

However, she remembered her parents fought very often before then. She attributed the 

fight between her parents to “their unwillingness to divorce due to cultural stigma.” Lion 

was the only one who reported that his parents were “still in a good relationship.” 

However, he also mentioned they were “more like being in a partnership rather than 

being in an intimate relationship” due to their long distance. He likened their marriage as 

utilizing physical distance to possibly avoid divorce.  

The theme of parental relationships also highlighted the influence that the 

relationship between parents had on intergenerational interactions. Participants reported 

feeling additional pressure when their parents had a challenging relationship. For 

example, James shared, “I hate my parents’ fighting, and I sometimes believed we all 

could live a less stressful life if they were not together.” Andy also mentioned every time 
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his parents fought, he “felt hurt and stressed.” Participants also reported feeling insecure 

during parental conflicts. Michelle mentioned “feeling insecure and abandoned when she 

stood up for her mom in parental conflict,” which led to her dad’s rage. This insecurity 

made Michelle want to distance herself from the parental relationship to protect herself.  

Unlike the other four, Levy denied the impact of parental relationships on 

intergenerational interactions. He reported that his mom raised him on her own, and after 

her mom got married again, he seldom talked with his stepfather. Therefore, he reported 

that he did not know much about the parental relationship. However, when discussing the 

perspective of parental relationships and their impact on intergenerational interactions, 

Levy agreed that a struggling parental relationship could impact the parent-child 

relationship. He exemplified this by sharing his girlfriend’s experience. As he stated: 

I don’t think my parental relationship impacted me, but I know that happened in 

my girlfriend’s family. Her parents argued a lot, and that’s, I guess, the reason 

why she doesn’t like to go home.  

Participants agreed that a stable and harmonious parental relationship contributed 

to positive intergenerational interactions at home. They reported that if their parents had a 

positive and respectful relationship, it would be easier for them to maintain a positive 

relationship and communicate respectfully with their parents. James stated, “I can only 

respect my parents when they can respect each other.” This suggested that 

intergenerational interactions between participants and their parents reflected the quality 

of the parental relationship. 

Emotional Expression 
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The theme of emotional expression exhibited intergenerational interactions in 

participants’ families, characterized by the nonverbal communication of affection and the 

suppression of intense emotions. Participants reported their parents demonstrated the 

nonverbal communication of affection through various daily interactions. According to 

participants, parents displayed their affection for them by offering practical help, cooking 

a favorite meal, cutting fruits, or ensuring their comfort. For example, James stated: “My 

parents never said I love you, but they always cut fruit for me.” Similarly, Levy stated: 

My parents seldom told me they loved me, but I still feel their strong support 

whenever and wherever I am. They still cut fruit for me, pay my bills, call me 

every week, and bring me food. Those are more than just saying the love out. 

While Participants recognized these actions as demonstrations of their parents’ 

affection, they also experienced frustration. The cultural ways in which their first-

generation parents demonstrated affection differed drastically from how parents from the 

dominant culture did. This cultural mismatch sometimes led to misunderstandings and 

feelings of being unloved or unappreciated, despite their parents’ care and concern. For 

example, James shared:  

My dad is more of a “stonewall” Asian dad, and he doesn’t show a lot of 

emotions. Even when he’s happy for you, he won’t say good job. He will be like, 

oh, not bad. 

All participants shared similar feelings of discouragement and frustration 

described by James. Participants acknowledged that they had difficulty internalizing and 

recognizing the ways their parents expressed loving emotions. This disconnection 

between parents and children in expressing love shaped their international interactions. 
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Participants reported yearning for their parents to provide verbal affirmations of their 

love.  

Other than affection, the theme of expression of emotions also encompassed the 

culturally specific way of expressing intense emotions in participants’ families. 

Participants reported that Chinese communication styles encourage indirect forms of 

emotional expression, which are less overt in displaying emotions. All participants 

reported rarely hearing their parents discussing feelings and emotions at home. Instead, 

they observed that their parents expressed intense emotions through silence. Michelle 

described, “Silence in the family means something is underlying there.” James echoed 

this sentiment, sharing that when his parents did not talk during meals, it signified 

difficulties at work. Participants acknowledged their parents’ suppression of intense 

emotions carried a significant emotional weight on them. They mentioned feeling 

“confused” as they attempted to understand the meaning of their parent’s silence and 

suppression of emotions. Sometimes, this confusion translated into self-questioning, such 

as “Did I do anything wrong?” or “Was my dad not happy because of me?” According to 

participants, their parents’ suppression of intense emotions impacted their 

intergenerational interactions by creating feelings of confusion and insecurity.  

Additionally, participants in this study highlighted the older generation’s belief in 

emotional restraint. Participants acknowledged the influence the Chinese culture of 

“tolerance” had on the expression of emotion in their families (Nickerson, 2021). For 

example, Andy mentioned his parents believed that expressing “anger and sadness was a 

sign of vulnerability.” Participants noted that traditional values and societal expectations 
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deeply rooted the belief that one should be tolerant of intense emotions. It led individuals 

to suppress their emotions rather than express them openly. As Lion shared: 

I can definitely see that because Chinese culture or Asian encourages tolerance. 

Whatever emotions you have, keep them to yourself. 

Therefore, the theme of expression of emotion demonstrated a generational difference by 

connecting the limited expression of intense emotions to the Chinese culture of tolerance. 

Consequently, participants agreed that their parents’ suppression of emotion was the way 

they addressed emotions. They acknowledged that limited expression of emotions shaped 

their intergenerational interactions. 

Balancing Expectations and Roles 

The domain of balancing expectations and roles emerged when a participant 

named James used the phrase “find a balance” to describe his experience of navigating 

between relationships, roles, and values. When participants described their experiences of 

acculturation and the acculturation gap, initial themes emerged as achieving the 

expectations and no/little expectations, the role as a son/daughter and the role as an older 

brother/sister, exposure to both cultures, and being Chinese and American. 

The continued analysis further synthesized and refined the themes and led to the 

domain of balancing expectations and roles. This domain exhibited the process during 

which participants tried to balance between different expectations and roles rooted in 

cultural values when navigating acculturation and the acculturation gap. Themes included 

gender roles, intermediators, Chinese and American, and children of the family and 

individuals. For participants, the experience of acculturation and navigating the 

acculturation gap as a second-generation Chinese immigrant involved managing the 
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complexities of integrating into a new society. The process of integration involved 

adaptation, negotiation, and self-discovery, and it led to a rich and multifaceted cultural 

identity that reflected the best of both worlds.  

Gender Roles 

The theme of gender roles exhibited participants’ attempts to bring an equal 

perspective of gender roles as defined in Western culture into their traditional Chinese 

households. As participants experienced increased exposure to Western values, they 

began valuing gender equality, especially in career, education, and household duties. This 

value directly contradicted their parents’ perspectives, which heavily relied on Chinese 

values. The Chinese expectations of genders aligned men as the primary breadwinners 

and women as responsible for household duties and child-rearing (Guo et al., 2022). 

Within this study, participants revealed their expectations of gender roles significantly 

changed as they were exposed to Western culture. However, their parents still upheld 

traditional Chinese expectations of gender. The participants became frustrated by their 

parents upholding traditional gender roles, even when moving to a new country, wherein 

both parents worked outside of the home due to financial constraints. Participants noticed 

the disparities in the workload between genders, with their mothers now working outside 

of the home (a traditionally masculine role) while also upholding their gender 

responsibility of taking care of the home and children. For example, Michelle described a 

scene in her memory, echoed by other participants: 

… my dad works hard and usually comes home late, but then he just kind of like 

lays on the couch when he is home, and then it is like my mom’s job to take care 

of the whole house even though she also has worked all day… 
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Additionally, participants noted that their immersion into the dominant culture 

provided alternative narratives to the roles of men and women. When confronted with 

these flexible gender roles, participants experienced frustration as their parents continued 

to uphold Chinese expectations of gender. Participants all described how their parents 

held double standards for boys and girls. For example, while parents “granted boys more 

freedom to spend time with their friends,” they “required girls to be more reserved in 

socializing.” Another example was that while parents “expected both girls and boys to 

succeed in their career,” they “only subjected girls to balance their career and family 

simultaneously.” These roles created significant stress for the girls in the family. As 

Michelle described as:  

My parents are proud that I went to college and chose a good major, as they 

expected. But they also wanted me to start thinking about my marriage, as I am 

spending all my time on studies and have no time to date anyone. Sometimes, I did 

not know if I could achieve both my career and marriage at the same time as they 

expected.  

Michelle, as the only female participant, described gender roles in Chinese culture and 

mentioned feeling “frustrated” with the gender roles in Chinese culture. While Michelle 

did not adhere to those belief systems, she felt powerless to oppose them.  

Meanwhile, the male participants noted this feeling of unfairness and frustration, 

even as they experienced the benefits of the cultural freedoms afforded to men. All four 

male participants noted this discrepancy. They reported watching their parents projecting 

traditional gender roles onto their female siblings. Andy, James, and Lion mentioned, 

“It’s unfair for us to be treated differently by our parents just because of our gender.” The 
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male’s frustration with these gender roles provided significant and powerful support for 

the female children in their families. Participants described these gender differences in 

permissiveness and freedoms as unfair because they believed parents should treat them 

equally, regardless of their gender. Participants’ narratives demonstrated their efforts to 

balance traditional gender expectations while embracing the more equal perspectives of 

gender roles upheld by Western society. 

Intermediators 

The theme of intermediator emerged from Lion’s description of his role as the 

eldest child in his family. In his story, he described how he helped “his brother 

understand the expectations of parents” while “struggling with conflict with parents.” All 

participants in the current study shared similar experiences as being the eldest child in 

their families. Participants noted parental expectations of serving as “a role model” for 

their younger siblings. In contrast, siblings expected “a partner in rebellion against their 

parents and cultural norms.” Thus, the theme of intermediator included the participant’s 

experience of navigating sibling relationships as the eldest child, trying to balance 

between siblings and parents in the conflict to maintain harmony within the family.  

Participants reported a clear understanding of the specific responsibilities their 

parents expected them to undertake, particularly as the eldest child. For example, 

Michelle reported that her parents projected expectations of her “explaining the 

importance of academic achievement” when they found it challenging to communicate 

with the younger children in the family. Additionally, participants shared experiences of 

translating or explaining norms (e.g., life tasks and education) upheld by their parents to 

their younger siblings. As Michelle described, “I’m supposed to be a role model, not 
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causing any problems and telling my siblings what to do.” Lion also shared the 

experience of teaching his younger brother math because their parents wanted them to do 

well in math, even if his younger brother “hates” that. The role of intermediator indicated 

parents wanted participants to align with the Chinese culture and help their younger 

siblings to align.  

Conversely, being exposed to and influenced by the host culture, especially 

through education and peer interactions, participants shared experiences of questioning or 

challenging these norms upheld by parents. Andy described this as: 

I remember at the time that I felt that it was very unfair for me and my sister to 

take that much pressure during our growing up as a Chinese kid. 

Therefore, while all participants shared similar experiences being the role model for their 

younger siblings, they also reported being empathic with their siblings’ complaints. As a 

result, participants sometimes chose to rebel against their parents even though they were 

aware of being a “role model” for their younger siblings. Two participants specifically 

reported instances of rebelling against their parents to support their younger siblings. For 

example, Andy shared his experience of “lying to his parents when his younger sister was 

out for a party.” Similarly, Lion mentioned keeping a secret for his younger brother when 

he was playing video games instead of studying. Observing their younger siblings 

struggling with A-IC as they did, participants reported being “unaware of being 

rebellious” but knew they were “in support of their siblings.”  

Meanwhile, participants indicated choosing between parents and siblings was 

hard. As James stated: 
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It just feels hard. I do not think I fully agree with either my parents or my sister. 

And I do not want to make that choice between two sides because I don’t want to 

hurt them. 

As a result, James reported distancing himself from the conflict between his mom and 

sister. Although James’ choice differed, his statement exhibited the struggle of playing 

the role of intermediator. As Lion stated, “Being an intermediator means you need to 

either pick a side or balance in between.” To “avoid picking a side,” the other four 

participants described their role ended up being “an arbitrator,” “a mediator,” and “a 

neutral party,” working to facilitate conversations during conflicts between younger 

siblings and their parents. For example, Levy shared his experiences of “calling sister to 

come back home when she was distancing herself due to conflicts with our parents.” Lion 

recollected his experience of “explaining brother’s perspective to mom when she did not 

want to talk to my brother.” The role of intermediator indicated participants learned to 

navigate the different expectations of living in an immigrant family. 

Chinese and American 

The theme of Chinese and American spoke to participants undergoing the process 

of ethnic identity formation as second-generation Chinese immigrants. It exhibited 

participants navigating the balance between the Chinese community and American 

society. The theme of Chinese and American highlighted participants’ efforts to navigate 

the acculturation gap within their multigenerational households. It also emphasized the 

role of second-generation Chinese immigrants as a crucial link between the older 

generation and their own future offspring (Guan et al., 2016). 
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Participants identified the Chinese cultural exposure happened when they lived in 

communities with a significant presence of Chinese culture. Participants reported that 

people in the community “eat together, especially during festivals and important 

occasions.” Specifically, Michelle mentioned she would “celebrate Spring festivals with 

people in the neighborhood.” Andy mentioned “folding dumplings with friends in the 

community.” Similarly, Lion recollected: 

...my memory of Chinese cultural exposure happened when I was really young. I 

remember my parent did not have many American friends, and their friends were 

from our neighborhood who also came here from China. We celebrate the Spring 

Festival and mid-Autumn Festival every year. I thought doing these interesting 

with their children together. 

According to participants, engaging in these cultural-specific activities with people in 

Chinese community fostered “a sense of belonging and mutual care.” Therefore, 

participants reported feeling “comfortable and secure” learning Chinese culture in their 

community through engaging in cultural practices with people who shared the same 

ethnic background. 

Meanwhile, participants mentioned first becoming aware of the generational 

difference in acculturation when they became the cultural ambassadors between their 

parents and the Western world, assisting with language, technology, and navigation of 

social systems (Guan et al., 2016). Participants identified addressing the language barrier 

as one of the first challenges that they encountered in an immigrant family. Four 

participants reported that their immigrant parents had limited English proficiency, while 

the participants were more proficient. They agreed that this linguistic advantage 
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empowered them to help their parents navigate communication on different occasions in 

American society, such as at school and in restaurants. For example, they “assisted in 

communicating with teachers or dealing with authorities” and “helped parents address 

administrative work at home.” In this sense, participants served as cultural ambassadors 

between their families and American society, helping translate and navigate social 

systems for their parents. They agreed that by helping parents, they also practiced their 

language skills and familiarized themselves with different social structures, such as the 

school system. Therefore, being the cultural ambassador brought growth to their 

understanding of Western society.  

Participants identified living in the Chinese community and being the ambassador 

between family and Western society exposed them to two different cultural 

environments. This dual exposure created a sense of being between two worlds as they 

navigated both their cultural heritage and the dominant culture of their host country. As a 

result, participants reported undergoing a complex process of identity formation, 

reconciling their Chinese heritage with their American experiences. Lion shared: 

I don’t know if you heard about this, but I heard people saying we Asian 

immigrants are “banana people,” you know, with yellow skin but a “white 

heart.” That’s actually pretty offensive, but I guess that’s true. I would say I am a 

mix of two backgrounds, half Chinese and half American.  

Participants described their journey of exploring multiple identities, including 

Chinese, American, Chinese immigrants, and Chinese Americans, as part of their identity 

development. This exploration often brought frustration, as they felt they did not fully 

belong to either culture. Levy mentioned that he had to “spare effort to connect to his 



 130 

Asian roots” as his exposure to Western culture increased with more time spent at school. 

He noted that the exploration and process of achieving balance was difficult. Similarly, 

other participants reported that their identity exploration involved seeking to define 

themselves in ways that differed from their parent’s generation, leading to generational 

differences. Participants identified themselves as the generation in between, indicating 

they balanced between being Chinese and American. They acknowledged their children, 

as the third generation of immigrants, may fully abandon their Chinese heritage as they 

would be fully immersed in the Western culture. Andy shared: 

I guess my children in the future probably will not speak Chinese at all, and they 

may not know much about their grandparents’ background. But I think it’s OK 

because I don’t want them to try hard to become someone like their parents. I 

want them to choose their own way of life.  

Therefore, the theme of Chinese and American also demonstrated the experience of 

participants who found themselves culturally and generationally situated between their 

immigrant parents and their offspring (Guan et al., 2016). As such, the experience of 

being the generation in between influenced their perspective on raising children in the 

future—they hold openness in the way they interact with their children and set 

expectations.  

Children of the Family and Individuals 

The theme of children of the family and individuals stemmed from the different 

meanings of raising a child defined in Chinese and Western culture (Cheah et al., 2013; 

Bacallao & Smokowski, 2007). Participants reported that their parents saw them as part 

of their parents’ future retirement plans, while participants saw themselves as 
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independent individuals living for themselves, not caring for their parents. Participants 

constantly tried to navigate the balance between “being a parent’s child” and “being an 

individual.” 

All participants agreed that their parents felt a strong sense of responsibility to 

provide for their children’s needs because parents believed that “children are part of the 

family and a part of parents.” As James stated: 

I don’t think my parents have ever thought to separate me from their world. They 

probably believe that they are responsible for taking care of me until they are too 

old to do so.   

Participants agreed that their parents’ sense of responsibility reflected the cultural 

concept of family support. This cultural concept of family support as social capital 

aligned with Confucianism’s emphasis on the importance of benevolence and family as a 

unit (Kim-Goh et al., 2015). This value extended from the importance of familial ties and 

blood connections in Chinese culture (Ho, 1986). As the participants described, their 

parents always “had a strong commitment to ensuring my needs were met” because they 

believed “if they made me successful, I would be the success of my whole family.” 

Additionally, participants admitted that the idea of family as a unit taught them 

children have a duty and responsibility to fulfill their roles within the family (Ho, 1986). 

This role included providing financial support to parents and taking care of parents when 

needed (Ho, 1986). James talked about the difference he observed between Western and 

Chinese child-rearing perspectives as follows: 
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In Chinese culture, parents take care of their children, and children will take care 

of their parents when they’re old. But in the US, you have your own retirement 

plan. 

Similar to James, Levy shared his story that: 

I think Chinese households don’t view a child as a cost. They view it more as like 

an investment. So, like, I think eventually, my mom expects a return. 

Their description evident that their parents invested heavily in children’s upbringing, 

expecting that these investments would lead to a return. The return included participants 

supporting their parents financially and in caregiving when parents could no longer 

support themselves. Participants reported that this long-term perspective reflected the 

belief their parents held in child-rearing. Parents believed that “investment will pay back 

when children have good job opportunities and financial stability” Participants agreed 

that their parents’ long-term perspective put much pressure on them. 

Participants reported that different cultural perspectives on child-rearing within a 

family unit confused them about their role in their parent’s life, leading to frustration 

when they found a conflict between balancing the role as a family member and the role as 

an individual. They reported feeling “pushed when required to live close to the family in 

order to take care of parents if needed.” They also mentioned “feeling pressured but 

accepted the idea very early that my parents are on me when they get old.” Participants 

reported becoming aware of the conflict between taking care of parents versus taking care 

of oneself as they aged, causing conflict within themselves when they wanted to achieve 

a balance. The opposing views on the role of children resulted in a generational 

difference as participants shifted towards more Western child-rearing practices, 
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emphasizing individualism. According to participants, these contrasts between their 

understanding of Confucianism and their burgeoning alignment with Western culture 

resulted in their balancing expectations within themselves. 

Psychological Well-being and Coping 

The domain of psychological well-being and coping included the process, 

strategies, and resources participants employed to navigate and resolve A-IC and cope 

with its impact on their psychological well-being and families. During the data analysis, 

themes emerged that represented the impact of A-IC within Chinese immigrant families 

and the factors that helped participants address A-IC and coping. Within participants’ 

families, A-IC created tensions that led to dysfunctional family interactions between 

generations that impacted their mental health and emotional experiences. The theme of 

family dysfunction referred to how A-IC led to mental health concerns and dysfunctional 

communication within the immigrant family. The theme of shame and pride referred to 

emotional responses resulting from participants’ navigating acculturation and A-IC. 

Meanwhile, participants recognized their experience of A-IC as dynamic. Participants 

identified themes of maturity and external resources that helped them maintain their 

psychological well-being and served to stabilize and create safety within familial 

relationships.  

Family Dysfunction 

The theme of family dysfunction encompassed the significant impact of A-IC 

within participants’ families, which manifested in various ways. This ranged from a lack 

of communication between generations to increased fighting, arguing, and yelling. 

Additionally, the theme also underscored the negative effect that A-IC had on 
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participants’ mental health. According to participants, A-IC impacted their family 

relationships, creating difficulties in communication between generations. While some 

participants described minor difficulties within their familial relationships, others 

described the conflicts as invoking “an intense, sometimes devastating reaction.” 

Participants identified the “devastating reaction” or “reactive response” as occurring 

within a continuum, from “aggressive, loud, and angry conflicts to passive and avoidant 

discussions.” Specifically, two participants reported that sometimes, conflicts escalated, 

leading to intense and confrontational interactions, including “actual fighting, a lot of 

high emotional tension, yelling.” Additionally, some participants reported that A-IC 

manifested as a lack of intense fighting within their families. Three participants 

mentioned they often responded to A-IC by avoiding confrontation and distancing 

themselves from the argument. For instance, both Levy and Lion recalled “locking 

himself in the room” to escape arguments with their parents. This behavior indicated that 

participants distanced themselves from their parents to avoid bitter quarrels. According to 

participants, their avoidant response to A-IC led to family dysfunction by “preventing 

talking.” This family dysfunction indicated that A-IC exacerbated miscommunication 

within the family. 

When discussing the impact of A-IC on their mental health, participants reported 

escalating tensions resulted in increased mental health concerns. Participants explained 

they experienced intense emotions including “depressive moods,” “emotional distress,” 

and “stress, anxiety.” particularly as they struggled to maintain familial harmony amidst 

these conflicts. For example, Levy shared that he experienced “depressive moods and 

emotional distress” when he argued with his mom. The pressure of familial tension and 
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conflict while simultaneously trying to maintain harmony within the family resulted in 

“anxiety, depression, and a sense of inadequacy.” These mental health concerns, together 

with dysfunctional communication, composed the theme of family dysfunction resulting 

from A-IC. 

Pride and Shame 

Acculturation gap-distress theory identified acculturation as a challenging process 

during which immigrants encountered various stressors and contextual challenges 

contributing to their acculturative stress (Garcini et al., 2017). When describing the 

experience of navigating A-IC, participants reported encountering pride and shame as 

complex and often contrasting emotional experiences. According to participants, the 

contrasting emotions resulted from mixed contextual factors they encountered as Chinese 

immigrants, shaping their psychological well-being. Those contextual factors included 

discrimination and changing sociopolitical dynamics. Participants highlighted the 

experience of acculturation and their growth as a racial minority in U.S. society were 

extremely challenging. They identified their parents lost the privileges they experienced 

in China after immigrating to the U.S. The privileges included “having a well-paid job 

with a good reputation.” For example, Andy mentioned his parents were “in the medical 

profession with a well-paid salary back in China, but they became blue-collar after 

immigrating to the U.S.” James shared his parents started their own business, “almost 

starting from zero” after they immigrated to the U.S. In fact, all participants reported 

similar experiences: immigration resulted in their families becoming minorities both 

ethnically and financially. 
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According to participants, this minority status led to high levels of perceived 

racial discrimination. They reported frequently experiencing teasing by non-Chinese 

peers due to their appearance and accent when they were children at school. Participants 

also reported feeling high levels of insecurity when American peers referred to them as 

foreigners and not “true” Americans. They reported experiencing “racism, stereotyping, 

and discrimination,” contributing to feelings of insecurity and questioning of their Asian 

heritage. For example, Andy shared, “I think that at that time I had the question like why 

I have to be like Chinese or why I have to be Asian?” The constant questioning further 

led to internalizing negative stereotypes of their heritage when faced with bias or 

prejudice. Participants reported internalizing that “I am inferior because I am an Asian.” 

Additionally, participants described feeling “othered,” “embarrassed,” and “wanting to 

belong” in friend groups. Andy described: “I’d be sort of embarrassed by my Asian stuff, 

or it was more of a feeling of, I wanted to belong.” As a result, participants reported 

experiencing feelings of Asian shame in the face of discrimination when they were 

young. 

Conversely, Michelle reported never feeling ashamed of her Chinese traditions 

despite her experiences of discrimination. As she described:  

I don't think it's a shame being Asian that those experiences don't make me not 

want to be Asian, but they make it very clear to me that people see a difference 

between us and them. But I still feel a lot of pride. 

Though Michelle’s pride remained present throughout her childhood and adolescence, for 

other participants, their pride came as they entered college. Participants recognized recent 

decreases in discrimination against Asian populations. They attributed the decrease in 
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discrimination to changes in the sociopolitical climate in the U.S., such as “the anti-

racism movement.” Specifically, participants mentioned experiencing discrimination in 

school and social settings when younger and noticing the discrimination lessened as 

awareness and acceptance of cultural differences increased. Participants mentioned 

celebrating Chinese festivals with peers from other ethnic groups in college and friends 

embracing Asian culture. Levy described his experiences of discrimination as follows: 

When I was younger, it was a little more shameful. But as I entered college and 

saw more people celebrate the Asian culture, I am proud to be Chinese… 

Additionally, participants mentioned engaging in cultural-related practices with 

peers in college, including “teaching non-Asian peers Chinese and watching Chinese TV 

dramas together with friends from other ethnic groups.” They reported their friends 

wanted to learn about Chinese culture and participated in Chinese cultural events. 

Participants noted enjoying the opportunity to expand their friendships while embracing 

their culture. According to participants, these practices “added to immigrants’ self-

confidence as people around acquired a broader view of culture.” As a result, they 

experienced Asian pride as opposed to Asian shame as they aged.  

Maturity 

The theme of maturity exhibited how conflicts between generations were 

gradually resolved as participants gained improved understanding, empathy, 

communication skills, and emotional regulation skills as they aged. It also represented 

how the cultural adaptation of the parents’ side brought maturity to the older generation 

when they encountered generational differences. As parents became more accustomed to 

the host culture, they became more accepting of Western practices and values. 
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Participants identified maturity in both generations, which helped them navigate 

intergenerational relationships and their psychological well-being.  

All participants shared a similar opinion on the evolution of intergenerational 

relationships. They reported not having a good relationship with their parents when they 

were younger, but they gained a deeper understanding of their parents as they got older. 

Levy shared this in the interview: 

I don’t know if it’s a matter of culture as much as it's a matter of maturity. I think, 

like, just like growing up a little bit more year by year, I've understood why my 

parents did some of the things. 

According to participants, the understanding happened when they gained a 

broader perspective on life. Michelle described her understanding as:  

…the experience I had in this country is different from my parents; the education I 

had is also different from theirs, and the upbringing is different; the cultural 

background is different, and all are different. Then how could you expect us to 

behave the same? 

Participants indicated that the understanding of their parents’ past experiences left space 

for them to learn ways of relating to their parents. Additionally, participants reported they 

began to have a deeper appreciation for their parents’ experiences as they grew older. For 

example, participants mentioned seeing parents “working hard” and knowing parents 

“experiencing hardship at work but never complained due to fear of losing a job.” 

Participants agreed that these experiences led to greater empathy for their parents’ 

challenges as immigrants. When they started to reflect on the sacrifices and difficulties 

their parents endured, they developed a sense of gratitude and respect. According to 
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participants, this deeper appreciation often translated into more harmonious relationships 

as they could better connect parents’ actions to the broader framework of their immigrant 

experiences and cultural background. Michelle stated:  

…my parents are Chinese, which means more than just where they are from. It 

means what they experienced.  

According to Michelle, this connection fostered a sense of understanding within the 

family. By embracing their parents’ experiences, participants found respect. By doing so, 

much of the frustration from their youth was resolved. For example, Levy reported 

gradually understanding why his mom was not willing to speak English at home. He 

stated, “I understand it is part of my mom’s life, and probably she felt more comfortable 

speaking Chinese, so I respect it.” Similarly, Lion shared his experiences of 

“understanding some practices he used to reject, such as respecting elders” as he 

observed his parents modeling them. As a result, participants agreed, “When 

understanding happens, that’s when reconciliation happens.” 

Meanwhile, participants also reported that their older immigrant parents became 

more accustomed to the host culture as time passed. For example, they mentioned their 

parents gradually “learned language skills,” “explored societal norms,” and “better 

understood the Western culture.” Specifically, Michelle reported that although her 

parents still maintained many Chinese traditions in their household, they were also 

“open-minded enough to try Western practices, such as eating sandwiches and salads.” 

Lion mentioned that his mom would “respond to him in English at home” when he asked 

questions in English, even if it differed from what she used to do. Similarly, Andy 

reported that parents “began to watch American TV shows,” which helped improve their 
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language skills and understanding of Western social norms. Levy mentioned cultural 

exposure through the media led to acculturation. He shared that his parents respected his 

autonomy after browsing social media and realizing U.S. schools emphasize autonomy 

and independence. In this way, participants reported that “parents both became a lot more 

American, accepting of American ideals and exhibiting them.”  

According to participants, cultural adaptation happened on their parent’s side, 

providing their parents with opportunities to explore and learn the differences between 

the two generations and helping them to live with differences. The maturity resulting 

from cultural adaptation instilled in parents greater respect for children’s choices. Thus, 

participants reported that their parents became more accepting of participants’ unique 

preferences, such as “speaking English at home,” “not eating dumplings,” and 

“prioritizing personal needs.” Specifically, Michelle reported that her parents “became 

more accepting of cultural differences and willing to find compromises” rather than 

insisting on aligning with one specific cultural context. As a result, cultural adaptation led 

to maturity that reduced conflicts arising from different cultural practices. 

Further, maturity included improved abilities in communication and expression, 

encompassing crucial skills in maintaining family harmony and preventing A-IC from 

intensifying. According to participants, as they grew up, they developed better “strategies 

and skills for expressing their thoughts and facilitating the conversation,” leading to more 

effective and empathetic dialogues between generations. This evolution in 

communication skills helped narrow the gap between generations. Participants 

highlighted they had an increased ability in articulating their perspectives and increased 

capacity to listen to their parents’ perspectives as they grew older. In addition, 
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participants noted that maturity improved their ability to manage emotions and avoid 

reactive responses during conflicts. They learned to approach disagreements calmly, 

which helped de-escalate potential conflicts and facilitated more constructive discussions. 

As James stated: 

I remember a lot of yelling and fighting at one time, but as I grew up, I didn’t get 

mad very often. Whenever my parents said something I didn’t agree with, I would 

talk rather than argue. 

While acknowledging that maturity helped them cope with A-IC, participants also 

attributed the decrease in conflict to the physical distance between the two generations 

created by life transitions, such as “leaving home and going to college.” They believed 

that physical distance limited in-person and daily interactions between generations. This 

led to fewer conflicts. As Andy stated: 

Moving out of the house for college was a turning point for my relationship with 

my parents. Once we didn’t live together, we had fewer arguments.  

In sum, participants acknowledged that the differences between the two cultural 

heritages created a gap and conflict. However, they supported the idea that they coped 

more easily by understanding and respecting different cultural heritages. Acculturation 

itself was tough and challenging. However, the challenging cultural adaption impacted 

but never split the Chinese families. I wrote the following statement in my analytic memo 

after reading the transcript of the interview with Andy, and I want to use it as the close of 

this theme: 

The difference between the two cultural heritages created conflict but also space 

because people could learn from both cultures and empathize with each other 
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about their perspectives. Conflict could be resolved more easily with an 

understanding and respect for different cultural heritages. 

External Resources 

The theme of external resources emerged from the interviews when talking about 

participants’ experiences of coping with acculturative stress and A-IC. Participants 

identified information, employment opportunities, and mental health services as the 

resources that helped them adapt and cope. According to participants, these resources 

helped them maintain their psychological well-being when encountering acculturation 

challenges and A-IC.   

Firstly, resources included “employment opportunities” and “information” offered 

by people who share the same immigration experience and cultural background. Michelle 

described her experience of accepting internship opportunities offered by Chinese people 

as follows: 

In the community that I grew up in, there were many affluent, educated, high-

achieving people. These people own their businesses, which provides many job 

opportunities for friends in the community. I still remember my first internship 

opportunity being offered by a friend living in our neighborhood.  

Similarly, Andy shared the story of his parents “starting their own business with 

the suggestion of Chinese immigrant friends who came to the US earlier and had more 

experience.” Lion noted that friends within the Chinese immigrant community played a 

significant role in “promoting his mother’s restaurant when it first opened.” According to 

participants, this information and opportunities were crucial in helping their families 

integrate into society and maintain a financially stable life. Financial stability, in turn, 
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served as a buffer against the acculturation stress. The reduced financial concerns thereby 

reduced the overall stress associated with the acculturation process. Moreover, financial 

stability provided a foundation that enabled families to better prepare for potential risks 

and uncertainties during their acculturation journey. This preparation benefited 

participants’ families financially and psychologically. Participants agreed that the sense 

of security from financial stability contributed to a more positive outlook on the conflict 

that arose in the family. For example, James, Levy, Lion, and Andy all shared similar 

sentiments. James stated:  

No matter how hard it was to achieve an A, no matter how frustrating it was to 

argue with my parents, at least I did not have to worry about money, and this is 

something I really appreciate. 

In this context, participants identified the availability of employment opportunities and 

information as a vital resource, facilitating immediate and long-term coping strategies for 

dealing with A-IC. 

Secondly, the external resources also included mental health services. According 

to participants, their parents used to have a conservative perspective in seeking mental 

health services when they were younger. They acknowledged that Chinese immigrant 

families ignored mental health. Participants recognized parents’ focus on physical health, 

viewing mental health services as an unnecessary financial burden. As James mentioned, 

his parents focused on “financial stabilities rather than emotional well-being.” Similarly, 

Levy stated: 

… a lot of Chinese people may feel like the only way they can make progress is to 

get more money. And that will help them rather than put an emphasis on 
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emotional issues. They like making more money or just do not care about mental 

health. Don't take it as something seriously. 

This perspective impeded parents from acknowledging participants’ mental health 

concerns or seeking help when they suffered from acculturation stress and other mental 

health concerns. For example, both Lion and Levy reported feeling stressed when in high 

school. However, they coped with these stressors in passive ways, including “staying at 

home,” “sleeping for a couple of days,” and “just stopping thinking about that.” 

Conversely, while participants acknowledged their parents’ minimization of 

mental health, participants themselves reported openness toward mental health services. 

As Andy stated: 

I think that it’s a very Asian thing to grit your teeth and suffer. I think that for me, 

I probably lean closer to actively coping with emotions. I am willing to try 

counseling because I believe if I can talk through my difficulties of relationship 

with my parents with someone professional, that can be helpful. 

Similarly, Lion reported that despite having no prior counseling experience, he held a 

positive perspective on seeking mental health services. Although Levy reported having 

no counseling experiences himself, he discussed his girlfriend’s decision to seek 

counseling for family conflict and his support for her choice. Michelle and James both 

shared their experiences of eventually choosing mental health services after they entered 

college. They attributed their capacity to independently utilize mental health services, 

without parental involvement, as a key factor in how they effectively engaged in the 

process. They also described an openness to mental health services as they tried, 

explored, and benefited from them. Specifically, Michelle mentioned her recent 
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appointment with a psychiatrist to address her long-suspected OCD symptoms. James 

reported using cognitive-behavioral therapy (CBT) to address his addiction. According to 

James and Michelle, mental health services helped them work on some issues that were 

discussed in their family but were never treated by mental health professionals before.  

James reported an interesting variation as the only participant identifying as 

Christian. In his experience of addressing A-IC, James recognized the ways in which 

religious beliefs assisted in his coping with A-IC. When experiencing A-IC, James 

indicated speaking with church members and leaning on faith. He described: 

My parents and I agree that we have fewer conflicts because, like all people 

attending church, we don’t give it up but give it to God. You know, God will take 

care of it. 

Meanwhile, the older generation’s acceptance of mental health services increased 

as they observed the younger generation and community members benefiting from these 

services. Andy, James, and Lion each noted their parents’ growing acceptance of mental 

health services. They mentioned that their parents “came to accept” “although they are 

not the biggest mental health advocate.” Michelle noted that her mother began attending a 

support group after hearing about another community member’s positive experience. The 

support group significantly helped her mother cope with grief and loss following her 

father’s funeral. As Michelle described: 

…Even just joining a grief share group was huge for her. She was never really 

open until very recently. I think she just grew a lot in terms of her experience with 

mental health services and became open towards us, receiving help in that end. It 

was a growing experience for all of us. 
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However, the interview revealed limited mental health resources for the Chinese 

immigrants. Participants reported their parents used to avoid involvement in their 

children’s mental health due to their limited resources and access to mental health 

services. Participants indicated that while they experienced the challenges of 

acculturation and A-IC, they navigated and coped with it all by themselves with little 

assistance from their parents. Additionally, when recognizing the benefit of mental health 

services, participants identified aspects of counseling that could further benefit their 

counseling experience. Participants shared that it would be more comfortable to “work 

with the health provider, to share the same identity with me or have someone who knows 

the cultural background better.” Participants all agreed that “a lot of these things are so 

deeply ingrained in the Asian family culture that only an Asian-American counselor 

might be able to know.”  James stated: 

Because I think that it is very easy to construe a lot of Asian family dynamics as 

toxic, but a lot of the time, it is something that is just the cultural difference. That 

it is probably just not productive to target. 

In this narrative, James reported feeling uncomfortable when the non-Asian-American 

counselor labeled some of his family patterns as toxic. At the same time, he perceived 

this as part of the Chinese culture that needed understanding and respect. Therefore, 

participants agreed that working with a counselor with shared experience could facilitate 

understanding on the cultural level; thus, the feelings of relating could happen more 

easily. 

Summary 
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Within this research, I employed thematic draft writing to construct a description 

of the phenomenon that captured the expressions of participants’ encounters with A-IC. I 

organized these expressions into three domains: Intergenerational interactions, balancing 

expectations and roles, and psychological well-being and coping. The domain of 

intergenerational interactions represented the participants’ experiences of the 

foundational source of A-IC. Intergenerational interaction included the communication, 

relationships, and exchanges between generations within participants’ families, 

specifically focusing on areas such as daily life tasks, career and education, parental 

relationships, power differentials, and emotional expression. According to participants, 

intricate entanglements and underlying meanings that surfaced during intergenerational 

interactions led to disagreement and rupture in their family relationships. In alignment 

with the acculturation gap-distress theory, the themes within the domain illustrated that 

tensions and conflicts in intergenerational relationships are rooted in differences in 

cultural values and behaviors between generations (Portes & Rumbaut, 2001; Lui, 2015, 

2019; Spencer-Oatey, 2004; Ying & Han, 2007; Urick, 2017). The domain of 

intergenerational interactions answered the primary research question by illustrating how 

participants perceived these aspects in their interactions with older family members, 

demonstrating the sources of A-IC and the struggles that significantly impacted family 

relationships.  

The domain of balancing expectations and roles embodied the balancing nature 

inherent in the acculturation gap-distress theory (Portes & Rumbaut, 2001; Lui, 2019). 

The theory suggested that the differences in acculturation levels between generations 

required continuous negotiation and adaptation (Portes & Rumbaut, 2001, 2006), akin to 
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the constant adjustments needed to balance different cultural values, expectations, and 

roles. This domain highlighted how participants balanced meeting different cultural 

expectations, playing different roles, and integrating into the host culture. This balancing 

dynamic reflected the theory’s focus on the ongoing tension between cultural retention 

and adaptation (Portes & Rumbaut, 2001; Lui, 2019). It addressed the secondary research 

question by revealing that the experience of navigating acculturation and acculturation 

gap was the experience of fulfilling roles and expectations.  

The domain of psychological well-being and coping captured the impact of A-IC 

and how participants coped with acculturation stress and A-IC. The themes of family 

dysfunction, shame and pride, maturity, and external resources answered the third 

research question about navigating psychological well-being. The results emphasized the 

impacts of acculturation and A-IC on participants’ psychological well-being. They 

offered a holistic understanding of the mechanisms that enabled participants and their 

families to navigate and overcome the challenges created by A-IC. The themes within the 

domain of psychological well-being and coping illustrated how A-IC could destabilize 

family dynamics and an individual’s mental health while maturity and external resources 

could help them cope. This domain aligned with the theory’s assertion that effective 

coping mechanisms and cultural adaptation were essential for mitigating the negative 

impacts of A-IC in the family unit (Portes & Rumbaut, 2001; Lui, 2019) 
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Chapter 5: Discussion 

 

 

 This post-intentional phenomenological study explored the experiences of A-IC 

and help-seeking behaviors among second-generation Chinese immigrant adult children. 

The participants in this study identified as cisgender, heterosexual, unmarried, attending 

college, and financially dependent on their families. 

The primary phenomenological research question is:  

How do second-generation Chinese immigrant adult children make meaning of 

interactions with their first-generation immigrant parents? 

The secondary research questions are: 

What are their experiences in navigating the acculturation and acculturation gap 

between generations? 

What are their experiences in navigating and supporting their mental health in 

their multi-generational immigrant families? 

To answer these questions, I utilized a purposeful and snowball sampling method 

to identify individuals who identified as second-generation Chinese immigrants (n=5). I 

engaged participants in three interviews (Vagle, 2018). The interviews consisted of two 

phenomenological interviews and one hermeneutic interview. The first and the second 

interviews were both phenomenological interviews to gather and explore experiential 

narrative stories that may serve as a resource for phenomenological reflection and thus 

develop a richer understanding of the phenomenon (Van Manen, 2014). The third 

interview was a hermeneutic interview to gain interpretive insights into special narratives 

(Van Manen, 2014). Post-intentional phenomenology requires researchers to remain 

aware and critical of their values, positions, feelings, and thoughts and how these 
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influence the interpretation of the phenomenon (Vagle, 2018). Following this philosophy, 

I engaged in the bridling along the process of data collection and analysis. Using the post-

intentional methodology, I actively worked to center participants’ lived experiences when 

analyzing the data (Vagle, 2018). I created a whole-parts-whole analysis plan that Vagle 

(2018) adapted from Van Manen’s (2014) processes for phenomenological analysis, 

engaging in this process simultaneously following the first interview with each 

participant. Throughout the data analysis, I avoided diminishing participants’ emotions 

and stories, given the gravity they attributed to these experiences (Vagle, 2018).  

A-IC as a Phenomenon 

The findings of this study extended the existing scholarship concerning the 

intergenerational conflict in an immigrant family by examining the A-IC as a 

phenomenon through conducting qualitative interviews with second-generation Chinese 

immigrant adult children. Through exploring how they make meaning of their 

experience, the intentionality between second-generation Chinese immigrant adult 

children and their experience of A-IC brought the phenomenon of A-IC to its 

manifestation (Vagle, 2018). Specifically, the results exemplified the experience of A-IC 

shared by five participants from their first-person perspective. Their experience exhibited 

that the phenomenon of A-IC in participants’ families was dynamic. This dynamic 

involved a process of navigating family relationships and acculturation, developing 

cultural and ethnic identity as a second-generation Chinese immigrant, and coping with 

conflict and mental distress. The acculturation-gap distress theory supported this dynamic 

as it viewed A-IC as a site for immigrants to navigate acculturation, family relationships, 

and mental health (Portes & Rumbaut, 2001, 2006; Lui, 2015, 2019). According to 
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participants, the A-IC stemmed from the intergenerational interaction within a Chinese 

immigrant family. These interactions usually centered on negotiating daily life tasks, 

observing the interaction between parents, completing education and exploring careers, 

and experiencing parental authority at home. The intergenerational interaction in Chinese 

immigrant families also featured emotional endurance, highly esteemed in Asian culture 

(Kolstad & Gjesvik, 2014; Hall et al.,2011; Su et al., 2015). 

The results provided additional support for the acculturation gap-distress theory, 

supporting the idea that acculturation and dissonant values among family members led to 

intergenerational conflicts in immigrant families (Portes & Rumbaut, 2001, 2006; Lui, 

2015, 2019). According to participants, the intergenerational interaction around different 

aspects of life reflected a generational difference in the cultural values they hold, the 

upbringing they experienced, and the acculturation they experienced. As such, the lived 

experiences of A-IC for the second-generation Chinese immigrant involved the process 

of navigating acculturation and the acculturation gap between generations. During this 

process, second-generation Chinese immigrants constantly tried to fulfill the roles they 

played in their families and the expectations upheld by their parents and society. The 

struggle of playing the role of a daughter and a son and the eldest sister and brother 

reflected the discrepancy between Chinese and Western cultures regarding gender roles, 

family expectations, and child-rearing. The experience of navigating acculturation and 

acculturation gap was also a process during which they developed the unique identity that 

best reflected their experience of dual cultural exposure. Being the second generation 

meant they culturally situated themselves between their parents and the host society and 
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generational situated themselves between their parents and the third-generation 

immigrants.  

The results revealed that the lived experience of A-IC also involved navigating 

their psychological well-being and coping strategies. According to participants, 

encountering the acculturation gap between generations and different cultural values held 

by family and society led them to experience both pride and shame toward their heritage 

culture. Further, A-IC could destabilize family dynamics and lead to miscommunication 

within the family. Meanwhile, understanding each other’s experiences and choices helped 

reconcile the intergenerational relationship as both children and their parents matured. 

Seeking support from the community and mental health services improved the ability to 

cope for second-generation Chinese immigrants and their parents facing mental health 

challenges. As Western cultural exposure increased, acceptance of mental health services 

among the Chinese immigrant population also grew. 

Taken together, the analysis of participants’ intentional relationships with the 

phenomenon of A-IC resulted in domains and themes, including intergenerational 

interaction, balancing expectations and roles, and psychological well-being and coping. 

Intergenerational interactions consisted of daily life tasks, education and career, parental 

relationships, emotional expression, and power differentials. Balancing expectations and 

roles consisted of gender roles, intermediators, American and Chinese, and children of 

the family and individuals. Psychological well-being and coping consisted of family 

dysfunction, shame and pride, maturity, and external resources. These themes provided 

contextualized and various ways in which second-generation Chinese immigrant adult 

children experienced A-IC. They encompassed various experiences, emotions, and 
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feelings that moved in and out of the participants’ experiences with A-IC at different 

moments. The three domains aligned with the theoretical framework by highlighting the 

hidden depths of cultural differences, the balancing required to manage these differences, 

and coping with A-IC (Portes & Rumbaut, 2001; Lui, 2015, 2019). The findings 

reinforced the understanding of intergenerational relationships in Chinese immigrant 

families as fluid and highlighted the continual negotiation that happened in these 

individuals.  

The fluidity of the A-IC phenomenon reflected a changing dynamic, indicating 

that intergenerational conflict existed but also evolved in Chinese immigrant families. 

Typically, the evolution of A-IC led to reconciliation in the intergenerational relationship 

and a gradual decrease in conflict, especially after participants entered college. This 

evolution was also a process of adaptation, where second-generation Chinese immigrants 

underwent acculturation and ethnic identity formation. As second-generation Chinese 

immigrants constantly negotiated the values they adhered to and the roles they played, 

this ongoing negotiation shaped their identities and influenced their interactions with 

family members. The continual negotiation demonstrated the resilience and adaptability 

of these individuals as they reconciled differing worldviews and values. The process of 

negotiation also evolved as both generations matured and their understanding of each 

other deepened. This fluidity allowed for growth and change within the family dynamic, 

promoting a more harmonious and integrated environment in Chinese immigrant 

families. 

Finding in Relation to the Literature 

Daily Life Tasks 
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 The participants in this study reported that daily life tasks led to conflict with their 

parents. Participants reported arguing with their parents when they did not complete life 

tasks as their parents expected. These life tasks included chores, life routines, and time 

management. Participants shared experiences of being criticized by their parents when 

they stayed up late or did not do laundry. This experience aligned with Urick’s (2017) 

study, which found that in the immigrant family, part of the intergenerational conflict 

centers on minor and commonly shared issues, such as chores and routines. These are 

issues that any family encounters as they navigate cohabitation and cooperation (Urick, 

2017; Guo, 2022). According to Urick (2017), those conflicts developed across the 

lifespan of different families, regardless of cultural background. Similarly, the conflicts 

around daily tasks reported in this study centered on those minor and commonly shared 

life issues. Most existing research also supported that such conflict typically occurred in 

non-immigrant families during early adolescence through young adulthood (García Coll 

& Pachter, 2002; Koepke & Denissen, 2012; Choi et al., 2020). The findings thus 

suggested that part of the conflicts related to daily tasks in Chinese immigrant families 

also stemmed from practical challenges rather than cultural differences (Urick, 2017).  

However, unlike Urick’s (2017) study, the results of the current study extended 

beyond practical challenges. The current study suggested that although practical 

challenges did not reflect the cultural differences between generations, the differing 

acculturation experiences between generations influenced the conflict around daily life 

tasks in an immigrant family. Participants identified the influence of immigration on their 

parents’ habit of establishing a structured and regimented way of organizing daily life 

tasks. Participants reported that strict life routines, including strict schedules for work, 
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chores, meals, and other essential tasks, helped their parents to maintain order and meet 

basic needs in their hard lifetimes. However, the struggling immigration experience 

distinctly differed from the environments in which participants grew up. As the second 

generation of immigrants, participants indicated they did not have to face the initial 

hardships of adjusting to a new country or overcoming barriers to the same extent as their 

parents did. As a result, the strict routines developed out of necessity and survival in a 

new country often clashed with the more relaxed and flexible lifestyles embraced by the 

second generation (Zhang & Lin, 2009; Clarke et al.,1999). As such, A-IC happened. 

Therefore, although the intergenerational interaction around daily life tasks stemmed 

from practical challenges rather than cultural differences, the conflict still reflected a 

generational difference in life habits impacted by the immigration experience. 

Education and Career 

Previously, researchers observed higher levels of conflict when parents and 

children held differing cultural values (Hwang & Wood, 2009; Ying & Han, 2007; 

Hwang et al., 2008). Such cultural values pertained to domains including education and 

career (Hwang et al., 2008). In alignment with the previous study, participants reported 

their values over education conflicted with their parent’s values. Participants adhered to 

Western culture, viewing education as a means to foster individual development (Cai, 

2023; Zhou et al., 2020). In contrast, their parents adhered more to Chinese values, 

viewing education as a way to achieve wealth and success (Kim-Goh et al., 2015; Zhou et 

al., 2020). The discrepancy led to conflict between generations before children entered 

college. Specifically, participants described how their parents’ emphasis on education 

translated into parental involvement in children’s education. All participants shared the 
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experience of parents providing them with extra academic work to ensure they achieved 

high grades. Meanwhile, participants reported their desire for freedom to explore their 

interests. Participants expressed frustration when their parents attempted to intervene in 

their educational achievement. Participants’ descriptions of their intergenerational 

interactions over educational values reflected the difference between Chinese and 

Western values regarding education (Kim-Goh et al., 2015; Zhou et al., 2020; Cai, 2023). 

While parents emphasized the importance of studying and focusing on achieving higher 

grades, children viewed education as a means to explore their personal interests and 

passions (Kim-Goh et al., 2015; Zhou et al., 2020; Cai, 2023). This conflict linked 

intergenerational tension to the differences between Chinese and Western values 

regarding education (Hwang & Wood, 2009; Ying & Han, 2007). The findings 

highlighted the significant impact of cultural values over education on intergenerational 

relationships. 

Previous studies also suggested that the conflict between parental expectations of 

the children’s careers and the children’s interests can be prominent in East Asian 

families, including Chinese families (Hwang et al., 2008). This was because Western and 

Chinese cultural values differed significantly in their views on career success (Hwang et 

al., 2008). While Western culture viewed career success as a personal achievement and a 

reflection of individual passion and fulfillment, Chinese culture viewed career success as 

a means to bring stability to the family (Choi, 2014). It often prioritized practical and 

prestigious professions (Choi, 2014), such as teachers, doctors, and lawyers. Therefore, 

A-IC occurred when parents wanted to intervene in their children’s career choices but 

held differing cultural values from their children. Similarly, participants in the current 
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study reported discussions on career paths, which were always components of 

intergenerational interaction in their families. Also, they all reported their parents 

expected them to pursue careers that offer financial stability.  

However, unlike the previous study, only one participant reported arguing with 

her parents when choosing her major for college, and the argument led her to choose a 

major supported by her parents. This finding indicated that her parent wanted her to 

pursue stable and well-paid jobs while she wanted to prioritize her passion and interests. 

The other four participants did not report conflict with their parents over career choices. 

They reported experiencing conflicts over academics during middle and high school, but 

these conflicts declined once they entered college. An interesting fact in the current study 

was that four out of five participants majored in computer science and technology-related 

industry. While they felt autonomous in choosing computer science as their major due to 

their passion for it, they also reported that their parents were satisfied with their choice 

from the very beginning. The findings indicated that these individuals fulfilled an 

important parental expectation by attending college and pursuing a stable and well-paid 

career. These findings extended the previous research on career values and A-IC, 

supporting the idea that intergenerational conflicts over career choices decrease due to the 

alignment between parents’ expectations and the children’s achievement. 

Power Differentials 

Previously, researchers defined power differentials as the inequalities in social 

status, resources, and influence between individuals or groups (Potter et al., 2019; 

Manstead, 2019). Factors including, but not limited to, gender, race, socioeconomic 

status, and age influenced these inequalities (Potter et al., 2019; Manstead, 2019). 
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However, in the current study, the theme of power differential specifically referred to the 

intergenerational hierarchy in an immigrant family. Such a definition developed from the 

deeply rooted Chinese value emphasizing parental authority in families (Lau et al., 2005; 

Kuo, 2014; Zhou et al., 2020; Rothbaum et al., 2002; Yim, 2022). Researchers found 

Chinese immigrant parents held traditional values and expected obedience and adherence 

from their children (Lau et al., 2005; Kuo, 2014). Similarly, participants in the current 

study noted their parents served as the primary decision-makers and expected them to 

obey and respect those decisions without question. They agreed that parents’ expectations 

of obedience contributed to A-IC as it limited the freedom and autonomy of participants. 

Additionally, they often compared their parents to those of their friends, creating further 

tensions. These findings supported the idea that the discrepancy in power held by two 

generations in the Chinese immigrant family impacted the relationship (Rothbaum et al., 

2002; Lau et al., 2005; Kuo, 2014; Yim, 2022). Parents’ expectations of authority became 

the source of intergenerational conflicts as the younger generation, exposed to Western 

values, desired more autonomy in their daily lives (Rothbaum et al., 2002).  

Additionally, while some researchers suggested that the traditional hierarchies of 

children remaining obedient to parents are non-negotiable in Chinese values (Rothbaum 

et al., 2002; Yim, 2022), other researchers also supported that the non-negotiable 

hierarchies might not be the case in an immigrant family (Wong et al., 2006; Lin et al., 

2015). According to Wong et al. (2006) and Lin et al. (2015), young adults in immigrant 

families often developed better language skills and accessed greater social resources than 

their aging parents. As a result, power dynamics often shifted in these families as older 
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adults sometimes felt excluded from key family decision-making processes when the 

children matured (Wong et al., 2006; Lin et al., 2015).  

However, participants in the current study did not support this “changing” 

dynamic in their immigrant families. Instead, they defined the “unchangeable” power 

differentials. According to participants, the power differential remained unchanged after 

they entered adolescence and college. Participants recollected discussing their desires 

with their parents for autonomy, while their parents consistently resisted participants’ 

desire for freedom and equal communication. The reason could be the participants in the 

current research reported still attending college and accepting financial support from their 

parents when the interview took place. This ongoing financial support likely reinforced 

their dependency on their parents, maintaining the established power dynamics between 

generations. The findings thus could suggest that financial dependency can play a 

significant role in preserving traditional power structures within families. The 

participants’ experiences supported this notion, as their reliance on parental support 

appeared to perpetuate the existing hierarchical relationship, despite their growing 

autonomy.  

Yim (2022) suggested that while parents wanted to insist on parental authority, 

the unchangeable power dynamic contradicted children’s growing autonomy as they 

matured (Yim, 2022). The finding of the current study expanded on this by identifying a 

process of concealing thoughts within the younger generation. Participants shared that 

while feeling frustrated, they chose to obey the traditional hierarchies to avoid conflict. 

They indicated that while they adhered to the power differential, they often disagreed 

with their parents. These findings further supported the non-negotiable power differential 
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in the Chinese immigrant family (Rothbaum et al., 2002; Yim, 2022). Additionally, the 

results highlighted how younger Chinese immigrants concealed their true thoughts while 

navigating these power dynamics, ultimately choosing to accept the established 

hierarchy. 

Furthermore, previous research suggested that power differentials exist along with 

other constructs, such as gender, socioeconomic status, race, and sexual orientation 

(Marks et al., 2009; Ruggles, 2015; Potter et al., 2019; Manstead, 2019; Torelli et al., 

2020). However, the current study found that participants did not report these factors 

interacting with the power dynamics between generations. Instead, they highlighted the 

importance of intergenerational hierarchy within their families. This was because family 

members shared socioeconomic status before the children completed their education and 

started their careers. As a result, socioeconomic status became less significant in 

determining authority. Instead, the cultural value placed on respecting older family 

members played a more crucial role in shaping family power dynamics (Guo et al., 2022, 

Guo et al., 2020). Participants mentioned that their parents strongly emphasized age-

related hierarchy. In many Chinese immigrant families, the authority of older family 

members often overshadowed other power differentials, such as gender and sexual 

orientation (Guo et al., 2022, Guo et al., 2020). This cultural focus on intergenerational 

hierarchy explained why participants reported power dynamics primarily based on 

parental authority rather than other constructs. 

Gender Roles 

Previous research on gender roles in Asian immigrant families highlighted how 

traditional Asian gender expectations shaped experiences differently for males and 
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females (Buriel & De Ment, 2012; Chung, 2013; Hunag, 2006; Huang & Chan, 2022). 

For example, parents granted male children more freedom, aligning with traditional 

views of males as leaders. Conversely, they imposed stricter rules on female children, 

limiting their social activities and prioritizing their roles within the family (Buriel & De 

Ment, 2012; Chung, 2013; Hunag, 2006; Huang & Chan, 2022). Similarly, participants 

identified the existence of traditional gender expectations projected by their parents in 

their family. Participants reported differences in how their parents treated them based on 

gender. Female participants reported their parents prohibited them from sleepovers, 

considering it inappropriate for girls from a cultural perspective. In contrast, their parents 

allowed their brothers to do it. Male participants noted that their parents permitted them 

to participate in competitive sports while they did not allow their sisters to engage in such 

activities. The findings aligned with the previous research, indicating parents usually had 

different levels of control over sons and daughters (Buriel & De Ment, 2012; Chung, 

2013; Huang, 2006; Chung, 2013; Huang & Chan, 2022). 

Further, the findings extended the previous research on gender roles by adding the 

younger generation’s perspectives on the gender disparity at home (Cerrato & Cifre, 

2018; Renalds, 2011). Participants all reported encountering difficulties balancing the 

gender disparity in their families. Specifically, the female participant perceived their 

parents’ treatment as unfair and felt trapped. Male participants also reported feelings of 

unfairness, viewing their parents’ different treatments as double standards. These 

perspectives exhibited participants balancing between different gender expectations and 

wanting to achieve equality. The findings indicated that the generational difference 
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presented when the second generation embraced a more egalitarian perspective prevalent 

in the society where they currently reside. 

Previous research found that daughters often felt more pressure to follow family 

values about marriage and relationships, while sons felt more pressure about education 

and careers (Buriel & De Ment, 2012; Chung, 2013; Hunag, 2006; Huang & Chan, 2022). 

Different from the previous research, in the current study, both female and male 

participants reported stress from their parents’ expectations regarding education and 

careers, though only the female participant reported feeling pressured to meet traditional 

gender expectations, such as getting married. The reason for this difference could be that 

the current study had a small sample size of five participants, with only one female 

participant, which might bias the findings. Therefore, it is difficult to determine whether 

participants experienced different levels of stress due to gender identities based on 

findings from the current study. Still, the results provided a foundation for future research 

focusing on traditional Chinese gender roles within immigrant families. It demonstrated 

how participants experienced challenges in balancing Western and Chinese cultural 

frameworks, especially regarding different gender expectations (Cerrato & Cifre, 2018; 

Renalds, 2011). Such balance encompassed the patriarchal nature of traditional Chinese 

gender roles and the egalitarian gender expectations prevalent in Western cultures. 

Intermediators 

The finding explained the dynamic of the eldest child playing the role as the 

intermediator stemming from their unique position within the family and the cultural 

expectations placed upon them (Rothbaum et al., 2002; Orellana, 2009; Morales & 

Hanson, 2005). Participants in the current study all identified as the eldest child within 
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their families, inhabiting a unique role within Chinese families (Rothbaum et al., 2002; 

Orellana, 2009; Morales & Hanson, 2005). According to Rothbaum et al. (2002), parents 

often expected the eldest child to care for younger siblings. Similarly, participants who 

were the eldest children in their families reported helping younger siblings with 

schoolwork, serving as role models for educational achievement, and transmitting 

cultural norms and expectations from their parents. Meanwhile, Morales and Hanson 

(2005) identified immigrant children adopting a rebellious stance to navigate their 

intergenerational relationships within a new cultural context. Participants also noted that 

they rebelled against their parents to align themselves with the values of the host culture 

in support of younger siblings.  

Additionally, the results of the current study extended beyond the role as “role 

model” and “rebel.” According to participants, while making a choice between parents 

and younger siblings was difficult, they ultimately served as a “neutral party.” 

Specifically, participants described their experience of facilitating communication 

between siblings and parents when they were in conflict. Therefore, the results 

highlighted that the eldest child in Chinese immigrant families often navigated a complex 

path, balancing the expectations of their parents and their younger siblings. The balance 

led to internal conflicts; as a result, they chose to remain neutral and serve as the 

intermediator rather than picking a side.  

It is meaningful to explore how gender roles interact with the intermediator role in 

a Chinese immigrant family. As mentioned in the theme of gender roles, the acculturation 

experience might differ due to different gender roles upheld within the family (Buriel & 

De Ment, 2012; Chung, 2013; Hunag, 2006; Huang & Chan, 2022). However, the results 
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of the current study indicated that the gender difference was not prevalent in the theme of 

intermediator. Participants reported similar experiences as being the eldest brother and 

sister. The older generation held the same expectations toward the eldest children, hoping 

they would model the success of education and careers, regardless of gender. This might 

be because immigration and acculturation heightened the need for mutual support and 

solidarity in an immigrant family (Zhou, 1997). Therefore, parents relied on the 

children’s better understanding of the host society to guide the younger children through 

acculturation (Zhou, 1997). The findings further evidenced this as participants admitted 

that they engaged as intermediators mainly to help family members navigate the cultural 

differences they encountered in the new environment. However, these findings still 

encouraged future studies to include individuals with diverse gender identities and birth 

orders to examine the intersectionality between different factors that might influence 

immigrant children’s experience of acculturation and A-IC. 

Parental Relationship 

The findings of the current study revealed that the ongoing conflict shaped 

participants’ experiences of intergenerational interactions within their families (Amato & 

Afifi, 2006; Guo et al., 2022; Chen et al., 2015). Chen et al. (2015) supported the idea 

that when parents have a harmonious relationship, it sets a positive example for their 

children, reinforcing the importance of effective communication. Similarly, Guo et al. 

(2022) suggested that how parents handle conflict with each other teaches children 

strategies for dealing with disagreements. Adversely, when parents fail to model effective 

communication and interaction for them, it becomes hard for children to learn from their 

parents (Chen et al., 2015). Effective communication and interaction include clear 
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messaging, active listening, mutual understanding, and respect for the other party (Chen 

et al., 2015). However, participants in the current study reported that their parents tended 

to argue when the conflict happened. In these scenarios, participants indicated that they 

disagreed with how their parents communicated in an intimate relationship. As a result, 

participants reported refusing to learn from their parents about addressing conflict, 

leaving themselves unequipped to address conflict when disagreements arose between 

generations. The findings supported that if parents failed to resolve parental conflicts, 

children could not learn constructive ways to navigate and address intergenerational 

conflicts (Chen et al., 2015). As a result, intergenerational conflicts either remained 

unaddressed or exacerbated. 

While previous research suggested that healthy parental relationships led to better 

intergenerational relationships (Amato & Afifi, 2006; Guo et al., 2022; Chen et al., 

2015), researchers overlooked how children perceived and navigated within the family 

dynamic and how these relationships shaped their experience. The current study filled 

this gap by exploring the children’s perspectives, providing a more comprehensive 

understanding of how parental relationships influenced intergenerational interactions in 

Chinese immigrant families. Specifically, participants recollected the memory of standing 

up for one of the parents during conflict and feeling additional pressure about defending 

one parent to another. As a result, participants separated themselves from the parental 

relationship to protect themselves. These findings demonstrated that in families with 

ongoing conflict or tension between parents, children felt caught in the middle or forced 

to take sides. In this way, the challenging parental relationship impacted intergenerational 

interactions, creating distance and straining the parent-child relationship. 
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Additionally, researchers seldom focused on the influence of Chinese culture on 

the parental relationship in Chinese immigrant families. The sanctity of marriage within 

Chinese culture was a symbol of familial harmony, rendering divorce a profoundly 

stigmatized indication of familial dissonance (Rodrigues et al., 2024; Cheng, 2021). The 

results of the current study presented participants’ observations on the dynamics of 

parental interactions influenced by Chinese culture in their families. Participants reported 

that although they sometimes viewed the problem between their parents as severe enough 

to lead to a divorce, their parents maintained the marriage. Participants stated the cultural 

stigma on divorce often drove this decision. Conversely, participants disclosed that rather 

than hoping their parents maintain the marriage with continuing conflict, they preferred 

their parents’ divorce. This viewpoint indicated that the younger generation adhered to 

the Western view of marriage, which valued personal happiness and individual well-

being over maintaining the marriage for the sake of cultural expectations (Cheng, 2021). 

The generational difference in values over marriage led to confusion in the younger 

generation when they could not understand the way their parents addressed relationship 

issues. Therefore, the findings filled the gap in existing scholarship regarding the Chinese 

value of marriage, providing evidence that Chinese culture on marriage influenced 

parental relationships in Chinese immigrant families. Unresolved conflict in the parental 

relationship negatively impacted intergenerational interaction, even when parents 

maintained their marriage. 

Expression of Emotions 

The findings suggested that the different ways of expressing emotions in Chinese 

and Western cultures led to difficult intergenerational interactions in Chinese immigrant 
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families (Shih & Tsai, 2014; Li, 2021; Wang, 2009; Jin, 2019). Chinese communication 

styles often involve nonverbal forms of expression (Su et al., 2015). Specifically, Jin 

(2019) defined love as a behavior from the older generation’s perspective in the Chinese 

immigrant family. Similarly, participants indicated that their parents expressed affection 

more through actions. These actions included nurturing activities such as cooking meals 

and offering financial support to the younger generation (Li, 2021; Wang, 2009). 

However, growing up in Western culture, participants reported a generational difference 

in emotional expression. Participants indicated they hoped for more direct statements of 

love and appreciation from their parents. Participants also reported holding back from the 

verbal love expressions toward their parents, as they did not experience their parents 

accepting or appreciating those outward expressions. The findings indicated the 

differences between Eastern and Western ideas regarding love (Shih & Tsai, 2014). 

According to Shih and Tsai (2014), the Western ideal of love emphasizes openly 

expressing personal feelings. In contrast, the Eastern concept of love is more practical, 

focusing on actions that maintain family support (Shih & Tsai, 2014). As participants 

became more accustomed to Western norms of open, verbal, feeling-driven love 

expression, they struggled to receive and internalize love from their parents. Therefore, 

the findings suggested that generational differences in how parents and children 

expressed and perceived love created difficulties in intergenerational interactions. 

Previously, researchers simply labeled the limited expression of emotion in 

Chinese immigrant families as “suppression” (Choi et al., 2020; Hwang & Wood, 2009; 

Su et al., 2015). “Suppression” was a reoccurring term in the literature related to 

emotional expression among the Chinese community (Choi et al., 2020; Hwang & Wood, 
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2009; Su et al., 2015). The term “suppression” implied the prevention of something being 

actualized (Su et al., 2015). However, the findings of the current study indicated that 

rather than direct verbal expression, Chinese communication styles emphasized silence, 

gestures, and facial expressions, which might be less overt when displaying emotions. 

Participants exemplified this by sharing their experiences of silence during meals when 

their parents experienced hardships at work and experiencing intense emotions. 

Participants in this study highlighted how their parents viewed expressing intense 

emotions, such as sadness or anger, as vulnerable. Although Western culture viewed 

being unable to verbalize emotion as immaturity (Scheier & Bridges, 1995), Asian 

culture highly esteemed emotional endurance (Kolstad & Gjesvik, 2014; Hall et al.,2011; 

Su et al., 2015). The findings thus expanded the existing scholarship regarding emotional 

expression in Chinese immigrant families, supporting the idea that what Western culture 

deems as emotional immaturity is appropriate within the Chinese cultural context. From 

this cultural viewpoint, assuming the suppression of emotions as maladaptive is 

inappropriate (Kolstad & Gjesvik, 2014; Hall et al.,2011; Su et al., 2015). The findings 

thus suggested mental health providers avoid pathologizing culturally normative 

behaviors. For clients with a Chinese cultural background, the therapist should 

understand their reserved emotional expression or reluctance to verbalize emotions within 

the clients’ cultural context. 

Children of the Family and Individuals 

The results provided additional support for the conflict between collectivistic and 

individualist cultures regarding children-rearing (Cheah et al., 2013; Bacallao & 

Smokowski, 2007). The collectivistic culture emphasized the family as a unit (Cheah et 
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al., 2013). Thus, parents had a strong sense of responsibility to provide for their 

children’s needs and ensure their success (Cheah et al., 2013). The findings expanded on 

the rationale behind the parents’ commitment and responsibility, indicating that parents 

saw child-rearing as investing in their retirement plan. The reason for this was that the 

collectivistic culture also projected duties and responsibilities on the younger generation 

to fulfill their roles within the family structure (Cheah et al., 2013). Participants indicated 

duties and responsibilities included committing to providing financial support to parents 

when they get older and taking care of family affairs (Cheah et al., 2013). The findings 

thus supported the interdependence inherent in collectivistic cultures, where the older 

generation directly linked the success and well-being of children to the future security of 

the family (Cheah et al., 2013).  

The findings also revealed that participants usually found it hard to balance their 

roles as family members and individuals, as these roles sometimes conflicted with each 

other. In contrast to collectivist culture, individualistic culture viewed rearing children as 

a means to achieve personal fulfillment (Bacallao & Smokowski, 2007). The interview 

revealed that participants perceived their parental expectations and requirements as 

conflicting with the individualistic values emphasized in Western culture. As a result, 

participants reported experiencing significant internal conflict when balancing their roles 

as their parents’ children with their desire for personal freedom. Therefore, the balance 

between being a child of the family and being an individual also reflected the struggles 

the second generation of Chinese immigrants experienced when trying to achieve their 

parents’ expectations. These roles exhibited the discrepancy in viewing child-rearing 
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from different lenses, reflecting the conflict between collectivistic and individualist 

cultures (Cheah et al., 2013; Bacallao & Smokowski, 2007).  

Ethnic Identity Formation 

Previously, researchers identified a bidimensional acculturation process for 

second-generation immigrants (Bhugra & Becker, 2005; Patel, 2012; Schwartz et al., 

2006; Phinney, 2003). This bidimensional acculturation process consisted of dual cultural 

exposure to both heritage culture and the host society (Feliciano & Rumbaut, 2019; 

Costigan et al., 2009), where second-generation immigrants went through a process of 

identity formation that involved reconciling their cultural heritage with their host culture 

(Bhugra & Becker, 2005; Patel, 2012; Schwartz et al., 2006; Phinney, 2003). The 

findings of the current study provided additional evidence for the bi-dimensional 

acculturation (Bhugra & Becker, 2005; Patel, 2012; Schwartz et al., 2006; Phinney, 

2003). The theme of American and Chinese exhibited a process of dual cultural exposure, 

during which participants experienced and balanced the practices, traditions, and 

expectations of both American and Chinese cultures. According to participants, their 

Chinese cultural exposure occurred when they engaged in traditional Chinese activities, 

such as celebrating traditional holidays with people in the Chinese community. Their 

Western cultural exposure occurred when they had increasing time spent at school and in 

Western society. While they learned and aligned themselves with Chinese culture in the 

Chinese community and their families, they also felt challenged to align themselves with 

the values held by the host society. Participants reported that dual cultural exposure 

created a sense of being between two worlds, not entirely belonging to either. As a result, 

participants described their experience of exploring their multi-identity as Chinese, 
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American, Chinese immigrants, and Chinese Americans in identity formation when they 

were young.  

According to Berry et al. (2006) and Verkuyten et al. (2019), immigrants 

developed multiple ethnic identities during multiple cultural exposures. Immigrants may 

feel, for example, emotionally involved in their ethnic community while pursuing their 

belonging to the new society (Verkuyten et al., 2019). Similarly, the results of the current 

study echoed the integration of multiple identities held by second-generation immigrants. 

All participants reported gradually forming an identity that was consistent with their 

experience. Participants identified themselves as Chinese American because their 

educational experiences in the United States aligned with American culture. Meanwhile, 

their family upbringing and cultural heritage kept them connected to their Chinese roots, 

allowing them to integrate both aspects into their evolving identity. The findings 

demonstrated that although younger-generation immigrants were struggling with ethnic 

identity exploration through dual cultural exposure, dual cultural exposure gradually led 

them to create their unique identity.  

Furthermore, the findings extended beyond ethnic identity formation during 

acculturation, indicating that the navigation of the acculturation gap within a 

multigenerational household intervened in the ethnic identity formation of the second-

generation Chinese immigrant (Guan et al., 2016). Researchers described the role of 

children in immigrant families as cultural ambassadors, where they engage in family 

acculturation by facilitating communication between their families and the external 

society (Guan et al., 2016; Costigan & Koryzma, 2011; Titzmann & Fuligni, 2015; 

Branjie, 2018). Similarly, participants reported translating and navigating cultural 
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differences for their parents. Such activities included helping parents with administrative 

tasks at school and helping them communicate in English. Participants reported that 

engaging in family acculturation brought them growth. They agreed that by helping 

parents with administrative tasks at school, they also practiced their language skills and 

familiarized themselves with different social structures, such as the school system. These 

findings supported the idea that serving as cultural ambassadors provided immigrant 

children with opportunities to learn and understand the host culture by translating their 

understanding of the host culture to their parents.  

Additionally, participants noted the differences in the ability to adapt to the host 

culture between generations when they played the role as cultural ambassadors. They 

recognized that their parents had very different upbringings and cultural perspectives. 

Consequently, the younger generation aimed to define themselves differently from the 

older generation. Instead of referring to them as Chinese immigrants, they identified 

themselves as Chinese Americans or the second generation of Chinese immigrants. These 

findings suggested that second-generation Chinese immigrants underwent their own 

process of ethnic identity formation while navigating the acculturation gap. 

Lastly, while studying the ethnic identity formation of immigrants, previous 

research seldom focused specifically on the second generation of immigrants (Feliciano 

& Rumbaut, 2018; Sabatier, 2008). The current study thus filled the gap by focusing on 

the second generation of immigrants and the meaning-making within their role in their 

families. Participants reported that being cultural ambassadors and forming their 

identities led to important realizations. As second-generation immigrants, they 

experienced being culturally situated between their parents and the host society. They 
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also served as a link between the older generation and their future offspring. Participants 

recognized that their children, the third-generation immigrants, might abandon their 

Chinese heritage entirely and become fully immersed in Western culture. The findings 

revealed that, compared to their first-generation immigrant parents, second-generation 

immigrants exhibited more openness in how they would interact with their children and 

set expectations. 

Shame and Pride 

Previously, researchers validated immigrants’ feelings of isolation when othered 

and discriminated against (Garcini et al., 2017; Du et al., 2015; Gomez et al., 2011; 

Chung & Epstein, 2014; Wang et al., 2019). Participants described feeling “othered” and 

different when their parents insisted on Chinese practice, such as packing Chinese food 

for their lunch when they were with peers from the non-Chinese groups. They reported 

that these practices brought them high levels of perceived racial discrimination and 

created an otherness among their non-Chinese peers. Tong and Kim (2022) asserted that 

immigrants internalized negative stereotypes of their heritage when experiencing bias or 

prejudice. Similarly, four participants reported feeling ashamed when teased by peers 

because of their accents and appearance. Therefore, the findings demonstrated 

discrimination as a challenge in the acculturation process (Garcini et al., 2017; Gomez et 

al., 2011; Chung & Epstein, 2014; Wang et al., 2019).  

Further, the current research contributed to the field by situating the immigrant 

experience within the broader social context. Participants mentioned the decrease in 

discrimination to the sociopolitical climate in the U.S. as the anti-racism movement 

developed over the years. Specifically, participants mentioned experiencing 
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discrimination in school and social settings when younger and noticing the discrimination 

became less as Asian culture became more accepted by the dominant culture. As a result, 

participants reported becoming more aware of the value of their Chinese heritage. The 

decreased discrimination made second-generation Chinese immigrants more open to their 

heritage and less ashamed (Chung & Epstein, 2014; Wang et al., 2019). Additionally, all 

participants mentioned that living in areas with a significant presence of their own culture 

(e.g., Bay Area, New York Flushing Area), decreased experiences of judgment or 

discriminated by peers in the community. Therefore, the study advocated for fostering 

inclusive environments and supporting cultural acceptance to enhance the psychological 

well-being of immigrant communities. 

Within the broader literature on the perception of cultural differences between 

heritage and host cultures, few empirical investigations specifically focused on 

immigrants’ experiences of pride (Tong & Kim, 2022). In the current study, participants 

mentioned their Asian pride grew as the societal openness toward the Asian culture grew. 

Participants indicated pride in their Chinese heritage boosted self-esteem and resilience 

(Tong & Kim, 2022). Participants also stated pride in Chinese heritage helped them 

become increasingly willing to navigate cultural differences (Tong & Kim, 2022). 

Therefore, the findings expanded upon existing empirical literature by exploring second-

generation Chinese immigrants’ subjective perceptions of their heritage culture. Asian 

pride developed as participants navigated their psychological well-being and experienced 

sociopolitical climate change. The theme of shame and pride highlighted a changing 

dynamic in second-generation Chinese immigrants’ perceptions of Chinese culture, 

demonstrating that both Asian shame and Asian pride could coexist and evolve. 
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Family Dysfunction  

The current study contributed to the understanding of A-IC in Chinese immigrant 

families by highlighting its negative impact on intergenerational relationships. 

Participants described these conflicts as invoking a “devastating reaction” or “reactive 

response,” occurring on a continuum from aggressive, loud, and angry confrontations to 

passive and avoidant discussions. During these conflicts, participants often reported 

distancing themselves from their parents. These findings supported previous research that 

viewed A-IC as problematic due to the instability it created within the family system 

(Hwang et al., 2010; Kim et al., 2013). The study further indicated that A-IC can 

exacerbate familial tensions, leading to a breakdown in communication and a weakening 

of intergenerational relationships (Hwang et al., 2010; Kim et al., 2013). 

Furthermore, the results highlighted the impact of A-IC on the mental health of 

second-generation Chinese immigrants. Participants directly related consistent fighting to 

their mental health issues, resulting in depressive moods and emotional distress. These 

findings aligned with previous research, which found that A-IC resulted in higher 

instances of mental health concerns (Juang et al., 2012; Choi et al., 2020; Kalibatseva et 

al., 2017; Kim et al., 2013; Hwang et al., 2010; Telzer, 2010). Specifically, researchers 

found A-IC increased second-generation Chinese immigrants’ experiences of depression, 

anxiety, and distress (Juang et al., 2012; Choi et al., 2020; Kalibatseva et al., 2017; Kim 

et al., 2009; Hwang et al., 2010; Kim et al., 2013). Therefore, the results of the current 

study provided further evidence that A-IC significantly impacted mental health, 

increasing the prevalence of mood issues among Chinese immigrants (Juang et al., 2012; 

Choi et al., 2020; Kalibatseva et al., 2017; Kim et al., 2009). 
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However, unlike the previous research, while participants reported A-IC 

impacting their psychological well-being, they denied engaging in substance use to cope 

(Maffini & Wong, 2014; Pham et al., 2020). None of the participants reported using 

substances to mitigate their mental health difficulties. One possible reason is that using 

substances is a common way of coping with stress (Maffini & Wong, 2014; Pham et al., 

2020). However, the participants in the current study might develop more effective 

coping mechanisms against the stressors of A-IC instead of using substances. Participants 

reported they coped with stressors in different ways, including “staying at home” and 

“sleeping for a couple of days.” Two participants also reported attending counseling as a 

way of coping. Another possible explanation is that the strict parental authority 

maintained in Chinese immigrant families prevented children from using substances 

(Tsang, 2011). While the current research did not provide valid reasons for the absence of 

substance use among the younger generation, the findings laid the foundation for future 

studies on protective factors that help immigrant children cope with mood issues without 

using substances. 

Trajectory of Intergenerational Relationships 

Previous research acknowledged the value of studying the trajectory of 

intergenerational relationships (Du & Sangster, 2013; Lendon, 2017; Shi, 2017; Juang et 

al., 2007; Qin, 2006). These studies supported an increasing trend in A-IC as the younger 

generation matured (Du & Sangster, 2013; Lendon, 2017; Shi, 2017; Scabini & Marta, 

2006). Consistent with previous research, participants reported increasing A-IC when 

they entered high school, marked by increasing arguments with their parents (Umaña-

Taylor et al., 2014; Kim et al., 2018). However, the current study also defined a 
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decreasing trend in A-IC with aging and life transitions, such as leaving home and going 

to college. The reason for this trend might be multifaceted.  

Firstly, participants reported that as they got older, they gained a broader 

perspective on life and an understanding of the challenges encountered as immigrants. As 

they matured, they became more capable of relating to and communicating within the 

family. The findings indicated that increased maturity and life experience enhanced 

immigrants’ ability to empathize and navigate complex familial relationships (Ramos-

Roure et al., 2021; Kang & Raffaelli, 2016). For instance, Ramos-Roure et al. (2021) 

highlighted how aging and developmental processes contributed to improved intercultural 

competence and communication skills within immigrant families. Similarly, Kang and 

Raffaelli (2016) found that young adults in immigrant families developed an appreciation 

for their parents’ experiences and sacrifices, leading to stronger familial bonds and more 

effective conflict-resolution strategies. Enhanced empathy and communication played a 

critical role in bridging intergenerational gaps and fostering a supportive family 

environment (Ramos-Roure et al., 2021; Kang & Raffaelli, 2016). 

Secondly, further cultural adaptation happened in the older generation as time 

passed, which narrowed the acculturation gap between the two generations (Dinh & 

Nguyen, 2006). Participants reported that as their parents became more accustomed to the 

host culture, they acquired language skills and navigated societal norms. According to 

Kim et al. (2018), Chinese immigrant families and younger generations achieved greater 

integration of cultural values (Kim et al., 2018). This integration involved synthesizing 

traditional and new cultural practices (Kim et al., 2018). As a result, they became more 

accepting of each other’s unique paths and preferences, and as such, A-IC decreased 
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(Lee, 2004; Lui, 2019). The theme thus explained how cultural adaptation helped 

participants and their parents narrow the acculturation gap. The findings supported the 

idea that reconciliation happened when the acculturation gap narrowed (Dinh & Nguyen, 

2006).  

Thirdly, participants agreed that as they matured, they gradually understood the 

value of their Chinese roots and the importance of cultural continuity. In turn, their 

parents were more willing to try Western cultural practices. The findings demonstrated 

that as the younger generation of immigrants recognized the unique aspects of their 

heritage, they developed a profound respect for the cultural traditions passed down 

through generations (Birman, 2006; Haikkola, 2013). Through engaging within the host 

society, first-generation family members also better understood the context in which their 

second-generation children grow up (Birman, 2006; Haikkola, 2013; Lee, 2004). The 

participant reported that family members were more adept at mediating and resolving 

disagreements when conflicts arose. Both the parent and the children could draw on their 

understanding of cultural differences to find compromises rather than insisting on 

aligning specifically with one cultural context. The findings further supported that the 

alignment in values enabled open dialogues between the generations when the conflict 

happened, fostering harmony within the family unit (Birman, 2006). As such, maturity on 

both sides prevented the A-IC from exacerbating distance and misunderstanding between 

generations (Birman, 2006). The findings indicated that the intergenerational relationship 

in Chinese immigrant families evolved as a dynamic process where both generations 

influenced and adapted to each other over time (Umaña-Taylor et al., 2014; Kim et al., 

2018).  
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Nevertheless, previous research found the probability of intergenerational conflict 

increased when the adult child was better educated and depended on parents for financial 

assistance (Szydlik, 2008). Unlike the previous research, the participants in the current 

research reported still accepting financial support from their parents when the interview 

took place. Such findings echoed the themes of education/career and expression of love, 

which provided evidence that Chinese parents were willing to support their children 

financially as an indication of affection, especially in education (Shi, 2017; Guo, 2022). 

While Chinese culture encouraged such support, the finding suggested that financial 

dependency facilitated the children’s obedience to their parents (Yim, 2022). 

Furthermore, Xia et al. (2013) found college students were particularly prone to 

experiencing cultural tensions in a college environment, which encouraged independence 

and exposed them to ideas that contradicted the traditional values of their parents (Xia et 

al., 2013). Conversely, participants reported that life transitions, such as leaving home 

and going to college, created physical space between the two generations. Participants 

agreed that distance limited in-person and daily interactions with one another. As such, 

A-IC decreased. Therefore, when considering maturity as a factor leading to the evolution 

of the relationship, the reconciliation of the intergenerational relationship reported in the 

current study also resulted from the interplay of individual factors. The findings left space 

for future research to include a sample with more diversity in age, educational level, and 

SES. Future research will also benefit from identifying a single factor and its correlation 

with the trajectory of the intergenerational relationship to fill the gap. 

Mental Health Services 

Changing Trend 
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Previous research defined a low level of acceptance of mental health services 

among the Chinese immigrant population (Kim & Keefe, 2010; Lee et al., 2009). 

Researchers also found mental health concerns remained stigmatized within the Chinese 

immigrant community, especially among the older generation (Kim & Keefe, 2010; Lee 

et al., 2009). All five participants evidenced this stigmatization by talking about their 

parents’ initial resistance to seeking counseling services. The results revealed that at the 

beginning, parents’ most used strategy when confronted with A-IC was stepping back 

and removing themselves from the conflict. Yeh (2003) noted that the reason was that 

Chinese culture emphasizes the family’s needs over the individual. Many Asian cultures 

interpret individual mental health challenges as a reflection of the family (Kim-Goh et al., 

2015). Therefore, going to therapy equates to losing face for the family in the community 

(Han, 2016). This value might discourage the prioritization of personal mental health 

concerns because it views seeking help as placing one’s needs above the family’s well-

being, which is selfish or disruptive (Yeh, 2003).  

Conversely, the findings of the current study contradicted some of the previous 

research, indicating that participants shared a high level of acceptance of mental health 

services (Maeshima & Parent, 2022). The findings revealed that the second generation of 

Chinese immigrants held openness in mental health services. All participants reported 

being interested in counseling services, including individual therapy and support groups. 

Additionally, two participants reported engaging in counseling services, which assisted 

their emotional regulation and stress management. Another two participants mentioned 

knowing other peers in the Chinese immigrant community who accepted and benefited 

from mental health services to navigate A-IC. This high acceptance may be because all 
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participants in the current study grew up in Western culture, which influenced their views 

on mental health care. Growing up in a Western cultural context, where mental health 

awareness and the normalization of seeking psychological support are prevalent, 

contributed to their openness towards mental health care (Ahad et al., 2023). Previous 

research also supported this idea, indicating that cultural context significantly shapes 

one’s attitudes toward mental health care (Ahad et al., 2023).  

Additionally, the findings also exhibited a shift in attitudes to mental health 

services among the older generation of Chinese immigrants. Participants reported 

increasing acceptance and openness to mental health services among their parents. 

Participants reported their parents became more openly talking about mental health and 

help-seeking. Abe-Kim (2007) suggested that exposure to Western values of self-care and 

mental health awareness can lead to a greater willingness to engage with mental health 

services. In alignment with Abe-Kim’s (2007) study, participants believed that their 

parents changed their attitude towards mental health services because the young 

generation’s open help-seeking influenced the older generation. Therefore, while 

traditional attitudes have historically led to the underutilization of mental health services 

among Chinese immigrants, there was evidence of changing perspectives and increasing 

engagement in the mental health profession (Abe-Kim et al., 2007). 

Considerations 

Previous research identified seeking resources, such as mental health services, as 

a way to facilitate resilience and mitigate mental health concerns among immigrants 

(Kuo, 2014; Berry, 2005; Castro & Murray, 2010). Researchers focused on developing 

coping models, such as acculturation strategies framework and resilience-based stress–



 182 

appraisal–coping conceptual framework (Berry, 2005; Castro & Murray, 2010; Yakushko 

et al., 2008), to assist immigrants struggling with difficulties during acculturation. 

Researchers also identified interventions, such as individual counseling and group 

counseling, as useful ways of coping for immigrants (Yakushko et al., 2008). Despite 

recognizing the benefits of mental health interventions, participants described concerns 

about mental health professionals with different backgrounds, especially if the clinicians 

shared different ethnic identities. They worried these professionals would not understand 

their experiences as second-generation Chinese immigrants. This made it more 

challenging for them to share their situations and receive effective assistance. Similarly, 

the literature extensively documented a preference among immigrants for mental health 

therapists who share a similar cultural or ethnic identity (Sue et al., 2007). This 

preference stemmed from the belief that such therapists were more likely to understand 

the specific cultural nuances and empathize with culturally specific experiences (Sue et 

al., 2007). These experiences included the immigrant journey and the nuances of 

navigating a bicultural identity. Understanding such experiences could reduce redundant 

questioning and explanation, significantly facilitating therapeutic relationships (Sue et al., 

2007). Therefore, the findings of the current study expanded the previous research by 

identifying factors that contributed to the increasing acceptance of mental health services 

and the success of therapeutic outcomes. Participants unanimously agreed they preferred 

clinicians who shared similar cultural backgrounds and language.  

Challenges 

It is worth noting that the immigrant population had limited resources and support 

for addressing acculturation challenges (Tamer, 2014). Researchers identified the “model 
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minority” stereotype that Chinese Americans are successful, high-achieving, and elevated 

(Cheng et al., 2017; Lee & Hong, 2020; Sue et al., 2007; Zhou, 2007). The “model 

minority” stereotype supported the misperception that Chinese Americans do not struggle 

with prejudice and discrimination (Cheng et al., 2017; Lee & Hong, 2020). Lee and Hong 

(2020) asserted that the misperception held negative consequences as it contributed to a 

lack of research and theory in the mental health field for the Chinese American 

population. As a result, researchers often overlooked mental health treatment within the 

Chinese immigrant community, leading to a disconnect between mental health 

professionals and the experiences of Chinese immigrants (Cheng et al., 2017). 

Specifically, participants in the current study reported being aware of the importance of 

addressing the cultural issues in the family, such as the cultural gap between generations, 

in their healing process. However, they seldom discussed how Chinese heritage impacted 

their overall experience in the U.S. and their intergenerational relationship in therapy. 

Therefore, culture became a missing part of their therapy experience. The findings 

indicated that the lack of culturally responsive mental health care contributed to Chinese 

immigrants being ill-equipped to address their specific needs. 

The findings highlighted another significant barrier in the Chinese immigrant 

population regarding seeking mental health services. According to participants, their 

parents’ lack of understanding of mental health professionals exacerbated the 

underutilization of mental health services. Despite the challenges experienced by the 

younger generation of Chinese immigrants, according to participants, their parents often 

avoided initiating mental health. Participants recognized their lack of engagement in 

mental health services was likely due to limited familial support. Even when parents 
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supported children seeking services, parents struggled to find culturally responsive 

options that could help children navigate A-IC and their mental health. As a result, 

participants often navigated their mental health struggles alone. Participants indicated 

their parents lacked access to or knowledge of mental health resources and services 

available in the community, leaving them unable to provide sufficient resources for their 

children to address mental health challenges.  

Implications on Clinical Practice and Counselor Training 

This study focused on the Chinese immigrant population, aiming to enrich the 

knowledge of mental health providers. The study achieved this goal by listening to and 

valuing the personal narratives of Chinese immigrants, gaining a comprehensive 

understanding of Chinese immigrants’ first-hand experiences in A-IC. It urged clinicians 

to enhance their cultural competence and tailor treatment planning accordingly. 

Accordingly, the findings provided implications for future counseling practice and 

counselor training.  

Clinical Practice  

The findings challenged some assumptions about Chinese immigrant families’ 

acculturation experiences and interpretations of A-IC (Du & Sangster, 2013; Lendon, 

2017; Shi, 2017). One such assumption included the understanding that A-IC increases as 

children of immigrants grow up (Du & Sangster, 2013; Lendon, 2017; Shi, 2017). 

Previous research on mental health services focused on mitigating the discrepancy 

between children’s growing autonomy and parental authority when addressing 

intergenerational conflict in immigrant families (Du & Sangster, 2013; Lendon, 2017; 

Shi, 2017). However, in contrast to the previous literature, the most significant findings 
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from this study indicated that A-IC evolved when Chinese immigrants navigated family 

relationship and their psychological well-being. The evolution of A-IC led to 

reconciliation in the intergenerational relationship and a gradual decrease in conflict, 

especially after participants entered college. This evolution was also a process of 

adaptation, where second-generation Chinese immigrants underwent acculturation and 

ethnic identity formation. The findings suggested that while A-IC impacted family 

functioning and individuals’ mental health, the resilience and adaptation of the immigrant 

family in achieving harmony were prominent. For example, the theme of shame and pride 

indicated the subjective perception of shame could be mediated by pride simultaneously. 

The theme of maturity suggested while A-IC increased as children gained autonomy, 

reconciliation of the intergenerational relationship occurred as understanding grew.  

This study can provide guidance for mental health professionals in developing 

culturally sensitive approaches tailored to the unique experience of Chinese immigrants. 

It suggested that mental health providers recognize the fluid and evolving nature of A-IC. 

By understanding this evolving relationship, they can better support and facilitate the 

inherent strengths and adaptive capacities of Chinese immigrant families in their pursuit 

of psychological well-being and family harmony. This awareness can also infuse respect 

in therapeutic relationships as therapists avoid assumptions and acknowledge the 

actuality of the second-generation Chinese immigrant experience. Further, therapists can 

better provide space for Chinese immigrants to navigate their unique cultural identities 

and familial roles effectively. 

Another assumption among researchers indicated low levels of acceptance of 

mental health services among the Chinese immigrant population (Kim & Keefe, 2010; 
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Lee et al., 2009). However, participants within this study indicated a high level of 

acceptance of mental health services. Two participants reported engaging in counseling 

services, which assisted their emotional regulation and stress management. Another two 

participants mentioned knowing other peers in the Chinese immigrant community who 

accepted and benefited from mental health services to navigate A-IC. Additionally, 

participants reported their parents became more openly talking about mental health and 

help-seeking. Participants believed that their parents changed their attitude towards 

mental health services because the young generation’s open help-seeking influenced the 

older generation. Meanwhile, the findings revealed that participants preferred therapists 

who share a similar cultural background or have experience with immigration. These 

preferences indicated participants still held concerns about talking with someone 

unfamiliar with Chinese culture and acculturation. The findings aligned with the previous 

research, suggesting that therapists’ lack of cultural competence could discourage 

potential clients from seeking counseling and sustaining treatment (Lee, 2012; Ibebunjo, 

2021). Therefore, to best meet the needs of Chinese immigrants, therapists should 

acknowledge and explore potential needs, resistance, biases, concerns, and fears that the 

client carries into therapy. By doing so, therapists can strengthen the therapeutic alliance 

and create a more supportive therapeutic environment that encourages engagement. 

Previous research also indicated therapists pathologized Chinese cultural 

behaviors, such as esteemed parental authority, reserved emotional expression, and 

gender disparities (Kim-Goh et al., 2015; Sun & Lau, 2018; Buriel & De Ment, 2012). 

Researchers attributed family dysfunctions to these factors and labeled them as 

“problematic” (Kim-Goh et al., 2015; Sun & Lau, 2018; Buriel & De Ment, 2012). 
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However, unlike the previous research, the findings of the current study suggested a non-

pathological view that mental health providers could hold when working with Chinese 

immigrants and their families.  

The current study identified specific conflicts between generations in Chinese 

immigrant families, reflecting deep discrepancies in values and beliefs consistent with the 

acculturation gap-distress theory (Portes & Rumbaut, 2001, 2006; Lui, 2015, 2019). 

Specifically, the theme of education and career reflected Chinese values that emphasize 

academic achievement (Zhou et al., 2020; Wang & Marsh, 1992). The theme of power 

differentials highlighted parental authority deeply rooted in traditional Chinese culture. 

The theme of daily life tasks reflected the impact of immigration on the older 

generation’s life habits. The theme of emotional expression supported the notion that the 

Chinese cultural context does not necessarily view the suppression of emotions as 

dysfunctional. The theme of parental relationship suggested the influence of the stigma of 

divorce in Chinese culture on marriage in an immigrant family. These findings 

underscored the importance of moving from merely resolving conflicts to addressing 

culturally specific issues contributing to family dysfunction in the Chinese immigrant 

population. Fundamentally, the results suggested mental health providers should 

recognize and respect Chinese cultural values and understand how these values shape 

family interactions in Chinese immigrant families. In doing so, mental health providers 

can better conceptualize the client experience considering the Chinese culture. This 

approach can potentially lead to more effective treatment when treating Chinese 

immigrants and promote positive therapeutic outcomes. 
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Further, the current study was the first to explore second-generation Chinese 

immigrants’ A-IC experience through collecting qualitative data from the first-person 

perspective. The findings presented second-generation Chinese immigrants’ meaning-

making of A-IC by exhibiting their lived experiences to the best extent possible. Given 

the limited guidance on achieving better therapeutic outcomes among the Chinese 

immigrant population (Cheng et al., 2017; Sun & Lau, 2018; Williams, 2022; Curtis et 

al., 2020), the findings encouraged developing and applying culturally appropriate skills 

and interventions in practice. Specifically, the findings revealed that while the younger 

generation of immigrants embraced open emotional expression, the older generation of 

Chinese immigrants tended to suppress their emotions. The findings thus emphasized the 

importance of appropriately expressing emotions in facilitating better communication 

between generations regarding this generational difference. Therefore, when working 

with individuals from Chinese immigrant families, therapists should consider using skills 

and interventions to promote emotional expression, helping them to better align with 

Western cultural norms. As clients become more aware and capable of expressing their 

feelings, they are better equipped to articulate their mental health needs and process their 

experiences (Kaisler et al., 2023). As such, therapists can achieve better outcomes. 

Previous research found that incorporating non-verbal forms of emotional 

expression can facilitate clients’ exploration of their inner worlds, leading to more 

effective therapeutic outcomes (Crawford, 2009; Smollan, 2014; Ng & James, 2013). 

However, researchers seldom focused on the Chinese immigrant population. Aligning 

with non-verbal expression of emotions among Asian immigrants (Choi et al., 2020; 

Hwang & Wood, 2009; Su et al., 2015; Jin, 2019), participants’ use of metaphor was 
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apparent when approaching the data. All five participants utilized metaphors to represent 

what they could not describe in words alone. Metaphors in their narrative included 

icebergs, hot-air balloons, and stonewalls. These metaphors provided contextualized 

ways for the second-generation Chinese immigrant to describe their feelings, thoughts, 

and experiences. Therefore, the findings suggested using metaphors or other forms of 

creative art as effective therapeutic tools to help Chinese immigrants express complex 

emotions and experiences that may be difficult to articulate directly. Incorporating 

metaphors demonstrates the therapist’s cultural competence and sensitivity when working 

with clients with Chinese cultural backgrounds (Crawford, 2009; Smollan, 2014; Ng & 

James, 2013). 

Additionally, the findings suggested that promoting mental health education 

within the Chinese immigrant population could lead to greater utilization of counseling 

services (Du et al., 2015; Gomez et al., 2011; Chung & Epstein, 2014; Wang et al., 2019; 

Lee et al., 2009). The study underscored the importance of targeted mental health 

education programs and community outreach efforts that are tailored to the needs of the 

Chinese immigrant population. Such initiatives can assist in destigmatizing mental health 

issues within the Chinese immigrant community (Du et al., 2015; Gomez et al., 2011; 

Chung & Epstein, 2014; Wang et al., 2019; Lee et al., 2009). By providing accurate 

information and raising awareness about the benefits of counseling, individuals may 

become more open to seeking professional help. Enhancing mental health education and 

community outreach can also assist Chinese immigrants in accessing mental health 

resources when they need to cope with the unique challenges they encounter.  
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Lastly, the findings displayed the challenging nature of navigating acculturation. 

According to participants, navigating roles and expectations within both Chinese and 

Western cultural contexts presented challenges. The difficulties increased due to the 

discrimination that younger-generation Chinese immigrants encountered. Meanwhile, 

participants highlighted the importance of anti-racism actions within society. They 

reported that anti-racism actions boosted their Asian pride and helped mitigate the 

negative impacts of discrimination they experienced during their childhood. Therefore, 

the findings advocated for the Chinese immigrant population by highlighting the 

challenges participants experienced during acculturation and encouraging societal-level 

changes. The study also called for increased awareness among society against racism. It 

emphasized that a more inclusive and supportive society can significantly enhance the 

mental well-being and acculturation experiences of Chinese immigrant families. This call 

to action underscored the necessity for policies that promote diversity, equity, and 

inclusion. Such policies are essential to fostering a more inclusive environment for all 

immigrant populations. 

Counselor Training 

 The findings of the current research provided valuable insights into understanding 

the unique family dynamics and acculturation experiences of Chinese immigrants. Such 

insights can enrich counselor training. By integrating the findings into the curriculum, 

counselor education programs can better equip students with multicultural sensitivity and 

competence. The findings can be particularly helpful in training counseling students who 

are interested in working with Chinese immigrant populations. Specifically, courses in 

multicultural counseling can incorporate findings from the research to illustrate the 
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specific challenges experienced by Chinese immigrant families. This approach can help 

counseling students understand the complexities of acculturation, intergenerational 

conflict, and the various ways these issues impact immigrants’ psychological well-being. 

Additionally, the research can inform family therapy courses as to how to address 

conflicts within immigrant families. The findings can assist counseling students in 

recognizing the different roles immigrant children play and the cultural expectations they 

strive to meet within their families. The findings also can enrich counselor training by 

broadening the topics future counselors can discuss with Chinese immigrant clients. Such 

topics included cultural differences in the expression of emotions, gender roles, and 

power differentials within the family (Kim-Goh et al., 2015; Sun & Lau, 2018; Buriel & 

De Ment, 2012). Practicing broaching these topics can enable counseling students to 

recognize and respect the unique cultural values held by Chinese immigrant clients. 

Consequently, future counselors can move from merely resolving conflicts to addressing 

the culturally specific issues contributing to conflicts in immigrant families. Furthermore, 

the findings suggested promoting emotional expression and incorporating creative arts as 

effective therapeutic tools to help Chinese immigrants process complex emotions and 

experiences. Accordingly, counselor educators can consider training students with 

specific skills and interventions that help facilitate clients’ emotional expression when 

working with Chinese immigrant clients. Such training will equip future counselors with 

the skills necessary to support their client’s emotional needs and foster a more inclusive 

and empathetic therapeutic environment. 

Overall, the current study advocates for the counseling profession to focus on 

promoting multiculturalism and social justice in counselor training. Integrating the 
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findings of this research into counselor education programs will enhance counseling 

students’ cultural sensitivity and competence. Such focus is essential for preparing future 

counselors to meet the diverse needs of the populations they will serve (Stubbe, 2020). 

Incorporating these findings also aligned with the ongoing efforts in the counseling 

profession to address disparities in mental health care and ensure equitable access to 

services for all communities (Stubbe, 2020). By emphasizing multiculturalism and social 

justice in counselor training, the study contributed to the development of a more inclusive 

and competent counseling professional. 

Limitations  

The present study had many strengths, but some aspects of the study’s 

methodology limited the conclusions drawn from the findings. First, while interviews 

with each participant generated a rich data set with 15 transcripts, this study included a 

small sample size of five participants. According to Guest et al. (2006), one major 

limitation of the small sample size is the challenge of achieving saturation. In the current 

study, I enhanced the saturation through different approaches, including recruiting a 

nationwide sample to avoid geographical homogeneity of the sample (Gee et al., 2007; 

Johnson et al, 2020), conducting in-depth interviews and asking follow-up questions to 

enhance the robustness of data (Vagle, 2018; Hennink & Kaiser, 2022; Bekele & Ago, 

2022), constant bridling through data collection and data analysis to ensure the data 

saturation and theme saturation (Francis et al., 2010; Saunders et al., 2018; Peters, 2023), 

and two rounds of member checks to improve the credibility of findings (Hays & Singh, 

2023; Peters, 2023; Morse, 2015). Guest et al. (2006) highlighted the limitation of small 

sample sizes in their study on optimal sample sizes for qualitative research, suggesting 
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that larger samples are generally more likely to achieve saturation. However, with only 

five participants, it was difficult to ensure the study captured the full range of experiences 

and perspectives related to the phenomenon (Guest et al., 2006).  

Secondly, the homogeneity of the sample further accelerated the limitation of the 

small sample size (Guest et al., 2006). The sample of the current research consisted of 

participants whose demographics were homogeneous. Participants all identified as 

bisexual, abled, first-born, and college students. As immigrants’ gender, birth order, 

socioeconomic, and regional backgrounds can significantly influence their experiences 

(Lui, 2015; Stafford et al., 2011; Chung, 2006; Vu & Rook, 2013; Chang et al., 2013), the 

lack of diversity among participants might result in a lack of representation, leading to 

skewed results that did not accurately reflect the experiences or perspectives of the larger 

population (Choi et al., 2008). Specifically, in the current research, participants were 

from different regions of the country with similar ethnic density. Although I tried to 

recruit nationwide to avoid a geographically homogenous sample, different areas in this 

country inevitably shared a similar Chinese ethnic density. Therefore, the experience of 

acculturation shared by the participants might be similar among participants (Lui, 2015; 

Stafford et al., 2011). As a result, the findings had limited generalizability to other parts 

of the U.S., especially with a lower ethnic density (Choi et al., 2008).  

Also, all participants identified as the eldest children in their families, with four 

identified as male. The overrepresentation of male participants and eldest children might 

overlook the unique perspectives and experiences of females and younger siblings, who 

might face different challenges and dynamics within the family unit (Chung, 2006; Vu & 

Rook, 2013). Another fact was that all five participants reported being in a family with 
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the ability to provide them with financial support in college, which also contributed to the 

homogeneity of the sample, limiting the application of the result to families with different 

SES backgrounds (Choi et al., 2008). In addition, the current research only focused on 

college students and their experience of A-IC. Among these individuals, four reported 

pursuing careers in the tech industry acknowledged as a well-paid field. These 

individuals might have fewer family conflicts than their non-college-student peers 

because they already fulfilled an important parental expectation by attending college (Xia 

et al., 2013). The limitation of the issue of generalizability is that the study produced 

findings that are highly specific to the individuals involved (Guest et al., 2006). 

Therefore, the findings might not apply to the broader population of Chinese immigrants 

in the relevant age group. I improved the robustness of the data by asking participants to 

discuss their experiences with siblings of different gender identities and peers from the 

same ethnic group, as well as their interactions with the older generation (Hennink & 

Kaiser, 2022; Bekele & Ago, 2022). However, the data from these third-person 

perspectives were still not as accurate as data from first-person perspectives (Vagle, 

2018). These biases might result in a narrowed understanding of the phenomenon, as they 

might hinder capturing the full spectrum of experiences across different demographics 

(Guest et al., 2006). They might also limit the potential impact of the research since 

researchers cannot confidently extend it to groups not adequately represented in the 

sample (Guest et al., 2006). 

Finally, although I applied various strategies, including bridling, member 

checking, negative analysis, and external audit to enhance the rigor and trustworthiness of 

the current study, it is important to acknowledge my influence as a qualitative researcher 
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on it (Hays et al., 2016; Hays & Singh, 2023). Moustakas (1994) emphasized the 

importance of bracketing in phenomenology to mitigate biases, positionality, and 

stereotypes. In this study, I accomplished this by consistently bridling (Vagle, 2018). 

Specifically, I engaged in bridling journals to continuously document my reflections and 

potential biases throughout the research process (Vagle, 2018). Also, I completed 

member checking, where participants reviewed and validated my interpretations of their 

experiences (Hays & Singh, 2023; Peters, 2023; Morse, 2015). Such strategies assisted in 

enhancing the credibility and trustworthiness of phenomenological research by 

recognizing and mitigating the researcher’s influence. 

However, the researcher’s influence might still be significant with participants. 

Especially with such a small sample for the current study, the relationship between the 

researcher and each participant became more pronounced, potentially impacting the data 

collection and analysis (Hays & Singh, 2023; Hays & Singh, 2023; Peters, 2023). The 

interaction between the researcher and participants could inadvertently introduce 

subjectivity into the research process, potentially shaping participants’ responses and the 

interpretation of their experiences (Hays et al., 2016; Hays & Singh, 2023). This dynamic 

underscored the complexity of completely isolating the researcher’s influence, suggesting 

that even with rigorous bracketing, the presence and perspective of the researcher still 

subtly impacted the study’s outcomes (Hays et al., 2016; Hays & Singh, 2023). 

Therefore, due to the identified limitations above, the study might not comprehensively 

capture the potential manifestations of the phenomenon under investigation. While the 

current study offered valuable insights, readers must interpret its findings with caution 

due to the limited homogeneous nature of the sample and the researcher’s subjectivity. 
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Future Research Considerations 

The limitation of the study identified valuable areas for future research. It 

highlighted some gaps in research around A-IC in Chinese immigrant families to follow 

up. Firstly, to enhance the generalizability of future research, it is crucial to include a 

more diverse participant pool encompassing various regions, genders, birth orders, and 

socioeconomic backgrounds (Choi et al., 2008). This approach will provide a more 

comprehensive understanding of the issues and ensure that findings apply to a broader 

audience. Also, the current research identified themes that highlighted the multifaceted 

and complex nature of A-IC as it occurs in Chinese immigrant families. With a more 

diverse participant pool, future research on the A-IC in Chinese immigrant families will 

benefit from exploring how different factors, including age groups, genders, and 

generations, influence people’s experiences and reactions to A-IC. Specifically, since this 

study with Chinese immigrants only centered around college students aged 18-25, future 

studies can further investigate how Chinese immigrants from different age groups 

navigate mental health with A-IC presenting in the family and how their experiences of 

the A-IC differ depending on the different age groups they belong to (Du & Sangster, 

2013; Lendon, 2017; Shi, 2017). Also, the current study centered on the younger 

generation’s voices, leaving the gap for future research focusing on the parents’ 

perspectives. Future studies can expand by exploring how multiple generations within 

immigrant families experience A-IC differently.  

Secondly, the qualitative nature of the current research limited the study to only 

describing the phenomenon of A-IC (Vagle, 2018). Several demographic and cultural 

factors remained unexplored regarding their relationship with A-IC. Therefore, future 
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research will benefit from studying the mechanism through which certain factors 

contribute to A-IC on a quantitative level. For example, the findings of the current 

research emphasized the challenging experience of balancing expectations and roles 

stemming from different cultural values. Future research can expand by analyzing how 

the gender and birth order of immigrant children influence their experience of A-IC. 

Similarly, the future study can also expand by examining the intersectionality between 

different factors that might influence immigrant children’s experience of acculturation 

and A-IC. Explaining how factors like generational status, family SES, and education 

levels relate to A-IC will provide a clearer understanding of family dynamics in Chinese 

immigrant families.  

Lastly, the findings of the current study highlighted that cultural values could 

shape Chinese immigrants’ attitudes toward mental health services. For example, the 

findings identified that the value of “avoiding shame” hindered Chinese immigrants’ 

willingness to seek counseling. The findings also identified salient cultural issues 

participants wanted to address with the help of counseling professionals. Therefore, 

research on promoting clinical work with the Chinese immigrant population could 

explore how different Chinese norms and values affect Chinese immigrants’ preferences 

for mental health services, especially regarding the providers’ background and their 

therapeutic approaches (Black et al., 2013). Additionally, the finding left space for 

identifying the strengths and specific characteristics of Chinese immigrants who initiate 

and complete their treatment. Understanding the factors that contribute to positive 

outcomes can provide critical insights into coping mechanisms employed by this 

population. By highlighting the strengths and positive factors that help Chinese 
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immigrants succeed in mental health treatment, research can contribute to an 

understanding of what facilitates engagement and retention in therapy within this 

population. 

Conclusions 

Altogether, the present study had many strengths but also some limitations to 

address in future studies. The novelty of the present study lay in its use of the post-

intentional phenomenological method and its focus on the population of second-

generation Chinese immigrants and their intentional relationships with A-IC. However, 

the limitation of the current study lay in its small sample size and homogeneity of the 

sample. One way to address this limitation is to consider a larger sample size and include 

a more extensive and diverse range of participants from various contexts and 

backgrounds for future studies (Choi et al., 2008). The qualitative study might also 

inevitably bring the researcher’s subjectivity and influence the research process (Hays et 

al., 2016; Hays & Singh, 2023). Future studies may benefit from an added quantitative 

component of exploring the intricacies of the relationships between the factors and the A-

IC. It will provide a more comprehensive understanding of A-IC and its multifaceted 

nature. Finally, the findings suggested that considering cultural factors in treatment 

approaches is important when providing mental health services for Chinese immigrants 

(Stubbe, 2020). Therefore, mental health professionals equipped with humility, clinical 

expertise, and self-awareness can strengthen therapeutic alliances and instill confidence 

in the efficacy and utilization of therapy for Chinese immigrant families confronting A-

IC. 
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Appendix A 

 

 

Recruitment Letter 

 

Greetings,  

 

My name is Yuqing Qiu, and I am a doctoral candidate in the counseling program at 

George Washington University. I am inviting you to participate in a qualitative study 

titled: Acculturation-related intergenerational conflict in Chinese immigrant families: A 

phenomenological investigation. I am conducting the research for my dissertation under 

the supervision of my committee (Dr. Maggie Parker, Dr. Sandra Vanderbilt, and Dr. 

Bagmi Das). 

This qualitative study is my dissertation project on the Chinese immigrant adolescents’ 

experiences and meaning-making processes around acculturation-related 

intergenerational conflict. Your participation in our study is requested if you are (a) a 

college student, (b) at the age of 18-25, (c) identify yourself as a second-generation 

Chinese immigrant, and (d) with both of your parents who immigrated from China. 

This study will consist of completing a questionnaire collecting your demographic 

information, three interviews, and member checks. 

Based on your preference, the interview will involve three approximately 60-90-minute 

interviews via Zoom. The content of the interview will be focused on the participant's 

experiences and how they make meaning of acculturation-related intergenerational 

conflict. More importantly, what is their perspective on the impact of acculturation-

related I.C. on mental health, and how is the impact addressed within the family? After 

researchers complete the data analysis, participants are provided with the emerging 

findings and engage in additional interviews to provide feedback to the researcher 

regarding the accuracy of the identified themes and analysis to determine if the analysis 

accurately described their experience of the phenomenon and this process is referred to as 

member check. The member checks focus on checking the accuracy of the research 

findings and providing participants with time to provide any additional thoughts or 

clarifications. A $20 Starbucks Gift card will be sent to your email to compensate you for 

participating in the whole process. Your participation is entirely voluntary, and your 

consent may be withdrawn anytime. The results and participant de-identified data will be 

used in future presentations or publications.  

You can refuse to participate without penalty if you do not want to participate. If you 

decide to take part and then later decide you no longer wish to continue participating in 

the research study, you have the right to withdraw at any time without penalty.  

If you have any additional questions or concerns or are interested and/or willing to 

participate in the study, or if you have any additional questions or concerns or are 

interested and/or willing to participate in the study, please do not hesitate to contact me. 

Thank you in advance for your time and participation.  
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Sincerely, 

Yuqing Qiu, M.S., LGPC, NCC 

yqiu15@gwu.edu 

(443)310-5666                                          
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_____________________________________________________________________________________________________________________________ ______________________ 

 

 

Would you like to participate in a qualitative study titled “Acculturation-related 

intergenerational conflict in Chinese immigrant families?”

You May Qualify If You 

• Are between 18 and 25 years old. 

• A college student. 

• Identify yourself as a second-generation 

Chinese immigrant. 

• With both parents immigrated from China. 

Compensation 

• $20 Starbucks Gift card. 

 

 

 

 

 

 

 

 

Participation Involves 

• Completing a questionnaire collecting your 

demographic information. 

• Three interviews, each 60-90 minutes.  

• Member checks via email.  

 

 

Questions you may be asked 

• Tell me about your family relationship. 

• Tell me about your experience as you 

developed and adjusted as an Asian 

immigrant. 

• How would you describe your mental 

health? 

• Tell me about your experience navigating 

being psychologically well-functional in a 

multi-generational immigrant family. 

• …

FOR MORE INFORMATION 

Please contact Yuqing Qiu at (443) 310-5666, or email yqiu15@gwu.edu. 

 

Call for Participants! 
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Appendix B 

 

 

Informed Consent 

 

Acculturation-related Intergenerational Conflict in Chinese Immigrant Families 

 

Key Information 

This study aims to increase knowledge and awareness of Chinese immigrant adolescents 

and their psychological well-being by addressing acculturation-related intergenerational 

conflict (A-IC), Asian cultural issues, and difficulty developing coping skills. If you 

choose to participate in this study, you will participate in three separate interviews lasting 

approximately 60-90 minutes each, and member check through email. The total time you 

will spend on this research is four to five hours. Taking part in this research is entirely 

voluntary. Further information regarding this study may be obtained by contacting the 

student researcher Yuqing Qiu, at (443) 310-5666 or yqiu15@gwu.edu. The GW Office 

of Human Research/Institutional Review Board can be reached at (202) 994-2715 or 

ohrirb@gwu.edu. The reasons you might choose to volunteer for this study include your 

interets in sharing your experience of intergenerational interaction as a second-generation 

Chinese immigrant. You might not choose to volunteer for this study because of the 

possible discomfort and distress of self-disclosure.  

 

Detailed Consent form 

My name is Yuqing Qiu, and I am a doctoral candidate at George Washington University 

in the Department of Counseling and Human Development. I am conducting the research 

for my dissertation under the supervision of my committee (Dr. Maggie Parker, Dr. 

Sandra Vanderbilt, and Dr. Bagmi Das). I am inviting you to participate in a qualitative 

study. Participation in the study is voluntary, so you may choose to participate. This sheet 

will explain the study to you; however, if you have any additional questions or concerns, 

please feel free to contact me. My contact information can be located on the second page 

of this document. 

 

I am interested in learning more about the second generational Chinese immigrant 

children and their experience of the acculturation-related intergenerational conflict (A-

IC) in the family. I seek to increase knowledge and awareness of Chinese immigrant 

adolescents and their psychological well-being by addressing A-IC, Asian cultural issues, 

and difficulty developing coping skills. Consistent with the process of this research study, 

you are being asked to participate in multiple forms of engagement. First, three separate 

interviews, each lasting approximately 60-90 minutes, will be over Zoom. Second, 

member checks will occur via email. The only time identifiable information (email 

address) will be directly linked to your responses is when the research team emails you a 

copy of the de-identified transcript for review of its accuracy. A brief demographic 

questionnaire will be provided upon starting the first interview. A Starbucks gift card of 

twenty dollars will be sent to you via email as compensation for completing the whole 

process.  
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For this study, all information will be kept confidential. During the demographic 

questionnaire, you can select a pseudonym or be assigned a pseudonym based on your 

identified preference. The pseudonym will be used to identify and track all data 

associated with you. Only me and my committee members will have access to the 

pseudonym that corresponds to your actual name and information. Additionally, after the 

completion of the study, any subsequent presentations or publications will only refer to 

you by your pseudonym. Please note that the priviledge of confidentiality does not extend 

to reports of intent to harm self or others. 

 

Each phone, Skype, or Zoom interview will be audio recorded for transcription and 

analysis purposes. Your transcript will be de-identified as a means of further protecting 

your confidentiality. None of the audio data will be used for other purposes besides 

collecting and analyzing data. Transcribed data will only be used in the write-up of the 

study or subsequent presentations/publications, which will include participant quotes. 

Also, all data will be stored in an encrypted and password-protected laptop file. The only 

individuals with access to your information, audio recordings, or pseudonym will be me 

and three of my committee members. Additionally, three years after the completion of the 

study, I will delete all participant data from our encrypted and password-protected laptop 

file. This deletion of data will include all data, such as your demographic questionnaire, 

pseudonym, audio recordings, and transcripts. 

 

Potential benefits for taking part in this study include (1) having an opportunity to share 

your experiences; (2) reflecting on your experiences, understanding, and addressing of A-

IC in your families; (3) developing insight and awareness on A-IC, the benefits of using 

mental health services. In addition to the potential benefits of your participation, there are 

minimal risks associated with your participation, including (1) being asked about mental 

health status and usage of mental health services in the demographic questionnaire; (2) 

providing disability information so that any unique accommodation needed will have 

enough time to be guaranteed upon starting the interview; (3) disclosing of the 

acculturation process and intergenerational interaction, which can be emotionally 

provoking and stressful. During the interview, the interviewer will check with you 

whenever there are difficult emotions including sadness, anxiousness, and hesitation to 

make sure you feel ok to continue or halt.  

 

First, whenever one works with e-mail or the internet, there is always the risk of 

compromising privacy or confidentiality. Thus, your confidentiality will be maintained to 

the degree permitted by the technology being used. Second, it is important for you to 

understand that no guarantees can be made regarding the interception of data sent via the 

Internet by third parties. Third, confidentiality cannot be guaranteed from any subsequent 

presentation of publication. However, I will do my best to ensure your anonymity, as 

outlined in the above paragraph.  

 

If you do not want to participate, you have the right to refuse to participate, without 

penalty. If you decide to take part and then later decide you no longer wish to continue 

participating in the research study, you have the right to withdraw from the study at any 



 244 

time without penalty. If you have any questions, concerns, or complaints about the 

research, please contact me via email. My email address is yqiu15@gwu.edu. 

 

If you have any questions about your rights as a research participant, you have questions, 

concerns, or complaints that you wish to address to someone other than the investigator, 

contact The George Washington University Institutional Review Board at 202-994-2715.  

In lieu of written consent, this study will utilize oral consent. Please answer the following 

questions:   

1. Are you 18 years of age or older?  

2. Are you a college student? 

3. Do you identify yourself as a second-generation Chinese immigrant? 

4. Do you have both of your parents who immigrated from China?  

5. Do you have any questions?  

6. Do you agree to participate in this research study?  

7. Do you agree to be audio recorded?  

8. Do you want additional documentation linking you with the research study?  

*Please sign below to acknowledge that you have received and read all of the provided 

information and agree on the questions above.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SIGNATURE   

 

 

 

DATE  
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Appendix C 

 

 

Demographic Questionnaire 

 (participants reserve the right not to answer any of them) 

 

Pseudonym Name: ____________________ 

Gender Identity: ____________________ 

Age: ___________________ 

Race/Ethnicity: ____________________ 

Sexual Orientation:____________________ 

What state do you currently reside in? ____________________ 

Disability: N _____ Y_____:  Specify ____________________ 

Have you attended/did you attend any mental health services? __________________ 

If yes, what type of mental health services did you have/are you having? 

__________________ 
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Appendix D 

 

 

Semi-Structured Interview Questions 

 

Interview I: 

● Tell me about your experiences as the young generation in your family. 

● Tell me about your family relationship. 

— follow up with the question if the participant mentioned any specific examples, 

including but not limited to “what did you experience when attempting to 

facilitate family relationships?”  

● What was the acculturation process like for an immigrant family? 

— follow up by asking, “what specific memory do you have about the 

acculturation?” “Please share a memory that speaks to the differences between 

Chinese heritage and Western/US culture?” “What happened at that time?”  

● Tell me about____________? 

— generate ideas for this question from the demographic questionnaire 

(age/residency/gender) and ask participants the story about their specific life 

experience. 

 

Interview II:  

Experience Domain 

● Generate ideas from what was gained from the first interview about the family 

relationship.  

— follow up with questions including but not limited to “do you feel A-IC exists 

in your family? If yes, tell me what it is like. Explain it in detail. If not, tell me 

your understanding/attitudes/beliefs of the A-IC?” 

● Tell me the experience you had as you developed and adjusted as an Asian 

immigrant. 

— follow up with the question focusing on the relationship between familial 

experience and individual development/adjustment. For example, "what familial 

challenges did you experience that influenced your development and adjustment." 

 

Mental Health  

● How would you describe your mental health? 

— generated ideas on follow-up questions from the demographic interview. For 

example, if they ever mentioned using mental health services, then ask, “tell me 

your experience of mental health help-seeking.” 

● What is your opinion on mental health services, and what do your parents/parent 

with an immigrant background believe about it? 

— follow up with the question: "what was it like to find yourself in 

disagreement/agreement with parents over mental health related topics if it ever 

happened?”  

  

Coping Related Questions 
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● Tell me about your experience navigating being psychologically well-functional 

in a multi-generational immigrant family. 

— follow up with the question, such as “what was it like to address ______ when 

it happened in your family?” depending on whether participants mention any 

specific terms. 
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Appendix E 

 

 

Check-out Questions at the End of Interview III 

 

● What do you think would be helpful for a professional counseling provider to 

know about A-IC? 

● What would be helpful for a Chinese immigrant to know about A-IC? 

● Is there anything else you believe is important to share with me? 

● Was there anything I missed or overlooked that you would like to return to? 

● Is there anything that I did not ask that you believe would be helpful to ask? 

 

 

 

 

 


	Dedication
	Acknowledgments
	Abstract
	Table of Contents
	Chapter 1: Introduction
	Acculturation
	Theoretical Foundation
	Statement of the Problem
	Purpose and Research Questions
	Statement of Significance
	Summary of the Methodology
	Limitations
	Delimitation
	Definition of Key Terms

	Chapter 2: Literature Review
	Acculturation
	Acculturation Stress and Immigrants’ Mental Health Wellbeing
	Intergenerational Conflict (IC)
	Gaps in Research
	Summary

	Chapter 3: Methodology
	Philosophical Foundation: Phenomenology as a Philosophy
	Research Paradigm: Phenomenology as a Method
	Overview of Method
	Research Component 1: Identifying A Phenomenon
	Research Component 2: Design the Data Collection Plan
	Research Component 3: Make a Bridling Plan
	Research Component 4: Read and Write the Way Through Data
	Figure 1.

	Research Component 5: Craft a Text that Captures the Phenomenon
	Trustworthiness
	Ethical Considerations

	Chapter 4: Results
	Intergenerational Interactions
	Balancing Expectations and Roles
	Psychological Well-being and Coping
	Summary

	Chapter 5: Discussion
	A-IC as a Phenomenon
	Finding in Relation to the Literature
	Implications on Clinical Practice and Counselor Training
	Limitations
	Future Research Considerations
	Conclusions

	References
	Appendix A
	Appendix B
	Appendix C
	Appendix D
	Appendix E

